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Virginia Board of Education Agenda Item 

 

Agenda Item: C     
 

Date:    January 28, 2016                                                                                   

 

Title 
Final Review of Requests for Rating of Partially Accredited: Reconstituted School 

from Twenty-Two School Divisions 

Presenter 
Beverly Rabil, Director, Office of School Improvement, Division of Student 

Assessment and School Improvement 

E-mail Beverly.Rabil@doe.virginia.gov Phone  (804) 225-2865 

 

Purpose of Presentation:         
Action required by Board of Education regulation. 

 

Previous Review or Action:              
Previous review and action. Specify date and action taken below: 

Date:  November 19, 2015: First Review  

 

Action Requested:          
Final review: Action requested at this meeting. 

 

Alignment with Board of Education Goals:  Please indicate (X) all that apply:  

X Goal 1: Accountability for Student Learning 

 Goal 2: Rigorous Standards to Promote College and Career Readiness 

 Goal 3: Expanded Opportunities to Learn 

 Goal 4: Nurturing Young Learners 

 Goal 5: Highly Qualified and Effective Educators 

 Goal 6: Sound Policies for Student Success 

 Goal 7: Safe and Secure Schools 

 Other Priority or Initiative. Specify:  

 

Background Information and Statutory Authority:   
Goal 1:  Considering the requests for Partially Accredited: Reconstituted School from twenty-two (22) 

school divisions for thirty-nine (39) schools will support accountability for student learning. 

 

8 VAC 20-131-300.C (Regulations Establishing Standards for Accrediting Virginia Public Schools) 

states that a school shall be rated Accreditation Denied based on its academic performance and its failure 

to achieve the minimum threshold for the graduation and completion index required to be rated Fully 

Accredited or Provisionally Accredited-Graduation Rate, for the preceding three consecutive years or 

for three consecutive years anytime thereafter.  

 

As outlined in 8 VAC 20-131-315, as an alternative to the memorandum of understanding required for 

schools rated Accreditation Denied, a local school board may choose to reconstitute the school and 

apply to the Board of Education for a rating of Partially Accredited: Reconstituted School.  The 

application shall include specific responses that address all areas of deficiency that resulted in the 



2 

 

Accreditation Denied status. 

 

If a local school board chooses to reconstitute a school, it may annually apply for an accreditation rating 

of Partially Accredited: Reconstituted School as provided for in 8 VAC 20-131-300.C.5.  The Partially 

Accredited: Reconstituted School rating may be granted for a period not to exceed three years if the 

school is making progress toward a rating of Fully Accredited in accordance with the terms of the Board 

of Education’s approval of the reconstitution application.  The school will revert to a status of 

Accreditation Denied if it fails to meet the requirements to be rated Fully Accredited by the end of the 

three-year term or if it fails to have its annual application for such rating renewed. 

 

Summary of Important Issues:  

Following the implementation of revised assessments in mathematics in 2011-2012 and revised reading, 

writing, and science assessments in 2012-2013, thirty-nine (39) schools have been Accredited with 

Warning for three consecutive years and are not Fully Accredited in 2015-2016:   

 

Name of Division Name of School Requesting Rating of Partially 

Accredited: Reconstituted School 

Bedford County Public Schools Staunton River Middle School 

Buchanan County Public Schools Riverview Elementary/Middle School 

Buena Vista County Public Schools Enderly Heights Elementary School (PK-2) 

Buena Vista County Public Schools F. W. Kling Elementary School (3-5) 

Buena Vista County Public Schools Parry McCluer Middle School 

Campbell County Public Schools Rustburg Middle School 

Danville City Public Schools Woodberry Hills Elementary School 

Essex County Public Schools Essex High School 

Franklin City Public Schools S. P. Morton Elementary School 

Franklin City Public Schools J. P. King, Jr. Middle School 

Frederick County Public Schools Frederick County Middle School 

Hampton City Public Schools John B. Cary Elementary School 

Hampton City Public Schools Luther W. Machen Elementary School 

Hampton City Public Schools 
Andrew William Ernest Bassette Elementary 

School 

Hampton City Public Schools Hunter B. Andrews School 

Henrico County Public Schools Fairfield Middle School 

Lynchburg City Public Schools  Heritage Elementary School 

Lynchburg City Public Schools 
Paul Laurence Dunbar Middle School for 

Innovation 

Mecklenburg County Public Schools Bluestone Middle School 

Newport News City Public Schools Carver Elementary School 

Newport News City Public Schools Horace H. Epes Elementary School 

Norfolk City Public Schools James Monroe Elementary School 

Norfolk City Public Schools Jacox  Elementary School 

Norfolk City Public Schools Richard Bowling Elementary School 

Norfolk City Public Schools Norview Middle School 

Norfolk City Public Schools Azalea Gardens Middle School 

Petersburg City Public Schools Walnut Hill Elementary School 

Portsmouth City Public Schools Churchland Middle School 

http://lis.virginia.gov/cgi-bin/legp604.exe?000+reg+8VAC20-131-300
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Portsmouth City Public Schools Cradock Middle School 

Prince William County Public Schools Fred M. Lynn Middle School 

Richmond City Public Schools Binford Middle School 

Richmond City Public Schools Henderson Middle School 

Richmond City Public Schools Martin Luther King, Jr. Middle School 

Richmond City Public Schools Lucille Brown Middle School 

Richmond City Public Schools Patrick Henry School of Science and Arts 

Southampton County Public Schools Riverdale Elementary School 

Staunton City Public Schools Bessie Weller Elementary School 

Suffolk City Public Schools King’s Fork High School 

Virginia Beach City Public Schools Bettie F. Williams Elementary School 
      
Each school must meet the definition of reconstitution.  As defined by the Fast Track Regulations 

Establishing Standards for Accrediting Virginia Public Schools (SOA), reconstitution is defined as a 

process that may be used to initiate a range of accountability actions to improve pupil performance, 

curriculum, and instruction to address deficiencies that caused a school to be rated Accreditation Denied 

that may include, but not be limited to, restructuring a school's governance, instructional program, staff 

or student population. 

 

Name of Division 

Name of School Requesting Rating 

of Partially Accredited: 

Reconstituted School 

Reconstitution Type 

Bedford County Public Schools Staunton River Middle School 
Instructional Program, 

Staff 

Buchanan County Public Schools Riverview Elementary/Middle School Instructional Program 

Buena Vista County Public Schools 
Enderly Heights Elementary School 

(PK-2) 

Governance, 

Instructional Program, 

Staff, Student 

Population 

Buena Vista County Public Schools F. W. Kling Elementary School (3-5) 

Governance, 

Instructional Program, 

Staff, Student 

Population 

Buena Vista County Public Schools Parry McCluer Middle School 

Governance, 

Instructional Program, 

Staff, Student 

Population  

Campbell County Public Schools Rustburg Middle School 
Instructional Program, 

Staff 

Danville City Public Schools Woodberry Hills Elementary School 
Instructional Program, 

Staff  

Essex County Public Schools Essex High School 
Instructional Program, 

Staff  
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Franklin City Public Schools S. P. Morton Elementary School 

Governance, 

Instructional Program, 

Student Population 

Franklin City Public Schools J. P. King, Jr. Middle School 

Governance, 

Instructional Program, 

Student Population  

Frederick County Public Schools Frederick County Middle School 

Governance,  

Instructional Program, 

Staff  

Hampton City Public Schools John B. Cary Elementary School 
Instructional Program, 

Staff 

Hampton City Public Schools 
Luther W. Machen Elementary 

School 

Governance,  

Instructional Program, 

Staff 

Hampton City Public Schools 
Andrew William Ernest Bassette 

Elementary School 

Instructional Program, 

Staff 

Hampton City Public Schools Hunter B. Andrews School 
Instructional Program, 

Staff 

Henrico County Public Schools Fairfield Middle School 

Governance,  

Instructional Program, 

Staff 

Lynchburg City Public Schools  Heritage Elementary School 
Governance, 

Instructional Program 

Lynchburg City Public Schools 
Paul Laurence Dunbar Middle School 

for Innovation 

Governance, 

Instructional Program 

Mecklenburg County Public Schools Bluestone Middle School Instructional Program 

Newport News City Public Schools Carver Elementary School Instructional Program 

Newport News City Public Schools Horace H. Epes Elementary School 
Instructional Program, 

Staff 

Norfolk City Public Schools James Monroe Elementary School 

Governance,  

Instructional Program, 

Staff 

Norfolk City Public Schools Jacox  Elementary School 

Governance,  

Instructional Program, 

Staff 

Norfolk City Public Schools Richard Bowling Elementary School 

Governance,  

Instructional Program, 

Staff 

Norfolk City Public Schools Norview Middle School 

Governance,  

Instructional Program, 

Staff 

Norfolk City Public Schools Azalea Gardens Middle School 

Governance,  

Instructional Program, 

Staff 

Petersburg City Public Schools Walnut Hill Elementary School Governance 

Portsmouth City Public Schools Churchland Middle School 

Governance,  

Instructional Program, 

Staff  
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Portsmouth City Public Schools Cradock Middle School 

Governance,  

Instructional Program, 

Staff 

Prince William County Public 

Schools 
Fred M. Lynn Middle School Instructional Program 

Richmond City Public Schools Binford Middle School 

Governance, 

Instructional Program, 

Student Population 

Richmond City Public Schools Henderson Middle School 
Governance, 

Instructional Program 

Richmond City Public Schools 
Martin Luther King, Jr. Middle 

School 

Governance,  

Instructional Program, 

Staff 

Richmond City Public Schools Lucille Brown Middle School Instructional Program 

Richmond City Public Schools 
Patrick Henry School of Science and 

Arts 

Governance, 

Instructional Program 

Southampton County Public Schools Riverdale Elementary School 

Governance,  

Instructional Program, 

Staff 

Staunton City Public Schools Bessie Weller Elementary School 

Governance,  

Instructional Program, 

Staff 

Suffolk City Public Schools King’s Fork High School Instructional Program 

Virginia Beach City Public Schools 
Bettie F. Williams Elementary 

School 

Governance,  

Instructional Program, 

Staff 

 

Applications for reconstitution were reviewed focusing on student performance data, areas of 

reconstitution, and the rationale for the trajectory of progress expected.  The following criteria were used 

to make recommendations for each application. 

 Demonstration of improvement in Standards of Learning achievement data in both warned and 

non-warned academic subjects (Did the data show improvement, decline, or have no change?) 

 Evidence of how the proposed reconstitution practices differ from the existing practices 

 Relevance of the anticipated impact of the proposed actions to the reconstitution plan 

 Expectations for measurable impact on student achievement 

 Clearly defined practices that ultimately improve student achievement 

 Presence of a reasonable and rigorous trajectory of expected measureable progress 

 

Data for each school division is included in Attachments A1-A22.  Each division’s attachment contains 

each school’s application for Partially Accredited: Reconstituted School and achievement data. 
 

Technical Assistance 

All schools granted ratings of Partially Accredited: Reconstituted School will participate in the Aligning 

Academic Review and Performance Evaluation (AARPE) technical assistance from the VDOE.  

Technical assistance will focus on developing sample evidence for the sample performance indicators in 

Teacher Performance Standard 4: Assessment of and for Learning.  The sample evidence for each 

performance indicator will become a tool that can enhance the division’s observation tools.  

Principals/division staff will use their own work as a starting point and will bring “real work” artifacts to 
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each session throughout the year. 
 

In addition to the Technical Assistance described in the Board materials, school divisions with schools 

that are approved for a rating of Partially Accredited: Reconstituted School will be required to enter into 

an agreement with the Superintendent of Public Instruction that details the essential actions that must 

occur in 2015-2016.  School divisions that are denied their requests for a rating of Partially Accredited: 

Reconstituted School will enter into a Memorandum of Understanding with the Board of Education. 

 

The following table summarizes actions recommended by the Superintendent of Public Instruction. 

 

Name of Division Name of School Recommended Action 

Bedford County Staunton River Middle School Approve 

Buchanan County Riverview Elementary/Middle 

School 

Approve 

Buena Vista City Enderly Heights Elementary 

School 

Approve 

Buena Vista City Parry McCluer Middle School Approve 

Buena Vista City F.W. Kling, Jr. Elementary 

School 

Approve 

Campbell County Rustburg Middle School Approve 

Danville City Woodberry Hills Elementary 

School 

Deny 

Essex County Essex High School Deny 

Franklin City S.P. Morton Elementary School Approve 

Franklin City Joseph P. King Jr. Middle 

School 

Approve 

Frederick County Frederick County Middle School Approve 

Hampton City John B. Cary Elementary School Approve 

Hampton City Luther W. Machen Elementary 

School 

Approve 

Hampton City A.W.E. Bassette Elementary 

School 

Deny 

Hampton City Hunter B. Andrews School Deny 

Henrico County Fairfield Middle School Approve 

Lynchburg City Paul Laurence Dunbar Middle 

School for Innovation 

Approve 

Lynchburg City Heritage Elementary School Approve 

Mecklenburg County Bluestone Middle School Approve 

Newport News City Carver Elementary School Approve 

Newport News City Horace H. Epes Elementary 

School 

Approve 

Norfolk City James Monroe Elementary 

School 

Approve 

Norfolk City Jacox Elementary School Approve 

Norfolk City Richard Bowling Elementary 

School 

Approve 

Norfolk City Norview Middle School Approve 
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Norfolk City Azalea Gardens Middle School Approve 

Petersburg City Walnut Hill Elementary School Approve 

Portsmouth City Churchland Middle School Deny 

Portsmouth City Cradock Middle School Approve 

Prince William County Fred M. Lynn Middle School Approve 

Richmond City Binford Middle School Approve 

Richmond City Henderson Middle School Approve 

Richmond City Martin Luther King Jr. Middle 

School 

Deny 

Richmond City Lucille M. Brown Middle School Approve 

Richmond City Patrick Henry School of Science 

and Arts 

Deny 

Southampton County Riverdale Elementary School Approve 

Staunton City Bessie Weller Elementary 

School 

Deny 

Suffolk City King’s Fork High School Approve 

Virginia Beach City Williams Elementary School Approve 

 

 

Impact on Fiscal and Human Resources:  
The Office of School Improvement will use the academic review budget to fund contractors for the 

Aligning Academic Review and Performance Evaluation (AARPE) technical assistance sessions and 

any additional technical assistance. 

 

Timetable for Further Review/Action:    
Upon action by the Board of Education, school divisions with schools that are approved for a rating of 

Partially Accredited: Reconstituted School will be required to enter into an agreement with the 

Superintendent of Public Instruction that details the essential actions that must occur in 2015-2016 by 

March 31, 2016.  School divisions that are denied their requests for a rating of Partially Accredited: 

Reconstituted School will enter into a Memorandum of Understanding with the Board of Education 

which will be presented to the Board for first review February 25, 2016. 

 

 

Superintendent's Recommendation:  
 

The Superintendent of Public Instruction recommends that the Board of Education approve the 

recommendations as stated below: 

 

1. The Superintendent of Public Instruction recommends that the Board of Education approve the 

request for a rating of Partially Accredited: Reconstituted School for Staunton River Middle 

School from the Bedford County School Board. The approval of this rating is contingent on the 

superintendent of Bedford County Public Schools entering into an agreement with the 

Superintendent of Public Instruction that details the essential actions that must occur in the 2015-

2016 school year to improve the achievement of the students in this school.  This agreement 

must be signed by both parties by March 31, 2016, or the school will revert to a designation of 

Accreditation Denied.  
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Rationale:  Staunton River Middle School data demonstrate progress in student achievement. 

 

2. The Superintendent of Public Instruction recommends that the Board of Education approve the 

request for a rating of Partially Accredited: Reconstituted School for Riverview 

Elementary/Middle School from the Buchanan County School Board. The approval of this rating 

is contingent on the superintendent of Buchanan County Public Schools entering into an 

agreement with the Superintendent of Public Instruction that details the essential actions that 

must occur in the 2015-2016 school year to improve the achievement of the students in this 

school.  This agreement must be signed by both parties by March 31, 2016, or the school will 

revert to a designation of Accreditation Denied.  

Rationale:  Riverview Elementary/Middle School data demonstrate progress in student 

achievement. 

 

3. The Superintendent of Public Instruction recommends that the Board of Education approve the 

requests for a rating of Partially Accredited: Reconstituted School from the Buena Vista City 

School Board for the following schools: Enderly Heights Elementary School, F. W. Kling Jr. 

Elementary School (paired school with Enderly Heights), Parry McCluer Middle School. The 

approval of these ratings is contingent on the superintendent of Buena Vista City Public Schools 

entering into an agreement for each school with the Superintendent of Public Instruction that 

details the essential actions that must occur in the 2015-2016 school year to improve the 

achievement of the students in each of the schools.  These agreements must be signed by both 

parties by March 31, 2016, or the schools will revert to a designation of Accreditation Denied.  

Rationale:  Enderly Heights Elementary School, F. W. Kling Jr. Elementary School, and Parry 

McCluer Middle School data demonstrate progress in student achievement. 

 

4. The Superintendent of Public Instruction recommends that the Board of Education approve the 

request for a rating of Partially Accredited: Reconstituted School for Rustburg Middle School 

from the Campbell County School Board. The approval of this rating is contingent on the 

superintendent of Campbell County Public Schools entering into an agreement with the 

Superintendent of Public Instruction that details the essential actions that must occur in the 2015-

2016 school year to improve the achievement of the students in this school.  This agreement 

must be signed by both parties by March 31, 2016, or the school will revert to a designation of 

Accreditation Denied.  

Rationale:  Rustburg Middle School data demonstrate progress in student achievement. 

 

5. The Superintendent of Public Instruction recommends that the Board of Education deny the 

request for a rating of Partially Accredited: Reconstituted School for Woodberry Hills 

Elementary School from the Danville City School Board.  School divisions that are denied their 

requests for a rating of Partially Accredited: Reconstituted School will enter into a Memorandum 

of Understanding (MOU) with the Virginia Board of Education.  The MOU must be developed 

and signed by March 31, 2016.  
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Rationale:  Woodberry Hills Elementary School data do not demonstrate progress in student 

achievement. 

 

6. The Superintendent of Public Instruction recommends that the Board of Education deny the 

request for a rating of Partially Accredited: Reconstituted School for Essex High School from the 

Essex County School Board.  School divisions that are denied their requests for a rating of 

Partially Accredited: Reconstituted School will enter into a Memorandum of Understanding 

(MOU) with the Virginia Board of Education.  The MOU must be developed and signed by 

March 31, 2016.  

Rationale:  Essex High School data do not demonstrate progress in student achievement. 

