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For an evaluation system to be meaningful, it must provide its users with relevant and timely feedback.  To facilitate this, evaluators should conduct both interim and summative evaluations of teachers.  These training materials focus on providing teachers and evaluators with an opportunity to explore performance rubrics and their uses in teacher evaluation and to practice rating teachers’ performance through simulations.  
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Part 5:  Rating Teacher Performance
(Excerpted from the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers)

For an evaluation system to be meaningful, it must provide its users with relevant and timely feedback.  To facilitate this, evaluators should conduct both interim and summative evaluations of teachers.  While the site administrator has the ultimate responsibility for ensuring that the evaluation system is executed faithfully and effectively in the school, other administrators, such as assistant principals, may be designated by the evaluator to supervise, monitor, and assist with the multiple data source collection which will be used for these evaluations.

Interim Evaluation

Some teacher evaluation systems include an interim review, especially for probationary teachers, in order to provide systematic feedback prior to the completion of a summative evaluation.  The multiple data sources discussed in Part 3 are used to compile a Teacher Interim Performance Report that indicates if a teacher has shown evidence of each of the performance standards.  The evaluator should share her/his assessment of the teacher’s performance by a given date (for example, the last school day before winter break each year for Probationary teachers).  Please note that the Teacher Interim Performance Report is used to document evidence of meeting the seven standards, but does not include a rating of performance.  A sample Teacher Interim Performance Report is provided on pages 54-57.  
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SAMPLE Teacher Interim Performance Report

Teacher __________________________________	School Year(s) _________________
Grade/Subject _____________________________	School ________________________

Directions: Evaluators use this form in the fall to maintain a record of evidence documented for each teacher performance standard.  Evidence can be drawn from formal observations, informal observations, portfolio review, and other appropriate sources.  This form should be maintained by the evaluator during the course of the evaluation cycle.  This report is shared at a meeting with the teacher held within appropriate timelines.

Strengths:














Areas of Improvement:










Teacher’s Name _______________________________________________________________

Teacher’s Signature _______________________________________   Date _______________

Evaluator’s Name ______________________________________________________________

Evaluator’s Signature ______________________________________   Date _______________
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	1.  Professional Knowledge
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

	· Effectively addresses appropriate curriculum standards. 
· Integrates key content elements and facilitates students’ use of higher level thinking skills in instruction.
· Demonstrates ability to link present content with past and future learning experiences, other subject areas, and real world experiences and applications.
· Demonstrates an accurate knowledge of the subject area(s) taught.
	· Demonstrates skills relevant to the subject area(s) taught. 
· Bases instruction on goals that reflect high expectations and an understanding of the subject. 
· Demonstrates an understanding of the intellectual, social, emotional, and physical development of the age group. 
· Communicates clearly and checks for understanding.



Comments:


	 Evident         Not Evident

	2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	
· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.

	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans and adapts plans when needed.


Comments:


	 Evident         Not Evident

	3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons.  

	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments:


	 Evident         Not Evident
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	4.  Assessment of and for Student Learning
The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.

	· Uses pre-assessment data to develop expectations for students, to differentiate instruction, and to document learning. 
· Involves students in setting learning goals and monitoring their own progress. 
· Uses a variety of assessment strategies and instruments that are valid and appropriate for the content and for the student population. 
· Aligns student assessment with established curriculum standards and benchmarks.
	· Uses assessment tools for both formative and summative purposes and uses grading practices that report final mastery in relationship to content goals and objectives. 
· Uses assessment tools for both formative and summative purposes to inform, guide, and adjust students’ learning. 
· Gives constructive and frequent feedback to students on their learning.


 
Comments:


	 Evident         Not Evident 

	5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.
	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 
· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
	· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


 
Comments:


	 Evident         Not Evident 
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	6.  Professionalism
The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.

	· Collaborates and communicates effectively within the school community to promote students’ well-being and success.
· Adheres to federal and state laws, school policies, and ethical guidelines.
· Incorporates learning from professional growth opportunities into instructional practice.
· Sets goals for improvement of knowledge and skills. 
· Engages in activities outside the classroom intended for school and student enhancement.
	· Works in a collegial and collaborative manner with administrators, other school personnel, and the community.
· Builds positive and professional relationships with parents/guardians through frequent and effective communication concerning students’ progress.
· Serves as a contributing member of the school’s professional learning community through collaboration with teaching colleagues.
· Demonstrates consistent mastery of standard oral and written English in all communication.
	
	· 


Comments:


	 Evident         Not Evident 

	7.  Student Academic Progress
The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

	· Sets acceptable, measurable, and appropriate achievement goals for student learning progress based on baseline data.
· Documents the progress of each student throughout the year.
	· Provides evidence that achievement goals have been met, including the state-provided growth measure when available as well as other multiple measures of student academic progress.
· Uses available performance outcome data to continually document and communicate student academic progress and develop interim learning targets.


Comments:


	 Evident         Not Evident 



Summative Evaluation

Assessment of performance quality occurs only at the summative evaluation stage, which comes at the end of the evaluation cycle (i.e., one-year for probationary teachers, three years for Continuing Contract teachers).  The ratings for each performance standard are based on multiple sources of information and are completed only after pertinent data from all sources are reviewed.  The integration of data provides the evidence used to determine the performance ratings for the summative evaluations for all teachers. 

There are two major considerations in assessing job performance during summative evaluation: 1) the actual teacher performance standards, and 2) how well they are performed.  The performance standards and performance indicators provide a description of well-defined teacher expectations. 

Definitions of Ratings

The rating scale provides a description of four levels of how well the standards (i.e., duties) are performed on a continuum from “exemplary” to “unacceptable.” The use of the scale enables evaluators to acknowledge effective performance (i.e., “exemplary” and “proficient”) and provides two levels of feedback for teachers not meeting expectations (i.e., “ developing/needs improvement” and “unacceptable”).  The definitions in Figure 5.1 offer general descriptions of the ratings.  PLEASE NOTE: Ratings are applied to the seven teacher performance standards, not to performance indicators.

Figure 5.1: Definitions of Terms Used in Rating Scale
	Category
	Description
	Definition

	Exemplary

	The teacher performing at this level maintains performance, accomplishments, and behaviors that consistently and considerably surpass the established standard.  This rating is reserved for performance that is truly exemplary and done in a manner that exemplifies the school’s mission and goals. 
	Exceptional performance:
· consistently exhibits behaviors that have a strong positive impact on learners and the school climate
· serves as a role model to others
· sustains high performance over a period of time

	Proficient


	The teacher meets the standard in a manner that is consistent with the school’s mission and goals. 

	Effective performance: 
· meets the requirements contained in the job description as expressed in the evaluation criteria
· demonstrates willingness to learn and apply new skills
· exhibits behaviors that have a positive impact on learners and the school climate

	Developing/
Needs Improvement
	The teacher often performs below the established standard or in a manner that is inconsistent with the school’s mission and goals. 

	Ineffective performance:
· requires support in meeting the standards
· results in less than quality work performance 
· leads to areas for teacher improvement being jointly identified and planned between the teacher and evaluator

	Unacceptable
	The teacher consistently performs below the established standard or in a manner that is inconsistent with the school’s mission and goals. 

	Poor-quality performance: 
· does not meet the requirements contained in the job description as expressed in the evaluation criteria
· may result in the employee not being recommended for continued employment



How a Performance Rubric Works

Evaluators have two tools to guide their judgments for rating teacher performance for the summative evaluation: 1) the sample performance indicators, and 2) the performance rubric. 

Sample Performance Indicators

Performance indicators are used in the evaluation system to identify, in observable behaviors, performance of the major job standards.  They were introduced in Part 2, and examples are provided again in this section.  

Performance Rubric

The performance rubric is a behavioral summary scale that describes acceptable performance levels for each of the seven teacher performance standards.  It states the measure of performance expected of teachers and provides a general description of what a rating entails.  The rating scale is applied for the summative evaluation of all teachers.  The performance rubrics guide evaluators in assessing how well a standard is performed.  They are provided to increase reliability among evaluators and to help teachers to focus on ways to enhance their teaching practices.  Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.


Figure 5.2:  Example of a Performance Rubric
	Instructional Delivery (Performance Standard 3)
	Exemplary*
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher optimizes students’ opportunities to learn by engaging them in higher order thinking and/or enhanced performance skills. 
	The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.
	The teacher inconsistently uses instructional strategies that meet individual learning needs.
	The teacher’s instruction inadequately addresses students’ learning needs.


  * Teachers who are exemplary often serve as role models and/or teacher leaders.




Performance Rubrics for Performance Standards

Teachers are evaluated on the performance standards using the following performance appraisal rubrics: 
 (
Performance Standard 1: 
 
Professional Knowledge
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.
)
Sample Performance Indicators
Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
1.1	Effectively addresses appropriate curriculum standards.
1.2	Integrates key content elements and facilitates students’ use of higher level thinking skills in instruction.
1.3	Demonstrates an ability to link present content with past and future learning experiences, other subject areas, and real world experiences and applications.
1.4	Demonstrates an accurate knowledge of the subject matter.
1.5	Demonstrates skills relevant to the subject area(s) taught.
1.6	Bases instruction on goals that reflect high expectations and an understanding of the subject.
1.7	Demonstrates an understanding of the intellectual, social, emotional, and physical development of the age group.
1.8	Communicates clearly and checks for understanding.
	

	
	Exemplary*
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher consistently demonstrates extensive knowledge of the subject matter and continually enriches the curriculum.
	The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.
	The teacher inconsistently demonstrates understanding of the curriculum, content, and student development or lacks fluidity in using the knowledge in practice.
	The teacher bases instruction on material that is inaccurate or out-of-date and/or inadequately addresses the developmental needs of students.


*Teachers who are exemplary often serve as role models and/or teacher leaders. 



 (
Performance Standard 2: 
 
Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.
)
Sample Performance Indicators
Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
2.1	Uses student learning data to guide planning.
2.2	Plans time realistically for pacing, content mastery, and transitions.
2.3	Plans for differentiated instruction.
2.4	Aligns lesson objectives to the school’s curriculum and student learning needs.
2.5	Develops appropriate long- and short-range plans, and adapts plans when needed.

	Exemplary*
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher actively seeks and uses alternative data and resources and consistently differentiates plans to meet the needs of all students.
	The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.
	The teacher inconsistently uses the school’s curriculum, effective strategies, resources, and data in planning to meet the needs of all students.
	The teacher does not plan, or plans without adequately using the school’s curriculum, effective strategies, resources, and data.


*Teachers who are exemplary often serve as role models and/or teacher leaders.



 (
Performance Standard 3:  
Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.
 
)
Sample Performance Indicators
Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
3.1	Engages and maintains students in active learning. 
3.2	Builds upon students’ existing knowledge and skills.
3.3	Differentiates instruction to meet the students’ needs.
3.4	Reinforces learning goals consistently throughout the lesson.  
3.5	Uses a variety of effective instructional strategies and resources.
3.6	Uses instructional technology to enhance student learning.
3.7	Communicates clearly and checks for understanding.

	Exemplary*
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher optimizes students’ opportunity to learn by engaging them in higher order thinking and/or enhanced performance skills. 
	The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.
	The teacher inconsistently uses instructional strategies that meet individual learning needs.
	The teacher’s instruction inadequately addresses students’ learning needs.


*Teachers who are exemplary often serve as role models and/or teacher leaders.



 (
Perform
ance Standard 4:  Assessment of and f
or Student Learning
The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.
)
Sample Performance Indicators
Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
4.1	Uses pre-assessment data to develop expectations for students, to differentiate instruction, and to document learning.
4.2	Involves students in setting learning goals and monitoring their own progress.
4.3	Uses a variety of assessment strategies and instruments that are valid and appropriate for the content and for the student population.
4.4	Aligns student assessment with established curriculum standards and benchmarks.
4.5	Uses assessment tools for both formative and summative purposes, and uses grading practices that report final mastery in relationship to content goals and objectives.
4.6 	Uses assessment tools for both formative and summative purposes to inform, guide, and adjust students’ learning.
4.7	Gives constructive and frequent feedback to students on their learning.

	Exemplary*
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher uses a variety of informal and formal assessments based on intended learning outcomes to assess student learning and teaches students how to monitor their own academic progress.
	The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.
	The teacher uses a limited selection of assessment strategies, inconsistently links assessment to intended learning outcomes, and/or does not use assessment to plan/modify instruction.
	The teacher uses an inadequate variety of assessment sources, assesses infrequently, does not use baseline or feedback data to make instructional decisions and/or does not report on student academic progress in a timely manner.


*Teachers who are exemplary often serve as role models and/or teacher leaders.



 (
Performance Standard 
5: 
 
Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.
)
Sample Performance Indicators
Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
5.1	Arranges the classroom to maximize learning while providing a safe environment.
5.2	Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly.
5.3 Maximizes instructional time and minimizes disruptions.
5.4	Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
5.5 	Promotes cultural sensitivity.
5.6	Respects students’ diversity, including language, culture, race, gender, and special needs.
5.7 	Actively listens and pays attention to students’ needs and responses.
5.8	Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.

	Exemplary*
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher creates a dynamic learning environment that maximizes learning opportunities and minimizes disruptions within an environment in which students self-monitor behavior.
	The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.
	The teacher is inconsistent in using resources, routines, and procedures and in providing a respectful, positive, safe, student- centered environment.
	The teacher inadequately addresses student behavior, displays a harmful attitude with students, and/or ignores safety standards.


*Teachers who are exemplary often serve as role models and/or teacher leaders.



 (
Performance Standard 6:  
Professionalism
The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.
)Sample Performance Indicators
Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
6.1	Collaborates and communicates effectively within the school community to promote students’ well-being and success.
6.2 Adheres to federal and state laws, school policies and ethical guidelines.
6.3	Incorporates learning from professional growth opportunities into instructional practice.
6.4	Sets goals for improvement of knowledge and skills. 
6.5	Engages in activities outside the classroom intended for school and student enhancement.
6.6	Works in a collegial and collaborative manner with administrators, other school personnel, and the community.
6.7	Builds positive and professional relationships with parents/guardians through frequent and effective communication concerning students’ progress.
6.8	Serves as a contributing member of the school’s professional learning community through collaboration with teaching colleagues.
6.9	Demonstrates consistent mastery of standard oral and written English in all communication.

	Exemplary*
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher continually engages in high level personal/professional growth and application of skills, and contributes to the development of others and the well-being of the school.
	The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.
	The teacher inconsistently practices or attends professional growth opportunities with occasional application in the classroom.
	The teacher demonstrates inflexibility, a reluctance and/or disregard toward school policy, and rarely takes advantage of professional growth opportunities.


*Teachers who are exemplary often serve as role models and/or teacher leaders.

Note:  Performance Standard 7:  If a teacher effectively fulfills all previous standards, it is likely that the results of teaching -- as documented in Standard 7:  Student Academic Progress -- would be positive.  The Virginia teacher evaluation system includes the documentation of student growth as indicated within Standard 7 and recommends that the evidence of progress be reviewed and considered throughout the year.

 (
Performance Standard 
7: 
 Student Academic Progress
The work of the teacher results in acceptable, measurable, and appropriate student academic progress.
)Sample Performance Indicators
Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
7.1	Sets acceptable, measurable and appropriate achievement goals for student academic progress based on baseline data.
7.2	Documents the progress of each student throughout the year.
7.3	Provides evidence that achievement goals have been met, including the state-provided growth measure when available as well as other multiple measures of student growth.
7.4	Uses available performance outcome data to continually document and communicate student academic progress and develop interim learning targets.

	Exemplary*
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the work of the teacher results in a high level of student achievement with all populations of learners.

	The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

	The work of the teacher results in student academic progress that does not meet the established standard and/or is not achieved with all populations taught by the teacher.
	The work of the teacher does not achieve acceptable student academic progress.


*   Teachers who are exemplary often serve as role models and/or teacher leaders.

Performance Rubrics and Summative Evaluation

Evaluators make judgments about performance of the seven teacher standards based on all available evidence.  After collecting information gathered through observation, goal setting, student performance measures, and other appropriate information sources, the evaluator applies the four-level rating scale to evaluate a teacher’s performance on all teacher expectations for the summative evaluation.  Therefore, the summative evaluation represents where the “preponderance of evidence” exists, based on various data sources.  A sample Teacher Summative Performance Report is provided on pages 69-72.  The results of the evaluation must be discussed with the teacher at a summative evaluation conference. 

Summative evaluations should be completed in compliance with the Code of Virginia and school division policy.  For teachers with continuing contract status, evaluations take place at the end of the defined evaluation cycle.  However, if a teacher with continuing contract status is not meeting expectations (at any point in the cycle) or is fulfilling a performance improvement plan, the evaluation cycle will vary.  Summative evaluation for teachers with continuing contract status is based on all applicable data collected during the evaluation cycle.  

Summative ratings should apply the rating for each of the seven performance expectations, with the most significant weight given to Standard 7 - student academic progress.  This document suggests that school divisions weight each of the first six standards equally at 10 percent, and that Standard 7 account for 40 percent of the evaluation.  In determining the final summative rating, the following approach could be used:

· Apply numbers 1 (unacceptable) through 4 (exemplary) to the rating scale
Exemplary = 4
Proficient = 3
Developing/Needs Improvement = 2
Unacceptable = 1;

· Calculate the weighted contribution of each standard to the summative evaluation; and

· Add the weighted contribution to achieve the final summative evaluation.

The following tables provide two examples of how this approach would apply.

Example of Weighted Calculations for Teacher Performance Evaluation
	Teacher Performance Standard
	Performance Rating
	Quantified Performance Rating
	Percentage contribution to the summative rating
	Weighted
Contribution=
(quantified performance rating * Percentage Contribution)

	Standard 1
	Proficient
	3
	10%
	0.3

	Standard 2
	Proficient
	3
	10%
	0.3

	Standard 3
	Proficient
	3
	10%
	0.3

	Standard 4
	Proficient
	3
	10%
	0.3

	Standard 5
	Proficient
	3
	10%
	0.3

	Standard 6
	Exemplary
	4
	10%
	0.4

	Standard 7
	Proficient
	3
	40%
	1.2

	
	
	
	Summative Rating (sum of weighted contributions)
	3.1



	Teacher Performance Standard
	Performance Rating
	Quantified Performance Rating
	Percentage contribution to the summative rating
	Weighted
Contribution=
(quantified performance rating * Percentage Contribution)

	Standard 1
	Proficient
	3
	10%
	0.3

	Standard 2
	Developing
	2
	10%
	0.2

	Standard 3
	Proficient
	2
	10%
	0.3

	Standard 4
	Proficient
	3
	10%
	0.3

	Standard 5
	Proficient
	3
	10%
	0.3

	Standard 6
	Developing
	2
	10%
	0.2

	Standard 7
	Proficient
	3
	40%
	1.2

	
	
	
	Summative Rating (sum of weighted contributions)
	2.8




When applying the summary rating from a quantitative perspective, school divisions will need to establish and document, a priori, cut-offs for determining final summative ratings after the weighted contribution is calculated.   For example, standard rounding rules may be applied (any rating of 2.5 to 3.4 results in a summative rating of proficient), possibly in conjunction with additional criteria.  School divisions also may establish and document additional criteria to the summative rating.  For example, a school division may decide that no teachers can be given a summary rating of exemplary if they are rated below proficient on any of the seven standards, or that summative criteria should differ for teachers at different points on the career ladder.  For example, a school division may decide that regardless of the sum of weighted contributions, teachers with five or more years of experience who do not have an exemplary rating on Standard 7 (Student Academic Progress) may not be given an overall exemplary rating.   These decisions, and documentation of such decisions, must be made before the new evaluation system is put in place.  As well, it is critical that teachers understand the requirements before the evaluation cycle begins.   
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SAMPLE Teacher Summative Performance Report 

Directions: Evaluators use this form prior to April 15 to provide the teacher with an assessment of performance.  The teacher should be given a copy of the form at the end of each evaluation cycle.

Teacher ________________________________________ School Year(s) _________________

Grade/Subject _______________________    School __________________________________

Contract Status:   	 Probationary         Continuing Contract 


	1.  Professional Knowledge
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

	· Effectively addresses appropriate curriculum standards. 
· Integrates key content elements and facilitates students’ use of higher level thinking skills in instruction.
· Demonstrates ability to link present content with past and future learning experiences, other subject areas, and real world experiences and applications.
· Demonstrates an accurate knowledge of the subject area(s) taught.

	· Demonstrates skills relevant to the subject area(s) taught. 
· Bases instruction on goals that reflect high expectations and an understanding of the subject. 
· Demonstrates an understanding of the intellectual, social, emotional, and physical development of the age group. 
· Communicates clearly and checks for understanding.


Comments:


	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.

	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans and adapts plans when needed


Comments:


	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable
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3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons. 
 
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments:

	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	4.  Assessment of/for Student Learning
The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.

	· Uses pre-assessment data to develop expectations for students, to differentiate instruction, and to document learning. 
· Involves students in setting learning goals and monitoring their own progress. 
· Uses a variety of assessment strategies and instruments that are valid and appropriate for the content and for the student population. 
· Aligns student assessment with established curriculum standards and benchmarks.

	· Uses assessment tools for both formative and summative purposes and uses grading practices that report final mastery in relationship to content goals and objectives. 
· Uses assessment tools for both formative and summative purposes to inform, guide, and adjust students’ learning. 
· Gives constructive and frequent feedback to students on their learning


 Comments:

	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 

	· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.



	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable



SAMPLE:  Teacher Summative Performance Report	Page 3 of 4

	 Comments:
	

	6.  Professionalism
The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.

	· Collaborates and communicates effectively within the school community to promote students’ well-being and success.
· Adheres to federal and state laws, school policies, and ethical guidelines.
· Incorporates learning from professional growth opportunities into instructional practice.
· Sets goals for improvement of knowledge and skills. 
· Engages in activities outside the classroom intended for school and student enhancement.
	· Works in a collegial and collaborative manner with administrators, other school personnel, and the community.
· Builds positive and professional relationships with parents/guardians through frequent and effective communication concerning students’ progress.
· Serves as a contributing member of the school’s professional learning community through collaboration with teaching colleagues.
· Demonstrates consistent mastery of standard oral and written English in all communication.
	
