Agenda:
GENRE STUDY: LEARNING TO READ LIKE WRITERS
Kelly Worland Piantedosi

kworland@umd.edu
	Time Frame
	Activity
	Notes

	5-10 minutes
	Introduction and objectives:

· Identify goals for writing instruction and development
· Identify common pitfalls for struggling writers
· Identify strategies and solutions using genre study and student-centered practices 
	

	15 minutes
	Review Sample Essays (score of 2 and 4)

Identify strengths and needs
	

	5 minutes
	Research-base: 

Knowledge telling vs. 
knowledge transforming
	

	20 minutes
	Genre Study Approach 
· Hooks/Leads Reading Like a Writer Demo-Lesson
	

	10 minutes
	Discussion and Questions
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Sample Essay: Score 4
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Sample Traditional Workshop Lesson: Grades 3-5 Informative/Expository Writing

1. Choose a few well-written and interesting nonfiction magazine articles to read to the students as models of good informative/expository writing. Display the articles on an interactive white board or available technology, or provide a copy for each student. 

2. Explain how these articles convey ideas and information clearly pointing out organizational techniques such as clear, interesting topic sentences; well-developed paragraphs; specific vocabulary; and use of facts, definitions, opinions, details, and information. Explain how to identify the intended audience by noticing how the techniques employed in the article cater to the intended audience. 

3. Explain that the students will be writing an article for their peers. Students will create an ‘expert list’, a list of topics about which they consider themselves to be an expert. 

4. Begin modeling how to write an expert list for students to see. Use think aloud strategies to model how to develop the list. The students will begin their own expert lists and share topic ideas. 

5. Model choosing a topic you feel confident in writing that will also be of interest to the students in the class. The students will choose their own topic using the same criteria. 

6. Write facts about the chosen topic on blank paper. One fact will be written on each piece of paper. 

7. Give each student a few index cards and direct them to write only one fact they know about their chosen topic on each card. 

8. Begin to organize the facts by sorting similar facts together. The students may begin to notice similarities among the facts as you help sort them. Tell the students this is how they will organize their nonfiction piece, either into sentences or paragraphs. The students will then organize their own index cards and clip them together by similarities. The students will share how they organized their facts. 

9. Use think aloud strategies about the facts and use them to create an interesting lead (or topic) sentence. Refer back to the nonfiction articles for examples of topic sentences. 

10. Students will brainstorm at least two different leads for their informative article and share with the class. For their article, they should choose the lead that best explains the central idea of their piece. 

11. Model how to turn the facts into cohesive sentences and paragraphs using transition words (such as ‘for example’, ‘finally’, etc), descriptive vocabulary, voice. 

12. Explain that well-developed writing takes a lot of thought. The students will then write their own paragraphs using the facts they organized. 

13. At this point, the students will be ready to write their conclusion, regardless of whether it is a sentence or a paragraph. Refer back to the nonfiction articles to examine how those authors concluded their articles. Explain that the conclusion should refer back to the topic and restate the central idea. 

14. Create a conclusion for your own article. The students should then write their own conclusion. 

15. Conclude with asking the following questions for students to reflect upon their writing: Is the article clear and easy for the reader to understand? Is there a specific topic identified? Are supporting details, facts, and definitions used? Is specific vocabulary used? Does the conclusion refer back to the topic’s central idea? 

Genre Study Approach: Step by Step
1. Establish author’s purpose. 
2. Provide examples and non-examples of one component of each genre of writing at a time. 
3. Ask students to identify which example of writing they prefer and why to gain an awareness of audience. 
4. Name the strategy the author used to make that example interesting to their reader.
5. Ask the students to try that strategy in their own writing. 
6. Teach kids to reread, revise, and rewrite throughout the drafting process. REVISION SHOULD BE ON-GOING!
Genre Components
	Narrative 
	Persuasive 
	Informational 

	· Hook/Lead

· Sensory details

· Dialogue

· Character traits, personalities, and feelings (show not tell)

· Closure/Satisfying ending
	· Hook/Lead

· Claims and evidence

· Author’s voice

· Counter-arguments 

· Concluding statement
	· Hook/Lead

· Facts organized around themes or subtopics 

· Descriptive sensory details

· Author’s voice 

· Concluding statement


Reading Like a Writer Mini-Lesson: Hooks/Leads

Expository Informational Report Writing

Step 1:

Establish author’s purpose: 









(a) Persuade
(b) Inform
(c) Entertain/Engage
(d) Combination
Step 2:

Provide examples and non-examples of one component of each genre of writing at a time. 
Step 3: Ask students to identify which example of writing they prefer and why.

	Author & Title*
	Hook/Lead
	Rank by preference
	Why?

	Ants

by Cindy Grigg
	There are many, many kinds of ants. Some ants are big. Some are very

small. Ants live together in a group called a colony. The queen is the

leader of the colony. Ants have two main body segments. They are the thorax and the abdomen.
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	Ants

By Erin Horner


	What's red and white and black all over? A red and white picnic table covered with ants! Have you ever seen an ant? I'm sure you have. The world is full of ants! Scientists have

identified more than 12,000 different ant species. These tiny insects can live almost anywhere.
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	Systems - Those Mighty, Mighty Ants!

By Mary Perrin


	Ants are amazing insects. They live in colonies. Each colony is a system of ants that work together and depend on one another in order to live. Each colony has worker ants, soldier ants, and one or two queen ants. Their tiny bodies are made to

allow them to do different jobs. Each job is important.
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	Ant and His Fellow Arthropods: Life in the

Soil

By Erin Horner


	Psst! Can you see me? I'm down here. Way down here. Look in the soil. I know I blend in, but if you

really look hard, you'll find me. Some people say I'm just an ant. That is true, but I'm also a very important part of the soil community. My fellow arthropods and I think that it is time for people to give us the respect that we  deserve. We might not have backbones, but we are ready to stand up for ourselves!
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*all passages are excerpts from edhelper.com

Step 3:

Name the strategy the author used to make that example interesting to their reader.
	Strategy Description
	Example

	
	

	
	

	
	


Step 4:

Ask the students to try that strategy in their own writing. 
	

	

	

	

	

	

	

	

	

	

	


Step 5:

Teach kids to reread, revise, and rewrite throughout the drafting process. REVISION SHOULD BE ON-GOING! 
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