 

7. The Superintendent of Public Instruction recommends that the Board of Education approve the 

requests for a rating of Partially Accredited: Reconstituted School from the Franklin City School 

Board for the following schools: S. P. Morton Elementary School and Joseph P. King, Jr. Middle 

School. The approval of these ratings is contingent on the superintendent of Franklin City Public 

Schools entering into an agreement for each school with the Superintendent of Public Instruction 

that details the essential actions that must occur in the 2015-2016 school year to improve the 

achievement of the students in each of the schools.  These agreements must be signed by both 

parties by March 31, 2016, or the schools will revert to a designation of Accreditation Denied.  

Rationale:  S. P. Morton Elementary School and Joseph P. King, Jr. Middle School data 

demonstrate progress in student achievement. 

 

8. The Superintendent of Public Instruction recommends that the Board of Education approve the 

request for a rating of Partially Accredited: Reconstituted School for Frederick County Middle 

School from the Frederick County School Board. The approval of this rating is contingent on the 

superintendent of Frederick County Public Schools entering into an agreement with the 

Superintendent of Public Instruction that details the essential actions that must occur in the 2015-

2016 school year to improve the achievement of the students in this school.  This agreement 

must be signed by both parties by March 31, 2016, or the school will revert to a designation of 

Accreditation Denied.  

Rationale:  Frederick County Middle School data demonstrate progress in student achievement. 

 

9. The Superintendent of Public Instruction recommends that the Board of Education approve the 

requests for a rating of Partially Accredited: Reconstituted School from the Hampton City 

School Board for the following schools: John B. Cary Elementary School and Luther W. Machen 

Elementary School. The approval of these ratings is contingent on the superintendent of 

Hampton City Public Schools entering into an agreement for each school with the 

Superintendent of Public Instruction that details the essential actions that must occur in the 2015-

2016 school year to improve the achievement of the students in each of the schools.  These 

agreements must be signed by both parties by March 31, 2016, or the schools will revert to a 

designation of Accreditation Denied.  
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Rationale:  John B. Cary Elementary School and Luther W. Machen Elementary School data 

demonstrate progress in student achievement. 

 

10. The Superintendent of Public Instruction recommends that the Board of Education deny the 

requests for a rating of Partially Accredited: Reconstituted School from the Hampton City 

School Board for the following schools: Andrew William Ernest Bassette Elementary School and 

Hunter B. Andrews School.  School divisions that are denied their requests for a rating of 

Partially Accredited: Reconstituted School will enter into a Memorandum of Understanding 

(MOU) with the Virginia Board of Education for each school.  The Memoranda of 

Understanding must be developed and signed by March 31, 2016.  

Rationale:  Andrew William Ernest Bassette Elementary School and Hunter B. Andrews School 

data do not demonstrate progress in student achievement. 

 

11. The Superintendent of Public Instruction recommends that the Board of Education approve the 

request for a rating of Partially Accredited: Reconstituted School for Fairfield Middle School 

from the Henrico County School Board. The approval of this rating is contingent on the 

superintendent of Henrico County Public Schools entering into an agreement with the 

Superintendent of Public Instruction that details the essential actions that must occur in the 2015-

2016 school year to improve the achievement of the students in this school.  This agreement 

must be signed by both parties by March 31, 2016, or the school will revert to a designation of 

Accreditation Denied.  

Rationale:  Fairfield Middle School data demonstrate progress in student achievement. 

 

12. The Superintendent of Public Instruction recommends that the Board of Education approve the 

requests for a rating of Partially Accredited: Reconstituted School from the Lynchburg City 

School Board for the following schools: Heritage Elementary School and Paul Laurence Dunbar 

Middle School for Innovation. The approval of these ratings is contingent on the superintendent 

of Lynchburg City Public Schools entering into an agreement for each school with the 

Superintendent of Public Instruction that details the essential actions that must occur in the 2015-

2016 school year to improve the achievement of the students in each of the schools.  These 

agreements must be signed by both parties by March 31, 2016, or the schools will revert to a 

designation of Accreditation Denied.  

Rationale:  Heritage Elementary School and Paul Laurence Dunbar Middle School for 

Innovation data demonstrate progress in student achievement. 

 

13. The Superintendent of Public Instruction recommends that the Board of Education approve the 

request for a rating of Partially Accredited: Reconstituted School for Bluestone Middle School 

from the Mecklenburg County School Board. The approval of this rating is contingent on the 

superintendent of Mecklenburg County Public Schools entering into an agreement with the 

Superintendent of Public Instruction that details the essential actions that must occur in the 2015-

2016 school year to improve the achievement of the students in this school.  This agreement 
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must be signed by both parties by March 31, 2016, or the school will revert to a designation of 

Accreditation Denied.  

Rationale: Bluestone Middle School data demonstrate progress in student achievement. 

 

14. The Superintendent of Public Instruction recommends that the Board of Education approve the 

requests for a rating of Partially Accredited: Reconstituted School from the Newport News City 

School Board for the following schools: Carver Elementary School and Horace H. Epes 

Elementary School. The approval of these ratings is contingent on the superintendent of Newport 

News City Public Schools entering into an agreement for each school with the Superintendent of 

Public Instruction that details the essential actions that must occur in the 2015-2016 school year 

to improve the achievement of the students in each of the schools.  These agreements must be 

signed by both parties by March 31, 2016, or the schools will revert to a designation of 

Accreditation Denied.  

Rationale:  Carver Elementary School and Horace H. Epes Elementary School data demonstrate 

progress in student achievement. 

 

15. The Superintendent of Public Instruction recommends that the Board of Education approve the 

requests for a rating of Partially Accredited: Reconstituted School from the Norfolk City School 

Board for the following schools: James Monroe Elementary School, Jacox Elementary School, 

Richard Bowling Elementary School, Norview Middle School, and Azalea Gardens Middle 

School. The approval of these ratings is contingent on the superintendent of Norfolk City Public 

Schools entering into an agreement for each school with the Superintendent of Public Instruction 

that details the essential actions that must occur in the 2015-2016 school year to improve the 

achievement of the students in each of the schools.  These agreements must be signed by both 

parties by March 31, 2016, or the schools will revert to a designation of Accreditation Denied.  

Rationale:  James Monroe Elementary School, Jacox Elementary School, Richard Bowling 

Elementary School, Norview Middle School, and Azalea Gardens Middle School data 

demonstrate progress in student achievement. 

 

16. The Superintendent of Public Instruction recommends that the Board of Education approve the 

request for a rating of Partially Accredited: Reconstituted School for Walnut Hill Elementary 

School from the Petersburg City School Board. The approval of this rating is contingent on the 

superintendent of Petersburg City Public Schools entering into an agreement with the 

Superintendent of Public Instruction that details the essential actions that must occur in the 2015-

2016 school year to improve the achievement of the students in this school.  This agreement 

must be signed by both parties by March 31, 2016, or the school will revert to a designation of 

Accreditation Denied.  

Rationale: Walnut Hill Elementary School data demonstrate progress in student achievement. 

 

17. The Superintendent of Public Instruction recommends that the Board of Education approve the 

request for a rating of Partially Accredited: Reconstituted School for Cradock Middle School 
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from the Portsmouth City School Board. The approval of this rating is contingent on the 

superintendent of Portsmouth City Public Schools entering into an agreement with the 

Superintendent of Public Instruction that details the essential actions that must occur in the 2015-

2016 school year to improve the achievement of the students in this school.  This agreement 

must be signed by both parties by March 31, 2016, or the school will revert to a designation of 

Accreditation Denied.  

Rationale: Cradock Middle School data demonstrate progress in student achievement. 

 

18. The Superintendent of Public Instruction recommends that the Board of Education deny the 

request for a rating of Partially Accredited: Reconstituted School for Churchland Middle School 

from the Portsmouth City School Board.  School divisions that are denied their requests for a 

rating of Partially Accredited: Reconstituted School will enter into a Memorandum of 

Understanding (MOU) with the Virginia Board of Education.  The MOU must be developed and 

signed by March 31, 2016.  

Rationale:  Churchland Middle School data do not demonstrate progress in student achievement. 

 

19. The Superintendent of Public Instruction recommends that the Board of Education approve the 

request for a rating of Partially Accredited: Reconstituted School for Fred M. Lynn Middle 

School from the Prince William County School Board. The approval of this rating is contingent 

on the superintendent of Prince William County Public Schools entering into an agreement with 

the Superintendent of Public Instruction that details the essential actions that must occur in the 

2015-2016 school year to improve the achievement of the students in this school.  This 

agreement must be signed by both parties by March 31, 2016, or the school will revert to a 

designation of Accreditation Denied.  

Rationale: Fred M. Lynn Middle School data demonstrate progress in student achievement. 

 

20. The Superintendent of Public Instruction recommends that the Board of Education approve the 

requests for a rating of Partially Accredited: Reconstituted School from the Richmond City 

School Board for the following schools: Binford Middle School, Henderson Middle School, and 

Lucille M. Brown Middle School. The approval of these ratings is contingent on the 

superintendent of Richmond City Public Schools entering into an agreement for each school with 

the Superintendent of Public Instruction that details the essential actions that must occur in the 

2015-2016 school year to improve the achievement of the students in each of the schools.  These 

agreements must be signed by both parties by March 31, 2016, or the schools will revert to a 

designation of Accreditation Denied.  

Rationale:  Binford Middle School, Henderson Middle School, and Lucille M. Brown Middle 

School data demonstrate progress in student achievement. 

 

21. The Superintendent of Public Instruction recommends that the Board of Education deny the 

requests for a rating of Partially Accredited: Reconstituted School from the Richmond City 

School Board for the following schools: Martin Luther King, Jr. Middle School and Patrick 
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Henry School of Science and Arts.  School divisions that are denied their requests for a rating of 

Partially Accredited: Reconstituted School will enter into a Memorandum of Understanding 

(MOU) with the Virginia Board of Education for each school.  The Memoranda of 

Understanding must be developed and signed by March 31, 2016.  

Rationale:  Martin Luther King, Jr. Middle School and Patrick Henry School of Science and Arts 

data do not demonstrate progress in student achievement. 

 

22. The Superintendent of Public Instruction recommends that the Board of Education approve the 

request for a rating of Partially Accredited: Reconstituted School for Riverdale Elementary 

School from the Southampton County School Board. The approval of this rating is contingent on 

the superintendent of Southampton County Public Schools entering into an agreement with the 

Superintendent of Public Instruction that details the essential actions that must occur in the 2015-

2016 school year to improve the achievement of the students in this school.  This agreement 

must be signed by both parties by March 31, 2016, or the school will revert to a designation of 

Accreditation Denied.  

Rationale: Riverdale Elementary School data demonstrate progress in student achievement. 

 

23. The Superintendent of Public Instruction recommends that the Board of Education deny the 

request for a rating of Partially Accredited: Reconstituted School for Bessie Weller Elementary 

School from the Staunton City School Board.  School divisions that are denied their requests for 

a rating of Partially Accredited: Reconstituted School will enter into a Memorandum of 

Understanding (MOU) with the Virginia Board of Education.  The MOU must be developed and 

signed by March 31, 2016.  

Rationale:  Bessie Weller Elementary School data do not demonstrate progress in student 

achievement. 

 

24. The Superintendent of Public Instruction recommends that the Board of Education approve the 

request for a rating of Partially Accredited: Reconstituted School for King’s Fork High School 

from the Suffolk City School Board. The approval of this rating is contingent on the 

superintendent of Suffolk City Public Schools entering into an agreement with the 

Superintendent of Public Instruction that details the essential actions that must occur in the 2015-

2016 school year to improve the achievement of the students in this school.  This agreement 

must be signed by both parties by March 31, 2016, or the school will revert to a designation of 

Accreditation Denied.  

Rationale: King’s Fork High School data demonstrate progress in student achievement. 

 

25. The Superintendent of Public Instruction recommends that the Board of Education approve the 

request for a rating of Partially Accredited: Reconstituted School for Bettie F. Williams 

Elementary School from the Virginia Beach City School Board. The approval of this rating is 

contingent on the superintendent of Virginia Beach City Public Schools entering into an 

agreement with the Superintendent of Public Instruction that details the essential actions that 



14 

 

must occur in the 2015-2016 school year to improve the achievement of the students in this 

school.  This agreement must be signed by both parties by March 31, 2016, or the school will 

revert to a designation of Accreditation Denied.  

Rationale: Bettie F. Williams Elementary School data demonstrate progress in student 

achievement. 
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  Staunton River Middle 

Grades: 06‐08 
Bedford County 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  Mathematics, History 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, History 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  87%  81%  84%  75%  64%  70% 

Mathematics  75%  74%  48%  50%  68%  74% 

Science  88%  89%  91%  83%  72%  79% 

History  80%  77%  71%  65%  66%  74% 

Graduation 
Completion Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Not Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Not Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Not Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  87%  83%  85%  63%  66%  71% 

Writing  85%  81%  82%  53%  56%  64% 

Mathematics  73%  72%  48%  49%  65%  71% 

Science  88%  89%  92%  69%  74%  79% 

History  81%  68%  65%  68%  67%  75% 
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  Riverview Elementary/Middle 
Grades: PK‐08 

Buchanan County 
State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English 
Gr 3‐5: 80% 
Gr 6‐8: 86% 

Gr 3‐5: 80% Gr 6‐
8: 89% 

Gr 3‐5: 79% Gr 6‐
8: 84% 

77%  64%  71% 

Mathematics  80%  74%  47%  52%  52%  71% 

Science 
Gr 3: 79%  
Gr 5‐8: 89% 

Gr 3: 86%  
Gr 5‐8: 87% 

Gr 3: 83%  
Gr 5‐8: 87% 

79%  71%  70% 

History 
Gr 3: 81% 
Gr 4‐8: 78% 

Gr 3: 69% 
Gr 4‐8: 71%

Gr 3: 77%
Gr 4‐8: 72%

77%  75%  73% 

Graduation 
Completion Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Made AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  81%  85%  81%  61%  62%  69% 

Writing  87%  84%  83%  63%  65%  68% 

Mathematics  79%  72%  46%  48%  47%  66% 

Science  86%  87%  86%  65%  62%  65% 

History  78%  64%  73%  77%  75%  73% 
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Division:  _Buena Vista City Public Schools__________________ 

Schools:    Kling Elementary and Enderly Heights Elementary _ 

Schools that are rated Accredited with Warning for three consecutive years and may be assigned the rating 

of Accreditation Denied in the fourth year of warning will be eligible to apply for Conditional 

Accreditation from the Virginia Board of Education in lieu of a rating of Accreditation Denied. 

8 VAC 20-131-300.C. states that a school shall be rated Accreditation Denied based on its academic 

performance and/or achievement of the minimum threshold for the graduation and completion index if it 

fails to meet the requirements to be rated Fully Accredited or Provisionally Accredited-Graduation Rate, 

for the preceding three consecutive years or for three consecutive years anytime thereafter.  

As outlined in 8 VAC 20-131-315, as an alternative to the Memorandum of Understanding (MOU) 

required of schools rated Accreditation Denied, a local school board may choose to reconstitute the school 

and apply to the Board of Education for a rating of Conditionally Accredited. The application shall 

outline specific responses that address all areas of deficiency that resulted in the Accreditation Denied 

status. 

As defined by the Standards of Accreditation, "reconstitution" is a process that may be used to initiate a 

range of accountability actions to improve pupil performance, curriculum, and instruction to address 

deficiencies that caused a school to be rated Accreditation Denied. Actions may include, but not be 

limited to, restructuring a school’s governance, instructional program, staff or student population. 

It is the request of   Buena Vista City Public Schools  School Board that   Kling Elementary and Enderly 

Heights Elementary Schools be considered for Conditional Accreditation status based on the details 

outlined in this application. 

 

Teresa Ellison     _____________Typed School Board Chair Name 

 

___________________________________________________School Board Chair Signature 

 

6/25/15   __________________________________ Date 
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School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 
 

Kling Elementary 
2015-2016 School Year 

Grade Level Population Free and Reduced #/% 

Pre-K TBA (estimate 20)  

Kindergarten TBA (estimate 75)  

1st 67 31/46% 

2nd  81 53/65% 

 
F.W. Kling, Jr. Elementary School will serve grades PK - 2 in 2015-2016, for an estimated total school 
population of 239.  
 
Changes in the past two years include governance (due to a resignation), student population (previously 
a PK -1 school, will be PK - 2), programming and curriculum, and staff assignments to grade level 
instruction. 

 
Enderly Heights Elementary 

2014-2015 

Grade Level Population Free and Reduced #/% 

2nd 68 41/35 

3rd 62 30/26 

4th 75 46/39 

 
Total population:  205 
Total population Free and Reduced: 117/57% 
 
As of July 1, 2015 Enrollment will include students from Grades 3-5.  This will encompass the exact 
demographics listed above (no changes). 
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Accountability Pass Rates 
 

Kling Elementary 
Accountability Pass Rates    N/A we do not take statewide assessments (PK-2) school. 
 

Overall School Achievement Data 2014-2015 

 Tier I Students 

(#/%) 

Tier 2 Students 

(#/%) 

Tier 3 Students 

(#/%) 

Kindergarten/ Literacy Fountas 

& Pinnell 

49/78% 9/14% 5/ 8% 

Kindergarten/ Literacy IReady 57/89% 7/11% 0 

Kindergarten/Literacy PALs 50/77% 12/18% 3/5% 

Kindergarten Math--IReady 42/66% 22/34% 0 

First Grade Math/IReady 47/59% 31/39% 2/ 3% 

First Grade/Literacy Fountas 

and Pinnell 

47/56% 14/16% 24/28% 

First Grade/Literacy IReady 53/66% 25/31% 2/ 3% 

First Grade/Literacy PALs 44/55% 5/6% 31/39% 

 
 

Grade Level Data   

Subject/Grade Spring 2012 Spring 2013 Spring 2014 
 

Spring 2015 

Kindergarten/ 

PALs 

Tier 1: 57/65 

(88%) 
Tier 2: 0/65 

Tier 3: 8/65 

(12%) 

Tier 1: 69/78 

(89%) 
Tier 2: 3/78 

(4%) 
Tier 3: 5/78 

(7%) 

Tier 1: 14/89 

(16%) 
Tier 2: 9/89 

(10%) 
Tier 3: 66/89 

(74%) 

Tier 1: 50/65 

(77%) 

Tier 2: 12/65 

(18%) 

Tier 3: 3/65 

(5%) 

Kindergarten/ 

Math Envision 

Assessment 

N/A N/A 96% scored 70% 

or higher 
100% scored 

70% or higher 

1st Grade/ 

PALs 
Tier 1: 28/77 

(36%) 

Tier 2: 13/77 

(17%) 
Tier 3: 36/77 

(47%) 

Tier 1: 45/65 

(69%) 

Tier 2: 9/65 

(14%) 
Tier 3: 11/65 

(17%) 

Tier 1: 31/67 

(46%) 

Tier 2: 18/67 

(27%) 
Tier 3: 18/67 

(27%) 

Tier 1: 44/80 

(55%) 

Tier 2: 5/80 

(6%) 

Tier 3: 31/80 

(39%) 
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1st Grade/ Math 

Envision 

Assessment 

N/A N/A 94% scored 70% 

or higher 

96% scored 70% 

or higher 

 
 
 

Enderly Heights 
Overall School Achievement Data 

 2012-2013  

Pass Rate 
Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 
Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 
Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 
Based on 

2014-2015 

Assessments 

English 71% 50% 51% 64% 

Mathematics 33% 30% 63% 76% 

Science 76% 66% n/a n/a 

History 70% 78% 86% 74% 

Graduation and 

Completion 

Index (if 

applicable) 

    

 
 

Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 
Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 
Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 
Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 
Pass Rate 
Based on 

2014-2015 

Assessments 

3rd grade 
Reading 

73% 55% 40% 56% 

3rd grade Math 34% 24% 36% 64% 

4th Grade 
Reading 

73% 46% 59% 70% 

4th Grade Math 36% 39% 77% 83% 
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Reconstitution Information 
Mark all applicable areas of reconstitution: 

x  Governance               x  Instructional Program          x  Staff              x  Student Population 

 

Existing Practice Proposed New Practice Anticipated Impact 

Instructional Program 

(Kling): 

Most students identified as Tier 

2 and Tier 3 receive daily 

leveled literacy intervention. 