	


Comments:


	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	7.  Student Academic Progress
The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

	· Sets acceptable, measurable, and appropriate achievement goals for student learning progress based on baseline data.
· Documents the progress of each student throughout the year.
	· Provides evidence that achievement goals  have been met, including the state-provided growth measure when available as well as  other multiple measures of student growth.
· Uses available performance outcome data       to continually document and communicate student academic progress and develop interim learning targets.


 Comments:


	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable
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Overall Evaluation Summary:
Include comments here

|_|  Exemplary 

|_|  Proficient

|_|  Developing/Needs Improvement 

|_|  Unacceptable
				
|_|  Recommended for placement on a Performance Improvement Plan. (One or more 
       standards are Unacceptable, or two or more standards are Developing/Needs 
       Improvement.)


Commendations:



Areas Noted for Improvement:



Teacher Improvement Goals:



__________________________________		____________________________________
Evaluator’s Name					Teacher’s Name


___________________________________		____________________________________
Evaluator’s Signature	Teacher’s Signature (Teacher’s signature denotes 	receipt of the summative evaluation, not necessarily 	agreement with the contents of the form.)

___________________________________		____________________________________
Date							Date

___________________________________
Site Administrator’s Name

___________________________________		____________________________________
Site Administrator’s Signature 			Date
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Rating Teacher Performance
PowerPoint Presentation

Purpose: 
The purpose of the Rating Teacher Performance PowerPoint presentation is to familiarize the audience with the rating process, forms, and rubrics, as well as the recommended weighting of the standards.

Intended Audiences:
This PowerPoint presentation is appropriate for use with local school boards, division-level administrators, building-level administrators, and teachers.

Suggestions:
To gain a practical understanding of the performance rubrics, it is suggested that the PowerPoint be followed by A Clean Room Activity, whereby participants use a simple example to distinguish the differences between different rating levels.  This may be followed by the more detailed What’s in a Rubric Activity, which requires participants to distinguish between the different rating levels for each performance standard.
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	Part 5: Rating Teacher Performance
Explanation: PowerPoint presentation



	Slide 1
	

	· For an evaluation system to be meaningful, it must provide its users with relevant and timely feedback.  
· To facilitate this, evaluators should conduct both interim and summative evaluations of teachers. 



	Slide 2
	

	· Some teacher evaluation systems include an interim review, especially for probationary teachers, in order to provide systematic feedback prior to the completion of a summative evaluation. 
· The multiple data sources discussed in Part 3 of this document are used to compile a Teacher Interim Performance Report that indicates if a teacher has shown evidence of each of the performance standards. 
· The evaluator should share her/his assessment of the teacher’s performance by a given date (for example, the last school day before winter break each year for Probationary teachers)



	Slide 3
	

	· Please note that the Teacher Interim Performance Report is used to document evidence of meeting the seven standards, but does not include a rating of performance. 
· A sample Teacher Interim Performance Report is provided on pp. 54-57 of the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers.  




	Slide 4
	

	· Assessment of performance quality occurs only at the summative evaluation stage, which comes at the end of the evaluation cycle (i.e., one-year for Probationary teachers, three years for Continuing Contract teachers). 
· The ratings for each performance standard are based on multiple sources of information and are completed only after pertinent data from all sources are reviewed.  
· The integration of data provides the evidence used to determine the performance ratings for the summative evaluations for all teachers. 


	Slide 5
	

	· The rating scale provides a description of four levels of how well the standards (i.e., duties) are performed on a continuum from “exemplary” to “unacceptable.” 
· The use of the scale enables evaluators to acknowledge effective performance (i.e., “exemplary” and “proficient”) and provides two levels of feedback for teachers not meeting expectations (i.e., “developing/needs improvement” and “unacceptable”). 
· PLEASE NOTE: Ratings are applied to the seven teacher performance standards, not to performance indicators.


	Slide 6
	

	· The performance rubric is a behavioral summary scale that describes acceptable performance levels for each of the seven teacher performance standards.  
· It states the measure of performance expected of teachers and provides a general description of what a rating entails.  
· The rating scale is applied for the summative evaluation of all teachers.  
· The performance rubrics guide evaluators in assessing how well a standard is performed.  
· They are provided to increase reliability among evaluators and to help teachers to focus on ways to enhance their teaching practices.  
· Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.

	Slide 7
	

	· Teachers who are exemplary often serve as role models and/or teacher leaders.
· Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.




	Slide 8
	

	· Teachers who are exemplary often serve as role models and/or teacher leaders.
· Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.



	Slide 9
	

	· Teachers who are exemplary often serve as role models and/or teacher leaders.
· Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.




	Slide 10
	

	· Teachers who are exemplary often serve as role models and/or teacher leaders.
· Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.




	Slide 11
	

	· Teachers who are exemplary often serve as role models and/or teacher leaders.
· Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.




	Slide 12
	

	· Teachers who are exemplary often serve as role models and/or teacher leaders.
· Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.




	Slide 13
	

	· Teachers who are exemplary often serve as role models and/or teacher leaders.
· Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.




	Slide 14
	

	· After collecting information gathered through observation, goal setting, student performance measures, and other appropriate information sources, the evaluator applies the four-level rating scale to evaluate a teacher’s performance on all teacher expectations for the summative evaluation.  
· Therefore, the summative evaluation represents where the “preponderance of evidence” exists, based on various data sources.  
· A sample Teacher Summative Performance Report is provided on pages 69-72 in the Guidelines for Virginia Uniform Performance Standards and Evaluation Criteria for Teachers.  
· The results of the evaluation must be discussed with the teacher at a summative evaluation conference. 




	Slide 15
	

	· Evaluators make judgments about performance of the seven teacher standards based on all available evidence.  
· After collecting information gathered through observation, goal setting, student performance measures, and other appropriate information sources, the evaluator applies the four-level rating scale to evaluate a teacher’s performance on all teacher expectations for the summative evaluation.  
· Therefore, the summative evaluation represents where the “preponderance of evidence” exists, based on various data sources. The results of the evaluation must be discussed with the teacher at a summative evaluation conference. 
·  Summative evaluations should be completed in compliance with the Code of Virginia and school division policy.  
· For teachers with continuing contract status, evaluations take place at the end of the defined evaluation cycle.  However, if a teacher with continuing contract status is not meeting expectations (at any point in the cycle) or is fulfilling a performance improvement plan, the evaluation cycle will vary.  Summative evaluation for teachers with continuing contract status is based on all applicable data collected during the evaluation cycle.  


	Slide 16
	

	In determining the final summative rating, the following approach could be used:
    1.  Apply numbers 1 (unacceptable) through 4 (exemplary) to the rating scale
Exemplary = 4
Proficient = 3
Developing/Needs Improvement = 2
Unacceptable = 1;
    2.  Calculate the weighted contribution of each standard to the summative evaluation; and
· Add the weighted contribution to achieve the final summative evaluation.
The table demonstrates how a summative rating for a teacher would be calculated using this approach.  
· Decisions should be made ahead of time about rounding, weighting, and additional criteria a school division may wish to apply









Part 5:
Rating Teacher Performance
Activities

Rating Teachers’ Performance
Activities

This section contains two separate activities which build on each other.  During the first activity, participants use a simple example to gain an understanding of the different levels of performance related to the different rating levels.  With this as background, the second activity encourages participants to examine each of the seven Virginia teacher performance rubrics and to develop a common understanding of the meanings of each level.  These activities will help participants to make distinctions between the four rating levels.
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Activity 1:  A Clean Room

Purpose:
The purpose of A Clean Room Activity is to provide an opportunity to examine the creation of rubrics and the performance levels expected.  

Intended Audiences:
This activity is intended for use with division-level administrators, building level administrators, and teachers in order to understand how rubrics work, including differentiation between rating levels.   

Suggested Directions:
This activity could be conducted either before or after the PowerPoint, “Documenting Teacher Performance.”  Divide participants into small groups.  In small groups, participants generate descriptions of elements related to having a clean room in order to distinguish between ratings such as “Exemplary” and “Proficient.”  Participants report element descriptions and discuss process of creating descriptions and their observations about the process.  Use this activity as an introduction into using performance rubrics. Notes are provided at the bottom of the activity to relate this activity to summative decisions.
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	Part 5: Rating Teacher Performance
Activities:  Activity 1 – A Clean Room




Activity 1:  A Clean Room

Directions:  Divide participants into small groups.  In small groups, participants generate descriptions of elements related to having a clean room in order to distinguish between ratings such as “Exemplary” and “Proficient.”  Participants report element descriptions and discuss process of creating descriptions and their observations about the process.  

	
	Exemplary
	Proficient
	Developing/
Needs Improvement
	Unacceptable

	Clothes
	Always picks up clothes from floor
	Most often picks up clothes from floor
	Picks up clothes from floor after being reminded
	Can’t tell where clothes end and floor begins

	Food in Room
	


	
	
	

	Making Bed
	


	
	
	



Guidelines for Making Summative Decisions

1. Clear definition of performance expectations are communicated in advance of the information collection process to all teachers.
2. Behavior summary scale is intended to increase consistency across administrators and settings.
3. Rating of Proficient is intended to be the norm for most teachers.
4. Rating of Exemplary is intended to recognize those who:
· Consistently demonstrate high level of commitment (i.e., extra effort)
· Produce superior results

Activity 2:  What’s in a Rubric?

Purpose:
The purpose of the What’s in a Rubric? Activity is to provide evaluators and evaluatees an opportunity to develop a common understanding of the meanings of the levels for each of the seven Virginia performance standards rubrics.  This activity is intended to be conducted after a school division has created and finalized its rubrics. 

Intended Audiences:
This activity is intended for use with division-level administrators, building level administrators, and teachers.

Suggested Directions:
Present the PowerPoint, “Documenting Teacher Performance.”  Divide participants into small groups and assign each group one of the seven Virginia Performance Standards and accompanying rating scale.  In small groups, participants address the following questions:
· What are the differences between the rating levels? 
· A rating of ____________ means that the teacher __________.
Groups then report out and comment on the perceptions of other groups.  


What’s in a Rubric?

Directions:  Divide participants into small groups and assign each group one of the seven Virginia Performance Standards and accompanying rating scale.  In small groups, participants address the questions listed below.  Groups then report out and comment on the perceptions of other groups.  

Standard 1: Professional Knowledge: The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

	Exemplary
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher consistently demonstrates extensive knowledge of the subject matter and continually enriches the curriculum.
	The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.
	The teacher inconsistently demonstrates understanding of the curriculum, content, and student development or lacks fluidity in using the knowledge in practice.
	The teacher bases instruction on material that is inaccurate or out-of-date and/or inadequately addresses the developmental needs of students.



Talk to your group members about the rubric. What are the differences between the rating levels? A rating of ____________ means that the teacher __________. 

	A rating of …
	Means that the teacher …

	Unacceptable
	

	Developing/Needs Improvement
	

	Proficient
	

	Exemplary
	



What’s in a Rubric?

Directions:  Divide participants into small groups and assign each group one of the seven Virginia Performance Standards and accompanying rating scale.  In small groups, participants address the questions listed below.  Groups then report out and comment on the perceptions of other groups.  

Standard 2: Instructional Planning: The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	Exemplary
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher actively seeks and uses alternative data and resources and consistently differentiates plans to meet the needs of all students.
	The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.
	The teacher inconsistently uses the school’s curriculum, effective strategies, resources, and data in planning to meet the needs of all students.
	The teacher does not plan, or plans without adequately using the school’s curriculum, effective strategies, resources, and data.



Talk to your group members about the rubric. What are the differences between the rating levels? A rating of ____________ means that the teacher __________. 

	A rating of …
	Means that the teacher …

	Unacceptable
	

	Developing/Needs Improvement
	

	Proficient
	

	Exemplary
	



What’s in a Rubric?

Directions:  Divide participants into small groups and assign each group one of the seven Virginia Performance Standards and accompanying rating scale.  In small groups, participants address the questions listed below.  Groups then report out and comment on the perceptions of other groups.  

Standard 3: Instructional Delivery: The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	Exemplary
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher optimizes students’ opportunity to learn by engaging them in higher order thinking and/or enhanced performance skills. 
	The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.
	The teacher inconsistently uses instructional strategies that meet individual learning needs.
	The teacher’s instruction inadequately addresses students’ learning needs.



Talk to your group members about the rubric. What are the differences between the rating levels? A rating of ____________ means that the teacher __________. 

	A rating of …
	Means that the teacher …

	Unacceptable
	

	Developing/Needs Improvement
	

	Proficient
	

	Exemplary
	


What’s in a Rubric?

Directions:  Divide participants into small groups and assign each group one of the seven Virginia Performance Standards and accompanying rating scale.  In small groups, participants address the questions listed below.  Groups then report out and comment on the perceptions of other groups.  

Standard 4:  Assessment of and for Learning: The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.

	Exemplary
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher uses a variety of informal and formal assessments based on intended learning outcomes to assess student learning and teaches students how to monitor their own academic progress.
	The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.
	The teacher uses a limited selection of assessment strategies, inconsistently links assessment to intended learning outcomes, and/or does not use assessment to plan/modify instruction.
	The teacher uses an inadequate variety of assessment sources, assesses infrequently, does not use baseline or feedback data to make instructional decisions and/or does not report on student academic progress in a timely manner.



Talk to your group members about the rubric. What are the differences between the rating levels? A rating of ____________ means that the teacher __________. 

	A rating of …
	Means that the teacher …

	Unacceptable
	

	Developing/Needs Improvement
	

	Proficient
	

	Exemplary
	



 What’s in a Rubric?

Directions:  Divide participants into small groups and assign each group one of the seven Virginia Performance Standards and accompanying rating scale.  In small groups, participants address the questions listed below.  Groups then report out and comment on the perceptions of other groups.  

Standard 5: Learning Environment: The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	Exemplary
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher creates a dynamic learning environment that maximizes learning opportunities and minimizes disruptions within an environment in which students self-monitor behavior.
	The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.
	The teacher is inconsistent in using resources, routines, and procedures and in providing a respectful, positive, safe, student- centered environment.
	The teacher inadequately addresses student behavior, displays a harmful attitude with students, and/or ignores safety standards.



Talk to your group members about the rubric. What are the differences between the rating levels? A rating of ____________ means that the teacher __________. 

	A rating of …
	Means that the teacher …

	Unacceptable
	

	Developing/Needs Improvement
	

	Proficient
	

	Exemplary
	



What’s in a Rubric?

Directions:  Divide participants into small groups and assign each group one of the seven Virginia Performance Standards and accompanying rating scale.  In small groups, participants address the questions listed below.  Groups then report out and comment on the perceptions of other groups.  

Standard 6: Professionalism: The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.

	Exemplary
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the teacher continually engages in high level personal/professional growth and application of skills, and contributes to the development of others and the well-being of the school.
	The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.
	The teacher inconsistently practices or attends professional growth opportunities with occasional application in the classroom.
	The teacher demonstrates inflexibility, a reluctance and/or disregard toward school policy, and rarely takes advantage of professional growth opportunities.



Talk to your group members about the rubric. What are the differences between the rating levels? A rating of ____________ means that the teacher __________. 

	A rating of …
	Means that the teacher …

	Unacceptable
	

	Developing/Needs Improvement
	

	Proficient
	

	Exemplary
	



What’s in a Rubric?

Directions:  Divide participants into small groups and assign each group one of the seven Virginia Performance Standards and accompanying rating scale.  In small groups, participants address the questions listed below.  Groups then report out and comment on the perceptions of other groups.  

Standard 7: Student Academic Progress: The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

	Exemplary
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the work of the teacher results in a high level of student achievement with all populations of learners.

	The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

	The work of the teacher results in student academic progress that does not meet the established standard and/or is not achieved with all populations taught by the teacher.
	The work of the teacher does not achieve acceptable student academic progress.




Talk to your group members about the rubric. What are the differences between the rating levels? A rating of ____________ means that the teacher __________. 

	A rating of …
	Means that the teacher …

	Unacceptable
	

	Developing/Needs Improvement
	

	Proficient
	

	Exemplary
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Part: 5
Rating Teacher Performance
Simulations

Rating Teachers’ Performance
Simulations

Purpose:
These simulations provide evaluators the opportunity to review documents related to a teacher’s performance and to rate the teacher using the rating scales for the Virginia performance standards.  By practicing with the simulations, evaluators gain greater understanding of the Virginia performance standards, the use of rating scales, and the use of multiple data sources in rating a teacher’s performance.  Furthermore, the simulations provide for an opportunity to increase inter-rater reliability among evaluators. 

Intended Audiences:
This activity is intended for use with administrators and supervisors who will rate teacher performance.   

Suggested Directions:
Prior to going through these simulations, present the PowerPoint, “Rating Teacher Performance” and have participants do A Clean Room Activity and the What’s in a Rubric? Activity to ensure they have an understanding of rubrics and the differences between rating levels.  Then divide participants into small groups.  In small groups, participants review documentation for the teachers and come to a consensus on the ratings for the teacher.  Groups share ratings and any disparities in ratings are discussed until an agreement on the rating is reached. The simulations may be used in any order.


Elementary Teacher Simulation:  Teacher G 

Middle School Teacher Simulation:  Teacher O

High School Teacher Simulation:  Teacher P

	5-45
	Part 5: Rating Teacher Performance
Simulations 




Teacher G
Yourtown Elementary School
2nd Grade

Summative Evaluation Simulation

[image: bs00559_]

Materials Included:
Summary Information
Formal Classroom Observation Form
Informal Classroom Observation Form
Teacher Interim Performance Report
Second Formal Classroom Observation Form
Portfolio Tables of Content and Teacher-Provided Artifacts
Student Survey Summary Data and Survey Form
Teacher Summative Performance Report (To Be Completed by Participants)
Goal Setting Form for Student Academic Progress
Summative Evaluation Key
Additional Notes

Teacher G
Yourtown Elementary School
Grade 2
Summary Information


Teacher G is a sixth year teacher who began her teaching career at Yourtown Elementary School.  In fact, the current administration hired her directly out of college.  Teacher G is an integral part of the second grade team.  She attends grade-level planning meetings and she assists in developing units and lessons to be shared among the second grade teachers.  She mainly uses textbook-based materials and worksheets to reinforce facts presented in class. 

Students are well-behaved in Teacher G’s class and discipline issues are minimal.  Her students are rarely seen in the principal’s office.  Administrators do not receive many concerned calls from parents regarding Teacher G, nor do they receive calls of praise. 

Teacher G uses the pacing guide for instructional purposes and follows school policies and procedures.  Paperwork is always completed on time.  Teacher G is thinking about starting a Master’s program in reading instruction and has begun to take classes in this area.  She attends professional development offerings sponsored by the school division as well as reading conferences. 


Formal Classroom Observation Form
 (
Abridged for Training Purposes
) (
Page 1 of 2
)
Directions: This form is to be used for probationary teachers and teachers with continuing contract status.  Observers should use the form to provide feedback to teachers about the observation.

  Teacher G					     10/24			  9:50 - 10:35
	Teacher’s Name
	
	Date Observed
	
	Time

	
Assistant Principal C
	
	
The teacher is:             Probationary                                                                                  X  Continuing Contract


	Observer’s Name 
	
	



	2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	
· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.
	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans   and adapts plans when needed.


Comments: 
Teacher G had prepared a lesson on identifying and extending patterns for the whole class.  She had also prepared a file folder with progressively more difficult patterns for the parent volunteer who was working in the back of the class with two students.  Teacher G passed out white board “paddles” and markers so that the majority of the class could identify the patterns on their papers and then when she asked them to show the extensions, they raised their paddles. 

	3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons.  
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments: 
The lesson was presented primarily as a whole-group activity and most of the students were engaged.  Most students worked on the practice activities and volunteered to answer questions when called on.  After the group activity, Teacher G had the students work in pairs to create their own patterns for their partner to identify and extend.




	 (
Page 2 of 2
)
5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 
· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.

	· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


Comments: 
Some students were distracted by noises in the hall and pictures on the walls. The teacher positively redirected their attention and provided individual assistance to help them resume working. Her actions were unobtrusive.



Additional Comments: 


Teacher’s Name  Teacher G									

Teacher’s Signature  Teacher G					   Date  October 25	

Observer’s Name  Assistant Principal C							

Observer’s Signature  Assistant Principal C				   Date  October 25	

Informal Classroom Observation Form
 (
Page 1 of 2
) (
Abridged for Training Purposes
) 
Directions:  This form can be used by the evaluator to document during informal classroom observation. One form should be given to the teacher and one copy should be maintained by the evaluator for the entire evaluation cycle to document growth and development.

Teacher Observed:   Teacher G		Date: 11/15        Time: 9:00-9:10
   
	3.  Instructional Delivery
· Engages students
· Builds on prior knowledge
· Differentiates instruction
· Reinforces learning goals
· Uses a variety of strategies/resources
· Uses instructional technology
· Communicates clearly
	Specific Examples:
To coincide with the class’ study of Egypt, Teacher G read aloud the Magic Treehouse book entitled, “Mummies in the Morning” by Mary Pope Osborne.  She read with engaging expression and had the attention of most students.  In a nonintrusive manner, she redirected students who were distracted.  After each page or so, she would stop and ask different students what a passage meant or what they thought was going to happen next.  She also discussed any unfamiliar vocabulary and referred to the list on the board as she spoke to give students a visual reference for the word.  She made connections between places and things in the book and the content they had been learning in social studies.  For example, “What did we learn about mummification?”
The story seemed to build excitement and enthusiasm for the social studies unit while offering the students a relaxing way to settle down after lunch.  Given the low reading level of some students in the class, reading the book aloud gave everyone the opportunity to enjoy the story together, although not all the students seemed to understand the unfolding mystery.

	4.  Assessment of and for Student Learning
· Uses pre-assessment data
· Involves students in setting learning goals
· Uses valid, appropriate assessments
· Aligns assessments with standards
· Uses a variety of assessment strategies
· Uses assessment tools for formative/summative purposes
· Gives constructive feedback
	Specific Examples:
Students were asked to copy the vocabulary words from the board on 3x5 index cards and depict them on the reverse side.


NOTE:  It is unlikely that all teacher performance standards would be documented in a single classroom visit.  In fact, an observation might focus on a specific standard.

Teacher’s Name  Teacher G									 

Teacher’s Signature  Teacher G				  Date  November 19		

 (
Page 
2
 of 2
)Observer’s Name  Assistant Principal C							

Observer’s Signature  Assistant Principal C			   Date  November 19		
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)Teacher Interim Performance Report

Teacher  Teacher G		School Year(s)  		
Grade/Subject   Grade 2	         School  Yourtown ES	

Directions: Evaluators use this form in the fall to maintain a record of evidence documented for each teacher performance standard.  Evidence can be drawn from formal observations, informal observations, portfolio review, and other appropriate sources.  This form should be maintained by the evaluator during the course of the evaluation cycle.  This report is shared at a meeting with the teacher held within appropriate timelines.