 

 

All students identified as Tier 2 

and Tier 3 will receive daily 

leveled literacy intervention. 

The anticipated impact would be 

a more efficient and lasting 

closing of the Gap for students 

who are Tier 2 & 3.  The new 

practices will have specific 

focus for Gap Group 1 students. 

Differentiated instruction will be 

applied in all settings. Teachers 

will vary content and process as 

well as use tiered lesson plans 

based on literature and research 

by Carol A. Tomlinson. The 

demonstrated measurable impact 

will be at least a 50% reduction 

in the number of Tier 2 and Tier 

3 students. 

Staff (Kling): 

Currently we have grades PK - 1 

at Kling Elementary School.  

There is one reading specialist 

and one writing workshop 

teacher.  There are four 

classrooms at the kindergarten 

level and four at the first grade 

level, and one combined PreK 

class that serves 16 4 year olds 

as well as 5 special needs 

(ECSE) students. 

 

 

 

Next year, we will maintain the 

current level of staff in the PreK 

classroom, four kindergarten 

sections, three first grade 

sections (a reduction by one due 

to enrollment), and will add four 

second grade sections.  A middle 

school teacher will move to 

Kling to teach second grade; 

Three teachers from Enderly 

will be moved to Kling to teach 

second grade; A new fully 

endorsed teacher was hired to 

teach writer’s workshop (in 

addition to the current fully 

endorsed writer’s workshop 

teacher); two additional 

paraprofessionals have been 

trained in assessment and 

instruction using the LLI 

(Fountas & Pinnell) program to 

better assist the classroom 

teacher in meeting the needs of 

all students. Staff will 

participate in specific 

professional development using 

By placing the most effective 

teachers in the critical areas 

where improvement is needed, 

we are confident our instruction 

and student learning will 

improve. The measurable impact 

will be demonstrated by 

reducing the number of students 

in Tier 2 and Tier 3 by at least 

50%. 
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new lesson plan templates for 

small reading groups, table of 

specifications, and using 

formative assessment to guide 

instruction. 

Staff (Enderly): 

 

3 2
nd

 grade teachers 

3 3
rd

 grade teachers 

4 4
th
 grade teachers 

2 SPED paraprofessional 

1 Title I paraprofessional 

1 Reading Specialist 

2 SPED teachers 

 

 

Add 5
th
 grade-All teachers hired 

are new to the division or to the 

grade level 

3
rd

 grade-1 teacher from current 

team will remain, 1 is new to the 

division and 1 is new to the 

grade level 

1 SPED paraprofessional will be 

added so that each grade level is 

assigned a paraprofessional 

(consistency) 

Additional support and added 

grade level will better assist in 

meeting the reading and math 

needs of ALL students. By 

bringing the 5
th
 grade back to 

Enderly, we believe the 5
th
 grade 

teachers will gain significantly 

from the reading program 

already established and taught at 

Enderly.  5
th
 grade teachers will 

collaborate with 3
rd

 and 4
th
 grade 

teachers weekly throughout the 

year resulting in the 

development of better aligned 

lesson plans with a strong focus 

on literacy. 

Staff (Kling and Enderly): 

 

Professional development is a 

combination of division led 

initiatives as well as school level 

trainings. While some PD 

trainings have been based on 

observation data, some sessions 

have been driven by the needs of 

the division, and the addition of 

new programs. 

 

 

 

For the 2014-2015 school year, 

teachers participated in small 

group reading professional 

development with the University 

of Virginia. 

New for 2015-2016, we will 

continue the partnership with the 

University of Virginia to include 

coaching and workshops for all 

teachers K-5;  

At division expense, 4 teachers 

will take the PALS K-3 small 

group reading instruction course 

offered online Fall 2015 and 1 

teacher will take the 

Foundations of Reading course 

offered online Fall 2015. These 

teachers will become in-house 

trainers to provide PD to other 

team members.  

With more emphasis placed on 

our PD needs assessment, we 

will build teacher capacity 

therefore improving student 

learning and assessment results. 

Professional development for 

the entire faculty will allow 

them to be better aware of the 

patterns of best practices. By 

working with teachers to 

identify their strengths and 

weaknesses, school based 

improvement teams will identify 

professional development needs 

thus increasing student 

achievement. By increasing 

professional development 

opportunities and building 

teacher capacity we will increase 

our Reading scores from 61% to 

at least 75% pass rate by the 

2016 spring testing at Enderly 

(we increased our scores from 

49% in 2014 to 61% in 2015) 

and decrease the number of 

students at Kling identified as 

Tier 2 and Tier 3 by 50%. 

Students (Kling and Enderly):  The 2nd graders will participate 
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Kling: Configured as a preK-1 

school 

 

Enderly: Configured as a 2
nd

 – 

4
th
 school 

 

 

 

Kling: Reconfigured as a preK-

2
nd

 school 

 

Enderly: Reconfigured as a 3
rd

-

5
th
 school 

in intensive literacy programs 

with a focus on preventing early 

reading deficits. Students 

currently in grades 1 and 4 will 

benefit from an additional year 

of reading/math 

experience/support at their 

current school; this will provide 

consistency in programming and 

support therefore increasing 

student learning/achievement. 

To support reconfiguration, the 

division and school leadership 

teams will ensure the newly 

restructured schools follow the 

improvement plans in place on 

Indistar. Schools will now be 

properly staffed with highly 

qualified teachers and school 

improvement teams are in place 

with district level support to 

carry out the schools’ goals. By 

finding a better fit for our 

students within our schools and 

building teacher capacity we 

will increase our Reading scores 

from 61% to at least 75% pass 

rate by the 2016 spring testing at 

Enderly and decrease the 

number of students at Kling 

identified as Tier 2 and Tier 3 by 

50%.  

Instructional Program (Kling 

and Enderly): 

Schools using monitoring 

process for targeted intervention 

students to ensure fidelity and 

effectiveness  

Schools will target weekly grade 

level and monthly student 

achievement team meetings so 

that Tier 2 and 3 student 

progress is monitored for 

effectiveness. Data collections 

will be reviewed for students in 

Tier 2 and 3 and Tier 1, as 

needed. 

School level intervention teams 

will meet weekly throughout the 

year to identify which skills may 

be in need of being reviewed 

and retaught in an effort to 

identify the instructional focus 

for individuals or small groups. 

Minutes will be taken for 

monitoring purposes at each 

meeting. 

Instructional Program 

(Kling): 

Direct writing was provided for 

some students (40 minutes, 2 

times per week). Special 

Education and Tier 3 students 

were often excluded due to 

 

Full implementation of writer’s 

workshop to ensure every child 

receives 40 minutes of direct 

writing instruction (including 

phonics, creative thinking, and 

story structure) daily. 

 

Research indicates that 

handwriting influences reading, 

writing, language and critical 

thinking skills. The measurable 

impact will be improvement in 

these skills. 100% of all 
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scheduling conflicts. 

 

students’ writing will be 

assessed using samples and 

rubrics three times per year to 

measure growth. 

Instuctional  Program 

(Enderly): 

 

Weak writing instruction 

 

Schedule the Reading Specialist 

to work with and model best 

writing practices for teachers 

during the instructional day and 

as needed after school; the work 

of Lucy Calkins will be used to 

offer research-based support for 

implementing effective writing 

instruction across grade levels 

PK-5.  

Further literacy development 

through more focused writing 

instruction. 100% of students 

will be able to use a rubric at the 

end of the year to self-assess 

their own writing samples. 

Instructional Program (Kling 

and Enderly): 

The unit and benchmark 

assessments do not accurately 

and efficiently identify areas of 

weakness. 

Weak unit and benchmark 

assessments. 

 

Create aligned unit and 

benchmark assessments for math 

and literacy.  

 

100% of all literacy units will be 

aligned to written, taught and 

assessed curriculum to increase 

student achievement as 

measured by teacher lesson 

plans, unit assessments, tables of 

specifications, and administrator 

observations. 

 

Instructional Program (Kling 

and Enderly): 

 

No true handwriting program  

Implement use of Handwriting 

without Tears; both handwriting 

and keyboarding programs 

100% of all students will 

develop better handwriting skills 

and improve their reading, 

writing, language and cognitive 

skills as measured by 

successfully completing the 

Handwriting without Tears 

program with at least 80% 

accuracy.  

Governance (Kling and 

Enderly): 

Principals and school 

improvement teams develop and 

monitor school plans. 

 

Beginning with the 2014-2015 

school year, the division Indistar 

plan included tasks to support 

schools at the division level. 

Continuing on into the 2015-

2016 school year, there will be 

an increased focus on shared 

governance among the 

division’s schools. The district 

level will ensure that the 

programs/initiatives in place 

directly support school needs. 

The superintendent, division 

director of instruction, the 

division SPED director, and 

 

The division leadership team 

will conduct monthly 

walkthroughs and review data in 

order to make decisions on the 

focus and direction of the 

schools. 
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building principals will perform 

regular walkthrough 

observations and formal 

observations in all schools on a 

regular basis. The team will also 

regularly look at school 

performance data and 

aggregated classroom 

observation data to make 

decisions about school 

improvement and professional 

development needs. 

Instructional Programming: 

Lack of funds for after-school 

programs and parental 

involvement activities. 

21
st
 Century Grant 

Enderly Heights received the 

21
st
 Century Grant for the 2015-

2016 school year allowing more 

focus to be brought to our after-

school programs and rebuilding 

parental capacity to be 

educational allies. Our program 

will give us the opportunity to 

re-build parental trust, develop 

engaging family programs, and 

provide life and work-force 

support services. We will use 

project-based learning as the 

primary method of after-school 

literacy and math instruction. 

We will use high-interest units 

designed to reinforce skills in 

math and language arts as 

applied in authentic settings.  

We anticipate that the 

percentage of students involved 

in our after-school program 

(BEST) meeting SOL 

proficiency and/or making 

progress in math and 

reading/language arts will be 

greater each year than a 

comparable group of non-BEST 

students. Year 1: 10% greater 

gains in SOL scores than non-

BEST peers. Year 2: 15% 

greater gains. Year 3: 20% 

greater gains. 

 

 

 

 

Closing Rationale 
 

F.W. Kling Elementary School has made changes over the past two years in governance, 

instructional programs, staff, and student population.  These changes are specifically designed to 

close the gap for all students (with emphasis on Gap Group I), in literacy and math. 

2014-2015 was a very successful year for the students at F.W. Kling Elementary School and that 

can be attributed to the changes in instructional programing that were implemented. The new 

intervention programs have been implemented and monitored for effectiveness through data 

collection and assessment. Curriculum, instruction, and assessments have been aligned with state 

standards and new division-wide benchmarks for literacy were set in June 2015.   
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By changing the student population in 2015-2016 to include the second graders, the instructional 

staff will have more time to prepare the students in a preventative setting that has literacy and 

math as the main focus before they are required to take the SOL assessments in 3rd grade. This 

change in student population also allows for reduced whole group instruction in math and 

literacy and increased time for literacy instruction weekly. 

The change in governance which occurred in 2014-2015 was the result of a resignation. The new 

school governance is focused on implementation of the intervention and instructional programs, 

frequent monitoring and feedback regarding instruction and assessment, data analysis as a guide 

to instruction and rigorous benchmarks and expectations for all teachers and students. 

In 2014-2015, students made progress in all Tiers of instruction.  The students who received 

intervention in addition to daily regular instruction made significant progress in both reading and 

math.  With the additional math component being added to the intervention model we will be 

able to address more specific skill deficits and strengths in math.  We will continue Fountas & 

Pinnell, iReady, Writer's Workshop, and PALs as our intervention models.  The data analysis 

shows these programs have been implemented with fidelity and are helping our students be 

successful. We are optimistic that our students’ level of achievement will continue to rise.  

Our projection for the 2015-2016 school year is that 90% of all K-2 students will be on grade 

level in reading and math by the end of the year as measured by Fountas and Pinnell, LLI 

Assessment, PALs and Envision Math EOY benchmark Assessment. 

 

The vast amount of changes to staff, scheduling and instruction and the gains in local and state 

assessment results, indicate that these changes have been effective and should be continued.  It is 

recognized that reading and writing continue to be areas of weakness; therefore professional 

development in these areas will continue for all PK-5 faculty/staff during the 2015-2016 school 

year.  

 

Specific changes that have occurred over the last 3 years include: 

 

 Scheduled Intervention/Enrichment during school day (45 minutes/day) to provide 

intervention during the school day and more readily address their needs. 

 Implementation of a Tiered Intervention identification process using worksheets to 

quantify the students tiered rating (data used includes school benchmark and diagnostic 

assessments, absences, classroom grades and teacher recommendations) so that everyone 

uses the same process to identify tiers for each student. 

 Established a School Improvement Team and a Student Achievement Team to review 

regularly the SIP and look at data to ensure fidelity of interventions and student progress. 

 Established weekly grade level team meetings to include SPED teachers, Title I, PALS 

(as needed) and principal (purpose is to discuss the progress of students looking at 

teacher formative data with an emphasis on tracking progress of Gap Group 1 students) to 
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review regularly the SIP and look at data to ensure fidelity of interventions and student 

progress. 

 Implemented use of Fountas and Pinnnell Leveled Literacy Intervention program for 

ALL Tier 2 and 3 students during the 2014-2015 school year (to continue due to high 

success rate)—common research based reading intervention 

 Implemented concept/reduced groups for math (students are homogenously grouped for 

math as they have been in the past for reading; students work in these groups for 60 

minutes each day)—more time for small group research based instruction 

 iReady math and reading computer adaptive program is used with ALL students (the 

diagnostic information is used to group students for tiered intervention and the plans and 

suggestions provided by iReady are used during the intervention/enrichment blocks daily) 

 This school has worked with TTAC on lesson planning, backwards design and unpacking 

the standards to ensure alignment to the state standards of learning. 

 This school has worked with the University of Virginia on small group reading 

instruction (this included a class that met 4 times during the Spring semester of 2015 and 

6 coaching visits from the instructor; efforts will be continued during the 1st semester of 

the 2015-2016 school year; beginning or struggling reading teachers will be required to 

take an online reading course through the University of Virginia during the 1st semester 

of the 2015-2016 school year). Teachers have voiced a need for support in teaching 

reading. 

 This school adopted a schedule during the 2013-2014 school year to allow for common 

planning every day for grade level teachers (efforts will continue) 

 This school will bring in a more focused writing block for grades 3-5 under the direction 

and modeling of the Title I Reading Specialist 

 The Handwriting without Tears program will be used with all students in grades 3-5 

beginning with the 2015-2016 school year (there has not been a handwriting program in 

place in this division for quite a number of years) 

 A school improvement plan has been put into place using Indistar (this plan is reviewed 

with both the School Improvement Team and Student Achievement Team monthly; team 

members help to provide updates on all open tasks). This plan provides structure and 

direction for the instructional programs and efforts to improve student learning. 

 All teacher are required to use a common lesson plan template which is aligned with the 

School Alignment and Basic Components Evolution Tool requirements given to us by 

our state contractor 

 All teachers have received training and were required during the 2014-2015 school year 

to create a Table of Specifications outlining the content and cognitive level of each 

standard as they created unit assessments for EVERY taught and tested unit of instruction 

for both math and reading (assessments were due to the principal for review BEFORE the 

unit was taught to ensure alignment) 

 EVERY teacher was required to submit an analysis of the data collected for every unit 

assessment given in reading and math 

 The Daily 5 classroom management model was adopted for the 2014-2015 school year 

(will continue due to success with management and cut down on students disrupting the 

teacher during direct small group instruction) 
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 In addition to regular formal and informal observations conducted by the building 

principal, 39 classroom observations were conducted by the division administrative team 

(the main focus was on student engagement) 

 

It is clear that this school is making great strides towards improving instruction and student 

learning.  The changes that have been made were thoroughly thought out, researched and have 

been tweaked along the way to fit the needs of our school.  It is projected that this school will 

continue to see improvements based on what has already been put into place, what will be put 

into place and the continued efforts to refine instructional practices. 

 

Division-Wide Reconstitution  

The Buena Vista City Public Schools division spent the 2013-2015 school years reviewing data 

and developing a reconstitution plan for the 2015-2016 school year. The change process began 

when the division hired a new superintendent for the 2013-2014 school year. The focus of the 

2013-2014 school year was to rebuild the concept of “Team” within the division.  With that in 

mind, “Be a Blue” was adopted as the division-wide theme.  Division and school leaders focused 

on ways to boost staff and student morale and to refocus the school division to provide a rigorous 

instructional program. During the 2013-2014 school year, it was determined that in order for 

Buena Vista to move forward, the division must: 

● Promote the positive image of our school system within our community, region and state; 

● Develop and implement a complete instructional plan for K-12; 

● Develop elementary, middle, and high school Curriculum Guides for the school division; 

● Build a shared vision within the community, school board, and city council.  

A closer look at data showed that our math and literacy instruction was not meeting all students’ 

needs nor was it consistently aligned to the state standards. Following recommendations from 

Dr. R. Lynn Canady, our division sent a team of administrators and teachers to a school in 

Tennessee to observe reduced group math rotations, the Daily 5, Writer’s Workshop and the use 

of the Fountas and Pinnell leveled literacy intervention program. This particular school is similar 

in size and demographics to our elementary schools. They have experienced tremendous gains 

working as a team to implement these programs at their school. Two more visits later, many 

phone calls, and in-house training, we were prepared to fully implement the programs for the 

2014-2015 school year.  