Strengths:
Teacher G maintains a well-ordered classroom.  Behavior problems are minimal.  Her work is timely and professionally completed.  She strives to improve her content knowledge and teaching abilities through professional development opportunities and graduate coursework.


Areas of Improvement:
Teacher G relies heavily on the text and worksheets in her instruction; there are many technologies that would be appropriate to incorporate into her lessons to further engage the students. 





Teacher’s Name  Teacher G	

Teacher’s Signature  Teacher G			  Date  January 15	      

Evaluator’s Name  Assistant Principal C	

Evaluator’s Signature  Assistant Principal C	   Date January 15	

	5-76
	Part 5: Rating Teacher Performance
Simulations (Elementary, Teacher G)





 (
Note:  Although Teacher G is an experienced teacher, her school division has decided to provide all teachers with interim evaluations.
)
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	2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.
	
· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.
	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans and adapts plans when needed.


Comments: Teacher G prepares lesson material ahead of time.  She also creates increasingly difficult work to challenge students who understand the material.
                                                                                                            X Evident          Not Evident

	3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons.  
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments: Teacher G uses a variety of instructional strategies in her lessons to engage her students.  She uses different modes of learning to reinforce new ideas and she frequently checks for understanding.
	                                                                                       X Evident         Not Evident

	
5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 
· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
	· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


Comments:  Teacher G minimizes disruption and makes all students feel included in the lesson.  The students know what is expected of them, and consequently, she has very few discipline problems.  She modifies the physical setup of the classroom to optimize various activities.
	                                                                                         X Evident         Not Evident




 (
Page 1 of 2
) (
Abridged for Training Purposes
)
Formal Classroom Observation Form

Directions: This form is to be used for probationary teachers and teachers with continuing contract status.  Observers should use the form to provide feedback to teachers about the observation.
	
  Teacher G						     3/14			1:50 - 2:40
	Teacher’s Name
	
	Date Observed
	
	Time

	
Assistant Principal C
	
	
The teacher is:             Probationary                                                                                  X  Continuing Contract


	Observer’s Name 
	
	



	2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.
	
· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.
	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans   and adapts plans when needed.


Comments: 
Materials were ready for the lesson.
(Post-conference notes for training purposes: During the post-conference, Teacher G expressed a concern about the nature of the students’ writing. The goal of her lesson plan was to expand the students’ vocabulary and to get them to think more deeply about the topics being discussed. In turn, her expectation was that their writing would reflect more complex vocabulary and discussion about kangaroos.)

	3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.
	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons.  
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments: 
During the lesson, Teacher G took the students on an imaginary safari where they saw different animals and shared what they knew about kangaroos. She captured ideas on a large sheet of newsprint. She then moved students to a carpeted area to show them Australia in a big book atlas. Next, she read a big book on kangaroos and students participated in choral reading. She pulled out key words for vocabulary development. Throughout the lesson, Teacher G asked questions to focus the student attention on important concepts and new vocabulary.

During the lesson, the following questions were asked:
· What did I see in the jungle?
· What else did I see?
· Do you know what I saw?
·  (
Page 2 of 2
)What do you know about kangaroos?
· What types of colors might kangaroos be?
· What is Australia surrounded by?
· Do you think you could put a kangaroo in a car and drive from Australia to New Jersey?
· Could you fly to Australia?
· Do you know what the number 4 is for?
· What type of a kangaroo is that?
· What did we hear about wallabies?
· What animal does it look like?
· What is a title page?
· What’s a boomer?
· Didn’t we say kangaroos eat grass?
· Do you know that a baby kangaroo when it’s first born is this big?
· What did we learn about kangaroos?
· What did we call a group of kangaroos?

	

	
5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 
· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.

	· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


Comments: 
The students made an easy transition from their desks to the carpet.  The students knew behavior expectations.



Additional Comments: 
Incorporate a longer wait time to involve all students in the lesson. Provide for different learning needs by differentiating instruction.

Teacher’s Name  Teacher G	 

Teacher’s Signature  Teacher G		      Date  March 17	

Observer’s Name  Assistant Principal C								

Observer’s Signature  Assistant Principal C					   Date March 17	
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	Standard  2:  Instructional Planning        

	Activity Name
	Teacher Comments (Optional)

	
Sample Lesson Plan 1

	This is my science safety pre-assessment lesson for the first day of school. It includes a safety agreement.

	Sample Lesson Plan 2
	This lesson on the food chain and food web takes place over three days.

	
	

	
	

	
	

	
	

	
	

	
	




Sample Lesson Plan 1
Topic:  Science Safety Pre-assessment 
Class:  Science Block (60 minutes)
Date(s): First Day of School
Standards: Inquiry and Design (3.2.4.A; 3.2.4.B)
Objectives: 
1. The student will demonstrate understanding of qualitative and quantitative observations.
2. The student will demonstrate knowledge of science safety through a game show format.
3. The student will use the scientific method to hypothesize why the money does not burn using qualitative and quantitative observations and will demonstrate understanding in a mini-lab report to be done in class.
Resources Needed:  Game show form, tootsie pops, chart form, explanation of the flaming bill demonstration, rubbing alcohol, water, goggles, 2 beakers, tongs, lit candle, and a dollar bill, copies or paper for students, pencils, rulers, balance, string, document camera
Accommodations Needed:  None – first day of school
Activities to Engage Students (attach copies): 
Pre-assessment activities and tools: Prior to the demonstration, lab safety will be addressed and students will be given an opportunity to share. Paper/pencil assessment is given the first day of school and will be used to determine if students possess a basic understanding of several concepts including lab safety, lab tools, and metric measurement that will be used to conduct the hands-on activities.  The assessment produces paper and pencil results and is done in the format of a Tootsie Pop Observation Activity.  
The student will:
· participate in a tootsie roll pop activity in making qualitative and quantitative observations,
· participate in a game show on science safety,
· watch a demonstration where money is lit on fire, yet comes out untouched, and
· use the scientific method to discover the secret behind the flaming bill.
Assessment (include homework):
Game show will be done with the personal response system clickers so a spreadsheet of individual answers can be downloaded; students will only see the graph on the PowerPoint of the answers by percentage responding.
Homework:  The student will get the science safety contract signed and will create a lab safety poster on 11” x 16” teacher-provided paper for display in class for the hands-on activities.
Reflection: This lesson plan is tried and true as in years past I have been able to modify as I get feedback from students during this first day of school to make the activity both high impact and value-added.

From Stronge, J.H., Tucker, P.D., and Hindman, J.L. (2004). Handbook for Qualities of Effective Teachers. Alexandria, VA: Association of Supervision and Curriculum Development. 

Science Safety Agreement
[image: ED00047_]
The purpose of the agreement is to make the student aware of his/her responsibility for science safety.  It is hoped that this information will keep the science classroom accident-free.
Students are asked to agree to do the following to maintain a safe classroom.
1. Follow instructions
2. Protect the eyes with goggles (which will be provided) 
3. Practice good housekeeping
4. Know the location of first aid equipment
5. Report all accidents at once to the teacher or teaching assistant
6. Ask questions to clarify instructions
7. Never “horse around”

It is understood that the student will be removed from the science activity area by the teacher if:
· The personal attire could result in an accident.  For example, loose clothing or long dangling jewelry could interfere with the investigation,
· The behavior is inappropriate as deemed by the instructor,
· The science safety rules stated before the investigation begins are not being followed, or
· The student is going beyond the limits of the intended activity.

I, ________________________________, agree to follow all science safety rules in class.  I realize that lab safety is to protect my classmates and me.  I will cooperate with my teacher and classmates to maintain a safe classroom and a positive group tone.  I will follow the rules stated above to the best of my ability.  
I understand that if I cannot follow the rules, I may be removed from the activity and given another task.  I understand that my parents will be notified if I am removed from an activity.
Student Signature: __________________________  Date: ___________________
 (
For the Parent/Guardian:
I have read the science safety agreements and have discussed them with my child.
Parent /Guardian Signature: ________________________________ Date: __________
_________________
)






Please sign and have your student return one copy.  

Sample Lesson Plan 2
Topic:  Food Chain and Food Web 
Class:  Science Block (60 minutes) – Note this is MWF
Date(s): Feb. 11, 13, 15
Standards: Environment and Ecology-Ecosystems and Interactions 4.6.4.A 
Objectives: 
· Understand the components of a food chain
· Construct a food chain
· Higher ability students will be asked to construct a food web
Resources Needed:   
· Monday:  Dory Story by Jerry Pallotta, copies of the food chain diagram, index cards, paper and pencil (STUDENT PROVIDED)
· Wednesday:  Yarn, science text, video
· Friday:  Activity cards; Multi-purpose room reserved
Accommodations Needed:  Fine motor accommodation – word bank is written on sticky notes so the student can move the word from the bank to the appropriate place
Students who have proficiency with the food chain will construct food webs (different sheet)
Activities to Engage Students (attach copies): 
  Monday
· Read the Dory Story and students complete the Directed Activity for Reading Text (DART)
· Divide the class: 
· Majority ‒ Small groups create a food chain of “who eats whom” on index cards, then share.
· Students who demonstrated that they already knew about food chains on the pre-assessment (Sally, Malachi, Matthew) will be writing a story using the Dory Story as an example. Parent volunteer will help them brainstorm and organize while I work the class. 
  Wednesday
· Watch Coral Reef “chain of life” video (12 minutes).
· Model the food chains with index cards and each student representing an organism.
· Introduce concept of a food web – Use yarn and students to create the web and demonstrate how it supports the organisms.
· Read section in Science text, pp. 34-36, and complete the questions at the end of the section.
· Mini-meeting with proficient group; check the food chain; query on food web; have them continue with the story.  NOTE: this will become an anchor activity as we move into other parts of the unit with the culmination being the students sharing the story with the class and the other three second grade classes.


  Friday
· Whole class Project WET Activity on Food Webs in the Ocean (interactive role play similar to tag)
Assessment (include homework):
· Monday:  Class review of the food chain/web page
· Wednesday:  Participation and contributions
· Friday:  Participation, completion of a mini Q & A on food chains and food webs (from text p. 42)
Homework:  
  Monday
· Majority – Worksheet on food chain
· Proficient group ‒ Work on the story,  each member to complete a food chain that links into the bigger web
  Wednesday
· Majority – Cut out pictures or draw a food chain of their choosing going from a plant to predator; must contain at least four organisms
· Proficient group ‒ Continue to work on the story
  Friday - None
Reflection: The format was a bit of a struggle to juggle the majority and the small group that was working largely independently.  Having the volunteer to help organize on day 1 was essential.  I needed to build more time in for the small group as they kept going off on tangents making the story they talked about “more fantastic” than the story that they were able to commit to paper.  The activities for the majority of the class worked well although some students struggled with the food web – once they saw it in yarn they wanted the same connections to be forged all the time.  Making an analogy to a buffet helped.
















From Stronge, J.H., Tucker, P.D., and Hindman, J.L. (2004). Handbook for Qualities of Effective Teachers. Alexandria, VA: Association of Supervision and Curriculum Development. 
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	Standard  3:  Instructional Delivery        

	Activity Name
	Teacher Comments (Optional)

	Instructional Strategy 1

	Directed Activity for Reading Texts (DART)


	Instructional Strategy 2
	Concept Attainment

	
	

	
	

	
	

	
	

	
	

	
	



Instructional Strategy 1:  DARTS  (Directed Activity for Reading Texts) 
This activity uses text or diagrams to focus students on finding specific information. Depending on the level of the student, the teacher may want to include a word bank. 
1. Select a reading passage and an accompanying diagram.
2. Remove the words in the text that correspond to the labels on the diagram.
3. Instruct the students to use the context clues in the passage to identify which label on the diagram belongs in the blank. 
NOTE:  The preceding two pages of teacher-generated materials on the Dory Story are being submitted as one of the two examples of effective teaching strategies as DART is being differentiated based on students’ prior knowledge. 

Instructional Strategy 2:  Concept Attainment
The sample below was cut and pasted from the PowerPoint presentation slide where I just clicked to make the words appear.  The terms “yes” and “no” were used in place of examples and non-examples.  Students previously had studied plane shapes.

The concept was plane (2-D) and solid (3-D) shapes

 


 (
Abridged for Training Purposes
)

Portfolio Table of Contents

	Standard  5:  Learning Environment        

	Activity Name
	Teacher Comments (Optional)

	
Student Survey Summary
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Directions: Summarize according to your best judgment. At the secondary level, results may be analyzed by class, subject, grade, etc., and reported as appropriate.

Teacher’s Name:  Teacher G										

Grade: 		2				Subject:          All					

Survey form used:  X Grades 1-2        Grades 3-5	     Grades 6-8	 Grades 9-12

1. How many surveys did you distribute?
17
2. How many completed surveys were returned?
17
3. What is the percentage of completed questionnaires you received (#1 divided into #2)?
       100        percent
Student Satisfaction Analysis
4. Describe your survey population(s) (i.e., list appropriate demographic characteristics such as grade level and subject for students).
I have a class of about half boys and half girls who stay with me all day unless they go to specials or resource.
5. List factors that might have influenced the results (e.g., survey was conducted near time of report cards or progress reports).
None – did the survey before lunch
6. Analyze survey responses and answer the following questions:
A) What did students perceive as your major strengths?
· That I show them new things
· That they learn new things
B) What did students perceive as your major weaknesses?
· Knowing what to do in class got a couple “frowny” faces
C) How can you use this information for continuous professional growth?
I need to work on my clarity of instruction and check for understanding to make sure just because most of the kids seem to get it that they all understand. Maybe videotaping the room and seeing who is off. Or there was this exercise a student teacher did a couple of years ago to track teacher interactions that may show me some patterns so I can work on reaching out to all my students. 

(Include a copy of the survey summary and a blank survey in the portfolio’s Learning Environment section.)

GRADES 1-2 STUDENT SURVEY

Directions: Teachers, please explain that you are going to read this sentence twice:  As I read the sentence, color the face that describes how you feel about the sentence. 


	
	
	

	Teacher
	
	School Year



	
	Example: I ride a school bus to school.
	
	
	

	
	1. My teacher listens to me.
	
	
	

	

	2. My teacher gives me help when I need it.
	
	
	

	
	3. My teacher shows us how to do new things.
	
	
	

	
	4. I know what I am supposed to do in class.
	
	
	

	
	5. I am able to do the work in class.
	
	
	

	
	6. I learn new things in my class.
	
	
	



   COMMENTS:
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Teacher Summative Performance Report

Directions: Evaluators use this form prior to April 15 to provide the teacher with an assessment of performance.  The teacher should be given a copy of the form at the end of each evaluation cycle.

Teacher  Teacher G						  School Year(s)  			

Grade/Subject  Grade 2/All					   School  Yourtown ES		

Contract Status:   	 Probationary        X Continuing Contract 

	2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	
· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.

	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans and adapts plans when needed


Comments:


	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	
3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons. 
 
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments:


	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable




	 (
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)5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 

	· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


	Comments:


	



	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable



Overall Evaluation Summary:  For this simulation, please use the three standards above 
 (
Note: For this simulation, you will base the overall summative rating only on the instructional planning, instructional delivery, and learning environment standards.
)Include comments here

|_|  Exemplary 

|_|  Proficient

|_|  Developing/Needs Improvement 

|_|  Unacceptable
				
|_| Recommended for placement on a Performance Improvement Plan. (One or more 
      standards are Unacceptable, or two or more standards are Developing/Needs 
      Improvement.)


Commendations:


Areas Noted for Improvement:


Teacher Improvement Goals:


Goal Setting for Student Academic Progress Form

 (
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)Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name  Teacher G										 

Subject/Grade  All/Grade 2						     School Year  ____ - ____

Evaluator’s Name  Assistant Principal C								

Initial Goal Submission (due by ______9/30____ to the evaluator)

	I. Setting (Describe the population and special learning circumstances.)
	Yourtown Elementary School is located in an urban setting and has an enrollment of 296 students in grades KG-5 with an average daily attendance of 85% and a Free/Reduced Lunch rate of 72%.  Last year, 46 % of the students passed the state English proficiency test (compared to 38% in the previous year) and 54% of the students passed the Mathematics proficiency test (compared to 44% the previous year).

	II. Content/Subject/Field Area (The area/topic addressed based on learner achievement, data analysis, or observational data.)
	Early Literacy Skills



	III. Baseline Data (What does the current data show?)
	Based on the fall PALS administration, 5 out of 18 students failed to meet the summed benchmark.  Four out of 18 students failed to meet the benchmark for spelling and 7 failed to meet the first grade benchmark.
|X| Data attached

	IV. Goal Statement (Describe what you want learners/program to accomplish.)
	During this school year, 100% of my students will improve in word knowledge and oral reading.  The four students who failed to meet the benchmark in spelling in the fall will meet the benchmark in the spring.  The seven students who failed to reach the benchmark for first grade word knowledge, will meet the benchmark for second grade word knowledge. Each student will move up a grade level in oral reading from fall to spring.

	V. Means for Attaining Goal (Strategies used to accomplish the goal)

	Strategy
	Evidence
	Target Date

	Reading Specialist to review my overall literacy program and specific lesson plans for ideas on how to enhance the decoding skills, reading fluency, comprehension and basic vocabulary of students. 
	Meeting scheduled
	September 15

	I will explore additional resources such as computer software and tutoring to meet the varying needs of students in my class
	Use of software
Improved reading scores on the reading inventory
	April 1
May

	Get professional development in reading
	College grade in course
Attendance at state reading conference
	January
October



Teacher’s Name  Teacher G										

Teacher’s Signature  Teacher G				   Date  September 30			

Evaluator’s Name  Assistant Principal C								

Evaluator’s Signature  Assistant Principal C			   Date  September 30			

	VI. Mid-Year Review (Describe goal progress and other relevant data.)
	I have completed the items listed for October and am beginning to start weekly assessments (behind schedule).
Mid-year review conducted on   1/15     Initials  AT 



Teacher’s Name  Teacher G										

Teacher’s Signature  Teacher G				   Date  January 15			

Evaluator’s Name  Assistant Principal C								

Evaluator’s Signature  Assistant Principal C			   Date January 15			


VII. End-of-Year Review  

|X| Appropriate Data Received    (Spring administration PALS data.)

[bookmark: Check43]Strategies used and data provided demonstrate appropriate Student Growth |X| Yes  |_| No 

Teacher’s Name  Teacher G										

Teacher’s Signature  Teacher G				   Date  May 25			

Evaluator’s Name  Assistant Principal C								

Evaluator’s Signature  Assistant Principal C			   Date May 25				
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Teacher G Summative Evaluation Key
	Performance Standard
	Rating
	Evidence

	Standard 2. Instructional Planning
	Proficient OR Developing/ Needs Improvement
	Observation
· Materials is prepared for class
· Uses the textbook or worksheets for most lessons
Documentation Log
· Provided sample lesson plans
· Plans ahead for safety issues 

	Standard 3. Instructional Delivery
	Proficient OR Developing/ Needs Improvement
	Observation
· Used questioning during lesson but majority of questions at the recall level
· Mostly teacher directed, students not engaged in lesson
· See additional notes from Strength/Weaknesses

	Standard 5. Learning Environment
	Proficient
	Observation
· Classroom is safe
· Teacher G maintains control of the classroom; no significant behavior problems
· Modifies physical layout of classroom for various activities
· Makes all students feel included.







Teacher G (Additional Notes)
	Strengths
	Weaknesses

	· Maintains focus on the lesson
· Minimizes disruptions or interruptions
· Uses an expressive voice
· Asks lots of questions
· Summarizes major concepts
· Integrates skill building by including map skills, vocabulary development, decoding skills, counting, etc.
· Uses “What do you know?” strategy
· Changes location of instruction (desks to reading circle)
· Calls on each of the students

	· Creates minimal interest and momentum
· Does not assess understanding of individual students
· Lacks sufficient complexity for this age group
· Promotes little engagement and discussion
· Controls all exchanges such that students are passive learners
· Teacher-centered lesson
· Provides limited opportunities for student participation
· Does not meet lesson objective
· Does not adapt the lesson in response to student apathy
· Does not correct misunderstanding about the animals children might see in Australia
· Majority of questions were recall (14 out of 18), 2 out of 18 were comprehension, 2 out of 18 were application, none were higher order
· No evidence of typical pre-writing activities






Teacher O
Foundations of Algebra Part 2 Teacher
Grade 8
Summative Evaluation Simulation

[image: j0271416]









Materials Included:
Summary Information
Formal Classroom Observation Form
Informal Classroom Observation Form
Teacher Interim Performance Report
Second Informal Classroom Observation Form
Second Formal Classroom Observation Form
Portfolio Tables of Content and Teacher-Provided Artifacts
Student Survey Summary Data and Survey Form
Teacher Summative Performance Report (To Be Completed by Participants)
Goal Setting Form for Student Academic Progress
Summative Evaluation Key

Teacher O
Yourtown Middle School
8th Grade Foundations of Algebra Part 2
Summary Information


Teacher O began his teaching career at Yourtown Middle School and has been teaching for two years.  He is still a novice teacher and participates in the new teacher mentor program. He meets regularly with his mentor and the mathematics department chair to discuss the mathematics curriculum and ways to improve instructional delivery. The mathematics department chair has concerns that Teacher O is not a team player and does not seem to be concerned with math initiatives. Teacher O frequently misses deadlines.

Teacher O makes himself available to provide extra help to his students two afternoons a week. Despite this effort, many students are failing and continue to struggle in Foundations of Algebra. The principal has had phone calls from parents concerned about Teacher O. One parent requested that her child be moved to a different class. 

Teacher O has struggled throughout the year with keeping students engaged in learning. His mentor teacher modeled various types of lessons for Teacher O but when Teacher O attempts to apply strategies he often has difficulty. 


Formal Classroom Observation Form
 (
Abridged for Training Purposes
) (
Page 1 of 2
)
Directions: This form is to be used for probationary teachers and teachers with continuing contract status.  Observers should use the form to provide feedback to teachers about the observation.