We used the time we had during the summer of 2014 to create/revise the math curriculum 

division-wide and begin preliminary work on the literacy curriculum. Teachers worked in-house 

with the division math specialist to revise the curriculum and plan aligned lessons and 

assessments. The math specialist and teachers met during the 2014-2015 school year to continue 

to revise the curriculum and to assure the curriculum’s full implementation.  
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For the 2014-2015 school year, Buena Vista City Public Schools put a focus on not only 

implementing the new programs at the elementary level to build a strong math and literacy 

foundation in grades K-4, but also on writing/revising the math and literacy curriculum and 

continuing to develop lesson plans that were aligned to the written, taught and tested curriculum. 

To ensure alignment to the state standards of learning, teachers were introduced to creating 

Tables of Specifications during the 2013-2014 school year.   During the 2014-2015 school year, 

teachers were required to construct these tables for all math and literacy units prior to creating 

aligned teacher-made assessments and lesson plans. 

Despite making gains in our scores in 2013-2014, we realized that our status of full accreditation 

may be another year away. In the fall of 2014, we began meeting as an administrative team to 

discuss what we felt was best for the division. At the January 2015 School Board Retreat, the 

superintendent discussed the past three years SOL scores for the middle school, our school with 

the lowest SOL scores. He reviewed with the board what we already had in place at the middle 

school that the administrative team felt was successful. He then described to the board the 

process for conditional accreditation if the benchmarks were not met for 2014-2015. He then 

presented the administrative team’s preliminary plan for reconstitution. The original plan 

included three steps: 

● Step 1: Staff 

○ Choose the most effective teaching teams. Shifting teachers among schools, as 

needed.  

○ Hire a Reading Specialist for PMMS 

● Step 2: Student Population 

○ Grade 2 to Kling Elementary making it a preK-2 school and giving the 2nd 

graders access to the intensive reading and literacy program at Kling. 

○ Grade 5 to Enderly Elementary making it a 3-5 school 

○ Become a grade 6-7 middle school; leaving 8th grade at the high school 

● Step 3: Instructional Program 

○ Conduct a program evaluation using current and past data to determine what is 

and is not working. 

○ Make any needed changes 

On February 11, 2015, the local newspaper published these steps on the front page, making the 

proposed changes public to our stakeholders. During that time, the superintendent and the 

director of instruction visited every school in the division and reviewed the information from the 

school board retreat. Teachers were encouraged to ask questions and/or set up meetings with 

their administrators.  
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At the March 26, 2015 school board meeting, the board voted on the plan for district 

reorganization.  The superintendent also presented the reconstitution plan as an informational 

item on April 16, 2015, to city council.  

Based on preliminary data for the 2014-2015 school year, we believe we are on the right track 

and are expecting continued success.  

2014-2015 Math Increases 2014-2015 Reading Increases 

3
rd

—77% Increase 

4
th

—11% Increase 

5
th

—79% Increase 

6
th

—100% Increase 

7
th

—20% Increase 

8
th

—13% Increase 

Algebra 1— 49% Increase 

3
rd

- 44% Increase 

4
th

- 21% Increase 

5
th

- 33% Increase 

6
th

- 47% Increase 

8
th

- 6% Increase 

 

With solid reading and math programs in place, we are expecting to meet the benchmarks next 

year or show at least 10% improvement.  

In conclusion, we feel that we have an effective plan for reconstituting our entire school division 

that we have been strategically working on for the past two years. We are excited about our 

progress and feel that our division will evolve not only as fully accredited, but become a very 

effective division for all of our students in the years to come. 
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Appendix A: Staff Information 

Staff Information  

Kling 
 

Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 

6 40% 

Reading 

Specialist; pre-

K; 

Kindergarten; 

1st; Writing 

Number of the above teachers returning in  

2015-2016  
6   

Number and percent of teachers scoring proficient 

in 2014-2015 9 60% 

Music; PE; 

Kindergarten; 

1st; SPED 

Number of the above teachers returning in  

2015-2016 
8   

Number and percent of teachers scoring below 

proficient in 2014-2015 
0 0  

Number of the above teachers returning in  

2015-2016 
N/A   

Number and percent of teachers fully licensed in 

2015-2016 
17.5 100%  

Number and percent of new teachers to the school  

in 2015-2016 
6 38% 

2nd; Music; 

SPED 

Number and percent of provisional teachers in 

2015-2016 
1 6% SPED 

Number and percent of  teachers not teaching in 0 0%  
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their endorsed area in 2015-2016 (name each area 

in which teachers are not endorsed) 

Number and percent of long-term substitutes-that 

may be employed possibly more than 45 days 

(licensed or not licensed) in 2015-2016 (name each 

area in which there is a long-term substitute that 

may be employed more than 45 days) 

0 0  

 
Staff changes over the past two years include moving several teachers from other division 

schools to Kling in order to match instructional expertise with areas of need for the school.  One 

fourth grade teacher was moved to kindergarten, one second grade teacher was moved to a 

writer’s workshop intervention position, one reading specialists was moved to Kling, and one 

middle school teacher was moved to first grade (2014-2015).  For 2015-2016, we will add 

another writer’s workshop intervention position, move three second grade teachers to Kling from 

the 3-5 elementary school, move one middle school teacher to second grade, and add additional 

special education support for the additional students added by keeping second grade in the Kling 

building. 
 

Number of classroom teachers, special education teachers, intervention specialists 
 2014-2015   2015-2016 
                 13          17.5 
 
 

Grade 

Taught 
Area of Endorsement # Years 

Experience 
Background information (if new) * = new 

to school; ** new to teaching 

K NK - 4 16  

K NK - 5 23  

K K-5 17  

K NK - 4 30  

1 Pre K - 6 6  

1 NK - 4 21  

1 PreK - 6 5  

2 NK - 4 15 *taught second grade at other division 

elementary school 
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2 Pre K - 6 

6-8 Mathematics 

3 *taught middle school mathematics; 

participated in TTAC content academies for 

elementary literacy and math (summer) 

2 Pre K - 6 9 *taught second grade at other division 

elementary school 

2 Nk - 4 23 *taught second grade at other division 

elementary school 

SPED Provisional SPED 0 *currently eligible for provisional in special 

education; completing master’s in special 

education; has worked with special needs 

children at BRAC 

SPED SPED General K-12 6 *will be shared ½ time with middle school;  

READ NK-8; Reading 

Specialist 

23  

Writing Nk-4 17  

Writing Pre K - 6 0 **recent college graduate with creative 

writing major and education minor.  Fully 

endorsed. 

Pre K Pre K - 6 11  

Pre K  
ECSE 

Hearing Impaired Nk - 

12 

ECSE 

31  
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Enderly Heights 

   

Description Number of 

Teachers 
Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
3 20% 

Grades 3,4 
and Title I 

Number of the above teachers returning in  
2015-2016  

3  
Grades 3,4 
and Title I 

Number and percent of teachers scoring proficient 

in 2014-2015 
12 80% 

Grades 2-4, 
PE and SPED 

Number of the above teachers returning in  
2015-2016 

5  
2-3 and PE 
and SPED 

Number and percent of teachers scoring below 

proficient in 2014-2015 
0 % n/a 

Number of the above teachers returning in  
2015-2016 

0 n/a n/a 

Number and percent of teachers fully licensed in 

2015-2016 
16 100% 

Grades 3-5, 
Title I, SPED, 
Library and 

PE 

Number and percent of new teachers to the school  

in 2015-2016 
6 38% 

3rd, 5th, SPED 
and Library 

Number and percent of provisional teachers in 

2015-2016 
0 0% n/a 

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each area 

in which teachers are not endorsed) 

0 0% n/a 

Number and percent of long-term substitutes-that 

may be employed possibly more than 45 days 

(licensed or not licensed) in 2015-2016 (name each 

area in which there is a long-term substitute that 

may be employed more than 45 days) 

1 6% 4th grade 
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Staffing for 2015-2016 school year: 

 

 

 

 

 

 

 

 

 

 

 

 

Teacher Endorsement Area Years of Experience 

3A PK-6, Library Media K-12 11 

3B PK-4 12 

3C PK-6 1 

4A K-5 14 

4B PK-6 3 

4C PK-6 3 

4D PK-6 2 

5A PK-6 14 

5B PK-6, ELL   0 

5C PK-6 1 

5D PK-6 0 

Title I Reading Specialist NK-3, Reading Specialist 39 

Special Education Teacher A SPED-Gen Curriculum K-12 4 

Special Education Teacher B ED K-12; SLD K-12 29 

Library Library Media PK-12 20 

Music Music: Vocal/Choral PK-12 11 

PE Pk-12 Heath and PE 10 

Art Visual Arts PK-12 2 

Attachment A3

19



Division:  Buena Vista City Public School    Schools: Kling and Enderly Heights Elementary Schools 
 

20 | Page  7/8/2015 

 

Principal tenure at this school and description of track record of success in working in a low-

performing school:   

2015-2016 will be the second year for the current principal at this school.  She has 14 years of 

experience as an elementary principal (PreK - 5) in another division.  She has implemented the 

intervention programs as designed by the division.  She has completed classroom observations, 

monitored the intervention programs, and made changes in scheduling and staff assignments.  The 

beginning of the year scores for kindergarten and first grade in reading and math, compared with 

the end of year scores show effectiveness as a leader due to improvements and student gains. 

According to the beginning of the year PALs data, 80% of the first grade class (66 students) were 

below grade level in reading and considered tier 3 students, at the end of the year 6% remained on 

Tier 2 and 39% remained on Tier 3. The kindergarten class started the school year with 16% (10 

students) at an instructional reading level.  By May, 77% of our kindergarten students were Tier 1, 

18% were Tier 2 and 5% were Tier 3 in reading. 

 

Principal tenure at this school and description of track record of success in working in a low-

performing school:   

 

The current principal has led Enderly Heights Elementary since the 2012-2013 school year.  

The following results have occurred:   

 

 

Reading
11-12

Reading
12-13*

Reading
13-14

Reading
14-15

(unofficial)

Math 11-
12*

Math 12-
13

Math 13-
14

Math 14-
15

(Unofficial
)
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Enderly Heights Elementary School  SOL Results 
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*Indicates year state assessment was changed to align with new standards 

Our target SOL math pass rate for 2015-2016 is 80%, with the Gap Group 1 pass rate meeting or 

exceeding the Federal AMO of 70%. 

Our target SOL reading pass rate for 2015-2016 is 75%, with the Gap Group 1 pass rate meeting or 

exceeding the Federal AMO of 72%. 

 

 

 

Reading 13-14
Reading 14-15

(unofficial)
Math 13-14

Math 14-15
(unofficial)

Series1 43 51 45 60
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EHES Gap Group 1 Comparison 
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  Enderly Heights Elementary 

Grades: 03‐05 
Buena Vista City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  English, Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  79%  81%  71%  50%  51%  61% 

Mathematics  79%  72%  33%  30%  63%  73% 

Science  88%  74%  76%  71%  ‐  ‐ 

History 
Gr 3: 93% 

Gr  4‐5: 77% 
Gr 3: 69%
Gr 4‐5: 93%

Gr 3: 76% 
Gr 4‐5: 78%

78%  86%  70% 

Graduation 
Completion Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I  

2011‐2012  2010‐2011  Did Not Make AYP  Title I  

2012‐2013  2011‐2012  Improvement Plan Required  Title I 

2013‐2014  2012‐2013  Focus School  Title I 

2014‐2015  2013‐2014  Focus School  Title I 

2015‐2016  2014‐2015  Focus School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  63%  80%  73%  51%  49%  60% 

Writing  N/A  N/A  N/A  N/A  N/A  N/A 

Mathematics  79%  74%  35%  31%  57%  71% 

Science  88%  76%  79%  66%  N/A  N/A 

History  86%  84%  72%  78%  88%  72% 
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  F.W. Kling Jr. Elementary 

Grades: PK‐02 
Buena Vista City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  81%  90%  78%  50%  51%  61% 

Mathematics  87%  85%  30%  30%  63%  73% 

Science  90%  93%  86%  71%  N/A  N/A 

History 
Gr 3: 94% 
Gr 4‐5: 88% 

Gr 3: 86%
Gr 4‐5: 84%

Gr 3: 74% 
Gr 4‐5: 74%

78%  86%  70% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Made AYP  Title I 

2011‐2012  2010‐2011  Made AYP  Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Title I 

2013‐2014  2012‐2013  Focus School  Title I 

2014‐2015  2013‐2014  Focus School  Title I 

2015‐2016  2014‐2015  Focus School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  80%  90%  78%  51%  49%  60% 

Writing  N/A  N/A  N/A  N/A  N/A  N/A 

Mathematics  87%  85%  29%  31%  57%  71% 

Science  90%  93%  86%  66%  N/A  N/A 

History  91%  86%  64%  78%  88%  72% 
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Division:  Buena Vista City Public Schools 

School:    Parry McCluer Middle School 

Schools that are rated Accredited with Warning for three consecutive years and may be assigned the rating 

of Accreditation Denied in the fourth year of warning will be eligible to apply for Conditional 

Accreditation from the Virginia Board of Education in lieu of a rating of Accreditation Denied. 

8 VAC 20-131-300.C. states that a school shall be rated Accreditation Denied based on its academic 

performance and/or achievement of the minimum threshold for the graduation and completion index if it 

fails to meet the requirements to be rated Fully Accredited or Provisionally Accredited-Graduation Rate, 

for the preceding three consecutive years or for three consecutive years anytime thereafter.  

As outlined in 8 VAC 20-131-315, as an alternative to the Memorandum of Understanding (MOU) 

required of schools rated Accreditation Denied, a local school board may choose to reconstitute the school 

and apply to the Board of Education for a rating of Conditionally Accredited. The application shall 

outline specific responses that address all areas of deficiency that resulted in the Accreditation Denied 

status. 

As defined by the Standards of Accreditation, "reconstitution" is a process that may be used to initiate a 

range of accountability actions to improve pupil performance, curriculum, and instruction to address 

deficiencies that caused a school to be rated Accreditation Denied. Actions may include, but not be 

limited to, restructuring a school’s governance, instructional program, staff or student population. 

It is the request of                                School Board that                                            School be considered 

for Conditional Accreditation status based on the details outlined in this application. 

 

Teresa Ellison ______________________________________Typed School Board Chair Name 

 

___________________________________________________School Board Chair Signature 

 

06/25/2015__________________________________________ Date 
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School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 
 

As of June 16, 2015 we have an enrollment of 145 students in grades 6-7. The school was a 5-7 

school in 2014-15 but will be a 6-7 school in 2015-16.  
 

Rising 6th graders: 79 (73 Free and Reduced/92%) 
 

Rising 7th graders: 66 (39 Free and Reduced/59%) 
 

Total Free and Reduced: 77%  
 
 
 

Grade Level Population Free and Reduced #/% 

6th 79 73/92% 

7th 66 39/59% 
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Accountability Pass Rates 
 

Overall School Achievement Data 

 2012-2013  
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014  
Pass Rate 
Based on 

2012-2013 

Assessments 

2014-2015  
Pass Rate 
Based on 

2013-2014 

Assessments 

Preliminary 
2015-2016 Pass 

Rate 

Based on 
2014-2015 

Assessments 

English 80% 59% 64% 72% 

Mathematics 56% 53% 37% 53% 

Science 84% 49% 45% 66% 

History 75% 66% 66% 77% 

Graduation and 

Completion 

Index (if 

applicable) 

N/A N/A N/A N/A 

 
 
 

Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 
Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 
Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 
Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 
Pass Rate 
Based on 

2014-2015 

Assessments 

Reading--5th 74% 49% 54% 73% 

Reading--6th 79% 60% 45% 66% 

Reading--7th 81% 68% 81% 77% 

Math--5th 48% 23% 28% 51% 

Math--6th 68% 70% 26% 53% 

Math--7th  25% 46% 56% 

Social Studies-

5th 
79% 59% 58% N/A 
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Social Studies-

6th 
64% 58% 52% N/A 

Civics-7th 80% 75% 78% 77% 

Science-5th 83% 49% 45% 66% 

Science-6th 47%   N/A 

Science-7th 46%   N/A 

Writing--5th 78% 46% 43% N/A 

Graduation and 

Completion 

Index (if 

applicable) 

N/A N/A N/A N/A 
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Staff Information 

 2014-2015  2015-2016 Certification Years Exp. 

6th 
Teacher 6A 
(Math) 6th 

New (Trans. From 
Elementary) 

Elementary Grades 
NK-8 11 

6th 
Teacher 6B 
(English) 6th 

Teacher 6B 
(English) 

Middle Education 6-8: 
English 3 

6th 

Teacher 6C 
(History/Science
) 6th New to Division 

Middle Level Science 
and Social Studies 
(Georgia and South 
Carolina certificate) 2 

      

SPED Teacher 6D SPED Teacher 6D (½ time) 

Special Education - 
General Curriculum K-
12 6 

      

7th 
Teacher 7A 
(Science) 7th 

Teacher 7A 
(Science) 

Middle Education 
Grades 4-8 
Early Education NK-4 24 

7th 
Teacher 7B 
(Math) 7th New to Division 

Mathematics 7-12 
(Connecticut) Virginia 
Statement of 
Eligibility - 0611930 5 

7th 
Teacher 7C 
(English) 7th New to Division 

Language Arts/Social 
Studies (North 
Carolina) Middle 
Grades 6-9 1 

7th 
Teacher 7D 
(Civics) 7th New to Division 

Middle Education  
6-8 English 
6-8 History/Social 
Science 23 

SPED 
Teacher 7E 
(SPED) SPED Teacher 7E (Sped) 

Specific Learning 
Disabilities K-12 
Intellectual 
Disabilities K-12 
Emotional 
Disturbance K-12 11 

      

PE Teacher 1 PE New (Trans from Health and Physical 1 
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Out of the 7 core teachers, 4 are new to the division and 1 is new to the school. Three of the new 

core teacher are from out-of-state and are in the process of applying for their Virginia license.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

H.S.) Education PreK-12 

Art Teacher 2 Art Teacher 2 Visual Arts PreK-12 2 

Band Teacher 3 Band Share with H.S. 

Music: Instrumental 
PreK-12 
Music: Vocal/Choral 
PreK-12 6 

Music Teacher 4 Music New to Division 
Music: Vocal/Choral 
PreK-12 9 

Technology Teacher 5 Technology Teacher 5 

Middle Education 
Grades 4-8 
Keyboarding 
Business and 
Information 
Technology 26 

Librarian Librarian 1 Librarian Librarian 1 
English, Library Media 
PreK-12 32 
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Reconstitution Information 
Mark all applicable areas of reconstitution: 

X  Governance               X  Instructional Program          X  Staff              X  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

Instructional Program: 
Pieced together schedule with 
70 minute periods 
 

Increase in Instructional Time: 
Researched based schedule with 

Dr. Lynn Canady as the 

consultant. (80 minute blocks, 

common Encore/Plan time for 

each grade level, daily, structured 

EEE time for remediation and 

enrichment.  

Students will receive targeted 

interventions during EEE time from 

our staff. The Math and Language 

Arts blocks are increased by 5 

minutes and the required remediation 

time has been moved to the EEE 

period. Essentially creating 40 more 

minutes of instructional focus. The 

new master schedule’s time for 

professional development and routine 

planning and collaboration among 

teachers will allow teachers to work 

as a team to use student learning data 

to plan instruction, create aligned 

assessments and units of instruction. 

The measurable impact of the new 

schedule allowing more time for staff 

collaboration and targeted student 

intervention will increase all scores in 

SOL subjects by at least 10 

percentage points.  
Instructional Program: 
No reading specialist 
 
 

Hired a licensed, qualified reading 

specialist to serve grades 6 and 7 

only. By utilizing the reading 

specialists knowledge of 

assessment and diagnosis, 

struggling readers will have 

individualized reading instruction. 

Our reading specialist will serve 

students during our EEE period 

and will co-teach with our 

Language Arts teachers. 

We anticipate a 15% decrease in the 

number of students referred for 

special education at the middle school 

due to the identification and intense 

remediation provided to students who 

have reading difficulties. 

Due to the reading specialist working 

in classrooms with the classroom 

teachers, in addition to individual and 

small groups, we anticipate an 

increase in high-quality reading 

instruction measured by aligned 

lesson plans. 

Student: 
The middle school was comprised 

of grades 5, 6, and 7.  

Grade Level Change:  
Moved grade 5 to the elementary 

school. The middle school focus 

By eliminating a grade, our 

specialists and staff will be able to 

provide increased services to our 
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 will be on grades 6 and 7 only. student population.  The division and 

school leadership teams will ensure 

the newly restructured schools follow 

the improvement plans in place on 

Indistar by conducting bi-monthly 

leadership team meetings. Schools 

will now be properly staffed with 

highly qualified teachers and school 

improvement teams are in place with 

district level support to carry out the 

schools’ goals. 

Staff: 
Teachers placed in grades not 

necessarily fitting their greatest 

strengths.  
 

Staff Turnover:  
Moved staff members to positions 

they are more qualified to teach. 

Hired highly qualified teachers to 

fill vacant positions. Did not 

renew the contracts of three 

teachers on Plans of Actions.  

By formulating the best staff possible, 

our students will receive higher 

quality instruction measured by 100% 

of all instruction aligned to the 

written, taught and assessed 

curriculum.  

Instructional Program: 
No plan for consistent, research-

based professional development. 

Creation of a professional 

development timeline for the 

school to include PD on research-

based best practices, and 

alignment of curriculum and 

assessment. PMMS was selected 

to participate in the VDOE’s 

Formative Assessment Pilot  

Teachers will receive personalized, 

relevant and meaningful staff 

development that will improve their 

instructional practices and create 

dynamic teams. Each teacher will 

have an individual professional 

development plan monitored by the 

principal monthly. 

Instructional Program: 
No research-based reading 

intervention program beyond the in-

class IReady program used for 

small group rotations. 

Fountas and Pinnell extended into 

grades 6 and 7 to provide intense, 

individualized reading instruction. 

100% of students will be reading on 

grade level prior to entering the 8th 

grade.  

Instructional Program: 

Our science program did not 

include intervention or enrichment. 

Creation of a STEM lab to expose 

students to hands-on, engaging 

science activities through 

intervention and enrichment using 

science resources available from 

the Virginia Department of 

Education. PMMS will also 

partner with Boxerwood Nature 

Center and Woodland Garden to 

learn about local water systems 

and design and carry out water 

Students will be engaged in inquiry-

based science instruction creating a 

deeper understanding of the material 

and thus increase scores on the 

science SOL assessment by 10%. 
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quality improvement projects. 

This program will foster both 

intellectual inquiry and 

responsible citizenship in a real-

world context. Students will 

conduct research on the nearby 

Appalachian Trial. 

Governance 
Principals and school improvement 

team develop and monitor school 

plans. 

Beginning with the 2014-2015 

school year, the division Indistar 

plan included tasks to support 

schools at the division level. 

Continuing on into the 2015-2016 

school year, there will be an 

increased focus on shared 

governance among the division’s 

schools. The district level will 

ensure that the 

programs/initiatives in place 

directly support school needs. The 

superintendent, division director 

of instruction, the division SPED 

director, and building principals 

will perform regular walkthrough 

observations and formal 

observations in all schools on a 

regular basis. The team will also 

regularly look at school 

performance data and aggregated 

classroom observation data to 

make decisions about school 

improvement and professional 

development needs. 

The principal will also spend at 

least 50% of his time working 

directly with teachers to improve 

instruction, including classroom 

observations. 

The division leadership team will 

conduct monthly walkthroughs and 

review data in order to make 

decisions on the focus and direction 

of the schools. 

 

Instructional Program: 

The unit and benchmark 

assessments do not accurately and 

efficiently identify areas of 

weakness. 

Create aligned unit and 

benchmark assessments for math 

and literacy. 

100% of all instructional units will be 

aligned to written, taught and 

assessed curriculum to increase 

student achievement as measured by 

teacher lesson plans, unit 
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Weak unit and benchmark 

assessments. 
assessments, tables of specifications, 

and administrator observations. 
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Closing Rationale 

 

Parry McCluer Middle School significantly increased their SOL scores for the 2014-2015 school 

year. Some areas, such as 5th and 6th grade math and 5th and 6th grade English saw tremendous 

percent increases over the 2013-2014 scores.  

 

The principal consistently met with teachers during the school year. Lesson planning, once a 

weakness, has now become a strength. Teachers utilize the lesson plan template effectively. The  

middle school’s participation in the Formative Assessment pilot will strengthen lesson planning 

and teachers’ instructional practices. When the principal and administrative team observed 

classrooms, teachers were seen making adjustments to the lesson based on their assessment of 

how students were responding to their instruction. The use of data analysis to drive instruction 

has also seen significant growth. Teachers use unit reflection sheets, benchmark scores, and 

iReady diagnostic tests to attempt to address the needs of the individual learner. Although 

growth has been made in those areas, there is still much work to do. The instructional and 

planning time added by the new schedule will provide teachers the time needed to collaborate, 

analyze data, and meet students’ individual learning needs.  

 

The redistribution of division staff for the 2015-2016 school year will positively impact the 

climate of the school. Division teachers and new hires were hand selected based on their 

knowledge of teaching the middle grade student and their strong content knowledge. We are 

confident the addition of the reading specialist and the Fountas and Pinnell program will 

continue to strengthen our ability to reach all students and improve literacy skills. Our district 

elementary schools benefitted from the introduction of the Fountas and Pinnell program. Many 

district teachers are familiar with the program and will be able to offer continuous in-house 

support to middle school teachers.  

 

The division math specialist will be housed at the middle school. She will continue to work 

closely with teachers to assure alignment among the written, taught and tested curriculum. She 

also is taking time this summer to help teachers develop aligned lessons to use in their classes 

next year. During the school year, she will not only observe teachers and offer feedback, but co-

teach and model lessons, as well.  
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In order to spend more time focused on instruction, we are confident the schedule developed 

with help from Dr. Lynn Canady will provide ample time for the work we must do. Students will 

have daily 80 minute blocks for literacy and math. They will then have a daily 40 minute period 

for additional remediation or enrichment with core teachers. The school improvement team will 

meet weekly to analyze the data and make sure students are receiving the support they need. 

Teachers will use student data to differentiate instruction and identify struggling students in 

order to develop a plan for continuing to improve student achievement. We believe we have all 

of the pieces in place to continue to improve instruction and student achievement at PMMS. Our 

reading and math scores saw significant improvement this year. We are confident that next year 

will continue with the same success.  

 

Division-Wide Reconstitution 

 

The Buena Vista City Public Schools division spent the 2013-2015 school years reviewing data 

and developing a reconstitution plan for the 2015-2016 school year. The change process began 

when the division hired a new superintendent for the 2013-2014 school year. The focus of the 

2013-2014 school year was to rebuild the concept of “Team” within the division.  With that in 

mind, “Be a Blue” was adopted as the division-wide theme.  Division and school leaders focused 

on ways to boost staff and student morale and to refocus the school division to provide a rigorous 

instructional program. During the 2013-2014 school year, it was determined that in order for 

Buena Vista to move forward, the division must: 

 Promote the positive image of our school system within our community, region and state; 

 Develop and implement a complete instructional plan for K-12; 

 Develop elementary, middle, and high school Curriculum Guides for the school division; 

 Build a shared vision within the community, school board, and city council.  

 

A closer look at data showed that our math and literacy instruction was not meeting all students’ 

needs nor was it consistently aligned to the state standards. Following recommendations from 

Dr. R. Lynn Canady, our division sent a team of administrators and teachers to a school in 

Tennessee to observe reduced group math rotations, the Daily 5, Writer’s Workshop and the use 

of the Fountas and Pinnell leveled literacy intervention program. This particular school is similar 

in size and demographics to our elementary schools. They have experienced tremendous gains 

working as a team to implement these programs at their school. Two more visits later, many 

phone calls, and in-house training, we were prepared to fully implement the programs for the 

2014-2015 school year.  
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We used the time we had during the summer of 2014 to create/revise the math curriculum 

division-wide and begin preliminary work on the literacy curriculum. Teachers worked in-house 

with the division math specialist to revise the curriculum and plan aligned lessons and 

assessments. The math specialist and teachers met during the 2014-2015 school year to continue 

to revise the curriculum and to assure the curriculum’s full implementation.  

 

For the 2014-2015 school year, Buena Vista City Public Schools put a focus on not only 

implementing the new programs at the elementary level to build a strong math and literacy 

foundation in grades K-4, but also on writing/revising the math and literacy curriculum and 

continuing to develop lesson plans that were aligned to the written, taught and tested curriculum. 

To ensure alignment to the state standards of learning, teachers were introduced to creating 

Tables of Specifications during the 2013-2014 school year.   During the 2014-2015 school year, 

teachers were required to construct these tables for all math and literacy units prior to creating 

aligned teacher-made assessments and lesson plans. 

 

Despite making gains in our scores in 2013-2014, we realized that our status of full accreditation 

may be another year away. In the fall of 2014, we began meeting as an administrative team to 

discuss what we felt was best for the division. At the January 2015 School Board Retreat, the 

superintendent discussed the past three years SOL scores for the middle school, our school with 

the lowest SOL scores. He reviewed with the board what we already had in place at the middle 

school that the administrative team felt was successful. He then described to the board the 

process for conditional accreditation if the benchmarks were not met for 2014-2015. He then 

presented the administrative team’s preliminary plan for reconstitution. The original plan 

included three steps: 

 

 Step 1: Staff 

o Choose the most effective teaching teams. Shifting teachers among schools, as 

needed.  

o Hire a Reading Specialist for PMMS 

 Step 2: Student Population 

o Grade 2 to Kling Elementary making it a preK-2 school and giving the 2nd 

graders access to the intensive reading and literacy program at Kling. 

o Grade 5 to Enderly Elementary making it a 3-5 school 

o Become a grade 6-7 middle school; leaving 8th grade at the high school 

 Step 3: Instructional Program 

o Conduct a program evaluation using current and past data to determine what is 

and is not working. 

o Make any needed changes 
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On February 11, 2015, the local newspaper published these steps on the front page, making the 

proposed changes public to our stakeholders. During that time, the superintendent and the 

director of instruction visited every school in the division and reviewed the information from the 

school board retreat. Teachers were encouraged to ask questions and/or set up meetings with 

their administrators.  

 

At the March 26, 2015 school board meeting, the board voted on the plan for district 

reorganization.  The superintendent also presented the reconstitution plan as an informational 

item on April 16, 2015, to city council.  

 

Based on preliminary data for the 2014-2015 school year, we believe we are on the right track 

and are expecting continued success.  

 

2014-2015 Math Increases 2014-2015 Reading Increases 

3
rd

—77% Increase 

4
th

—11% Increase 

5
th

—79% Increase 

6
th

—100% Increase 

7
th

—20% Increase 

8
th

—13% Increase 

Algebra 1— 49% Increase 

 

3
rd

- 44% Increase 

4
th

- 21% Increase 

5
th

- 33% Increase 

6
th

- 47% Increase 

8
th

- 6% Increase 

 

We are expecting to meet the benchmarks next year or show at least 10% improvement.  

 

In conclusion, we feel that we have an effective plan for reconstituting our entire school division 

that we have been strategically working on for the past two years. We are excited about our 

progress and feel that our division will evolve not only as fully accredited, but become a very 

effective division for all of our students in the years to come. 
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Appendix A: Staff Information 

Description Number of 

Teachers 
Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
2 12.50 % 

Language 

Arts 

Number of the above teachers returning in  
2015-2016  

0  
Language 

Arts 

Number and percent of teachers scoring proficient 

in 2014-2015 
11 68.75 % 

All 

Subjects 

Number of the above teachers returning in  

2015-2016 
6  

All 

Subjects 

Number and percent of teachers scoring below 

proficient in 2014-2015 
3 18.75 % 

Social 

Studies, 

Science, 

and Band 

Number of the above teachers returning in  
2015-2016 

0  

Social 

Studies, 

Science 

and Band 

Number and percent of teachers fully licensed in 

2015-2016 
17 85% 

All 

Subjects 

Number and percent of new teachers to the school  

in 2015-2016 

6 30% 

Math; 

English; 

Social 

Studies/Sci

ence; PE 

Number and percent of provisional teachers in 

2015-2016 

3 15% 

English; 

Math; 

History/Sci

ence: All 

Out of 

state and 

seeking 

VA 

licenses 

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each area 
0 0 % N/A 
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in which teachers are not endorsed) 

Number and percent of long-term substitutes-that 

may be employed possibly more than 45 days 

(licensed or not licensed) in 2015-2016 (name each 

area in which there is a long-term substitute that 

may be employed more than 45 days) 

0 % N/A 

 

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

The current principal has led the school since the 2012-13 school year. The following changes 

have been implemented during his tenure: 
 

- Increased the length of the math and language arts classes from 50 minutes to 75 minutes. 

- A school improvement plan has been created and implemented using Indistar.  

- Grade level and department meetings were held twice a week for a total of twenty 

minutes each. The purpose of the meetings was to review data for student performance 

(grade level) and content (department) as well as to guide instruction. 

- Created a Response to Intervention program. The RTI team compiled data and, with the 

assistance of grade level teams, assigned students to one of three tiers for math and 

language arts. Members of the RTI team communicated with parents to inform them of 

student performance and next steps to success. Data used to assign students to tiers 

included: benchmarks, SOL scores, diagnostic assessments, classroom grades, and 

teacher recommendations. 

- iReady math and reading computer adaptive program is used with all students during 

their regular class. The diagnostic information is used to group students tiered 

intervention and to differentiate instruction. 

- Adopted project based learning school wide. Teachers received professional development 

from Longwood University and teachers who have implemented PBL in other school 

systems. Our goal was to increase our hands-on learning, acquire 21st century skills, and 

promote higher level thinking. 

- Established a School Improvement Team, Curriculum and Instruction Team, and Data 

Team. 

- All teachers are required to use a common lesson template which is aligned with the 

school alignment and basic components evaluation tool requirements given to us by our 

state contractor.  

- All teachers administer pre and post-tests for each unit. They complete a unit test data 
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reflection sheet with test analysis and submit to the principal with next steps included.  

- All teachers received training on creating a table of specifications outlining the content 

and cognitive level of each standard as they created unit assessments in the second 

semester of the 2013-14 school year. During the 2014-15 school year, all teachers were 

required to submit a table of specifications to the principal prior to teaching each unit.  

- The district administrative team conducted 61 classroom observations during the 2014-15 

school year with student engagement being the primary focus. 
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  Parry McCluer Middle 

Grades: 06‐07 
Buena Vista City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English 
Gr 3‐5: 80%  Gr 

6‐8: 88% 
Gr 3‐5: 80%  Gr 

6‐8: 87% 
Gr 3‐5: 77%  Gr 

6‐8: 82% 
77%  64%  72% 

Mathematics  76%  71%  56%  53%  37%  52% 

Science  87%  88%  84%  80%  45%  65% 

History  86%  75%  75%  73%  70%  77% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Not Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Not Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Not Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  88%  86%  81%  60%  64%  66% 

Writing  81%  81%  78%  46%  43%  N/A 

Mathematics  75%  67%  53%  47%  35%  47% 

Science  87%  89%  84%  47%  45%  65% 

History  87%  75%  75%  65%  67%  77% 
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School Information/Demographics 

Required Information:  

  

Total school population:  643 

Free and reduced lunch population: 289 (44.74%) 

Grade levels served: 6-8 

Grade level population: Grade 6 – 215, Grade 7 – 214, Grade 8 - 214 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 80 63 67 71 

Mathematics 51 59 72 79 

Science 77 78 74 86 

History 93 69 71 83 

Graduation and 

Completion 

Index (if 

applicable) 

N/A N/A N/A N/A 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

Example: 

English-3
rd

 

grade; EOC 

English 

    

English-6
th

 

grade 

78 70 76 74 

Math-6
th

 Grade 45 57 59 75 

US History 

1865 to present 

– 6
th

 Grade 

81 79 76 N/A 

English-7
th

 

Grade 

74 60 72 81 

Math-7
th

 Grade 38 38 47 72 

Civics-7
th

 

Grade 

71 78 72 85 

English-8
th

 

Grade 

81 56 60 72 

Writing-8
th

 

Grade 

76 62 55 58 

Math-8
th

 Grade 33 42 78 81 

Science-8
th

 

Grade 

93 70 56 N/A 

EOC Earth 

Science 

N/A N/A 100 87 

EOC Alg. I 91 94 82 94 

EOC Geometry 94 100 100 97 

Graduation and 

Completion 

Index (if 

applicable) 

N/A N/A N/A N/A 
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Staff Information 

There are currently nine fully-endorsed English teachers at Rustburg Middle School.  Over the 

past two years, two new English teachers have been employed by RMS.  At the end of 14-15, 

two English teachers were replaced with two new staff.  One of the two new staff members just 

completed a successful semester of teaching at Rustburg High School.  The other new staff 

member has 15+ years of English teaching experience in the public schools.  Other changes 

concerning staff for the Rustburg Middle School English Department relate to the evaluation and 

supervision of the English instructional program.  In the past, this responsibility was handled by 

an assistant principal.  As of the 14-15 school year, the principal assumed these responsibilities.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reconstitution Information 

Attachment A4

4



Division:  Campbell School: Rustburg Middle School 

 

 

5 | P a g e   4 / 1 / 2 0 1 5  
 

Mark all applicable areas of reconstitution: 

☐  Governance               ☒  Instructional Program          ☐  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

Instructional Program: lack of 

formal reading intervention 

program 

 

 

 

Continue and expand 

implementation of Read 180 to 

grades 6-8 for 45 students 

reading below grade level  

As all English SOL tests are 

written at or above grade level, it 

is imperative that students 

reading below grade level 

receive intervention to work 

toward this goal.  With the 

second year of implementation, 

we expect the majority of 

students to reach grade level 

proficiency in reading, which 

will result in higher pass rates on 

the SOL tests. 