  Teacher O					     10/12			9:50 - 10:35
	Teacher’s Name
	
	Date Observed
	
	Time

	
Assistant Principal K
	
	
The teacher is:            X Probationary                                                                                Continuing Contract


	Observer’s Name 
	
	

	2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	
· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.
	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans   and adapts plans when needed.


Comments: 
Teacher O’s plan did not take into account that many students had not been issued textbooks.  He did not provide materials for them.   

	3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons.  
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments: 
Teacher O provided crisp examples and explanations using board diagrams and rephrasing concepts and questions in different ways.  He gave clear step-by-step examples, referring students back to the rules of exponents.  No students asked any questions and he then assigned the homework.
(Post-conference notes for training purposes: While Teacher O did call on individual students, the evaluator talked about the importance of checking for understanding and building in procedures to be assured that all students are actively involved. The evaluator pointed out that Teacher O, himself, solved most of the problems and suggested planning for student engagement.)




	 (
Page 2 of 2
)
5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 
· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.

	· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


Comments: 
Students murmured quietly to one another but no one spoke up in the class.  There were puzzled faces and some apparent frustration.  Students spent most of the period copying down the examples from the board. 
(Post conference notes for training purposes: The previous day, 10/11, Teacher O was absent. He made arrangements for a substitute according to school division policies, but a lesson plan, instructional materials, and class rosters for all classes could not be located. The assistant principal had to visit two separate classes to assist with classroom management.)



Additional Comments: 


Teacher’s Name  Teacher O										 

Teacher’s Signature  Teacher O	   Date  October 15	

Observer’s Name  Assistant Principal K								

Observer’s Signature  Assistant Principal K					   Date  October 15	

Informal Classroom Observation Form
 (
Abridged for Training Purposes
) (
Page 1 of 2
) 
Directions:  This form can be used by the evaluator to document during informal classroom observation. One form should be given to the teacher and one copy should be maintained by the evaluator for the entire evaluation cycle to document growth and development.



Teacher Observed:   Teacher O		      Date: 11/8           Time: 9:00-9:10
   
	3.  Instructional Delivery
· Engages students
· Builds on prior knowledge
· Differentiates instruction
· Reinforces learning goals
· Uses a variety of strategies/resources
· Uses instructional technology
· Communicates clearly
	Specific Examples:
Teacher O asked basic questions or made general comments to students a number of times during the lesson, such as: “Are there any questions before we go on?  Let me see your work.  If you’re not sure, I’ll come see how you’re doing.”  He worked problems step-by-step, stressing combining like terms and following the rules for multiplying exponents.
Students were given clear instructions for each of the activities such as: “Okay, in two minutes we’ll go over this to be sure we’re all on the same wavelength, and then we’ll go on.” Wait time was only 5-10 seconds and some students seemed hesitant to raise their hand.

	4.  Assessment of and for Student Learning
· Uses pre-assessment data
· Involves students in setting learning goals
· Uses valid, appropriate assessments
· Aligns assessments with standards
· Uses a variety of assessment strategies
· Uses assessment tools for formative/summative purposes
· Gives constructive feedback
	Specific Examples:
Teacher O used student demonstrations at the board to gauge comprehension and offered specific instruction and/or review when students took wrong steps or made errors.  He monitored pair practice and tried to give individual assistance to students who did not volunteer to come to the board.

	5.  Learning Environment
· Arranges the classroom to maximize learning and provides a safe environment
· Establishes clear expectations
· Maximizes instruction/minimal disruption
· Establishes a climate of trust/teamwork
· Promotes cultural sensitivity/respects diversity
· Listens and pays attention to students’ needs and responses
· Maximizes instructional learning time by working with students individually and in groups
	Specific Examples:
Teacher O stood at the front of the room at the board for most of the class with arms folded as he reviewed work at the board. He made supportive comments such as: “Okay, George, that looks like you’ve got it. Thank you.”  He pressed students for explanation, saying, “Susan, can you tell us how you arrived at this answer? What did you do with the exponents? Why don’t you try it again?” Only in the last few minutes did he circulate around the room checking work.  His room is neat but plain.  Students are well-behaved in his class but participation is limited.



 (
Page 2 of 2
)NOTE:  It is unlikely that all teacher performance standards would be documented in a single
              classroom visit.  In fact, an observation might focus on a specific standard.





Teacher’s Name  Teacher O										 

Teacher’s Signature  Teacher O	   Date  November 9	

Observer’s Name  Assistant Principal K								

Observer’s Signature  Assistant Principal K					   Date  November 9	




Teacher Interim Performance Report
 (
Abridged for Training Purposes
) (
Page 1 of 3
)
Teacher  Teacher O		School Year(s)  			
Grade/Subject   Grade 8/Foundations of Algebra Part 2      	School  Yourtown MS	

Directions: Evaluators use this form in the fall to maintain a record of evidence documented for each teacher performance standard.  Evidence can be drawn from formal observations, informal observations, portfolio review, and other appropriate sources.  This form should be maintained by the evaluator during the course of the evaluation cycle.  This report is shared at a meeting with the teacher held within appropriate timelines.

Strengths:
Teacher O uses well-thought out examples in his lessons to point out different mistakes students typically make with various concepts. He understands the vertical articulation of his subject matter.  He seems genuinely concerned about his students.




Areas of Improvement:
Teacher O needs to work on thinking through all aspects of his lesson plans to make sure that he has taken into consideration student learning data, materials needed for each lesson, and differentiation instructional strategies for different types of students in his class.  He should also look at his longer-range plans to ensure his interim learning goals support student learning needs. He relies heavily on the textbook and should work with other math teachers to find additional material to help engage the students.








Teacher’s Name  Teacher O										 

Teacher’s Signature  Teacher O				   Date  January 15			

Evaluator’s Name  Assistant Principal K								

Evaluator’s Signature  Assistant Principal K			   Date January 15			

	5-103
	Part 5: Rating Teacher Performance
Explanation: Simulations (Middle School, Teacher O)
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	2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	
· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.
	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans   and adapts plans when needed.


Comments: 
Although Teacher O plans at a very basic level, he needs to focus more on using student assessment data to inform his instructional planning.  Teacher O’s lessons contain strategies to address the needs of average students, but he needs to plan differentiated instructional strategies and activities to address the needs of the higher- and lower-achieving students within the class.

	                                                                                           Evident       X Not Evident

	3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons.  
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments: 
Although Teacher O does a good job of initially explaining the material, he needs to focus on checking for student understanding to ensure that all students understand the material.  Moving around the classroom more and breaking the class into small groups may help in this area. He displays limited instructional strategies and the students seem unengaged.  

	                                                                                         Evident         X Not Evident
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5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 
· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.

	· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


Comments: 
Classes are generally orderly when Teacher O is in the room; however, he needs to set expectations for student behavior when he is not there.  Teacher O treats the students with respect.  He needs to continue working on his active listening skills to ensure that he is more aware of when students do not understand directions or are confused about a concept.

	                                                                                         X Evident        Not Evident
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Directions:  This form can be used by the evaluator to document during informal classroom observation. One form should be given to the teacher and one copy should be maintained by the evaluator for the entire evaluation cycle to document growth and development.

Teacher Observed:   Teacher O		      Date: 2/14           Time: 8:15-8:30
   
	1.  Professional Knowledge
· Addresses appropriate curriculum standards
· Integrates key content elements and facilitates students’ use of higher level thinking skills
· Demonstrates ability to link present content with past and future learning
· Demonstrates an accurate knowledge of the subject area(s) taught
· Demonstrates skills relevant to the subject area(s) taught
· Bases instruction on goals that reflect high expectations
· Demonstrates an understanding of the knowledge of development
· Communicates clearly
	Specific Examples:
Lesson samples demonstrated that Teacher O was aware of misconceptions that students have when working on prime factors and greatest common factor.


	3.  Instructional Delivery
· Engages students
· Builds on prior knowledge
· Differentiates instruction
· Reinforces learning goals
· Uses a variety of strategies/resources
· Uses instructional technology
· Communicates clearly
	Specific Examples:
Teacher O provided some review of basic strategies in solving equations. The problems and examples observed had to do with factoring.  He led students through exercises that clarified the meaning of terms such as prime factor and greatest common factor.  He asked a few questions but student response was minimal.  He remained at the front of the class writing examples on the board.

	5.  Learning Environment
· Arranges the classroom to maximize learning and provides a safe environment
· Establishes clear expectations
· Maximizes instruction/minimal disruption
· Establishes a climate of trust/teamwork
· Promotes cultural sensitivity/respects diversity
· Listens and pays attention to students’ needs and responses
· Maximizes instructional learning time by working with students individually and in groups
	Specific Examples:
Teacher O maintains a safe, quiet classroom.  Students enter the class and take out their materials as expected.  Classroom rules are posted in the room and distributed to students during the first week of classes.



NOTE:  It is unlikely that all teacher performance standards would be documented in a single classroom visit.  In fact, an observation might focus on a specific standard.
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Teacher’s Signature  Teacher O						   Date  February 15	

Observer’s Name  Assistant Principal K								

Observer’s Signature  Assistant Principal K					   Date February 15	
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Directions: This form is to be used for probationary teachers and teachers with continuing contract status.  Observers should use the form to provide feedback to teachers about the observation.

  Teacher O					     3/14			1:00 - 1:40
	Teacher’s Name
	
	Date Observed
	
	Time

	
Assistant Principal K
	
	
The teacher is:             X Probationary                                                                                   Continuing Contract


	Observer’s Name 
	
	

	2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.
	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans   and adapts plans when needed.


Comments: 
Students were reviewing for a chapter test to be given the next day on graphing. The class was divided into teams to play a game Teacher O had created. The game was similar to Cranium in that students could Define, Draw (a graph), Act (out a term), or Solve. 
(Post-conference notes for training purposes: The evaluator suggested that Teacher O share the game with the math department as students enjoyed it and there was much solid math content.)

	3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons.  
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments: 
Teacher O asked students a few questions during the review and board demonstrations of terms and graphs. Then students played the review game.
(Post-conference notes for training purposes: The evaluator and Teacher O discussed the possibility of asking for individual responses instead of general team responses to questions. Most students appeared to be on task during the game, but some were unable to respond to questions or provide information about what steps to take next. The evaluator and Teacher O discussed the advantage of doing the game in small groups, having Teacher O move around the classroom more to monitor student work in progress and to check to see that students are actively engaged (would reduce reliance on a few to perform during the game).
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5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 
· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.

	· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


Comments: 
Teacher O wrote the directions for homework on the board.  Some students seemed confused as a test was scheduled for the next day.  Teacher O had firm control of the class and a respectful manner with students.  The class was orderly and focused.  He was encouraging, stating, “Not bad, Michael” to a student who solved a challenging problem on the board as part of the game.  He said, “You’re all coming along” to the class as a whole as he was handing out graded homework.  Most students seemed to receive C’s.
(Post-conference notes for training purposes: Teacher O explained that the homework was merely suggested problems to practice as part of studying for the test since the answers were in the back of the book.  The evaluator shared that Teacher O should have emphasized this to his students who seemed confused.



Additional Comments: 

Teacher’s Name  Teacher O										 

Teacher’s Signature  Teacher O						   Date  March 15	

Observer’s Name  Assistant Principal K								

Observer’s Signature  Assistant Principal K					   Date  March 15	



Portfolio Table of Contents

	Standard  2:  Instructional Planning        

	Activity Name
	Teacher Comments (Optional)

	
Lesson 1

	Initial lesson and activities related to slope.

	Lesson 2
	Introduction to different forms of linear equations.

	
Lesson 3

	Continuation of Lesson 2.

	
	

	
	

	
	

	
	

	
	




Lesson 1
Begin by defining slope
· Use page 403 (14-21) to have students find the slope of each line using rise/run
· Discuss positive, negative, 0, and no slope.  Give students ways to determine this information.
· Introduce m=(y2-y1)/(x2-x1) to find slope.  Work examples as needed with students.  Group work pg. 403 (23-29 odd).  
Homework:  pg. 403 (22-28 even)
**If time allows use text coach pages 121-128 to practice finding slope when given two points or the graph.  Do the lesson summary 1-7 and end-of-course 1-7.

Lesson 2
Introduce 
· Standard form:  		Ax + By = C 		(L.2: 405-408)
· Point slope form:  		y-y1 = m(x-x1)    	(L.2: 405-408)
· Slope intercept form:  	y=mx+b		(L.3: 410-13 and L.5)
From Lesson 2 in the book, help students write the equation of a line when given slope and a point on the line using point slope form.
Have them write equations in the form y = mx + b (L.5:  419-22)
	Ex: point is (2, 4) and slope is 1/2
		y – 4 = 1/2 (x-2)
		y – 4 = 1/2x – 1
		y = 1/2x +3
Instruct students on how to graph this equation using the y-intercept and slope to determine two points on the line (lesson 4 in the book)
After hand plotting, have the student use the graphing calculator to check graphs
Point out that in order to use the calculators, equations must be in the form y = mx +b
From the book page 408 (15-22) do some in class and the rest for homework

Lesson 3
Continue with the second part of this lesson: Writing equations when 2 points are given
1. Find slope first
2. Use slope and one point to determine the equation of a line
**Be sure students know that once slope is found, either set of points can be used to complete the writing of the equation.  Give hints on ways to pick the easiest set of points.  
From the book page 408—Use problems 23-32 for in class work and homework.  Also practice graphing these equations
**If time allows use text coach pages 129-136. On pages 135-136 do the summary (1-5) and end-of-course (1-7).
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Portfolio Table of Contents

	Standard  3:  Instructional Delivery        

	Activity Name
	Teacher Comments (Optional)

	
Instructional Strategy: Cooperative Grouping

	Describes grouping strategy used in a class extension activity.

	
	

	
	

	
	

	
	

	
	

	
	

	
	




Instructional Strategy: Cooperative Grouping

Class: Foundations of Algebra Part 2 (4th and 6th period)

Context: Two of my sections finished their unit faster than the other sections. There were two days before winter break and instead of starting a new unit, I challenged students to apply previously taught mathematical concepts to look for patterns in nature in which students:
· solved a formula for a given variable related to the parts of a wave
· examined tides for patterns in a 6-hour period
· consider the aspect of ratio in the chambered nautilus
· used prerequisite skills of circle, diameter, radius, and ratio to describe wave and water motion

Students worked in cooperative groups to solve specific problems posed to them. For each problem (lasting about 30 minutes each), the roles of students changed. The table below was originally presented to students on the document camera to explain their roles for a particular problem. 

Students were in groups lettered A through F (column). A number appears at the end of each row (1-4). At the bottom is a description of the four roles. For each problem, a number was written by the role and its description. Students knew their number within the group and could quickly identify their role. By the time all problems were completed, students had tried each of the four roles.

4th Period
	
	A
	B
	C
	D
	E
	F

	1
	Jeremy
	Joel
	Tamice
	Josh
	Ryan
	Megan

	2
	Liz
	Robbie
	Mandy
	Emily
	Leslie
	John

	3
	Bohura
	Kara
	Allen
	Katie
	Angie
	Natasha

	4
	Antwan
	Kim
	Patrick
	
	
	



6h Period
	
	A
	B
	C
	D
	E
	F

	1
	Charis
	Sameer
	Nick
	Robert
	Claudine
	Adam

	2
	Brian
	Brandy
	Shandi
	Leticia
	Jessica S.
	Emily

	3
	Stephanie
	Chris W.
	Kristin
	Logan
	Dennis
	Jessi

	4
	Jamie
	Elizabeth
	Chris D.
	Jessica B.
	
	



Roles
1	Manager – get group needs materials (worksheet, ruler, calculator)
2	Timer – keep track of how much time is left; help group stay on task
3	Recorder ‒ get the worksheet, read or call out to the group
4	Recorder‒ write up a copy of the group work to turn in

If someone is missing, decide as a team who will do “double duty.”




Portfolio Table of Contents
 (
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	Standard  5:  Learning Environment        

	Activity Name
	Teacher Comments (Optional)

	
Student Survey Summary

	Contains results of surveys of one of my classes.

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	



Student Survey Summary
 (
Page 1 of 2
)
Directions: Summarize according to your best judgment. At the secondary level, results may be analyzed by class, subject, grade, etc., and reported as appropriate.

Teacher’s Name:  Teacher O									

Grade: 		8				Subject: Foundations of Algebra Part 2		

Survey form used:     Grades 1-2 	    Grades 3-5		X Grades 6-8	      Grades 9-12

1. How many surveys did you distribute?
32
2. How many completed surveys were returned?
18
3. What is the percentage of completed questionnaires you received (#1 divided into #2)?
       56        percent
Student Satisfaction Analysis
4. Describe your survey population(s) (i.e., list appropriate demographic characteristics such as grade level and subject for students).
One class of eighth graders taking Foundations of Algebra. This is my homeroom class.
5. List factors that might have influenced the results (e.g., survey was conducted near time of report cards or progress reports).
I had the students complete the survey in homeroom, but some students had more time than others due to going to get breakfast. I told students to leave the surveys on my desk.
6. Analyze survey responses and answer the following questions:
A) What did students perceive as your major strengths?
· They thought I did a good job giving objectives
· My instructions were pretty good too
B) What did students perceive as your major weaknesses?
· Mostly I got a lot of neutrals
· The lowest item was my communication
C) How can you use this information for continuous professional growth?
I guess I just need to learn the lingo for these kids. Maybe watching some of their favorite television shows would help. Overall, it seems like I am “no harm no foul” It isn’t what I want, but it is where I am.
(Include a copy of the survey summary and a blank survey in the portfolio’s Learning Environment section.)

Grades 6-8 Student Survey
 (
Page 2 of 2
)
The purpose of this survey is to allow you to give your teacher ideas about how this class might be improved.

Directions: DO NOT PUT YOUR NAME ON THIS SURVEY.  Write your class period in the space provided.  Listed below are several statements about this class.  Indicate your agreement with each statement.  If you strongly disagree, circle 1; if you strongly agree circle 5.  If you wish to comment, please write your comments at the end of the survey.


	
	
	
	
	

	Teacher’s Name
	
	School Year
	
	Class Period



	
	
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly
Agree

	Example: I like listening to music.
	1
	2
	3
	4
	5

	1.
	My teacher creates a classroom environment that allows me to learn.
	1
	2
	3
	4
	5

	2.
	My teacher encourages me to evaluate my own learning.
	1
	2
	3
	4
	5

	3.
	My teacher allows me to demonstrate my learning in a variety of ways.
	1
	2
	3
	4
	5

	4.
	My teacher gives clear instructions.
	1
	2
	3
	4
	5

	5.
	My teacher shows respect to all students.
	1
	2
	3
	4
	5

	6.
	My teacher is available to help outside of class.
	1
	2
	3
	4
	5

	7.
	My teacher grades my work in a timely manner.
	1
	2
	3
	4
	5

	8.
	My teacher relates lesson to other subjects or the real world.
	1
	2
	3
	4
	5

	9.
	My teacher respects different opinions.
	1
	2
	3
	4
	5

	10.
	My teacher uses a variety of activities in class.
	1
	2
	3
	4
	5

	11.
	My teacher encourages all students to learn.
	1
	2
	3
	4
	5

	12.
	My teacher expects me to be successful.
	1
	2
	3
	4
	5

	13.
	My teacher is knowledgeable about the subject.
	1
	2
	3
	4
	5

	14.
	My teacher provides helpful feedback.
	1
	2
	3
	4
	5





COMMENTS: 


 (
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Teacher Summative Performance Report

Directions: Evaluators use this form prior to April 15 to provide the teacher with an assessment of performance.  The teacher should be given a copy of the form at the end of each evaluation cycle.

Teacher  Teacher O					  School Year(s)  				

Grade/Subject  Grade 8/Foundations of Algebra Part 2   School  Yourtown MS			

Contract Status:   	X Probationary         Continuing Contract 

	2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	
· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.

	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans and adapts plans when needed


Comments:


	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	
3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons. 
 
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments:


	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable




	 (
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)5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 

	· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.

	Comments:


	



	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable



Overall Evaluation Summary:
 (
Note: For this simulation, you will base the overall summative rating only on the instructional planning, instructional delivery, and learning environment standards.
)Include comments here

|_|  Exemplary 

|_|  Proficient

|_|  Developing/Needs Improvement 

|_|  Unacceptable
				
|_| Recommended for placement on a Performance Improvement Plan. (One or more 
      standards are Unacceptable, or two or more standards are Developing/Needs 
      Improvement.)


Commendations:


Areas Noted for Improvement:


Teacher Improvement Goals:

 

 (
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)Goal Setting for Student Academic Progress Form 

Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name  Teacher O										 

Subject/Grade  Foundations of Algebra Part 2/Grade 8		     School Year  ____ - ____

Evaluator’s Name  Assistant Principal K								

Initial Goal Submission (due by _____________ to the evaluator)

	I. Setting (Describe the population and special learning circumstances.)
	I teach in a school with 414 students in grades 6-8. Thirty-eight percent of our students receive free and reduced lunch and 7% are Limited English Proficiency Students and 27% receive services through Exceptional Student Education. Twenty-three percent are white, 14% are Black, 58% are Hispanic, and 5% are Asian/Indian. The class of focus for my goal is my 3rd period Foundations of Algebra students. 

	II. Content/Subject/Field Area (The area/topic addressed based on learner achievement, data analysis, or observational data.)
	The area that I will focus on is Foundations of Algebra. Sixty-six percent of the students in my 3rd period class were at Pass level or above on the 7th grade Mathematics standards test. On the district pre-test in 8th grade, the 3rd period class mean was the lowest of all my classes at 23%.

	III. Baseline Data (What does the current data show?)
	I administered a practice accountability mathematics test for grade 8 published by my textbook publisher. The tests focused on the content areas on the Mathematics end-of-year course:  The results indicate that 15% of my students achieved a passing score of 80%. 
|X| Data attached

	IV. Goal Statement (Describe what you want learners/program to accomplish.)
	During this school year, all of my students will show measurable progress in mathematics concepts related to Foundations of Algebra Part 2. Eighty-five percent of my students will score 80% or better on the end of year course test.