Instructional Program: English 

lesson plans aligned with 

Standards of Learning and 

Curriculum Framework 

Essential Knowledge and Skills 

at the content level.   

 

 

 

English lesson plans will be 

aligned with Standards of 

Learning and Curriculum 

Framework Essential 

Knowledge and Skills at the 

content and cognitive level. 

 

Students will now be given 

access to the appropriate 

thinking levels necessary to be 

successful on the English SOL 

tests. 

Instructional Program: English 

lesson plans did not include 

behaviors that students will 

exhibit to show learning, and the 

criteria used to determine 

whether the learners have met 

the objective. 

 

 

 

English lesson plans will include 

behaviors that students will 

exhibit to show learning, and the 

criteria used to determine 

whether the learners have met 

the objective. 

 

Provide students with the 

opportunity to develop 

knowledge and skills needed to 

be successful on SOL tests. 

Instructional Program: English 

assessments aligned with 

Standards of Learning and 

Curriculum Framework 

Essential Knowledge and Skills 

at the content level.   

 

 

 

English assessments will be 

aligned with Standards of 

Learning and Curriculum 

Framework Essential 

Knowledge and Skills at the 

content and cognitive level.  

Teachers will evaluate 

assessments developed using the 

Table of Specifications and their 

curriculum blueprint. 

 

Student mastery will be assessed 

at the content and cognitive level 

of the Standards of Learning in 

preparation for the summative 

assessment of the SOL test. 

Instructional Program: English 

instruction relied on data 

gleaned from previous years’ 

SOL results. 

MAP (Measures of Academic 

Progress) Assessments will be 

administered to all middle 

school English students.  These 

results will provide timely 

Teachers will be able to make 

necessary instructional 

adjustments to meet all students’ 

needs in a timely manner. 
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feedback for instructional 

adjustments needed for 

intervention. 

Instructional Program:  The 

current instructional model 

focuses on accessing and reading 

grade level text (i.e basal text).   

The new instructional model will 

focus on a balanced literacy diet 

using the gradual release model.  

Teachers will model instruction 

for students on grade level and 

provide them with access to the 

skills through leveled readers. 

This instructional program 

allows students to practice the 

skills of the curriculum by 

reading text on their 

instructional and independent 

level to allow for continual 

reading growth. 

Instructional Program: There is 

no current formal writing model. 

The new instructional model will 

focus on systematic written 

expression components – 

modeling, guided practice, and 

independent practice of the 

writing process, which includes 

prewriting, drafting, and 

revision. 

Non-English courses will 

incorporate content area writing 

strategies to support this model. 

 

With this systematic approach, 

teachers ensure that students 

have the opportunity to develop 

the appropriate writing skills.   

Instructional Program: 

Instructional feedback was 

inconsistent providing limited 

opportunities for monitoring the 

written and taught curriculum. 

 

 

Each member of the English 

department will receive formal 

feedback on the written and 

taught curriculum weekly.  This 

feedback will include the 

monitoring of lesson plans, 

observations of instruction, and 

assessment. 

Providing consistent 

instructional feedback ensures 

that all students received a 

guaranteed viable curriculum. 
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Closing Rationale 

 

Disaggregation of the SOL trend data at Rustburg Middle School shows a significant 

level of positive growth.  Since 2012, English SOL scores have increased from 63% to 71%.  

Since 2011, math SOL scores have increased from 51% to 79%.  Since 2011, history SOL scores 

have increased from 77% to 83%.  Since 2012, science SOL scores have increased from 69% to 

86% (with all eighth grade students taking Earth Science in 14-15).  We feel that this is 

consistent and sustainable growth and are one year away from reaching the state benchmarks in 

all subject areas. 

The rationale of this plan captures our belief that consistency is an important element of 

meeting the state benchmarks.  All of the changes referenced in the plan are a continuation of the 

work begun last year through the Office of School Improvement.  We feel that last year, the 

English department grew in their abilities to teach the curriculum at the content and cognitive 

level of the standards.  They began learning how important the alignment of assessments to those 

standards are for student success.  Finally, they learned the significance of using the gradual 

release model as a way to scaffold information and skills so all students could access the 

curriculum in a meaningful way.  The administrative staff received a significant amount of 

professional development as well.  They learned how to provide appropriate and timely feedback 

to their staff on all of the elements listed above.  The feedback consisted of formal and informal 

classroom observations, a review of assessments through the table of specifications, and the 

weekly review of lesson plans. The state contractor, who worked with the RMS Improvement 

Plan during the 2014-15 school year, was extremely complimentary of their efforts and believes 

that a consistent application of all of these changes will ultimately lead to meeting the state 

accreditation benchmarks.   

For these reasons, we ask that the Virginia Department of Education support our plan for 

Conditional Accreditation as written.  Our staff at Rustburg Middle School has shown significant 

improvement and one more year of growth on that same trajectory will lead to full accreditation 

for Rustburg Middle School. 
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Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
4 44 %  

Number of the above teachers returning in  

2015-2016  
4   

Number and percent of teachers scoring proficient 

in 2014-2015 
N/A N/A  

Number of the above teachers returning in  

2015-2016 
N/A   

Number and percent of teachers scoring below 

proficient in 2014-2015 
5 56 %  

Number of the above teachers returning in  

2015-2016 
3   

Number and percent of teachers fully licensed in 

2015-2016 
9 100 %  

Number and percent of new teachers to the school  

in 2015-2016 
2 22 %  

Number and percent of provisional teachers in 

2015-2016 
0 0 %  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each area 

in which teachers are not endorsed) 

0 0 % N/A 

Number and percent of long-term substitutes-that 

may be employed possibly more than 45 days 

(licensed or not licensed) in 2015-2016 (name each 

area in which there is a long-term substitute that 

may be employed more than 45 days) 

0 0 % N/A 

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

 

The principal has been in the current position since 2011-2012 school year.  Since 2012, English 

SOL scores have increased from 63% to 71%.  Since 2011, math SOL scores have increased 

from 51% to 79%.  Since 2011, history SOL scores have increased from 77% to 83%.  Since 

2012, science SOL scores have increased from 69% to 86% (with all eighth grade students taking 

Earth Science in 14-15).  In 2014-15, 31 students reading well below grade level were placed in 

the Scholastic Read 180 reading intervention program.  These students realized on average a 2.3 

year growth in reading level.   
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  Rustburg Middle 

Grades: 06‐08 
Campbell County 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  86%  83%  80%  75%  67%  71% 

Mathematics  74%  78%  51%  59%  72%  79% 

Science  91%  90%  93%  83%  71%  86% 

History  84%  73%  77%  78%  74%  83% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2 011‐2012  Improvement Plan Required  Not Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Not Title I 

2014‐2015  2013‐2014  Met AMOs  Not Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  82%  83%  78%  62%  69%  74% 

Writing  93%  84%  77%  62%  55%  58% 

Mathematics  71%  72%  48%  54%  67%  77% 

Science  91%  91%  93%  70%  72%  87% 

History  84%  74%  77%  78%  75%  83% 
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  Woodberry Hills Elementary 

Grades: KG‐05 
Danville City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  English 

2013‐2014  2012‐2013  Accredited with Warning  English 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010 
2010‐ 
2011 

2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  79%  76%  67%  55%  52%  46% 

Mathematics  92%  89%  70%  75%  61%  49% 

Science 
Gr 3: 82% 
Gr 5: 71% 

Gr 3: 84% 
Gr 5: 83% 

Gr 3: 85% 
Gr 5: 72% 

73%  76%  69% 

History 
Gr 3: 83% 
Gr 4‐5: 73% 

Gr 3: 82% 
Gr 4‐5: 92% 

Gr 3: 75% 
Gr 4‐5: 98% 

79%  76%  71% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Met AMOs  Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Title I 

2015‐2016  2014‐2015  Priority School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  79%  65%  71%  58%  50%  44% 

Writing  86%  64%  53%  46%  48%  N/A 

Mathematics  94%  90%  72%  67%  57%  45% 

Science  76%  85%  78%  65%  76%  69% 

History  80%  88%  92%  79%  66%  51% 
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Division:  __Essex County Public Schools__________ 

School:    __Essex High School____________________ 

Schools that are rated Accredited with Warning for three consecutive years and may be assigned the rating 

of Accreditation Denied in the fourth year of warning will be eligible to apply for Conditional 

Accreditation from the Virginia Board of Education in lieu of a rating of Accreditation Denied. 

8 VAC 20-131-300.C. states that a school shall be rated Accreditation Denied based on its academic 

performance and/or achievement of the minimum threshold for the graduation and completion index if it 

fails to meet the requirements to be rated Fully Accredited or Provisionally Accredited-Graduation Rate, 

for the preceding three consecutive years or for three consecutive years anytime thereafter.  

As outlined in 8 VAC 20-131-315, as an alternative to the Memorandum of Understanding (MOU) 

required of schools rated Accreditation Denied, a local school board may choose to reconstitute the school 

and apply to the Board of Education for a rating of Conditionally Accredited. The application shall 

outline specific responses that address all areas of deficiency that resulted in the Accreditation Denied 

status. 

As defined by the Standards of Accreditation, "reconstitution" is a process that may be used to initiate a 

range of accountability actions to improve pupil performance, curriculum, and instruction to address 

deficiencies that caused a school to be rated Accreditation Denied. Actions may include, but not be 

limited to, restructuring a school’s governance, instructional program, staff or student population. 

It is the request of Essex County School Board that Essex High School be considered for Conditional 

Accreditation status based on the details outlined in this application. 

 

__Mrs. Elizabeth Martin_______________________________Typed School Board Chair Name 

 

___________________________________________________School Board Chair Signature 

 

_____7/8/15______________________________________________ Date
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School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 

 

 Essex High School is a small public school located in Essex County, Virginia.  Essex 

County, Virginia is a rural county with a population of 11,103 people of which 20% are under 18 

years of age.  The per capita income of the county in 2013 was $21,532.   

 

Essex High School serves 474 students in grades 9 through 12.  Of these 474 students, 

283 students, or approximately 60% of Essex High School students qualify for free or reduced 

lunch.  Student population by grade is: grade 9 – 121 students, grade 10 – 105 students, grade 11 

– 131 students, and grade 12 – 117 students.  The student population of Essex High School is 

50% male and 50% female and 47.47% Black, 41.56% White, 5.91% Multiple races, 3.80% 

Hispanic, 1.05% Asian, and 0.21% American Indian.   

 

At Essex High School, the academic school year is 36 weeks in length and runs on an 

A/B alternating block schedule.  Twenty percent of high school students participate in programs 

at the regional career and technical education center.  The average SAT scores are: Critical 

Reading, 494, Math, 473, and Writing, 474.  In 2015, approximately 35% of the Essex High 

School graduating class planned to attend a two- or four-year college.  Essex High School is the 

only public high school in Essex County, Virginia.   

 

Essex High School has been under renovation since the 2012-2013 school year.  The 

renovation process required students and faculty to change classrooms in the middle of the 2013-

2014 school year.  Teachers and students were subjected daily to construction noise including 

jackhammers pounding concrete, hammering from drywall installation, and machinery installing 

new interior and exterior walls and floors.  Some classes were held in an exterior building or 

portable trailers requiring teachers and students to weather the exterior elements daily.  At the 

beginning of the 2014-2015 school year the renovation was completed.  The renovation process 

from 2012 through 2014 was extremely disruptive to the educational environment.  

 

During the 2014-15 school year, a number of initiatives were employed to strengthen the 

academic and instructional program at Essex High School. These initiatives included: 

1. Hiring of new EHS Principal and relocation of Assistant Principal from within the 

division. 

2. Re-assignment of administrative support staff from within the division. 

3. Fully staffing the building with licensed instructional staff. New hires included 

teachers in the English, mathematics, science, CTE and World Language/Fine Arts 

departments. 

4. Introduction of Positive Behavior Interventions and Supports (PBIS) and Virginia 

Tiered Systems of Support (VTSS) as behavior and academic support structure for 

students needing interventions. 

5. Introduction of Learning Framework (e.g. research-based, engaging) strategies 

through specialized professional development with observations and follow-up 

question/answer sessions throughout the school year. 
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6. Requirement for teachers to document lesson plans through a standard lesson plan 

template that was derived from the Academic Review process conducted during the 

2013-14 school year. 

7. Requirement for teachers to document curriculum through standardized pacing maps 

and curriculum guides that are based on the standards of learning and correlated to the 

assessment blueprint documents as provided by VDOE. 

8. Construction of professional learning communities (PLCs) that focus on instructional 

strategies implemented in classrooms and observation and reflection sessions to 

increase student engagement within the classroom. 

9. Participation in the Aligning Academic Review and Performance Evaluation 

(AARPE) school improvement initiative including quarterly observations with a state 

contractor from Office of School Improvement. 

10. Development of a school level 1) improvement plan, 2) professional development 

plan and 3) parent involvement plan.  

11. Introduction of a Mathematics coach as an instructional support and model for 

teachers. 

12. Weekly monitoring of teacher daily lesson plans through a tracking system by the 

Principal with follow-up as needed. 

13. Increased formal and informal classroom observations, when compared to 2013-14 

school year, by school level administrators, instructional coaches, Assistant 

Superintendent, OSI contractors and professional development presenters as follow-

up to specific trainings to observe and monitor instructional practices. 

14. Adoption of a new teacher evaluation system consistent with the state model. 

15. Curriculum development supported by literacy and mathematics coaches.   

16. Conducting professional development for improved lesson planning and teacher 

performance evaluation through monthly faculty meetings. 

17. Allotted professional development time for curriculum documentation, reviewing and 

revising pacing maps and curriculum guides for all core content areas through school 

based professional development activities and monthly departmental meetings. 

18. Facilitated open lines of communication between teaching staff, school, and division 

level administrators.  

 

 The reconstitution of Essex High School is expected to yield positive results for student 

performance resulting from improvement in instructional planning and delivery.   
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Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 93 80 79 79 

Mathematics 43 56 50 54 

Science 89 76 72 69 

History 65 75 70 61 

Graduation and 

Completion Index 

(if applicable) 

83 90 90 88 

 

 
Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

EOC Reading 94 82 82 84 

Writing 94 78 75 75 

Algebra I 56 51 38 44 

Algebra II 48 72 49 68 

Geometry 32 36 59 55 

Earth Science 91 83 76 74 

Biology 86 64 76 63 

Chemistry 86 83 58 69 

Modern World History 59 70 63 73 

US History 59 66 63 54 

World Geography 72 83 81 66 

Graduation and 

Completion Index (if 

applicable) 

83 90 90 88 
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Staff Information 

 

Over the past three years, teacher turnover at Essex High School has steadily increased 

with 13 positions—39% of the current teaching staff—(12 resignations; 1 non-renewals) to be 

filled for the 2015-2016 school year.   Proposed teacher transfers and placement on an 

improvement plan resulted in some staff resignations.  These resignations and non-renewals have 

the greatest impact on the English and mathematics departments in the school with the need to 

replace three English teachers and three mathematics teachers for the upcoming school year.  

Only two English teachers and two mathematics teachers will be returning in 2015-2016.  One 

mathematics teaching position was vacated in mid-October of 2014 and because a qualified 

mathematics teacher could not be found to fill the position, students were divided among the 

other mathematics teachers at the school.  

   

Currently, the three English positions have been filled for the 2015-2016 school year with 

fully-licensed, highly-qualified English teachers.  To address the need for highly-qualified 

mathematics teachers, the Essex School Board approved a one-time signing bonus of $5,000 

with a three-year commitment to the school division.  In addition to teacher turnover over the 

past three years, the school has also had three different principals and two different assistant 

principals.  The current principal and assistant principal have established procedures and 

processes to create an environment focused on student learning and teacher accountability.   

 

The instructional staff for the 2014-15 school year was comprised of 34 teachers across 

all disciplines. The breakdown of full-time equivalent instructional staff members by department 

is documented in the following chart. 

 

Department/ Curricular Area Number of Full-time Equivalent Instructional 

Staff 

Mathematics 4.83 

English 5 

Science and Physical Education 5.83 

History 4 

Career and Technical Education 3 

World Language and Fine Arts 4.15 

Special Education 7 

 

Teaching experience level of instructional staff members is provided through the 

following chart. 

 

Years of Experience Teaching Number of Instructional Staff Members 

0 1 

1-5 11 

6-10 3 

11-20 13 

20+ 8 
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 The following information provides experience and licensure of new staff members for 

the 2015-2016 school year. 

 

Position Previous Teacher’s 

Years of 

Experience 

New Teacher’s 

Years of 

Experience 

Licensure 

English position 1 3 15 Collegiate Professional 

English 

English position 2 12 18 Postgraduate Professional 

English, History & Social 

Science, Administration & 

Supervision 

English position 3 1 0 Provisional 

English 

History position 1 16 4 Collegiate Professional 

History & Social Science 

Business position 1 20 0 Collegiate Professional 

Marketing Education, Business 

Information Technology 

French position 1 16 0 Provisional 

French K-12 

Note:  Essex High School is actively seeking and interviewing candidates for the remaining 7 

positions.   

 

Reconstitution Information 

 

The reconstitution plan will address the areas of governance, instructional program and 

staff.  Monitoring of this plan will be conducted by a governance committee comprised of 

specific stakeholders including school and division level administrators, teachers, parents, 

community members and students. The final committee list will be compiled upon agreement of 

all members of the committee to insure that all stakeholders are represented. The core committee 

will consist of Assistant Superintendent for Instruction, Director of Human Resources, Director 

of Special Services, EHS Principal, EHS Assistant Principal, lead teachers for each curricular 

area (English, mathematics, science, history, career and technical education, special education 

and world languages/fine arts), a school-level guidance counselor, a representative of the Essex 

Community Partnership for Education Excellence and the chairperson of the EHS Parent Teacher 

Organization.  Membership in the governance committee may include one or more members of 

the Essex County Public School Board.  Committee meetings will be open to all teachers, 

parents, students, and members of the community.    

 

The governance committee will serve as Essex High School’s school improvement team.  

This committee will monitor progress toward achieving three-year improvement plan goals.  In 

addition, this governance committee will report, at least quarterly, to the Essex County School 

Board.  Reconstitution of Essex High School will address the areas of governance, instructional 

program and staff.  Because Essex High School is the only public high school in Essex County, 

there have been no efforts placed on reconstituting the student population within it.   
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Mark all applicable areas of reconstitution: 

☒  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

Governance:  Principal.  For 

each of the years of 

Accreditation with Warning, 

Essex High School has had a 

different principal.  The current 

principal has had only one year 

to examine the needs of the 

school and recommend changes 

to staffing and programs.   