 (
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)
	
V. Means for Attaining Goal (Strategies used to accomplish the goal)

	Strategy
	Evidence
	Target Date

	Work with mentor teacher and mathematics instructional leader to infuse more geometry, algebraic thinking, and data analysis activities in my lesson plans
	Notes from meetings with mentor teacher and mathematics instructional leader
	October 

	Attend professional development related to topics listed above
	Conference Attendance Certificate
	October 

	Include weekly practice items

	Sample practice items
Sample student work and charts
	November  – March, weekly  



Teacher’s Name  Teacher O										 
Teacher’s Signature  Teacher O					   Date  January 15		
Evaluator’s Name  Assistant Principal K								
Evaluator’s Signature  Assistant Principal K				   Date January 15		


	VI. Mid-Year Review (Describe goal progress and other relevant data.)
	I have completed the items listed for October and am beginning to start weekly tests (behind schedule).

Mid-year review conducted on   1/15     Initials  JG 




VII. End-of-Year Review  

|X| Appropriate Data Received    

[bookmark: Check44]Strategies used and data provided demonstrate appropriate Student Growth	 |X| Yes  |_| No 

Teacher’s Name  Teacher O										 
Teacher’s Signature  Teacher O					   Date  			
Evaluator’s Name  Assistant Principal K								
Evaluator’s Signature  Assistant Principal K				   Date 				


Teacher O Summative Evaluation Key
	Performance Standard
	Rating
	Evidence

	Standard 2. Instructional Planning
	Developing/ Needs Improvement
	Observation
· Materials not ready for one lesson but ready for the other
· Uses textbook based materials for most lessons
Documentation Log
· Provided sample lesson plans 

	Standard 3. Instructional Delivery
	Developing/ Needs Improvement
	Observation
· Relies on few instructional strategies
· Students seem unengaged in both lessons

	Standard 5. Learning Environment
	Proficient
	Observation
· Classroom is safe
· Both observations show that Teacher O has control of the classroom; no significant behavior problems
· Bare walls, student work not posted 




Teacher P
Ourtown High School
World History and Geography Teacher

Summative Evaluation Simulation


Materials Included:
Summary Information
Informal Classroom Observation Form
Formal Classroom Observation Form
Teacher Interim Performance Report
Second Formal Classroom Observation Form
Portfolio Tables of Content and Teacher-Provided Artifacts
Student Survey Summary Data and Survey Form
Teacher Summative Performance Report (To Be Completed by Participants)
Goal Setting Form for Student Academic Progress
Summative Evaluation Key


Teacher P
Ourtown High School
World History and Geography
Summary Information

Teacher P is considered an institution at Ourtown High School.  She is in her 12th year of teaching history and geography at the secondary level.  She is faculty advisor to the Student Honor Board and serves as the Social Studies Department Chair.  She has just completed a three-year term on the School Improvement Team.  She recently worked on the division’s curriculum committee. Teacher P is well respected by her peers and is often voted to represent the faculty on division committees.

Teacher P attends workshops mandated and provided by the division that provide her with enough certification points to maintain her certificate.  She is confident in her content knowledge having double majored in history and geography during her undergraduate work.  She has not had time to pursue a Master’s degree and does not plan to do so.  She is involved in the Virginia Council for the Social Studies organization.

Teacher P will tell you quickly that she has no patience for anyone unprepared for class or unable to do the work she assigns.  Although she teaches one honors class and one AP class, the other three classes she teaches are for general students.  High grades are hard to come by in Teacher P’s class.  She has high expectations for her students but she provides extra help to those who struggle.  She has great support among parents as they feel that she prepares their children well for the rigorous expectations in college classes.


Informal Classroom Observation Form
 (
Page 1 of 
1
) (
Abridged for Training Purposes
) 
Directions:  This form can be used by the evaluator to document during informal classroom observation. One form should be given to the teacher and one copy should be maintained by the evaluator for the entire evaluation cycle to document growth and development.


Teacher Observed:   Teacher P		      Date: 10/15                 Time: 9:00-9:10
   
	3.  Instructional Delivery
· Engages students
· Builds on prior knowledge
· Differentiates instruction
· Reinforces learning goals
· Uses a variety of strategies/resources
· Uses instructional technology
· Communicates clearly
	Specific Examples:
World History and Geography (18 females, 8 males)
Teacher P began the lesson by asking the students to describe the qualities necessary for effective leaders.  Five students responded (Marina, Daniel, Jeulee, Lana, Ulga) and these responses were put on the board.  She noted that all the responses referred to males and then put up a transparency depicting women leaders.
She then asked: “Do you think these women have the qualities we listed as required for effective leadership? Why?” Lucy responded.

	4.  Assessment of and for Student Learning
· Uses pre-assessment data
· Involves students in setting learning goals
· Uses valid, appropriate assessments
· Aligns assessments with standards
· Uses a variety of assessment strategies
· Uses assessment tools for formative/summative purposes
· Gives constructive feedback
	Specific Examples:
Teacher P made an effort to call on several students around the room.
The classroom was arranged in a manner conducive to encouraging students to share ideas.




NOTE:  It is unlikely that all teacher performance standards would be documented in a single
              classroom visit.  In fact, an observation might focus on a specific standard.

Teacher’s Name  Teacher P										 

Teacher’s Signature  Teacher P				   Date  October 19			

Observer’s Name  Assistant Principal L								

Observer’s Signature  Assistant Principal L			   Date  October 19			

 (
Abridged for Training Purposes
)
Formal Classroom Observation Form
 (
Page 1 of 2
)
Directions: This form is to be used for probationary teachers and teachers with continuing contract status.  Observers should use the form to provide feedback to teachers about the observation.

  Teacher P				     		11/20			9:20-10:05
	Teacher’s Name
	
	Date Observed
	
	Time

	
Assistant Principal L
	
	
The teacher is:             Probationary                                                                                  X  Continuing Contract


	Observer’s Name 
	
	



	1. Professional Knowledge
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

	· Effectively addresses appropriate curriculum standards. 
· Integrates key content elements and facilitates students’ use of higher level thinking skills in instruction.
· Demonstrates ability to link present content with past and future learning experiences, other subject areas, and real world experiences and applications.
· Demonstrates an accurate knowledge of the subject area(s) taught.
	· Demonstrates skills relevant to the subject area(s) taught. 
· Bases instruction on goals that reflect high expectations and an understanding of the subject. 
· Demonstrates an understanding of the intellectual, social, emotional, and physical development of the age group. 
· Communicates clearly and checks for understanding.



Comments:
· Used visual and written modes of instruction accommodating different styles of learning

	2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.
	
· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.
	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans   and adapts plans when needed.


Comments: 
· Used a variety of resources and technology such as selected video clips, document camera and handouts related to topic of lesson
· Varied resources used 
· Materials ready for instruction




	 (
Page 2 of 2
)3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.
	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons.  
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments: 
· Class discussion with questioning throughout lesson
· High-level questions used to make instructional point 
· Varied instructional activities including class discussion, reading, and video
· Related study of Queen Elizabeth to women leaders today
· Need more wait time on questions

	
5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.
	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 
· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
	· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


Comments: 
· U-shaped seating allows for class discussion
· Actively listens to students as they respond
· No disruptive behavior during lesson



Additional Comments: 
Good lesson that focused on Queen Elizabeth and related to women leaders of today. Used questioning to make instructional point and check for understanding.

Teacher’s Name  Teacher P	 

Teacher’s Signature  Teacher P	   Date  November 22

Observer’s Name  Assistant Principal L	

Observer’s Signature  Assistant Principal L	   Date November 22

 (
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Teacher  Teacher P		          School Year(s)  		
Grade/Subject   Grades 10-12/World History and Geography         School  Ourtown HS	

Directions: Evaluators use this form in the fall to maintain a record of evidence documented for each teacher performance standard.  Evidence can be drawn from formal observations, informal observations, portfolio review, and other appropriate sources.  This form should be maintained by the evaluator during the course of the evaluation cycle.  This report is shared at a meeting with the teacher held within appropriate timelines.

Strengths:
Teacher P is a model for other teachers as far as her involvement in professional development activities.   Despite her busy teaching and coaching responsibilities, she finds time to attend and present material at workshops and conferences.  She is very knowledgeable in her content area, uses many instructional strategies, and has excellent classroom management skills.


Areas of Improvement:
Although Teacher P frequently interacts with various groups in her area of expertise, junior teachers could benefit from having her personally mentor them in their pedagogical skills.





Teacher’s Name  Teacher P										 

Teacher’s Signature  Teacher P					   Date  January 15		

Evaluator’s Name  Assistant Principal L								

Evaluator’s Signature  Assistant Principal L				   Date January 15		


 (
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	5-133
	Part 5: Rating Teacher Performance
Simulations (High School, Teacher P)




	1.  Professional Knowledge
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

	· Effectively addresses appropriate curriculum standards. 
· Integrates key content elements and facilitates students’ use of higher level thinking skills in instruction.
· Demonstrates ability to link present content with past and future learning experiences, other subject areas, and real world experiences and applications.
· Demonstrates an accurate knowledge of the subject area(s) taught.
	· Demonstrates skills relevant to the subject area(s) taught. 
· Bases instruction on goals that reflect high expectations and an understanding of the subject. 
· Demonstrates an understanding of the intellectual, social, emotional, and physical development of the age group. 
· Communicates clearly and checks for understanding.



Comments:
· Demonstrates excellent pedagogical skills and content knowledge.  
· Has high expectations of her students and herself.
	                                                                                    X Evident          Not Evident

	3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons.  
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments: 
· Uses various modes of instruction and a variety of activities to meet student needs.
· Students are very engaged in class.
· Effectively uses high-level questioning to encourage students to think about topics at a deeper level.
	                                                                                       X Evident         Not Evident




	 (
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5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 
· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
	· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


Comments:  
· Classroom has minimal disruptions
· Modifies the physical arrangement within the classroom to optimize various learning activities.
· Treats students with respect; actively listens to them.
	                                                                                         X Evident         Not Evident

	6.  Professionalism
The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.

	· Collaborates and communicates effectively within the school community to promote students’ well-being and success.
· Adheres to federal and state laws, school policies, and ethical guidelines.
· Incorporates learning from professional growth opportunities into instructional practice.
· Sets goals for improvement of knowledge and skills. 
· Engages in activities outside the classroom intended for school and student enhancement.
	· Works in a collegial and collaborative manner with administrators, other school personnel, and the community.
· Builds positive and professional relationships with parents/guardians through frequent and effective communication concerning students’ progress.
· Serves as a contributing member of the school’s professional learning community through collaboration with teaching colleagues.
· Demonstrates consistent mastery of standard oral and written English in all communication.


Comments:  
· Participates in many varied professional development activities.
· Works collaboratively with teachers inside and outside the school to provide staff development
	                                                                                         X Evident         Not Evident




 (
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Formal Classroom Observation Form

Directions: This form is to be used for probationary teachers and teachers with continuing contract status.  Observers should use the form to provide feedback to teachers about the observation.

  Teacher P					     4/14			2:00 - 2:30
	Teacher’s Name
	
	Date Observed
	
	Time

	
Assistant Principal L
	
	
The teacher is:             Probationary                                                                                  X  Continuing Contract


	Observer’s Name 
	
	



	3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons.  
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments: 
· Teacher P had students review the previous day’s lesson content in preparation for the analysis of famous speeches
· JIGSAW method
· Working in expert cooperative groups, students had speeches to identify key themes, propaganda techniques, and the audience
· Students rotated back to their main group; each student shared a speech; students then identified commonly used structures

	
5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 
· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
	· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


Comments: 
· Students respected each other when working in groups
· The noise level was appropriate for the activity
· Students made a smooth transition from the whole group to each of the smaller groups

	 (
Page 2 of 2
)6.  Professionalism
The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning. 

	· Collaborates and communicates effectively within the school community to promote students’ well-being and success.
· Adheres to federal and state laws, school policies, and ethical guidelines.
· Incorporates learning from professional growth opportunities into instructional practice.
· Sets goals for improvement of knowledge and skills. 
· Engages in activities outside the classroom intended for school and student enhancement.
	· Works in a collegial and collaborative manner with administrators, other school personnel, and the community.
· Builds positive and professional relationships with parents/guardians through frequent and effective communication concerning students’ progress.
· Serves as a contributing member of the school’s professional learning community through collaboration with teaching colleagues.
· Demonstrates consistent mastery of standard oral and written English in all communication.


Comments: 
· Good rapport with students
· Standard business English used
· Clear communicator, especially when it came to discussing the new instructional strategy
· Appropriate dress and demeanor



Additional Comments: 


Teacher’s Name  Teacher P									 

Teacher’s Signature  Teacher P					   Date  April 15	

Observer’s Name  Assistant Principal L							

Observer’s Signature  Assistant Principal L				   Date April 15	
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Portfolio Table of Contents

	Standard  1:  Professional Knowledge        

	Activity Name
	Teacher Comments (Optional)

	Workshop Description

	I attended a school division workshop on Instructional Strategies for History at the Secondary Level.

	Grant Description 
	I received a PTA grant for my Honors U.S. History students to conduct oral history interviews.

	
	

	
	

	
	

	
	

	
	

	
	




Attended district summer workshop on Instructional Strategies for History at the Secondary Level (June 4-5)

The workshop taught by Dr. John Doe applied a variety of strategies to history. Some of the strategies were well known, well-used, and frankly a waste of my time such as applying a K-W-L chart to current events. However, most of the workshop was worthwhile with the introduction of DART (Directed Activity for Reading Texts) which will be invaluable in working with my general World History students as they use context clues to complete a diagram. Warm up activities such as “rebus vocabulary” and “odd-one-out” (students identify the item that does not belong and state why) are a complementary addition to tasks I assign for students to complete when they first enter the classroom while I am taking roll. Issues, Evidence, and You has value in supporting students in linking current events to their historical roots in world history. Most intriguing is the Student Teams Achievement Division (STAD) which is a form of cooperative learning in which team members work together to master knowledge and skills from the lesson and earn points for doing so, yet students earn their own grades through individually-given quizzes and tests. The practical hands-on nature of the workshop enabled me to leave the workshop visualizing how the strategies would support my work in my classroom and with my students.


PTA Grant Received
I participated in an online course offered by the Center for Digital History online course, “Civil Rights As Told By Those Who Lived It” and completed the course last October. Inspired by the course, I applied to the school PTA for a $300 mini-grant this past fall to have my honors U.S. History students conduct oral history interviews of “historical living treasures” in our community. The funds were used to purchase digital microrecorders, microphones, and refreshments for a reception honoring the students and their interviewees. The students audio- and/or video-taped their interviews and created multimedia presentations which are on display at the Chamber of Commerce office. Selected presentations were submitted to the National History Day competition, one of which won second place at the state level competition. 

 (
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Portfolio Table of Contents

	Standard  5:  Learning Environment        

	Activity Name
	Teacher Comments (Optional)

	Student Survey Summary
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	



Student Survey Summary
 (
Page 1 of 2
)
Directions: Summarize according to your best judgment. At the secondary level, results may be analyzed by class, subject, grade, etc., and reported as appropriate.

Teacher’s Name:  Teacher P								

Grade: 		10				Subject:          World History		

Survey form used:   Grades 1-2        Grades 3-5	     Grades 6-8	X Grades 9-12

1. How many surveys did you distribute?
59
2. How many completed surveys were returned?
48
3. What is the percentage of completed questionnaires you received (#1 divided into #2)?
       81        percent


Student Satisfaction Analysis

1. Describe your survey population(s) (i.e., list appropriate demographic characteristics such as grade level and subject for students).
Two classes of World  History students – one honors class and one more heterogeneously grouped class. There are 34 students in one class and 25 in the other. Four students require accommodations for their disabilities.
2. List factors that might have influenced the results (e.g., survey was conducted near time of report cards or progress reports).
Survey was given as homework on a day when all students were present. Some students were absent on the day it was collected and others did not submit it. NOTE: To preserve student confidentiality, I had a student give me a list of names of who did not turn in a survey as she collected them.
3. Analyze survey responses and answer the following questions:
A) What did students perceive as your major strengths?
· My treatment of students: fair, open to opinions, respectful, and honest
· Knowledge in subject area
B) What did students perceive as your major weaknesses?
· There were no obvious points of strong disagreement; however, students were neutral on the issue of “clearly defines long-term assignments.” I suspect that is because as of the date of the survey, we haven’t had any.
· Ten students indicated that I am not available outside of class time for help. To a degree this is true as I coach after school – cross country (fall), volleyball (winter), and tennis (spring). So while I can’t accommodate drop-ins, I do make appointments at lunch, before school, and occasionally after-school
C) How can you use this information for continuous professional growth?
 (
Page 
2 of 2
)The survey reinforced the value my students place on relationships and my treatment of them. I know from talking with them that they do not feel the same level of trust with all their teachers. I think I need to share myself as a resource and offer my classroom for observation so I can mentor others.
(Include a copy of the survey summary and a blank survey in the portfolio’s Learning Environment section.)

Grades 9-12 Student Survey
 (
Page 1
 of
 2
)
The purpose of this survey is to allow you to give your teacher ideas about how this class might be improved.

Directions: DO NOT PUT YOUR NAME ON THIS SURVEY.  Write your class period in the space provided.  Listed below are several statements about this class.  Indicate your agreement with each statement.  If you strongly disagree, circle 1; if you strongly agree circle 5.  If you wish to comment, please write your comments at the end of the survey.

	
	
	
	
	

	Teacher’s Name
	
	School Year
	
	Class Period



	
	
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly
Agree

	Example: I like listening to music.
	1
	2
	3
	4
	5

	
In this class, my teacher…
	
	
	
	
	

	1.
	gives clear instructions.
	1
	2
	3
	4
	5

	2.
	treats everyone fairly.
	1
	2
	3
	4
	5

	3.
	is available for help outside of class time.
	1
	2
	3
	4
	5

	4.
	clearly states the objectives for the lesson.
	1
	2
	3
	4
	5

	5.
	grades my work in a reasonable time.
	1
	2
	3
	4
	5

	6.
	relates lesson to other subjects or the real world.
	1
	2
	3
	4
	5

	7.
	allows for and respects different opinions.
	1
	2
	3
	4
	5

	8.
	encourages all students to learn.
	1
	2
	3
	4
	5

	9.
	uses a variety of activities in class.
	1
	2
	3
	4
	5

	10.
	communicates in a way I can understand.
	1
	2
	3
	4
	5

	11.
	manages the classroom with a minimum of disruptions.
	1
	2
	3
	4
	5

	12.
	shows respect to all students.
	1
	2
	3
	4
	5

	13.
	consistently enforces disciplinary rules in a fair manner.
	1
	2
	3
	4
	5

	14.
	makes sure class time is used for learning.
	1
	2
	3
	4
	5

	15.
	is knowledgeable about his/her subject area.
	1
	2
	3
	4
	5

	16.
	clearly defines long-term assignments (such as projects).
	1
	2
	3
	4
	5

	17.
	sets high expectations.
	1
	2
	3
	4
	5

	18.
	helps me reach high expectations.
	1
	2
	3
	4
	5

	19
	assigns relevant homework. 
	1
	2
	3
	4
	5

	20.
	communicates honestly with me.
	1
	2
	3
	4
	5



COMMENTS:
 (
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Portfolio Table of Contents

	Standard  6:  Professionalism       

	Activity Name
	Teacher Comments (Optional)

	
Sample Parent Letter

	This was my initial letter to the parents/guardians of my new students.

	Classroom Rules
	This is posted in my classroom and sent home with students who arrive in the middle of the year.

	Sample Communications Log
	

	Sample Professional Development Log
	

	Conference Certificate
	I attended a preconference session on Historical Analysis of Primary Source Documents in the Electronic Village.

	Conference Certificate 
	I attended the National Teacher Institute: Assessing Student Work Conference.

	
	

	
	




Sample Parent Letter
September 5

Dear Students and Their Families,

Success in World History is attained through diligent study, timely completion of assignments, participation, and demonstration of knowledge and skills taught in class. I welcome family and student questions and am available after school for tutoring. Letter grades are assigned using the breakdown adopted by Ourtown High School below. Grades are calculated using the grade summary at the bottom of the page (grading summary).

I have a “failure is not an option” policy. All assignments must be submitted. It is to each student’s benefit to submit work in a timely fashion so that feedback may be received while it is still relevant to the classroom instruction that is occurring. Late assignments are deducted 5 points for not being submitted in a timely manner. This is the only penalty for late work that affects the actual grading of the assignment. Additionally, students who earn a grade of “F” on an assignment must redo/resubmit the assignment within one week of receiving the grade. Students turn in the original as well as the redone assignment to earn ½ credit back on items that were redone. Students who earn other grades have the option of resubmitting work on major assignments (e.g., tests and papers).


Grading Procedure

A	93-100
B	92-85
C	84-74
D	63-73
F	62 and below

Grading Summary

Classroom Participation (ready for class, responding to questions)			10%
Projects (writing across the curriculum)						10%
Homework Submission								20%
Quizzes/Class work									30%
Tests (chapter, unit, and semester exam)						30%


Please contact me by phone at 555.1122 or by email at Teacher P@division.k12.va.us  as needed. I am looking forward to a wonderful and productive school year.

Sincerely,

Teacher P
World History Teacher

Classroom Rules

The boldface rules are posted in my classroom. This sheet with the plain text written explanations is what I provide to students who start in my classroom after the school year begins and I have already gone over the rules.
1. Come to class on time. Standing outside the door and rushing in after the bell has begun to ring will constitute a tardy. You must be INSIDE the door when it begins ringing to be counted on time. 
2. Begin the start up activity within 1 minute after the tardy bell. Directions will be on the projection screen or the board. Please do not wait for me to remind you to begin since I need to take roll and attend to other duties for the first few minutes of the period. When I begin class, directions for the start up may be taken down, so don't delay. 
3. Attend to personal needs before coming to class. I have been instructed not to give passes to lockers and to limit passes, so please do not ask for a pass unless you have a true emergency. 
4. Bring required materials every day unless you are otherwise directed. 
5. Talk only when permitted. Be aware of the situation since quiet talking is allowed in some situations and speaking to the entire group without raising your hand may be allowed in others. I will remind you once and expect compliance. 
6. Use polite speech and body language. Unkind teasing and impolite behavior is unacceptable. Please do not ask to step outside to spit. 
7. Follow the teacher's directions immediately. Keep me happy and I'll do a better job for you! 