The Essex High School principal 

proposes to establish non-

negotiable requirements for 

lesson planning, instruction, 

assessment, and monitoring of 

individual student progress.  The 

principal will also promote the 

Virginia Tiered Systems of 

Supports (VTSS) including 

Positive Behavior Interventions 

and Supports (PBIS) to target 

individual student needs. 

Essex High School anticipates 

increased attention to individual 

student academic and behavioral 

progress and improved student 

performance through 

identification of areas of greatest 

student need and reduction in the 

time between identification and 

delivery of targeted 

interventions. 

Governance:  Central Office and 

Support.  During the 2013-2014 

school year, Essex County 

Public Schools hired a new 

Superintendent, Assistant 

Superintendent, and Director of 

Human Resources.  During the 

2014-2015 school year, Essex 

County Public Schools hired a 

new Director of Student Services 

and a mathematics coach for the 

division. 

Central office staff will remain 

in place.  Instructional coach 

positions will be restructured so 

that Essex High School will 

receive support from a 

mathematics coach, literacy 

coach, and curriculum coach. 

Essex High School anticipates 

greater support and resources 

available for teachers to help 

improve instructional planning 

and delivery.  Instructional 

coaches will focus on curricular 

and assessment alignment with 

state standards. These 

instructional supports can 

translate in the classroom by 

increasing the effectiveness of 

teacher delivery of content and 

teacher-student interactions, 

leading to greater understanding 

and higher student performance. 

Instructional Program: 

Curriculum and Instruction.  

Essex County Public Schools 

was at least one year behind the 

state in adopting new 

mathematics and 

English/language arts textbooks.  

As of the 2014-2015 school 

year, textbooks are current.  In 

addition, 2013 Academic 

Review findings indicated ECPS 

did not have a division 

curriculum.  The curriculum has 

been completed.  In 2014, ECPS 

did not have a division lesson 

plan template.  An aligned 

template was created and 

teachers have been trained on 

the new template.  Classroom 

Teachers will receive additional 

professional development on 

evidence-based practices, 

engagement strategies, and 

lesson planning.  The principal 

will monitor lesson planning and 

instructional practices weekly.  

The principal will provide 

additional training in data 

analysis and using data to inform 

instruction.  The literacy coach, 

mathematics coach, and 

curriculum coach will work with 

individual and groups of 

teachers to improve instructional 

planning and practice.   

Essex High School anticipates 

improved instructional planning 

and instructional practice, 

increased student engagement, 

decreased student conduct issues 

and overall improved student 

performance through higher 

yielding instructional evidence-

based practices. 
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instruction has lacked evidence-

based practices.   

Instructional Program:  

Instructional Schedule.  Essex 

County Public Schools increased 

the length of the instructional 

day during the 2013-2014 school 

year.  Essex High School 

changed from a traditional 

period schedule to an alternating 

A/B block schedule during the 

2013-2014 school year.  Essex 

High School currently operates 

on an alternating A/B block 

schedule.   

Essex County Public Schools 

plans to continue the increased 

instructional day.  Essex High 

School proposes to continue 

operating on an alternating A/B 

block schedule with all Algebra 

I and Geometry courses taught 

on a daily schedule (double-

blocked schedule).  In addition, 

the master schedule will provide 

common planning time for 

English and mathematics 

teachers.  Teachers will be 

required to participate in bi-

monthly professional learning 

community (PLC) group 

meetings.   

Essex High School anticipates 

improved instructional planning 

in English and mathematics by 

allowing for collaborative 

planning time for learning 

activities.  Essex High School 

anticipates improved student 

performance through increased 

available instructional time on 

task in the warned areas of 

Algebra I and Geometry.  PLCs 

configured by departments will 

allow teachers of common 

disciplines to collaborate and 

plan for instruction with higher 

yielding instructional strategies. 

Instructional Program:  

Assessment.  Essex High School 

currently conducts benchmark 

assessment of core content, SOL 

tested subjects.  Benchmark 

assessments are conducted every 

9 weeks following the division 

assessment calendar.  

Benchmark assessment increase 

in length and complexity as the 

year progresses covering all 

content taught.   

Essex County Public Schools is 

shifting from benchmark 

assessments to brief critical 

skills assessments conducted 

every 9 weeks following the 

division assessment calendar.  

Critical skills assessments are 

based on analysis of student 

performance by question 

identifying high priority SOLs 

(based on the state assessment 

blueprint) with traditional low 

student performance.   

Essex High School anticipates 

increasing instructional time and 

decreasing assessment time by 

conducting critical skills 

assessments during a standard 

class period.  Formative 

assessment through critical skills 

assessments will be more 

targeted to specific areas of need 

based on past performance.   

Instructional Program:  

Technology Integration.  During 

the 2013-2014 school year, key 

instructional and support 

personnel conducted research on 

options for instructional 

technology.  For the 2014-2015 

school year, classroom 

technology integration packages 

(LCD projector, laptop, 

instructional tablet/document 

camera, wireless access, sound 

amplification) were installed in 

all mathematics classrooms in 

August 2014 and all English 

classrooms in December 2014.   

Technology Integration 

Packages will be added to 

science and history classrooms 

prior to the start of the 2015-

2016 school year.  Teachers will 

receive training on use of the 

technology packages.   

Essex High School anticipates 

addition of technology 

integration packages will 

enhance student engagement and 

allow for multiple modes and 

methods of content delivery by 

teachers during an instructional 

block. Instructional practices 

should be varied and provide 

greater access to web-based 

applications for instruction.  

Professional development 

activities will support teachers 

through the explanation of how 

to best incorporate these 

technologies into daily lesson 

activities. 

Instructional Program:  Web- Essex High School will continue Essex High School anticipates 

Attachment A6

8



Division:  Essex County Public Schools      School: Essex High School 

 

 

9 | P a g e   4 / 1 / 2 0 1 5  
 

based Supplemental Program. 

Essex High School uses 

Interactive Achievement to 

create benchmark assessments 

and other class assessments for 

formative assessment.  No 

supplemental instructional 

programs are used. 

to use Interactive Achievement 

for creation of critical skills 

assessments and other formative 

assessments.  EHS will 

supplement instruction in 

Algebra I and Geometry with a 

web-based Compass Learning 

Program.  This program offers 

baseline diagnostics for 

individualizing remedial 

instruction.   This instruction 

will supplement regular 

classroom instruction through its 

incorporation into the 

instructional block.   

an increase in student 

performance in Algebra I and 

Geometry resulting from 

targeted remediation and 

practice provided through this 

web-based instructional tool.   

Staff: Mathematics.  Changes 

have been made to staffing in the 

warned area of mathematics.  

Essex High School has five math 

teacher positions.  One teacher 

resigned during the 2014-2015 

school year and the school was 

unable to fill the position.  

Students were reassigned to 

other mathematics teachers for 

the remainder of the 2014-15 

school year.  Two mathematics 

teachers (teaching primarily 

Algebra I and Geometry) with 

low student SOL pass rates will 

not be returning.   

Essex High School plans to hire 

three licensed mathematics 

teachers.  These teachers will 

receive the support of a mentor 

teacher and the division 

mathematics coach.  Essex 

County Public Schools is also 

offering a $5,000 signing bonus 

(with a three-year commitment) 

for new mathematics teachers.   

Essex High School anticipates 

improved student performance 

in mathematics through the use 

of a documented, aligned 

curriculum guide and pacing 

maps under the instruction of 

new staff and additional 

instructional coaching resources 

available to individual teachers. 

Staff:  English and History.  

Changes have also been made to 

staffing in the English and 

History departments.  The U.S. 

History teacher will not be 

returning.  Three English 

teachers will not be returning. 

Essex High School has hired 

new licensed English and 

History teachers. 

Essex High School anticipates 

improved student performance 

in English and History through 

the use of a documented, aligned 

curriculum guide and pacing 

maps under the instruction and 

guidance of new staff on 

corresponding End of Course 

SOL assessments. 
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Closing Rationale   

 

Over the last two years, Essex High School and the Division have undergone significant 

changes to meet the challenges of a high need student population.  These changes include: 

 Creating new Vision, Mission, and Goals statements 

 Restructuring the School Board/Central Office 

 Improving budget practices and providing updated resources 

 Restructuring school-level administration and support staff 

 Providing research-based targeted professional development 

 Strengthening instructional practices 

 Restructuring school-level instructional staff 

 

Preliminary SOL pass rate data indicates improvement in Algebra I (6%) and Algebra II 

(19%) with an overall increase in mathematics pass rates from 50% to 54% during the 2014-15 

school year.  The school has just begun to implement the revised and aligned curriculum guides 

and pacing maps started in 2013 and completed in June 2015.  The new curriculum guides are 

aligned to the state Standards of Learning and cognitive levels.  The new pacing maps are 

aligned with state assessment blueprints.  Teachers at Essex High School will receive support 

from a literacy coach, curriculum coach, and mathematics coach to implement these new 

curriculum guides and pacing maps.   

 

We are confident that these restructuring efforts, in addition to the other improvements 

articulated in this application will, given time, produce positive results.  In service of our 

students, we continue to embrace the expectations and tasks that must occur to ensure that school 

improvement happens. We will continue to be organized, focused, systematic, and persistent in 

our efforts to utilize research and evidence-based instructional practices and processes that will 

improve student performance.  We believe this persistence and commitment to our students and 

staff will result in academic gains leading to full accreditation status.  A rating of Conditional 

Accreditation should be considered for Essex High School to allow the school time to improve 

student academic performance.   
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Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
1 3%  

Number of the above teachers returning in  

2015-2016  
1   

Number and percent of teachers scoring proficient 

in 2014-2015 
29 88%  

Number of the above teachers returning in  

2015-2016 
17   

Number and percent of teachers scoring below 

proficient in 2014-2015 
3 9%  

Number of the above teachers returning in  

2015-2016 
1   

Number and percent of teachers fully licensed in 

2015-2016 
19 100%  

Number and percent of new teachers to the school  

in 2015-2016 
13 39%  

Number and percent of provisional teachers in 

2015-2016  
3* 9%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each area 

in which teachers are not endorsed)  

0* 0% 
Not 

Applicable 

Number and percent of long-term substitutes-that 

may be employed possibly more than 45 days 

(licensed or not licensed) in 2015-2016 (name each 

area in which there is a long-term substitute that 

may be employed more than 45 days) 

0* 0% 
Not 

Applicable 

*Note:  Essex High School is actively seeking and interviewing candidates for the remaining 7 

positions.  These figures are subject to change.  

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

      The principal has completed one year at Essex High School (EHS).  His previous 

administrative experience was in two different Virginia high schools, neither of which were in 

school improvement.  Prior to his arrival, EHS had two principals over the previous three 

school years.  One of the action steps taken to improve EHS was to replace the school 

principal in 2013.  When this was not successful, in 2014, the principal was replaced again.  

When the current principal was hired in Essex he had one year of experience as a high school 

principal.   
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     The principal has participated in all Aligning Academic Review and Performance 

Evaluation (AARPE) training sessions and site visits.  He is an active member of the Essex 

County Public Schools division steering committee for implementation of the Virginia Tiered 

Systems of Support (VTSS) and the school level Positive Behavior Intervention and Support 

(PBIS). The principal delivered professional development to his staff in the areas of writing 

SMART behavioral objectives and aligning lesson plans to Academic Review standards. He 

has been instrumental in recommending staffing changes that are anticipated to improve 

student performance during the 2015-2016 school year.  

 

     The principal has played a vital role in the implementation of initiatives that have laid the 

groundwork for school improvements at EHS, including identifying staff morale and 

accountability deficits among staff members. He has brought about a greater understanding of 

and expectation for the school improvement process and teacher evaluation process to 

instructional staff through informational meetings with instructional staff at the individual, 

department, and school-wide levels. 
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  Essex High 

Grades: 09‐12 
Essex County 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics, History 

2013‐2014  2012‐2013  Accredited with Warning  Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  Mathematics 

2015‐2016  2014‐2015  TBD  Mathematics, History 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  86%  90%  93%  80%  79%  79% 

Mathematics  81%  77%  43%  56%  50%  58% 

Science  80%  81%  89%  76%  72%  71% 

History  77%  75%  65%  75%  70%  63% 

Graduation Completion 
Index 

N/A  85  85  90  90  92 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Made AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Met AMOs  Not Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Not Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Not Title I 

2015‐2016  2014‐2015  Met AMOs  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  92%  91%  94%  82%  82%  83% 

Writing  79%  90%  94%  78%  75%  75% 

Mathematics  81%  67%  43%  54%  50%  57% 

Science  81%  81%  88%  76%  72%  71% 

History  77%  62%  64%  75%  69%  63% 
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School Information/Demographics 
Required Information:  Total school population; free and reduced lunch population; grade levels 
served; grade level population. 
 
The total school population for S. P. Morton is 622 students. All students are on a free lunch 
program.  S.P. Morton Elementary serves grade levels, Pre-K through 5 grades. The following 
are the grade level populations: 
Pre-K =70 
Kindergarten= 100 
1st grade= 94 
2nd grade=98 
3rd grade=97 
4th grade=74 
5th grade=89 
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Accountability Pass Rates 
 
Overall School Achievement Data 

 2012-2013  
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014  
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015  
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 
Assessments 

English 68 46 39 68 

Mathematics 41 40 41 73 

Science 75 78 30 63 

History 74 63 85 95 

Graduation and 
Completion 
Index (if 
applicable) 

    

 
Grade Level Pass Rates 

Subject/Grade 2012-2013 
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015 
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 
Assessments 

Example: 
English-3rd 
grade; EOC 
English 

    

English 3rd grade 65 59 46 72 
English 4th grade 68 38 35 70 
English 5th grade 69 49 34 54 
Math 3rd grade 38 41 36 83 
Math 4th grade 40 32 50 76 
Math 5th grade 45 45 26 48 
Science 5th grade 75 60 30 64 
Virginia Studies 
– 5th grade 

83 79 85 95 

     
Graduation and 
Completion 
Index (if 
applicable) 

    

Attachment A7

3



Division:  Franklin City Public Schools                School: S. P. Morton Elementary 
 

Appendix A:  Staff Information 

4 | P a g e     4 / 1 / 2 0 1 5  
 

Staff Information 
 
S.P. Morton Elementary School has the following staff:  
Administrators=2    
Guidance=1    Specialists=8 
SPED = 10    Paraprofessionals=11 
Nurse=1    Custodians=5 
PreK= 4    Cafeteria=5 
Kindergarten=6   PALS Tutors=3 
1st =6     Remediation Coach=1 
2nd=6     Office Staff = 3 
3rd =6 
4th=4 
5th=4 
 
The number and percent of teachers scoring above proficient in 2014-2015 was 3 / 6% scoring 
The number and percent of teachers scoring proficient in 2014-2015 was 46 / 85.18%. 
 
Reconstitution Information 
Mark all applicable areas of reconstitution: 
☒  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 
Existing Practice Proposed New Practice Anticipated Impact 
Governance: Currently building 
level administrators conduct 
daily/weekly and triangular 
walkthroughs with central office 
administrators.  

SP Morton and Central Office 
Leadership will use the Teacher 
Evaluation interrelated 
reliability techniques learned in 
AARPE trainings to conduct 
daily/weekly walkthroughs and 
provide meaningful and timely 
feedback to teachers based on 
evidences observed. 

Administration will provide 
evidence based feedback on 
instructional practices, delivery, 
classroom management and data 
driven decisions. 

Staff: The staff utilizes the 
following practices: 
collaborative planning, 
department scheduling,  
instructional/planning, and 
utilizes the reading specialist(s). 
 

A math coach has been added to 
the SP Morton for the 2015-
2016 school year to provide 
additional mathematics support  
to targeted SP Morton students 
in grade K-5. 
 
SP Morton will receive a math 
consultant from a math grant 
with William and Mary 
University to assist math 
teachers in grades K-5. 
 

Student achievement will 
increase. 
 
The math coach will ensure the 
school curriculum is aligned 
with state and national standards 
and the FCPS math curriculum. 

Instruction: The teachers target 
instruction for tiers 1, 2 & 3.  By 
utilizing diagnostic assessments, 
teachers can target instruction in 
Reading and Math. Pearson 

SPM while making significant 
gains missed accreditation in 
Reading and Science.  Reading 
will be the focus for the 2015-
2016 school year and SP Morton 

Increased reading scores with 
the implementation of a 
balanced literacy program and 
the academy of reading 
intervention.  
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SuccessMaker will continue to 
be utilized to enhance Reading 
and Math achievement.   

has purchased Academy of 
Reading as an intervention to 
assist students with reading.  
classroom. 
 
SPM will implement a balanced 
literacy program grades K-5 
 

 
 
Closing Rationale 
 

SP Morton made significant academic gains during the 2014-2015 school year.  The gains made 
by SP Morton exceeded the targets set by the Virginia Department of Education and missed 
achieving full accreditation by 2 percentage points in reading and 6 percentage points in science.  
We believe the trajectory of this improvement merits the rating of conditional accreditation. 

Preliminary 2014-2015 SOL results for reading are 68%.  

The goal for the 2015-2016 school year is to increase reading by 10 percentage points in all 
student categories; therefore achieving 78% in reading. 

Preliminary 2014-2015 SOL results for science 64%.  

The goal for the 2015-2016 school year is to increase science by 10 percentage points in all 
student categories; therefore achieving 74% in science. 

 

Overall School Achievement Data 
SP Morton Elementary School 
 
 
Subject 

2014-2015  
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 
Assessments 

English 39 68 

Mathematics 41 73 

Science 30 64 

History 85 95 

Graduation and 
Completion 
Index (if 
applicable) 
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It is the expected outcome that our efforts will result in full accreditation for SP Morton Elementary 
School.  Franklin City Public Schools will continue to support the efforts of SP Morton Elementary 
School to move toward full accreditation.  