Sample Communication Log

Professional’s Name Teacher P				School Year      		                 

	Date
	Person 
	Purpose
	Mode
	Notes

	8/14
	Parents/Guardians of Students
	Sent syllabus home with expectations – requested parent signature
	|_| Conference
|_| Email
|X| Note/Letter
|_| Telephone
	Have not received some parent/guardian signatures – will follow up in phone calls to parents

	8/21/ - 8/25
	Parents of students in Period 1
	Contacted to welcome to World History and to inquire as to questions regarding my expectations
	[bookmark: Check51]|_| Conference
[bookmark: Check53]|_| Email
[bookmark: Check52]|_| Note/Letter
|X| Telephone
	Three parents had not received syllabus – talk to students

	8/28 – 9/1
	Parents of students in Period 2
	Contacted to welcome to World History and to inquire as to questions regarding my expectations
	|_| Conference
|_| Email
|_| Note/Letter
|X| Telephone
	Two parents volunteered to provide guest lectures – experts in fields of history

	9/5 – 9/8
	Parents of students in Period 3
	Contacted to welcome to World History and to inquire as to questions regarding my expectations
	|_| Conference
|_| Email
|_| Note/Letter
|X| Telephone
	Four phone numbers disconnected – contact guidance counselor

	9/11 – 9/15
	Parents of students in Period 4
	Contacted to welcome to World History and to inquire as to questions regarding my expectations
	|_| Conference
|_| Email
|_| Note/Letter
|X| Telephone
	Two students with significant issues at home – suggested referral to guidance counselor

	9/15
	Guidance Counselor
	Discuss phone numbers disconnected and two student concerns expressed by parents
	|X| Conference
|_| Email
|_| Note/Letter
|_| Telephone
	Guidance counselor will follow-up on phone number and meet with students

	9/18 – 9/22
	Parents of students in Period 5
	Contacted to welcome to World History and to inquire as to questions regarding my expectations
	|_| Conference
|_| Email
|_| Note/Letter
|X| Telephone
	One parent requested conference to discuss student work thus far

	9/26
	Conference with Pauline S. mother
	Contacted to discuss Pauline’s progress in class – low quiz scores and failure to complete assignments
	|X| Conference
|_| Email
|_| Note/Letter
|_| Telephone
	Mother concerned about Pauline’s grades but works late and cannot monitor homework/study. Suggested Pauline stay after school during the two days a week that I am available to provide extra help. Mother agreed.

	10/2
	Parents/guardians/ students
	Began sending weekly e-mails regarding upcoming assignments/tests
	|_| Conference
|X| Email
|_| Note/Letter
|_| Telephone
	Received numerous e-mails thanking me for the updates.



Abbreviated Communications Log – Rest of log shows similar communications throughout the year.
Sample Professional Development Log

Professional’s Name Teacher P				School Year 			         
        
	Professional Development Activity
	Date
	Location
	Evidence of Satisfactory Completion Received*

	Attended Virginia Council for the Social Studies Annual Meeting
	October
	Williamsburg, VA
	[bookmark: Check55]|_| Grade
|_| Certificate
|X| Other Meeting Minutes


	Presented on using film to teach World History at the VCSS annual meeting
	October 
	Williamsburg, VA
	|_| Grade
|_| Certificate
|X| Other Conference Program


	Assisted in organizing Staff Development day for Region History Teachers
	November
	Roanoke, VA
	|_| Grade
|_| Certificate
|X| Other Note from Region Supervisor


	Attended preconference session on Historical Analysis of Primary Source Documents in the Electronic Village
	November
	Williamsburg, VA
	|_| Grade
|X| Certificate
|_| Other_______________________

	Attended the National Teacher Institute: Assessing Student Work
	January
	Tampa, FL
	|_| Grade
|X| Certificate
|_| Other_______________________

	Provided in-school staff development to social studies department regarding resources and field trip ideas to local history museums
	February
	In-School
	|_| Grade
|_| Certificate
|X| Other  Notes from Social Studies Staff Development meeting




Abbreviated Professional Development Log – Similar professional development activities for the rest of the year.


[image: j0254444]



Certificate of Attendance

Presented to
Teacher P


for

Preconference session on Historical Analysis of Primary Source Documents in the Electronic Village


November 19
Williamsburg, Virginia



Jane Doe, Workshop Facilitator
Historical Computing Solutions for Teachers

5 Contact Hours


Association for Student Assessment



Certificate of Participation

Presented to

Teacher P


for

The National Teacher Institute: Assessing Student Work


January 17-18
Richmond, Virginia




10 Contact Hours
 (
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Teacher Summative Performance Report

Directions: Evaluators use this form prior to April 15 to provide the teacher with an assessment of performance.  The teacher should be given a copy of the form at the end of each evaluation cycle.

Teacher  Teacher P                                                                       School Year(s)  	

Grade/Subject  Grades 10-12/World History and Geography             School  Ourtown HS	

Contract Status:   	 Probationary        X Continuing Contract 

	1.  Professional Knowledge
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.
	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	· Effectively addresses appropriate curriculum standards.
· Integrates key content elements and facilitates students’ use of higher level thinking skills in instruction.
· Demonstrates ability to link present content with past and future learning experiences, other subject areas, and real world experiences and applications.
· Demonstrates an accurate knowledge of the subject area(s) taught. 
	· Demonstrates skills relevant to the subject area(s) taught. 
· Bases instruction on goals that reflect high expectations and an understanding of the subject.  
· Demonstrates an understanding of the intellectual, social, emotional, and physical development of the age group.
· Communicates clearly and checks for understanding.
	

	Comments:

	

	
3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons. 
 
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments:


	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable




	 (
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)5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 

	· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.




	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	Comments:
	

	6.  Professionalism
The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.

	· Collaborates and communicates effectively within the school community to promote students’ well-being and success.
· Adheres to federal and state laws, school policies, and ethical guidelines.
· Incorporates learning from professional growth opportunities into instructional practice.
· Sets goals for improvement of knowledge and skills. 
· Engages in activities outside the classroom intended for school and student enhancement.
	· Works in a collegial and collaborative manner with administrators, other school personnel, and the community.
· Builds positive and professional relationships with parents/guardians through frequent and effective communication concerning students’ progress.
· Serves as a contributing member of the school’s professional learning community through collaboration with teaching colleagues.
· Demonstrates consistent mastery of standard oral and written English in all communication.
	
	


Comments:

	Rating
  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable





 (
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)Overall Evaluation Summary:
Include comments here
 (
Note: For this simulation, you will base the overall summative rating only on the 
professional knowledge, instructional delivery,
 learning environment
, and professionalism
 standards.
)
|_|  Exemplary 

|_|  Proficient

|_|  Developing/Needs Improvement 

|_|  Unacceptable
				
|_| Recommended for placement on a Performance Improvement Plan. (One or more 
      standards are Unacceptable, or two or more standards are Developing/Needs 
      Improvement.)


Commendations:



Areas Noted for Improvement:



Teacher Improvement Goals:




Goal Setting for Student Academic Progress Form
 (
Page 1 of 2
)
Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name  Teacher P										 

Subject/Grade  World History/Grade 10				     School Year  ____ - ____

Evaluator’s Name  Assistant Principal L								

Initial Goal Submission (due by 9/30 to the evaluator)

	I. Setting (Describe the population and special learning circumstances.)
	I teach in an urban school with 3,414 students in grades 9-12. Forty-six percent of our students receive free and reduced lunch and 12% are Limited English Proficiency Students and 32% receive services through Exceptional Student Education. Twenty-three percent are white, 14% are Black, 58% are Hispanic, and 5% are Asian/Indian.

	II. Content/Subject/Field Area (The area/topic addressed based on learner achievement, data analysis, or observational data.)
	The area that I will focus on is World History and I will focus on my 4th period World History class. 



	III. Baseline Data (What does the current data show?)
	I administered a pre-test to my 4th period World History class. The data indicate that my students do not meet the benchmark of 80% pass rate in World History.
|X| Data attached

	IV. Goal Statement (Describe what you want learners/program to accomplish.)
	During this school year, all of my students will show measurable progress in knowledge and skills related to World History. Ninety percent of my students will achieve 80% or better on the World History post-test. 

	V. Means for Attaining Goal (Strategies used to accomplish the goal)

	Strategy
	Evidence
	Target Date

	Attend professional development on incorporating historical analysis into lessons
	Professional development attendance certificate
	November 

	Incorporate skill-based exercises in class to assess student abilities to use historical analysis skills
	Samples of skill-based exercises
	January 

	Student self-assessment – involve students in assessing their own work according to established rubrics
	Samples of rubrics and self-assessment
	March 
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Teacher’s Name  Teacher P										
Teacher’s Signature  Teacher P					   Date  January 15		
Evaluator’s Name  Assistant Principal L								
Evaluator’s Signature  Assistant Principal L				   Date January 15		

	VI. Mid-Year Review (Describe goal progress and other relevant data.)
	I have completed the items listed for October and am beginning to start weekly tests (behind schedule). Students showing achievement through quizzes and tests.  

Mid-year review conducted on   1/15     Initials  MP 







VII. End-of-Year Review  

|X| Appropriate Data Received    

Strategies used and data provided demonstrate appropriate Student Growth |X| Yes  |_| No 


Teacher’s Name  Teacher P										
Teacher’s Signature  Teacher P					   Date  April 15		
Evaluator’s Name  Assistant Principal L								
Evaluator’s Signature  Assistant Principal L				   Date April 15		

Teacher P Data

Period 4: Advanced World History
Mastery Level – 80%
	Student
	Pre-Test
	Post-Test
	Change

	LB
	32
	84
	52

	KB
	41
	82
	41

	MB
	43
	82
	39

	BC
	32
	89
	57

	CD
	43
	89
	56

	GD
	28
	82
	54

	CF
	47
	96
	49

	LF
	37
	91
	54

	MG
	36
	92
	56

	AG
	26
	78
	52

	WH
	53
	92
	39

	JH
	56
	89
	33

	MH
	41
	83
	42

	MJ
	35
	87
	52

	IM
	48
	84
	36

	DM
	40
	83
	43

	PM
	57
	88
	31

	CM
	36
	89
	53

	CP
	43
	91
	48

	SM
	36
	82
	46

	WR
	53
	MOVED
	

	AR
	40
	72
	32

	AS
	37
	80
	43

	TS
	34
	87
	46

	MT
	43
	83
	40

	CW
	35
	86
	51

	JW
	32
	81
	49

	MA
	
	95
	N/A

	Average
	40
	86
	46





Teacher P Summative Evaluation Key

	Performance Standard
	Rating
	Evidence

	Standard 1. Professional Knowledge
	Exemplary OR Proficient
	Observation
· Uses a variety of instructional activities and resources to meet diverse needs of students
Professional Development Log
· Indicates that she uses film and museums in her classes as she is presenting on these topics
Communications Log
· Indicates an understanding of the needs of different learners in her class; works to address those needs through additional assistance

	Standard 3. Instructional Delivery
	Exemplary
	Observation
· Uses questioning throughout lesson
· Most questions at higher cognitive levels
· Connects lesson to women leaders today, provides relevance for the study of history
· Content knowledge expert as evidenced in the observation and in her work with the Virginia Council for the Social Studies

	Standard 5. Learning Environment
	Exemplary 
	Observation
· Physical set-up of classroom support discussion which encourages student participation
· Responds respectfully to student responses
· Classroom atmosphere is one of high expectations and is academically challenging
· Learning time is maximized; smooth transitions
· No disruptions during observation 

	Standard 6. Professionalism
	Exemplary
	Professional Development Log
· Participates in and provides professional development
· Presented at the Virginia Council for the Social Studies conference
· Presented to staff
· Contributes to the professional development of others




Rating Teachers on Standard 7: Student Academic Progress Simulations
Overview	
The Guidelines for Virginia Uniform Performance Standards and Evaluation Criteria for Teachers provide guidance for using measures of academic progress in teacher evaluation.  The guidelines recommend the following:
1. Student learning, as determined by multiple measures of student academic progress, account for a total of 40 percent of the evaluation.  
2. At least 20 percent of the teacher evaluation (half of the student academic progress measure) be comprised of student growth percentiles as provided from the Virginia Department of Education when the data are available and can be used appropriately. 
3. Another 20 percent of the teacher evaluation (half of the student academic progress measure) be measured using one or more alternative measures with evidence that the alternative measure is valid.  Note:  Whenever possible, it is recommended that the second progress measure be grounded in validated, quantitative, objective measures, using tools already available in the school.

In order to rate a teacher on student academic progress, the following performance standard and performance rubric are provided. 
Performance Standard 7:  Student Academic Progress
The work of the teacher results in acceptable, measurable, and appropriate student academic progress.
	Exemplary
	Proficient
Proficient is the expected level of performance.
	Developing/Needs Improvement
	Unacceptable

	In addition to meeting the standard, the work of the teacher results in a high level of student achievement with all populations of learners.
	The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

	The work of the teacher results in student academic progress that does not meet the established standard and/or is not achieved with all populations taught by the teacher.
	The work of the teacher does not achieve acceptable student academic progress.



Intended Audiences
Administrators and teachers would benefit from participating in these simulations.  The simulations are used with both audiences to discuss and refine how student data are used to provide a rating for Standard 7: Student Academic Progress. 
Directions
Provide administrators and teachers with a copy of the simulation activity for the three teachers.  Ask participants to analyze the data provided and to rate the teacher on Standard 7:  Student Academic Progress.  The analysis involves two levels.  Level 1 analysis focuses on providing a rating for the teacher’s work on each of the data sources provided.  Level 2 analysis focuses on providing a summative rating on Standard 7:  Student Academic Progress based on the Level 1 analysis of student academic progress.  Discuss in small groups and come to consensus on the rating.  Facilitator debriefings are provided for the discussion. 
Simulation 1 - Fourth Grade Teacher
Rating on Standard 7: Student Academic Progress
	Teacher Description 
	Student Growth Percentile Data
	Student Achievement Goal Setting Attainment Summary
	Other Measures of Student Progress/ Achievement
	Other Information

	Fourth grade teacher with the responsibility of teaching English and social studies on a two-person fourth grade team
	On the reading subtest of the English Standards of Learning test, 40 percent of students experienced low growth (<34 percentile); 60 percent of students experienced moderate growth (between 35 and 65 percentiles).
	All students demonstrated measurable progress on an adequate goal that focused on reading comprehension skills. Seventy percent of the students met the goal established at the beginning of the year; the other 30 percent made progress, but did not reach the learning goal.   
	On the fourth grade History Standards of Learning test, 36% scored pass/advanced, 41% scored pass/proficient, and 23% failed.  

	Over two consecutive years, English Language Learners in the classroom have experienced low growth on the reading subtest of the English Standards of Learning test (<34) as defined by the student growth percentiles (SGP). The SGPs for English Language Learners range from 11 – 29.   

	Level 1 Analysis of Student Academic Progress Data

	For each data source, use the rubric for rating Standard 7: Student Academic Progress.  
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale:

	  Exemplary
  Proficient
  Developing/Needs 
Improvement
  Unacceptable

Rationale:

	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale:

	  Exemplary
  Proficient
  Developing/Needs 
Improvement
  Unacceptable

Rationale:


	Level 2 Analysis of Student Academic Progress Data

	Based on the four ratings indicated above, indicate a summative rating for this fourth grade teacher for Standard 7:  Student Academic Progress.
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable
	Rationale:



Rating on Standard 7: Student Academic Progress Simulation 1 Debrief – Fourth Grade Teacher
	Teacher Description 
	Student Growth Percentile Data
	Student Achievement Goal Setting Attainment Summary
	Other Measures of Student Progress/ Achievement
	Other Information

	Fourth grade teacher with the responsibility of teaching English and social studies on a two-person fourth grade team
	On the reading subtest of the English Standards of Learning test, forty percent of students experienced low growth (<34); Sixty percent of students experienced moderate growth (Between 35 and 65).
	All students demonstrated measurable progress on an adequate goal that focused on reading comprehension skills. Seventy percent of the students met the goal established at the beginning of the year.    
	On the fourth grade History Standards of Learning test, 36% scored pass/advanced, 41% scored pass/proficient, and 23% failed.  

	Over two consecutive years, English Language Learners in the classroom have experienced low growth on the reading subtest of the English Standards of Learning test (<34) as defined by the student growth percentiles. The SGPs for English Language Learners range from 11 – 29.   

	Level 1 Analysis of Student Academic Progress Data

	For each data source, use the rubric for rating on Standard 7: Student Academic Progress.  
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale: Only sixty percent of the teacher’s students demonstrated moderate or acceptable growth.  Forty percent demonstrated low growth.  According to the rubric, a teacher who is rated as “Developing/Needs Improvement, “The work of the teacher results in student academic progress that does not meet the established standard and/or is not achieved with all populations taught by the teacher.” 

	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale: The goal was an adequate goal rather than a rigorous goal.  In addition, 70 percent of the students met an adequate goal which indicates that 30 percent of students failed to meet an adequate goal and did not make adequate progress.  

	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale: Seventy-seven percent of students passed the 4th Grade Virginia Studies Standards of Learning test.  The benchmark for accreditation ratings in History/Social Science is a 70 percent pass rate.  

	  Exemplary
  Proficient
  Developing/ Needs Improvement
 Unacceptable


Rationale: The progress of English Language Learners is unacceptable. In addition, the SGPs for English Language Learners are low for two consecutive years. According to the Standard 7: Student Academic Progress Rubric, an “Unacceptable” Rating indicates that “The work of the teacher does not achieve acceptable student academic progress.”  The progress of English Language Learners in unacceptable. 


	Level 2 Analysis of Student Academic Progress Data

	Based on the four ratings indicated above, indicate a summative rating for this fourth grade teacher for Standard 7:  Student Academic Progress.
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	Rationale: Students perform adequately on the 4th Grade Virginia Standards of Learning test but fail to make acceptable progress on the 4th grade reading subtest of the Standards of Learning test. In addition, English Language Learners continue to exhibit low growth in the area of reading as measured by the student growth percentiles.  Therefore, an overall rating of “Developing/Needs Improvement” aligns with the rubric for Standard 7: Student Academic Progress in that “The work of the teacher results in student academic progress that does not meet the established standard and/or is not achieved with all populations taught by the teacher.”




Simulation 2 – Seventh Grade Mathematics Teacher
Rating on Standard 7: Student Academic Progress 
	Teacher Description 
	Student Growth Percentile Data
	Student Achievement Goal Setting Attainment Summary
	Other Measures of Student Progress/ Achievement
	Other Information

	Seventh grade mathematics teacher who teaches five classes 
	On the Mathematics Standards of Learning test, no students experienced low growth. Seventy percent of students experienced moderate growth (Between 35 and 65 percentiles) and 30 percent of students experienced high growth (> 65).
	All students demonstrated measurable progress on a rigorous goal that focused on mathematics skills. One hundred percent of the students met the goal established at the beginning of the year and 20 percent of students exceeded the goal.    
	On quarterly benchmark assessments, students typically perform well and outperform students in other classes across the school division. The school instituted a performance assessment to assess conceptual understanding in mathematics and 90 percent of the teacher’s students performed at the proficient level. 
	Upon closer analysis of SGP data, the range of student growth percentiles for students in the moderate growth category (between 35 and 65) was 50–65 percentiles. 

	Level 1 Analysis of Student Academic Progress Data

	For each data source, use the rubric for rating on Standard 7: Student Academic Progress.  
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale: 
	 Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale: 
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale: 
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale:


	Level 2 Analysis of Student Academic Progress Data

	Based on the four ratings indicated above, indicate a summative rating for this fourth grade teacher for Standard 7:  Student Academic Progress.
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	Rationale:



Rating on Standard 7: Student Academic Progress Simulation 2 Debrief – Seventh Grade Mathematics Teacher
	Teacher Description 
	Student Growth Percentile Data
	Student Achievement Goal Setting Attainment Summary
	Other Measures of Student Progress/ Achievement
	Other Information

	Seventh grade mathematics teacher who teaches five classes 
	On the Mathematics Standards of Learning test, no students experienced low growth. Seventy percent of students experienced moderate growth (Between 35 and 65) and thirty percent of students experienced high growth (> 65).
	All students demonstrated measurable progress on a rigorous goal that focused on mathematics skills. One hundred percent of the students met the goal established at the beginning of the year and twenty percent of students exceeded the goal.    
	On quarterly benchmark assessments, students typically perform well and outperform students in other classes across the school division. The school instituted a performance assessment to assess conceptual understanding in mathematics and ninety percent of the teacher’s students perform at the proficient level. 
	Upon closer analysis of SGP data, the range of student growth percentiles for students in the moderate growth category (Between 35 and 65) was 50 – 65. 

	Level 1 Analysis of Student Academic Progress Data

	For each data source, use the rubric for rating on Standard 7: Student Academic Progress.  
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale: Thirty percent of students experienced high growth.  After viewing the “other information” all of the students in the moderate growth category performed above the median. 
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale: The teacher set a rigorous goal at the beginning of the year and one hundred percent met the goal.  In addition, twenty percent of students exceeded the rigorous goal indicating impressive progress.
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale: Students in the teacher’s classroom perform well on benchmarks and seem to outperform students in other classes, indicating a higher degree of learning. 

	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale: Thirty percent of students experienced high growth.  After viewing the “other information” all of the students in the moderate growth category performed above the median. 

	Level 2 Analysis of Student Academic Progress Data

	Based on the four ratings indicated above, indicate a summative rating for this fourth grade teacher for Standard 7:  Student Academic Progress.
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	Rationale: Multiple data sources indicate that the teacher’s students are performing at a high level and demonstrating high levels of growth.  All students’ SGPs were above the median and students met or exceeded a rigorous goal. 




Simulation 3 – Middle School Art Teacher
Rating on Standard 7: Student Academic Progress
	Teacher Description 
	Student Growth Percentile Data
	Student Achievement Goal Setting Attainment Summary
	Other Measures of Student Progress/ Achievement
	Other Information

	Middle School Art Teacher teaches three classes of Exploratory Art for 6th grade and two classes of  an advanced art course entitled “Sculpture and Crafts” for 7th and 8th grade students.  
	n/a
	The middle school art teacher focused her goal on the two classes that she teaches in “Sculpture and Crafts.”  All students demonstrated measurable growth on a rigorous goal in knowledge and skills related to sculpture and crafts as measured by a performance assessment. Eighty percent of students met the goal set at the beginning of the year.
	The majority of students in the 6th grade class performed at a proficient level in Exploratory Art.  
	All students created sculptures and/or artwork to submit for various art contests; 20 percent of those submitted won top awards.



	Level 1 Analysis of Student Academic Progress Data

	For each data source, use the rubric for rating on Standard 7: Student Academic Progress.  
	
	  Exemplary
  Proficient
  Developing/Needs Improvement
  Unacceptable

Rationale:

	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale:

	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale:


	Level 2 Analysis of Student Academic Progress Data

	Based on the four ratings indicated above, indicate a summative rating for this fourth grade teacher for Standard 7:  Student Academic Progress.
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	Rationale:



Rating on Standard 7: Student Academic Progress Simulation 3 Debrief – Middle School Art Teacher
	Teacher Description 
	Student Growth Percentile Data
	Student Achievement Goal Setting Attainment Summary
	Other Measures of Student Progress/ Achievement
	Other Information

	Middle School Art Teacher teaches three classes of Exploratory Art for 6th grade and two classes of  an advanced art course entitled “Sculpture and Crafts” for 7th and 8th grade students.  
	n/a
	The middle school art teacher focused her goal on the two classes that she teaches in “Sculpture and Crafts.”  All students demonstrated measurable growth on a rigorous goal in knowledge and skills related to sculpture and crafts as measured by a performance assessment. Eighty percent of students met the goal set at the beginning of the year.
	The majority of students in the 6th grade class perform at a proficient level in Exploratory Art.  
	All students create sculptures and/or artwork to submit for various art contests; 20 percent of those submitted won top awards.



	Level 1 Analysis of Student Academic Progress Data

	For each data source, use the rubric for rating on Standard 7: Student Academic Progress.  
	
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable


Rationale: The students met a rigorous goal set at the beginning of the year and made acceptable, measurable progress.  

	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

Rationale: The progress of the students in 6th grade Exploratory Art is acceptable but does not indicate high levels of progress for all students. 
	Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable


Rationale: The record of 20% of work submitted winning top awards indicates exemplary work with high-performing students.  




	Level 2 Analysis of Student Academic Progress Data

	Based on the four ratings indicated above, indicate a summative rating for this fourth grade teacher for Standard 7:  Student Academic Progress.
	  Exemplary
  Proficient
  Developing/ Needs Improvement
  Unacceptable

	Rationale: Overall, students made acceptable, measurable progress in art.  The rating could possibly be “Exemplary” if the teacher provides evidence that students made extraordinary progress in art as measured by the performance assessments given. 
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Making Summative Decisions Using Decision Rules
Simulations
Overview
The purpose of these simulations is to provide school divisions with an opportunity to explore decision rules in making summative decisions.  School divisions need to develop summative decision rules and communicate these rules to administrators and teachers. 
Intended Audiences
Administrators and teachers would benefit from participating in these simulations.  The simulations are used with both audiences to discuss how teachers are rated using decision rules.   
Directions
Provide administrators and teachers with a copy of the simulation activity for the three scenarios.  Ask participants to read the decision rules for each scenario and indicate an overall summative rating for each teacher.  Discuss in small groups and come to consensus on the rating.  Facilitator debriefings are provided for the discussion.

Scenario A 
A school division created the following decision rules in calculating a summary rating based on the ratings for each of the seven Virginia performance standards.  The overall summative rating will be judged “acceptable” or “unacceptable.”
1. If the employee has an “unacceptable” rating on one or more of the seven performance standards, the individual will receive an overall performance rating of “unacceptable.”
2. If the employee has three or more “developing/needs improvement” ratings from among the seven performance standards, the individual will be rated as “unacceptable.”
The following table provides a rating for a teacher in the school division.  Using the decision rules above, rate the teacher as either “acceptable” or “unacceptable.”
	Teacher Performance Standard
	Performance Rating

	Standard 1
	Proficient

	Standard 2
	Developing/Needs Improvement

	Standard 3
	Proficient

	Standard 4
	Proficient

	Standard 5
	Proficient

	Standard 6
	Developing/Needs Improvement

	Standard 7
	Proficient

	Summative Rating (Acceptable or Unacceptable)
	



Overall Evaluation Summary Rating:
|_|  Acceptable
|_|  Unacceptable




Note:  These decision rules were developed for use in Orange County Public Schools. 
Scenario A Debrief
A school division created the following decision rules in calculating a summary rating based on the ratings for each of the seven Virginia performance standards.  The overall summative rating will be judged “acceptable” or “unacceptable.”
1. If the employee has an “unacceptable” rating on one or more of the seven performance standards, the individual will receive an overall performance rating of “unacceptable.”
2. If the employee has three or more “developing/needs improvement” ratings from among the seven performance standards, the individual will be rated as “unacceptable.”
The following table provides a rating for a teacher in the school division.  Using the decision rules above, rate the teacher as either “acceptable” or “unacceptable.”
	Teacher Performance Standard
	Performance Rating

	Standard 1
	Proficient

	Standard 2
	Developing/Needs Improvement

	Standard 3
	Proficient

	Standard 4
	Proficient

	Standard 5
	Proficient

	Standard 6
	Developing/Needs Improvement

	Standard 7
	Proficient

	Summative Rating (Acceptable or Unacceptable)
	Acceptable



Overall Evaluation Summary Rating:
|X|  Acceptable
|_|  Unacceptable
Debriefing Comments:  According to the decision rules, an employee that has three or more “developing/needs improvement” ratings will be rated as “unacceptable.”  In this scenario, the employee has two “developing/needs improvement” ratings and does not have any “unacceptable” ratings.  Therefore, the summative rating for the employee is “acceptable.” 

Note:  These decision rules were developed for use in Orange County Public Schools. 
Scenario B
A school division created the following decision rules in calculating a summary rating based on the ratings for each of the seven Virginia performance standards.  The overall summative rating will be judged “acceptable” or “unacceptable.”
1. The first six performance standards will be calculated at 10 percent of the overall rating.
2. The seventh performance standard on student academic progress will be calculated at 40 percent of the overall rating. 
3. The following summary rating scores will be rated as follows:
3.5 – 4.0		Exemplary
2.5 – 3.49		Proficient
2.0 – 2.49		Developing/Needs Improvement
1.0 – 1.9		Unacceptable
	Teacher Performance Standard
	Performance Rating
	Quantified Performance Rating
	Percentage contribution to the summative rating
	Weighted
Contribution=
(quantified performance rating * Percentage Contribution)

	Standard 1
	Proficient
	3
	10%
	

	Standard 2
	Developing
	2
	10%
	

	Standard 3
	Proficient
	3
	10%
	

	Standard 4
	Proficient
	3
	10%
	

	Standard 5
	Proficient
	3
	10%
	

	Standard 6
	Developing
	2
	10%
	

	Standard 7
	Developing
	2
	40%
	

	
	
	
	Summative Rating (sum of weighted contributions)
	


Overall Evaluation Summary Rating:
|_|  Exemplary 
|_|  Proficient
|_|  Developing/Needs Improvement 
|_|  Unacceptable
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Scenario B Debrief
A school division created the following decision rules in calculating a summary rating based on the ratings for each of the seven Virginia performance standards.  The overall summative rating will be judged “acceptable” or “unacceptable.”
1. The first six performance standards will be calculated at 10 percent of the overall rating.
2. The seventh performance standard on student academic progress will be calculated at 40 percent of the overall rating. 
3. The following summary rating scores will be rated as follows:

3.5 – 4.0		Exemplary
2.5 – 3.49		Proficient
2.0 – 2.49		Developing/Needs Improvement
1.0 – 1.9		Unacceptable
	Teacher Performance Standard
	Performance Rating
	Quantified Performance Rating
	Percentage contribution to the summative rating
	Weighted
Contribution=
(quantified performance rating * Percentage Contribution)

	Standard 1
	Proficient
	3
	10%
	.3

	Standard 2
	Developing
	2
	10%
	.2

	Standard 3
	Proficient
	3
	10%
	.3

	Standard 4
	Proficient
	3
	10%
	.3

	Standard 5
	Proficient
	3
	10%
	.3

	Standard 6
	Developing
	2
	10%
	.2

	Standard 7
	Developing
	2
	40%
	.8

	
	
	
	Summative Rating (sum of weighted contributions)
	2.4


Overall Evaluation Summary Rating:
|_|  Exemplary 
|_|  Proficient
|X|  Developing/Needs Improvement 
|_|  Unacceptable
Debrief Comments: This school division is applying a weighted contribution to determine an overall summative rating.  The sum of the weighted contribution is 2.3 which would indicate a summative rating of “Developing/Needs Improvement.”
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Scenario C 
A school division created the following decision rules in calculating a summary rating based on the ratings for each of the seven Virginia performance standards.  
1. The first six performance standards will be calculated at 10 percent of the overall rating.
2. The seventh performance standard on student academic progress will be calculated at 40 percent of the overall rating. 
3. The following summary rating scores will be rated as follows:

3.5 – 4.0		Exemplary
2.5 – 3.49		Proficient
2.0 – 2.49		Developing/Needs Improvement
1.0 – 1.9		Unacceptable

4.  A teacher who is rated “Unacceptable” on Standard 7:  Student Academic Progress is rated “Unacceptable” in the summative rating. 
	Teacher Performance Standard
	Performance Rating
	Quantified Performance Rating
	Percentage contribution to the summative rating
	Weighted
Contribution=
(quantified performance rating * Percentage Contribution)

	Standard 1
	Proficient
	3
	10%
	

	Standard 2
	Developing
	2
	10%
	

	Standard 3
	Developing
	2
	10%
	

	Standard 4
	Proficient
	3
	10%
	

	Standard 5
	Proficient
	3
	10%
	

	Standard 6
	Proficient
	3
	10%
	

	Standard 7
	Unacceptable
	1
	40%
	

	
	
	
	Summative Rating (sum of weighted contributions)
	



Overall Evaluation Summary Rating:
|_|  Exemplary 
|_|  Proficient
|_|  Developing/Needs Improvement 
|_|  Unacceptable


Scenario C Debrief
A school division created the following decision rules in calculating a summary rating based on the ratings for each of the seven Virginia performance standards.  
1. The first six performance standards will be calculated at 10 percent of the overall rating.
2. The seventh performance standard on student academic progress will be calculated at 40 percent of the overall rating. 
3. The following summary rating scores will be rated as follows:

3.5 – 4.0		Exemplary
2.5 – 3.49		Proficient
2.0 – 2.49		Developing/Needs Improvement
1.0 – 1.9		Unacceptable

4.  A teacher who is rated “Unacceptable” on Standard 7:  Student Academic Progress is rated “Unacceptable” in the summative rating. 
	Teacher Performance Standard
	Performance Rating
	Quantified Performance Rating
	Percentage contribution to the summative rating
	Weighted
Contribution=
(quantified performance rating * Percentage Contribution)

	Standard 1
	Proficient
	3
	10%
	.3

	Standard 2
	Developing
	2
	10%
	.2

	Standard 3
	Developing
	2
	10%
	.2

	Standard 4
	Proficient
	3
	10%
	.3

	Standard 5
	Proficient
	3
	10%
	.3

	Standard 6
	Proficient
	3
	10%
	.3

	Standard 7
	Unsatisfactory
	1
	40%
	.4

	
	
	
	Summative Rating (sum of weighted contributions)
	2.0


Overall Evaluation Summary Rating:
|_|  Exemplary 
|_|  Proficient
|_|  Developing/Needs Improvement 
|X|  Unacceptable


Debrief Comments:  Scenario C is similar to Scenario B in that a weighted contribution is calculated to provide an overall summative rating. According to the decision rules, a teacher with a “2” is rated as “Developing/Needs Improvement.”  However, additional decision rules indicate that a teacher who is rated as “Unacceptable” on Standard 7: Student Academic Progress is rated as “Unacceptable” in the summative rating.  
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Rating Teacher Performance
Briefs

This section provides a brief on how to rate teacher performance based on the recommendations presented in the Guidelines.  This brief also presents a rationale for using rubrics to generate ratings on teacher performance.  Suggestions are offered for more effective use of rubrics to achieve higher validity and reliability in rating a teacher’s performance.  This brief can be used with administrators and teachers to familiarize them with the process of how teachers’ performance will be rated on the standards.
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Brief #18: Performance Rubrics in Evaluation	
RATING TEACHERS WITH PERFORMANCE RUBRICS
	2	Teacher Performance Evaluation Fact Sheet
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What are performance rubrics?
It is important to consider the question of: What is expected of the teachers and How will we know if the teacher is fulfilling the performance standard. This fact sheet addresses the question of: How well is the teacher fulfilling the performance standard? 

During summative evaluation, rubrics are used to guide evaluators in assessing and documenting how well a standard is performed. A performance rubric is a summary rating scale that describes acceptable performance levels for each of the seven Virginia performance standards. The rating scale provides a description of levels of how well the teacher performance standards are performed on a continuum from unacceptable to exemplary (or comparable terminology). 

Performance appraisal rubrics are not behavioral objectives grounded in quantity (e.g., “four times out of five”). Rather, they are designed to:
· generally delineate the type and quality of performance within each rating,
· require that ratings be based on the documented evidence, and
· restrict the scope of judgment that can be used in determining a given rating.

The Guidelines for the Uniform Performance Standards and Evaluation Criteria for Teachers provide examples of rubrics that are tailored to each of the seven performance standards. These examples use a four-level rubric depicting a continuum of teacher effectiveness on each standard. The levels are: exemplary, proficient, developing/needs improvement, and unacceptable. The rubrics are applied only in a summative evaluation, which comes at the end of the evaluation cycle (i.e., one-year Probationary teachers, three years for Continuing Contract teachers), but not in formative (ongoing, throughout-the-evaluation-cycle) settings. 
Note: The rating of “proficient” is the expected level of performance. Additionally, the recommended performance rubrics presented in the guideline and this handbook may be modified at the discretion of school division decision makers.

The ratings for each performance standard are based on multiple sources of information and are completed only after pertinent data from all sources are reviewed. The integration of data provides the evidence used to determine the performance ratings for the summative evaluations for all teachers.

Why Rate Teacher Performance Standards with Rubrics?
There are many advantages in using rubrics to rate teacher performance. Some of the advantages are: 
· Rubrics make assessing teacher performance quick and efficient. They also help evaluators justify the ratings they assign to teachers. 
· Rubrics are easy to use and self-explanatory. Rubrics make sense to both the evaluators and the evaluatees at a glance. 
· Rubrics make the expectations for teacher performance very clear. They also make the evaluation process more fair and transparent. The evaluators no longer keep the criteria and standards to themselves.
· Rubrics ensure consistency (reliability) among evaluators while they assess how well a standard is performed.
· Rubrics enable evaluators to acknowledge effective performance (i.e., “exemplary” and “proficient”) and provide two levels of feedback for teachers not meeting expectations (i.e., “developing/needs improvement” and “unacceptable”). Therefore, rubrics provide teachers with more informative feedback about their strengths and areas in need of improvement, thus helping teachers to focus on ways to enhance their teaching practices.
· At their best, rubrics can be used for the purpose of supporting professional development as well as for evaluation and accountability. For instance, a well-developed rubric on Standard 2-Instructional Planning, not only tells teachers that good planning must be evident in their performance, but also informs them of what an ideal performance looks like and guides them in how to do it. In addition, the gradation of quality also describes what less than proficient performance looks like, such as “the teacher inconsistently links assessment to intended learning outcomes.” A rubric that reflects and reveals problems in teacher performance (which the teacher may not be aware of themselves) can identify areas of weakness and be informative for professional development decisions.


How can performance rubrics work best?
Despite improved fairness and objectivity, rating a teacher’s performance with rubrics is not a fine science: There still will be subjectivity in judgment. To illustrate, evaluators may feel differences in the definitions of performance levels are blurred (i.e., the levels of “Proficient” and “Developing/Needs Improvement.”) If Evaluator A views a given aspect of a teacher’s performance and rates it as “Proficient” and Evaluator B views the same performance and rates it “Developing/Needs Improvement,” then there is less trustworthiness in the ratings. Rating scales should not perpetuate highly subjective reviews of a teachers’ performance; this speculative process is simply unjust. 

It is recommended that rubrics should be (1) applied systematically, (2) used with improved trustworthiness of evaluators’ ratings through inter-rater agreement (reliability), and (3) based on the best possible performance evidence available. In using performance rubrics, the evaluators should also understand that determining the quality of performance is more than examining a set of facts. It requires consideration of the context of the work, results, and so forth. Thus, evaluation, ultimately, is about judgment – albeit judgment based squarely on performance. 

A few guidelines that will further enhance the value and defensibility of ratings based on performance appraisal rubrics include the following:
1.	When comparing the documented evidence with the performance rubric, start with the “Proficient” rating and move up or down the scale only when the evidence justifies it.
2.	When all of the collected evidence doesn’t fit within a single rating rubric (which typically will be the case), select the rating where the preponderance of evidence lies.
3. Provide teachers with the full set of performance appraisal rubrics so that they have full disclosure of the level of performance that is expected and a fair opportunity to meet those expectations.
4.	Consistently train evaluators in the use of the performance appraisal rubrics, with special attention given to practicing the rubrics in simulated settings.

How will performance rubrics be used in the Virginia teacher evaluation system?
Evaluators make judgments about performance of the seven teacher standards based on all available evidence.  After collecting information gathered through observation, goal setting, student performance measures, and other appropriate information sources, the evaluator applies the four-level rating scale to evaluate a teacher’s performance on all teacher expectations for the summative evaluation. Therefore, the summative evaluation represents where the “preponderance of evidence” exists, based on various data sources.

Summative ratings should apply the rating for each of the seven performance expectations, with the most significant weight given to Standard 7: Student Academic Progress. The Guidelines for the Uniform Performance Standards and Evaluation Criteria for Teachers suggest that school divisions weigh each of the first six standards equally at 10 percent, and that Standard 7 account for 40 percent of the evaluation. In determining the final summative rating, the following approach could be used:

·  Apply numbers 1 (unacceptable) through 4 (exemplary) to the rating scale
Exemplary = 4
Proficient = 3
Developing/Needs Improvement = 2
Unacceptable = 1;
·  Calculate the weighted contribution of each standard to the summative evaluation; and
·  Add the weighted contribution to achieve the final summative evaluation.

When applying the summative rating from a quantitative perspective, school divisions will need to establish and document, a priori, cut-offs for determining final summative ratings after the weighted contribution is calculated. For example, standard rounding rules may be applied (any rating of 2.5 to 3.4 results in a summative rating of proficient), possibly in conjunction with additional criteria. School divisions also may establish and document additional criteria to the summative rating. For example, a school division may decide that no teacher can be given a summative rating of exemplary if they are rated below proficient on any of the seven standards, or that summative criteria should differ for teachers at different points on the career ladder.  A school division may decide that regardless of the sum of weighted contributions, teachers with five or more years of experience who do not have an exemplary rating on Standard 7 (Student Academic Progress) may not be given an overall exemplary rating. These decisions, and documentation of such decisions, must be made before the Guidelines are put in place. As well, it is critical that teachers understand the requirements before the evaluation cycle begins.
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Additional Resources to Consider

Stronge, J. H. (2010). Evaluating what good teachers do: Eight research-based standards for assessing teacher excellence. Larchmont, NY: Eye On Education.
This book is based on the author’s 20-plus years of consulting with school districts and other educational organizations in designing, piloting, and training educators in the use of teacher performance evaluation systems. Its primary purpose is to help both teacher and their evaluators collect more comprehensive and accurate assessment data for judging teacher effectiveness. It provides field-tested teacher evaluation systems based on performance standards which include data collection tools and performance appraisal rubrics. 


Stronge, J. H., & Tucker, P. D. (2003). Handbook on teacher evaluation: Assessing and improving performance. Larchmont, NY: Eye On Education.
In this book, Chapter 5: Using Criteria to Rate Teacher Performance explores the ways and means for using established criteria in rating teacher performance. This chapter provides guidance on the following issues for the evaluators while rating a teacher’s performance: What are the intended outcomes of teacher evaluation? What assessment tools can be used in providing formative feedback? What types of rating scales can be used in summative evaluation? What is a performance appraisal rubric and how is it used? 
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For an evaluation system to be meaningful, it must provide its users with relevant and timely feedback.  

To facilitate this, evaluators should conduct both interim and summative evaluations of teachers. 
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Interim Evaluation

• Documents evidence of meeting standards

• Does NOT include rating of performance

• Multiple data sources should be considered

• Evaluator provides feedback to teacher by set date
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Some teacher evaluation systems include an interim review, especially for probationary teachers, in order to provide systematic feedback prior to the completion of a summative evaluation. 

The multiple data sources discussed in Part 3 of this document are used to compile a Teacher Interim Performance Report that indicates if a teacher has shown evidence of each of the performance standards. 

The evaluator should share her/his assessment of the teacher’s performance by a given date (for example, the last school day before winter break each year for Probationary teachers)

1
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Sample Interim Evaluation Form

Abbreviated Form for Training Purposes

2.  Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet 

the needs of all students.

• Uses student learning data to guide planning. 

• Plans time realistically for pacing, content mastery, and 

transitions. 

• Plans for differentiated instruction.

• Aligns lesson objectives to the school’s curriculum and student 

learning needs. 

• Develops appropriate long- and short-range plans   and adapts 

plans when needed.

Comments:

Although Teacher O plans at a very basic level, he needs to focus more on using student assessment data to inform his instructional 

planning. Teacher O’s lessons contain strategies to address the needs of average students, but he needs to plan differentiated 

instructional strategies and activities to address the needs of the higher- and lower-achieving students within the class.

Evident X Not Evident

Strengths:

Teacher O uses well-thought out examples in his lessons to point out different mistakes students typically make with various concepts. 

He understands the vertical articulation of his subject matter.  He seems genuinely concerned about his students.

Areas of Improvement:

Teacher O needs to work on thinking through all aspects of his lesson plans to make sure that he has taken into consideration student 

learning data, materials needed for each lesson, and differentiation strategies for different types of students in his class. He should also 

look at his longer-range plans to ensure his interim learning goals support student learning needs. 

Teacher TeacherO School Year(s)   -

Grade/Subject  Grade 8/Foundations of Algebra Part 2 School  Yourtown MS

2
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Abbreviated Form for Training Purposes









		2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.		

		Uses student learning data to guide planning. 
Plans time realistically for pacing, content mastery, and transitions. 
Plans for differentiated instruction.		Aligns lesson objectives to the school’s curriculum and student learning needs. 
Develops appropriate long- and short-range plans   and adapts plans when needed.

		Comments: 
Although Teacher O plans at a very basic level, he needs to focus more on using student assessment data to inform his instructional planning. Teacher O’s lessons contain strategies to address the needs of average students, but he needs to plan differentiated instructional strategies and activities to address the needs of the higher- and lower-achieving students within the class.
  	                                                                                                                                     Evident       X Not Evident		







Strengths:

Teacher O uses well-thought out examples in his lessons to point out different mistakes students typically make with various concepts. He understands the vertical articulation of his subject matter.  He seems genuinely concerned about his students.



Areas of Improvement:

Teacher O needs to work on thinking through all aspects of his lesson plans to make sure that he has taken into consideration student learning data, materials needed for each lesson, and differentiation strategies for different types of students in his class.  He should also look at his longer-range plans to ensure his interim learning goals support student learning needs. 



Teacher  Teacher O	School Year(s)  	 -	

Grade/Subject   Grade 8/Foundations of Algebra Part 2      	School  Yourtown MS
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Please note that the Teacher Interim Performance Report is used to document evidence of meeting the seven standards, but does not include a rating of performance. 

A sample Teacher Interim Performance Report is provided on pages 54-57 of the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers.  
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Summative Evaluation

• Comes at end of evaluation cycle

- One year for probationary teachers

- Three years for continuing contract teachers

• Assessment of performance quality

• Ratings for each standard based on multiple data sources

• Performance standards and indicators provide description 

of well-defined teacher expectations

• Four point rating scale

• Performance rubric for every standard
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- One year for probationary teachers

- Three years for continuing contract teachers

Assessment of performance quality

Ratings for each standard based on multiple data sources

Performance standards and indicators provide description of well-defined teacher expectations
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3

Assessment of performance quality occurs only at the summative evaluation stage, which comes at the end of the evaluation cycle (i.e., one-year for probationary teachers, three years for Continuing Contract teachers). 

The ratings for each performance standard are based on multiple sources of information and are completed only after pertinent data from all sources are reviewed.  

The integration of data provides the evidence used to determine the performance ratings for the summative evaluations for all teachers. 
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Definitions of Terms

Used in Rating Scale

Category Description

Exemplary

The teacher maintains performance, accomplishments, and 

behaviors that considerably surpass the established standard.

Proficient

The teacher meets the standard in a manner that is consistent 

with the school’s mission and goals.

Developing/ 

Needs 

Improvement

The teacher often performs below the established standard or in 

a manner that is inconsistent with the school’s mission and 

goals.

Unacceptable

The teacher consistently performs below the established 

standard or in a manner that is inconsistent with the school’s 

mission and goals.

4
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Definitions of Terms

Used in Rating Scale

		Category		Description

		Exemplary		The teacher maintains performance, accomplishments, and behaviors that considerably surpass the established standard.

		Proficient		The teacher meets the standard in a manner that is consistent with the school’s mission and goals.

		Developing/ Needs Improvement		The teacher often performs below the established standard or in a manner that is inconsistent with the school’s mission and goals.

		Unacceptable		The teacher consistently performs below the established standard or in a manner that is inconsistent with the school’s mission and goals.
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4

The rating scale provides a description of four levels of how well the standards (i.e., duties) are performed on a continuum from “exemplary” to “unacceptable.” 

The use of the scale enables evaluators to acknowledge effective performance (i.e., “exemplary” and “proficient”) and provides two levels of feedback for teachers not meeting expectations (i.e., “needs improvement” and “unacceptable”). 

PLEASE NOTE: Ratings are applied to the seven teacher performance standards, not to performance indicators.
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Along with sample performance indicators, 

performance rubrics help guide an evaluator’s 

judgment for rating teacher performance.

Performance Rubrics

• Behavioral summary scale that describes acceptable performance levels

• Guides evaluators in assessing how well a standard is performed

• Increase reliability among evaluators

• Help teachers to focus on ways to enhance their teaching practice

5


Microsoft_Office_PowerPoint_2007_Template6.sldx
Along with sample performance indicators, performance rubrics help guide an evaluator’s judgment for rating teacher performance.

Performance Rubrics

 Behavioral summary scale that describes acceptable performance levels

 Guides evaluators in assessing how well a standard is performed

 Increase reliability among evaluators

 Help teachers to focus on ways to enhance their teaching practice
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The performance rubric is a behavioral summary scale that describes acceptable performance levels for each of the seven teacher performance standards.  

It states the measure of performance expected of teachers and provides a general description of what a rating entails.  

The rating scale is applied for the summative evaluation of all teachers.  

The performance rubrics guide evaluators in assessing how well a standard is performed.  

They are provided to increase reliability among evaluators and to help teachers to focus on ways to enhance their teaching practices.  

Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.
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Exemplary

Proficient

Proficient is the expected 

level of performance.

Developing/Needs 

Improvement

Unacceptable

In addition to meeting 

the standard, the teacher 

consistently 

demonstrates extensive 

knowledge of the subject 

matter and continually 

enriches the curriculum.

The teacher 

demonstrates an 

understanding of the 

curriculum, subject 

content, and the 

developmental needs of 

students by providing 

relevant learning 

experiences.

The teacher 

inconsistently 

demonstrates 

understanding of the 

curriculum, content, and 

student development or 

lacks fluidity in using the 

knowledge in practice.

The teacher bases 

instruction on material 

that is inaccurate or out-

of-date and/or 

inadequately addresses 

the developmental needs 

of students.

Standard 1:  Professional Knowledge

The teacher demonstrates an understanding of the 

curriculum, subject content, and the developmental needs 

of students by providing relevant learning experiences. 

6
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		Exemplary		Proficient
Proficient is the expected level of performance.		Developing/Needs Improvement		Unacceptable

		In addition to meeting the standard, the teacher consistently demonstrates extensive knowledge of the subject matter and continually enriches the curriculum.		The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.		The teacher inconsistently demonstrates understanding of the curriculum, content, and student development or lacks fluidity in using the knowledge in practice.		The teacher bases instruction on material that is inaccurate or out-of-date and/or inadequately addresses the developmental needs of students.



Standard 1:  Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences. 	
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Teachers who are exemplary often serve as role models and/or teacher leaders.

Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.
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Standard 2:  Instructional Planning

The teacher plans using the Virginia Standards of 

Learning, the school’s curriculum, effective strategies, 

resources, and data to meet the needs of all students. 

Exemplary

Proficient

Proficient is the expected 

level of performance.

Developing/Needs 

Improvement

Unacceptable

In addition to meeting 

the standard, the teacher 

actively seeks and uses 

alternative data and 

resources and 

consistently 

differentiates plans to 

meet the needs of all 

students.

The teacher plans using 

the Virginia Standards 

of Learning, the 

school’s curriculum, 

effective strategies, 

resources, and data to 

meet the needs of all 

students.

The teacher 

inconsistently uses the 

school’s curriculum, 

effective strategies, 

resources, and data in 

planning to meet the 

needs of all students.

The teacher does not 

plan, or plans without 

adequately using the 

school’s curriculum, 

effective strategies, 

resources, and data.
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Standard 2:  Instructional Planning

	The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students. 	

		Exemplary		Proficient
Proficient is the expected level of performance.		Developing/Needs Improvement		Unacceptable

		In addition to meeting the standard, the teacher actively seeks and uses alternative data and resources and consistently differentiates plans to meet the needs of all students.		The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.		The teacher inconsistently uses the school’s curriculum, effective strategies, resources, and data in planning to meet the needs of all students.		The teacher does not plan, or plans without adequately using the school’s curriculum, effective strategies, resources, and data.
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Teachers who are exemplary often serve as role models and/or teacher leaders.

Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.
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Standard 3:  Instructional Delivery

The teacher effectively engages students in learning by 

using a variety of instructional strategies in order to 

meet individual learning needs. 

Exemplary*

Proficient

Proficient is the expected 

level of performance.

Developing/Needs 

Improvement

Unacceptable

In addition to meeting 

the standard, the teacher 

optimizes students’ 

opportunity to learn by 

engaging them in higher 

order thinking and/or 

enhanced performance 

skills. 

The teacher effectively 

engages students in 

learning by using a 

variety of instructional 

strategies in order to 

meet individual 

learning needs.

The teacher 

inconsistently uses 

instructional strategies 

that meet individual 

learning needs.

The teacher’s instruction 

inadequately addresses 

students’ learning needs.
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Standard 3:  Instructional Delivery

	The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs. 

		Exemplary*		Proficient
Proficient is the expected level of performance.		Developing/Needs Improvement		Unacceptable

		In addition to meeting the standard, the teacher optimizes students’ opportunity to learn by engaging them in higher order thinking and/or enhanced performance skills. 		The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.		The teacher inconsistently uses instructional strategies that meet individual learning needs.		The teacher’s instruction inadequately addresses students’ learning needs.
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Teachers who are exemplary often serve as role models and/or teacher leaders.

Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.
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Standard 4:  Assessment of and for 

Student Learning

The teacher systematically gathers, analyzes, and uses all relevant 

data to measure student academic progress, guide instructional 

content and delivery methods, and provide timely feedback to both 

students and parents throughout the school year.

Exemplary*

Proficient

Proficient is the expected 

level of performance.

Developing/Needs 

Improvement

Unacceptable

In addition to meeting 

the standard, the teacher 

uses a variety of 

informal and formal 

assessments based on 

intended learning 

outcomes to assess 

student learning and 

teaches students how to 

monitor their own 

academic progress.

The teacher 

systematically gathers, 

analyzes, and uses all 

relevant data to 

measure student 

academic progress, 

guide instructional 

content and delivery 

methods, and provide 

timely feedback to both 

students and parents 

throughout the school 

year.

The teacher uses a 

limited selection of 

assessment strategies, 

inconsistently links 

assessment to intended 

learning outcomes, 

and/or does not use 

assessment to 

plan/modify instruction.

The teacher uses an 

inadequate variety of 

assessment sources, 

assesses infrequently, 

does not use baseline or 

feedback data to make 

instructional decisions 

and/or does not report on 

student academic 

progress in a timely 

manner.

9
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Standard 4:  Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.

		Exemplary*		Proficient
Proficient is the expected level of performance.		Developing/Needs Improvement		Unacceptable

		In addition to meeting the standard, the teacher uses a variety of informal and formal assessments based on intended learning outcomes to assess student learning and teaches students how to monitor their own academic progress.		The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.		The teacher uses a limited selection of assessment strategies, inconsistently links assessment to intended learning outcomes, and/or does not use assessment to plan/modify instruction.		The teacher uses an inadequate variety of assessment sources, assesses infrequently, does not use baseline or feedback data to make instructional decisions and/or does not report on student academic progress in a timely manner.
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Teachers who are exemplary often serve as role models and/or teacher leaders.

Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.
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Standard 5:  Learning Environment

The teacher uses resources, routines, and procedures to 

provide a respectful, positive, safe, student-centered 

environment that is conducive to learning. 

Exemplary*

Proficient

Proficient is the expected 

level of performance.

Developing/Needs 

Improvement

Unacceptable

In addition to meeting 

the standard, the teacher 

creates a dynamic 

learning environment 

that maximizes learning 

opportunities and 

minimizes disruptions 

within an environment in 

which students self-

monitor behavior.

The teacher uses 

resources, routines, and 

procedures to provide a 

respectful, positive, 

safe, student-centered 

environment that is 

conducive to learning.

The teacher is 

inconsistent in using 

resources, routines, and 

procedures and in 

providing a respectful, 

positive, safe, student-

centered environment.

The teacher inadequately 

addresses student 

behavior, displays a 

harmful attitude with 

students, and/or ignores 

safety standards.
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Standard 5:  Learning Environment

	

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning. 	

		Exemplary*		Proficient
Proficient is the expected level of performance.		Developing/Needs Improvement		Unacceptable

		In addition to meeting the standard, the teacher creates a dynamic learning environment that maximizes learning opportunities and minimizes disruptions within an environment in which students self-monitor behavior.		The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.		The teacher is inconsistent in using resources, routines, and procedures and in providing a respectful, positive, safe, student- centered environment.		The teacher inadequately addresses student behavior, displays a harmful attitude with students, and/or ignores safety standards.
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Teachers who are exemplary often serve as role models and/or teacher leaders.

Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.
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Standard 6:  Professionalism

The teacher maintains a commitment to professional 

ethics, communicates effectively, and takes responsibility 

for and participates in professional growth that results in 

enhanced student learning. 

Exemplary*

Proficient

Proficient is the expected 

level of performance.

Developing/Needs 

Improvement

Unacceptable

In addition to meeting 

the standard, the teacher 

continually engages in 

high level 

personal/professional 

growth and application 

of skills, and contributes 

to the development of 

others and the well-being 

of the school.

The teacher maintains 

a commitment to 

professional ethics, 

communicates 

effectively, and takes 

responsibility for and 

participates in 

professional growth 

that results in enhanced 

student learning.

The teacher 

inconsistently practices 

or attends professional 

growth opportunities 

with occasional 

application in the 

classroom.

The teacher 

demonstrates 

inflexibility, a reluctance 

and/or disregard toward 

school policy, and rarely 

takes advantage of 

professional growth 

opportunities.
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Standard 6:  Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning. 	

		Exemplary*		Proficient
Proficient is the expected level of performance.		Developing/Needs Improvement		Unacceptable

		In addition to meeting the standard, the teacher continually engages in high level personal/professional growth and application of skills, and contributes to the development of others and the well-being of the school.		The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.		The teacher inconsistently practices or attends professional growth opportunities with occasional application in the classroom.		The teacher demonstrates inflexibility, a reluctance and/or disregard toward school policy, and rarely takes advantage of professional growth opportunities.
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Teachers who are exemplary often serve as role models and/or teacher leaders.

Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.
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Standard 7:  Student Academic 

Progress

The work of the teacher results in acceptable, measurable, 

and appropriate student academic progress

.

Exemplary*

Proficient

Proficient is the expected 

level of performance.

Developing/Needs 

Improvement

Unacceptable

In addition to meeting 

the standard, the work of 

the teacher results in a 

high level of student 

achievement with all 

populations of learners.

The work of the 

teacher results in 

acceptable, 

measurable, and 

appropriate student 

academic progress.

The work of the teacher 

results in student 

academic progress that 

does not meet the 

established standard 

and/or is not achieved 

with all populations 

taught by the teacher.

The work of the teacher 

does not achieve 

acceptable student 

academic progress.

12


Microsoft_Office_PowerPoint_2007_Template13.sldx
Standard 7:  Student Academic Progress

The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

	

		Exemplary*		Proficient
Proficient is the expected level of performance.		Developing/Needs Improvement		Unacceptable

		In addition to meeting the standard, the work of the teacher results in a high level of student achievement with all populations of learners.		The work of the teacher results in acceptable, measurable, and appropriate student academic progress.		The work of the teacher results in student academic progress that does not meet the established standard and/or is not achieved with all populations taught by the teacher.		The work of the teacher does not achieve acceptable student academic progress.
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Teachers who are exemplary often serve as role models and/or teacher leaders.

Please note: The rating of “proficient” is the expected level of performance.  Additionally, the recommended performance rubrics presented here may be modified at the discretion of school division decision makers.
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Sample Summative Evaluation Form

Abbreviated Form for Training Purposes

5.  Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is 

conducive to learning.

• Arranges the classroom to maximize learning while 

providing a safe environment. 

• Establishes clear expectations, with student input, for 

classroom rules and procedures early in the school 

year, and enforces them consistently and fairly. 

• Maximizes instructional time and minimizes 

disruptions. 

• Establishes a climate of trust and teamwork by being 

fair, caring, respectful, and enthusiastic.

• Promotes cultural sensitivity. 

• Respects students’ diversity, including language, 

culture, race, gender, and special needs. 

• Actively listens and pays attention to students’ 

needs and responses. 

• Maximizes instructional learning time by working 

with students individually as well as in small groups 

or whole groups.

Rating



Exemplary

X

Proficient



Developing/     

Needs 

Improvement



Unacceptable

Comments:

Teacher O maintains a safe environment.  He treats his students with respect and insists that they treat each other in the same way.  He 

maintains a positive learning environment with no significant behavior problems. He works individually with students as needed. 

Although his classroom is neat, student work is not posted and the walls are relatively bare, giving the classroom a sterile look.

Teacher TeacherO School Year(s)  

Grade/Subject  Grade 8/Foundations of Algebra Part 2 School  Yourtown MS

Contract Status:    

X 

Probationary



Continuing Contract

Overall Evaluation Summary:

Include comments here



Exemplary



Proficient

X  Developing/Needs Improvement



Unacceptable

X  Recommended for placement on a 

Performance Improvement Plan

. (One or more standards are 

Unacceptable

, or two or more standards are 

Developing/Needs Improvement

.) 
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Sample Summative Evaluation Form

Abbreviated Form for Training Purposes

		5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.				

		Arranges the classroom to maximize learning while providing a safe environment. 
Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
Maximizes instructional time and minimizes disruptions. 
Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.		Promotes cultural sensitivity. 
Respects students’ diversity, including language, culture, race, gender, and special needs. 
Actively listens and pays attention to students’ needs and responses. 
Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.		Rating
  Exemplary
X  Proficient
  Developing/     Needs Improvement
  Unacceptable

		Comments: 
Teacher O maintains a safe environment.  He treats his students with respect and insists that they treat each other in the same way.  He maintains a positive learning environment with no significant behavior problems. He works individually with students as needed.  Although his classroom is neat, student work is not posted and the walls are relatively bare, giving the classroom a sterile look.				



Teacher  Teacher O	     	  School Year(s)  		

Grade/Subject   Grade 8/Foundations of Algebra Part 2      	School  Yourtown MS

Contract Status:    X Probationary       Continuing Contract

Overall Evaluation Summary:

Include comments here

 Exemplary

 Proficient

X  Developing/Needs Improvement

 Unacceptable

X  Recommended for placement on a Performance Improvement Plan. (One or more standards are 

    Unacceptable, or two or more standards are Developing/Needs Improvement.) 
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After collecting information gathered through observation, goal setting, student performance measures, and other appropriate information sources, the evaluator applies the four-level rating scale to evaluate a teacher’s performance on all teacher expectations for the summative evaluation.  

Therefore, the summative evaluation represents where the “preponderance of evidence” exists, based on various data sources.  

A sample Teacher Summative Performance Report is provided on pages 69-72 in the Guidelines for Virginia Uniform Performance Standards and Evaluation Criteria for Teachers.  

The results of the evaluation must be discussed with the teacher at a summative evaluation conference. 
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Summative ratings should apply the rating for 

each of the seven performance expectations, 

with the most significant weight given to 

Standard 7 - student academic progress.

Summative Rating

Virginia Department of Education recommends the following guidelines for 

summative ratings: 

• Weight each of the first six standards equally at 10 percent each

• Weight Standard 7 – Student Academic Progress at 40 percent

14
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Summative ratings should apply the rating for each of the seven performance expectations, with the most significant weight given to Standard 7 - student academic progress.

Summative Rating

Virginia Department of Education recommends the following guidelines for summative ratings: 

 Weight each of the first six standards equally at 10 percent each

 Weight Standard 7 – Student Academic Progress at 40 percent
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Evaluators make judgments about performance of the seven teacher standards based on all available evidence.  

After collecting information gathered through observation, goal setting, student performance measures, and other appropriate information sources, the evaluator applies the four-level rating scale to evaluate a teacher’s performance on all teacher expectations for the summative evaluation.  

Therefore, the summative evaluation represents where the “preponderance of evidence” exists, based on various data sources. The results of the evaluation must be discussed with the teacher at a summative evaluation conference. 

 Summative evaluations should be completed in compliance with the Code of Virginia and school division policy.  

For teachers with continuing contract status, evaluations take place at the end of the defined evaluation cycle.  However, if a teacher with continuing contract status is not meeting expectations (at any point in the cycle) or is fulfilling a performance improvement plan, the evaluation cycle will vary.  Summative evaluation for teachers with continuing contract status is based on all applicable data collected during the evaluation cycle.  



14



image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








Summative Rating

Sommsiie atngs SeuEaRR TR Bl
‘chof ihesevenpertomance expectins|
i e most i weph 1en &
Stondars 7 stogen esdme

b






image16.emf
May 2011

Example of Weighted Calculations for 

Teacher Performance Evaluations

Teacher Performance 

Standard

Performance 

Rating

Quantified 

Performance 

Rating

Percentage 

contribution to 

the summative 

rating

Weighted

Contribution=

(quantified performance 

rating * Percentage 

Contribution)

Standard 1 Proficient 3 10% 0.3

Standard 2 Proficient 3 10% 0.3

Standard 3 Proficient 3 10% 0.3

Standard 4 Proficient 3 10% 0.3

Standard 5 Proficient 3 10% 0.3

Standard 6 Exemplary 4 10% 0.4

Standard 7 Proficient 3 40% 1.2

Summative 

Rating (sum of 

weighted 

contributions) 3.1
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Example of Weighted Calculations for Teacher Performance Evaluations

		Teacher Performance Standard		Performance Rating		Quantified Performance Rating		Percentage contribution to the summative rating		Weighted
Contribution=
(quantified performance rating * Percentage Contribution)

		Standard 1		Proficient		3		10%		0.3

		Standard 2		Proficient		3		10%		0.3

		Standard 3		Proficient		3		10%		0.3

		Standard 4		Proficient		3		10%		0.3

		Standard 5		Proficient		3		10%		0.3

		Standard 6		Exemplary		4		10%		0.4

		Standard 7		Proficient		3		40%		1.2

								Summative Rating (sum of weighted contributions)		3.1
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In determining the final summative rating, the following approach could be used:

    1.  Apply numbers 1 (unacceptable) through 4 (exemplary) to the rating scale

Exemplary = 4

Proficient = 3

Developing/Needs Improvement = 2

Unacceptable = 1;

    2.  Calculate the weighted contribution of each standard to the summative evaluation; and

Add the weighted contribution to achieve the final summative evaluation.

The table demonstrates how a summative rating for a teacher would be calculated using this approach.  

Decisions should be made ahead of time about rounding, weighting, and additional criteria a school division may wish to apply
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Ocean Food Chain

Directions: Complete the diagram as the story is read.

Word Bank

killer whale sand eel tuna plankton mackerel

shrimp         bluefish
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Ocean Food Web

Directions: Complete the diagram as the story is read.

Word Bank

harbor seal  sand eel tuna plankton mackerel

bluefish humpback whale    seabird     shrimp killer whale

Extra Challenge: Include yourself or a person in the food web (draw the arrows)
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