 

Description Number of 
Teachers 

Percent of 
All 

Teachers 

Area of 
Teaching 

Number and percent of teachers scoring above 
proficient in 2014-2015 

3 6%  

Number of the above teachers returning in  
2015-2016  

2   

Number and percent of teachers scoring proficient 
in 2014-2015 

46 85.18%  

Number of the above teachers returning in  
2015-2016 

38   

Number and percent of teachers scoring below 
proficient in 2014-2015 

5 9.2%  

Number of the above teachers returning in  
2015-2016 

4   

Number and percent of teachers fully licensed in 
2015-2016 

54 100%  

Number and percent of new teachers to the school  
in 2015-2016 

12 22.2%  

Number and percent of provisional teachers in 
2015-2016 

3 6.3%  

Number and percent of  teachers not teaching in 
their endorsed area in 2015-2016 (name each area 
in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-that 
may be employed possibly more than 45 days 
(licensed or not licensed) in 2015-2016 (name each 
area in which there is a long-term substitute that 
may be employed more than 45 days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 
low-performing school:   
 
The current principal has been at S.P. Morton Elementary School one year.  He has served as an 
assistant principal for two year at the high school level.  He was appointed principal of SP 
Morton Elementary in July of 2014.  He left the high school to become principal of SP Morton 

Attachment A7

6



Division:  Franklin City Public Schools                School: S. P. Morton Elementary 
 

Appendix A:  Staff Information 

7 | P a g e     4 / 1 / 2 0 1 5  
 

and at the time of his departure from the high school, Franklin High School was “Fully 
Accredited.”   
The gains exhibited overall from the results of the 2014-2015 academic year indicate. He has the 
ability to move students toward academic success in a school that is not performing to the state 
standards. 
Reading, writing and math are areas identified for continuous improvement to meet full 
accreditation. 
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  S.P. Morton Elementary 

Grades: PK‐05 
Franklin City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  English 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science 

2015‐2016  2014‐2015  TBD  English, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  79%  75%  68%  46%  39%  68% 

Mathematics  88%  83%  71%  40%  41%  73% 

Science 
Gr 3: 77% 
Gr 5: 86% 

Gr 3: 82% 
Gr 5: 74% 

Gr 3: 74% 
Gr 5: 75% 

72%  30%  63% 

History 
Gr 3: 81% 
Gr 4‐5: 93% 

Gr 3: 80% 
Gr 4‐5: 86% 

Gr 3: 72% 
Gr 4‐5: 80% 

78%  85%  95% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Focus School  Title I 

2013‐2014  2012‐2013  Priority School  Title I 

2014‐2015  2013‐2014  Priority School  Title I 

2015‐2016  2014‐2015  Priority School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  78%  75%  67%  48%  38%  65% 

Writing  80%  69%  63%  38%  32%  N/A 

Mathematics  87%  82%  41%  39%  38%  69% 

Science  81%  78%  74%  63%  30%  64% 

History  87%  83%  75%  78%  85%  94% 
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School Information/Demographics 
Required Information:  Total school population; free and reduced lunch population; grade levels 
served; grade level population 
 
The total school population for J.P. King Middle School is 245 students; 120 males and 125 
females.  All students are on a free lunch program.  J. P. King Middle School serves grade levels, 
6th-8th grades. The following are the grade level populations: 
6th grade = 90 students 
7th grade = 76 students 
8th grade = 79 students 
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Accountability Pass Rates 
 
Overall School Achievement Data 

 2012-2013  
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014  
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015  
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 
Assessments 

English 79 54 69 72 

Mathematics 44 51 64 84 

Science 91 61 57 69 

History 64 63 68 94 

Graduation and 
Completion 
Index (if 
applicable) 

N/A    

 
Grade Level Pass Rates 

Subject/Grade 2012-2013 
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015 
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 
Assessments 

English 6th  grade 72 53 70 72 
English 7th grade 77 45 67 84 
English 8th  grade 88             58 60 64 
Math 6th grade 41             50 61 72 
Math 7th grade 22             34 35 84 
Math 8th grade 56 44 58 69 
Physical Science 
8th  grade 

91 61 55 76 

Civics & 
Economics 8th 
grade  

           86            73 66 94 

Graduation and 
Completion 
Index (if 
applicable) 

N/A    
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Staff Information 
 
J. P. King Middle School has the following staff:  
 
Licensed Staff 
Administrators=2   Office Staff = 2 
Guidance=1    Specialists= 10 
SPED = 4    Paraprofessionals= 5 
Nurse=1    Custodians= 2 
6th grade teachers =4   Cafeteria= 4  
7th grade teachers = 4    
8th grade teachers = 4                    
SPED = 4      
 
The number and percent of teachers scoring above proficient in 2014-2015 were 4 / 15.8%. 
The number and percent of teachers scoring proficient in 2014-2015 were 23 / 85.2%. 
 
 
 
Reconstitution Information 
Mark all applicable areas of reconstitution: 
☒  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 
Existing Practice Proposed New Practice Anticipated Impact 

Governance: Currently Building  
Level Administrators conduct 
Daily/Weekly and Collaborative 
Walkthroughs with Central 
Office Administrators. 

JPK and Central Office 
Leadership will use the Teacher 
Evaluation interrelated 
reliability techniques learned in 
AARPE trainings to conduct 
daily/weekly walkthroughs and 
provide meaningful and timely 
feedback to teachers based on 
evidences observed. 
 

Administration will provide 
evidence based feedback and 
constructive feedback on 
instructional practices, delivery, 
classroom management and data 
driven decisions. 

Staff:   
Staff participates in grade level 
planning to create aligned 
lessons, disaggregate data, 
provide targeted interventions 
and remediation to identified 
students.  
Targeted professional 
development is provided 
through weekly Professional 
Learning Community members 

A math coach has been added to 
the JP King staff for the 2015-
2016 school year to provide 
additional mathematics support  
to targeted JPK students in 
grades 6-8. 
  

Student achievement will 
increase. 
  
Ensure the school curriculum is 
aligned with state and national 
standards and the FCPs Math 
curriculum. 
 

Instruction: Teachers will 
provide aligned instruction for 
all students (Tier 1 Instruction) 

JPK missed accreditation due to 
low writing scores.  Writing will 
be the focus for the 2015-2016 

Increased writing scores with 
the implementation of a 
balanced literacy program, 
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based on student performance 
data teachers provide additional 
support through Tier 2 and Tier 
3 leveled interventions.  
Teachers utilized Pearson 
SuccessMaker to enhance 
Reading & Math achievement.   

year and JPK has purchased the 
Write Source Program.   
 
JPK will implement 
Advancement via Individual  
Determination (AVID) with an 
emphasis on Writing as a school  
wide initiative. 
 
JPK will implement a balanced 
Literacy Program grades 6-8 
 

writing strategies school wide 
with AVID and the Write 
Source program.  
 

   

 

 

Closing Rationale 
 

J. P. King Middle School made significant academic gains during the 2014-2015 school year.  
The gains made by JP King exceeded the targets set by the Virginia Department of Education 
and missed achieving full accreditation by 1  percentage point in 1 content area.  We believe this 
trajectory of this improvement merits the rating of conditional accreditation.   

Preliminary 2014-2015 SOL results for Reading are 74%. 

The goal for the 2015-2016 school year will be to increase by 10 percentage points in all student 
categories; therefore achieving 84% in Reading. 

Preliminary 2014-2015 SOL results for Math are 79%.   The goal for the 2015-2016 school year 
in mathematics will be to increase by 6 percentage points in the all student category resulting in 
an 85% pass rate.   

It is the expected outcome that our efforts will result in full accreditation for J. P. King Middle 
School. Franklin City Public Schools will continue to support the efforts of JP King Middle 
School to move toward full accreditation.  
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Description Number of 
Teachers 

Percent of 
All 

Teachers 

Area of 
Teaching 

Number and percent of teachers scoring above 
proficient in 2014-2015 

4 15.8%  

Number of the above teachers returning in  
2015-2016  

4   

Number and percent of teachers scoring proficient 
in 2014-2015 

23 85.2%  

Number of the above teachers returning in  
2015-2016 

17   

Number and percent of teachers scoring below 
proficient in 2014-2015 

0 0  

Number of the above teachers returning in  
2015-2016 

0   

Number and percent of teachers fully licensed in 
2015-2016 

27 100%  

Number and percent of new teachers to the school  
in 2015-2016 

3 11%  

Number and percent of provisional teachers in 
2015-2016 

0 0  

Number and percent of  teachers not teaching in 
their endorsed area in 2015-2016 (name each area 
in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-that 
may be employed possibly more than 45 days 
(licensed or not licensed) in 2015-2016 (name each 
area in which there is a long-term substitute that 
may be employed more than 45 days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 
low-performing school:   
The Principal has completed three years at J. P. King Middle School as principal. She has been in 
Franklin City Public Schools for twenty years. During her tenure she has served as an English 
teacher (12 years at J. P. King Middle School), an Assistant Principal (5 years at S.P. Morton 
Elementary), and her current position as Principal (3 years at J.P. King Middle School) Her 
efforts have contributed to the significant academic gains made at J.P. King Middle School. 
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  Joseph P. King Jr. Middle 

Grades: 06‐08 
Franklin City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics, History 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, History, Science 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  84%  81%  79%  54%  69%  74% 

Mathematics  73%  71%  44%  51%  64%  79% 

Science  81%  84%  91%  78%  57%  79% 

History  81%  73%  73%  63%  68%  95% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Priority School  Title I 

2013‐2014  2012‐2013  Priority School  Title I 

2014‐2015  2013‐2014  Priority School  Title I 

2015‐2016  2014‐2015  Met AMOs  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  83%  82%  78%  52%  65%  74% 

Writing  84%  71%  78%  52%  59%  57% 

Mathematics  70%  63%  43%  45%  57%  74% 

Science  81%  84%  91%  61%  56%  79% 

History  81%  73%  64%  63%  67%  95% 
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School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 

 
School Information/Demographics 

Frederick County Middle School is a rural middle school serving 679 students in grades six, seven, and 

eight.  

Student information 

 
Grade 6 Grade 7 Grade 8 All Grades 

Percentage of 

total 

Students enrolled 237 233 209 679 100% 

White 224 228 196 648 95% 

African 

American  
2 4 6 12 <2% 

LEP 3 0 2 5 <1% 

Economically 

Disadvantaged 
77 60 60 197 29% 

Students with 

Disabilities 

(SWD) 

37 36 28 101 15% 

 

Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 79% 65% 65% 72% 

Mathematics 52% 56% 63% 70% 

Writing 72% 65% 60% 70% 

Science 91% 75% 69% 76% 

History 83% 86% 86% 87% 

Graduation and 

Completion 

N/A N/A N/A N/A 
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Index  

 
Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

English: 

Reading 6 

81% 66% 62% 64% 

English: 

Reading 7 

83% 64% 72% 77% 

English: 

Reading 8 

76% 65% 60% 76% 

English: 

Writing 8 

72% 65% 60% 70% 

Mathematics 6 42% 53% 47% 51% 

Mathematics 7 52% 38% 59% 71% 

Mathematics: 8 26% 45% 51% 75% 

Algebra 1 76% 83% 93% 97% 

Geometry 100% 97% 100% 100% 

History 6
th

 

grade, US 

History 1 

86% 91% 90% N/A 

History 7
th

 

grade, US 

History 2 

N/A 81 84 N/A 

8
th

 grade, Civics 

and Economics 

81 N/A 84 87 

Science 8 91 75 69 76 

Graduation and 

Completion 

Index (if 

applicable) 

N/A N/A N/A N/A 
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Staff Information 
 

See Appendix A for additional information. 

At the end of the 2013-2014 school year, six teachers left their teaching positions. Of those teachers, three 

resigned from Frederick County Public Schools, one transferred to another school within the division, and 

two moved to different teaching positions within the school. One moved from math to technology 

education, and the other moved from English 6 to reading specialist. 

Licensed instructional staff for 2014-2015 included 52 classroom teachers, a library media specialist, a 

reading specialist, Instructional Technology Resource Teacher, Intervention Resource Teacher, and three 

school counselors. Six instructional aides support students in settings such as special education 

classrooms, In-School Assistance, and the library media center. Frederick County Middle School also 

employs a full-time school nurse. Classified/support staff include three secretaries, one bookkeeper, five 

custodians, and the Nutrition Services staff.  

At the end of the 2014-2015 school year, nine teachers left their teaching positions. Of those teachers, two 

retired, four resigned from Frederick County Public Schools, two transferred to other schools within the 

division, and one moved to a different teaching position within the school, from mathematics teacher to 

instructional coach. 

All teachers hold current Virginia teaching licenses, with endorsements in the subjects they teach. Of the 

43 returning teachers, one holds a Provisional teaching license, 23 hold Collegiate Professional licenses, 

and 19 hold Post Graduate Professional licenses. Years of teaching experience for returning teachers 

ranges from 1 year to 35 years, with a mean of 14 years, median of 14 years, and mode of 3 years.  

A full-time, site-based instructional coach has been hired for the 2015-2016 school year.  The 

instructional coach and administrators will participate in professional development in July through the 

University of Virginia to develop a model for using the instructional coach to improve teacher 

effectiveness.  Follow up training will be provided throughout the school year. 

 

School governance was reconstituted in May 2015 to strengthen the administrative team and increase the 

capacity for instructional leadership. Two assistant principals were hired and the position of Dean of 

Students was created to enhance the learning environment. Both new assistant principals possess strong 

instructional skills, and were selected based on their experience in raising student achievement for 

struggling students. They will work closely with teachers, the school principal, and division staff to 

support the instructional program of the school. 

 

School leadership consists of a principal, two assistant principals, and a dean of students. The principal 

has led the school for the past four years, and holds a Postgraduate Professional license with 

endorsements in Education Administration, Reading, and NK-8 education. Both assistant principals are 

new school administrators who hold Postgraduate Professional Licenses with endorsements in Education 

Administration, science, and English. The dean holds a Postgraduate Professional license with 

endorsements in Education Administration, health, and physical education.  
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Reconstitution Information 

Mark all applicable areas of reconstitution: 

☒  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

Governance: Management of 

School and Programs 

 

Principal and assistant principals 

attend content, grade level and 

department meetings as schedule 

permits. 

 

Administrative duties are 

assigned by grade levels. 

 

Professional development is 

provided to the staff as a whole, 

or by department with minimal 

differentiation for individual 

learning needs of staff. 

 

Teachers set goals by 

department, not individually. 

 

 

 

Governance: Instructional 

Leadership 

 

Principal will set the vision of 

high expectations and improved 

student achievement and, 

working collaboratively with the 

leadership team, will develop the 

school improvement plan based 

on the needs of the school.  

 

Principal, working 

collaboratively with the 

leadership team, will develop 

and implement a strategic, 

focused professional 

development plan to help 

teachers achieve their student 

growth goals.  

 

Principal and assistant principals 

will work with teachers to help 

them set and monitor individual 

goals with measurable targets for 

student growth.  

 

Through weekly attendance, 

principal and assistant principals 

will provide consistent 

leadership to content, grade 

level, department, and faculty 

meetings to help teachers remain 

focused on their student growth 

goals.   

 

Increase in SOL test scores to 

meet or exceed state 

accreditation requirements in all 

tested areas. 

 

English- Increase 5 percentage 

points to 77% pass rate 

Mathematics- Increase 5 

percentage points to 75% pass 

rate 

Science- Increase 4 percentage 

points to 80% pass rate 

History-Increase 3 percentage 

points to 90% pass rate 

 

Teachers will set individual 

performance goals and work 

toward achieving measurable 

targets for student growth.  

 

Governance:  Traditional 

administrative team 

 

 

Three-member administrative 

team consists of a principal and 

two assistant principals. 

 

Principal serves in both a 

management and leadership role, 

Governance:  Expanded 

administrative team and role 

of Dean  

 

Expanded 4-member 

administrative team includes a 

Dean of Students. 

 

Principal will focus on 

instructional leadership and 

Increase in SOL test scores to 

meet or exceed accreditation 

requirements in all tested areas. 

English -Increase 5 percentage 

points to 77% pass rate 

Mathematics- Increase 5 

percentage points to 75% pass 

rate 

Science- Increase 4 percentage 

points to 80% pass rate 
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responsible for student discipline 

and the instructional program for 

a grade level.  

 

Principal and assistant principals 

meet monthly with teams and 

Intervention Resource Teacher 

(IRT) to identify student needs 

and interventions using the 

Leveled Problem Solving 

Process.  

 

Assistant principal collects and 

monitors data on student 

discipline, and communicates 

this information to staff.  

 

 

 

 

school governance.  

 

The principal and leadership 

team will work collaboratively 

with members of the school 

community to increase student 

engagement and build positive 

school culture.  

 

Professional development will 

be provided for all staff on the 

Tiered Systems of Support 

(TSS) program. 

 

The Dean will manage student 

discipline and provide leadership 

to the Positive Behavior 

Interventions and Supports 

(PBIS) component of the TSS 

program.  

 

The Dean will facilitate 

development of a school-wide 

behavior plan based on TSS.  

 

Principal and assistant principals 

will provide instructional 

leadership (classroom 

observations with feedback, 

facilitation of team, content, and 

department meetings for the 

subjects and grade levels under 

their supervision). 

 

History-Increase 3 percentage 

points to 90% pass rate 

 

Decreased student removals 

from class for disciplinary 

reasons, compared with end-of-

year data from June 2015. 

 

Increased instructional 

leadership provided by principal 

and assistant principals: 

1. Weekly attendance at content 

and team meetings for assigned 

subjects and grades.  

2. Minimum of ten walk-

throughs and/or classroom 

observations per week, with 

formative feedback provided to 

teachers. 

Instructional Program: 

Alignment and Planning  

(Standard 2) 

 

 

Professional development is 

conducted at the school and 

division level to align written, 

taught, and assessed curriculum. 

 

Teachers post lesson plans to the 

Google Lesson Plan Site weekly. 

 

 

Feedback from administrators to 

teachers with regard to lesson 

plans is inconsistent.   

Instructional Program: 

Increased Alignment of 

Written, Taught, and Assessed 

Curriculum 

 

Principal and assistant principals 

will continue to review and 

provide feedback on lesson 

plans. Plans shall include 

conditions, behavior, and criteria 

as outlined in Aligning 

Academic Review and 

Performance Evaluation 

(AARPE) - Technical 

Assistance. 

 

Professional development will 

Increase in SOL test scores to 

meet or exceed accreditation 

requirements in all tested areas. 

English- Increase 5 percentage 

points to 77% pass rate 

Mathematics- Increase 5 

percentage points to 75% pass 

rate 

Science- Increase 4 percentage 

points to 80% pass rate 

History-Increase 3 percentage 
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After the division-level review 

of random lesson plans using the 

Virginia Department of 

Education (VDOE) lesson 

planning rubric, 27% of plans 

reviewed were at the functional 

implementation level.  

be provided on the 

Understanding by Design unit 

planning model, including 

assessments Table of 

Specifications. Teachers will 

implement strategies learned 

with feedback by principal or 

assistant principals. 

 

All teachers will post plans on 

the Google site. Administrators 

will select a random sample of 

lesson plans weekly and review 

using the VDOE lesson plan 

rubric. Administrators will 

provide individualized feedback 

on alignment within three days.  

 

points to 90% pass rate 

60% of lessons will meet the 

Functional Implementation 

standard as identified in the 

VDOE Lesson Planning Rubric 

by June 2016. 

 

Instructional Program:  

Professional Knowledge and 

Instructional Delivery 

 

A walk-through form was 

developed by the school 

improvement team with input 

from teachers. Follow-up 

feedback was inconsistent. 

 

Teachers utilize instructional 

practices based on what they 

believe to be effective. 

 

Teachers set goals by 

department, not individually. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Instructional Program:  

Reflective Practice and High- 

Yield Instructional Strategies 

 

A walkthrough form with 

focused look-fors based on the 

school improvement plan will be 

developed and utilized, with 

specific feedback provided 

within three instructional days of 

the walk-through. 

Administrators and instructional 

coach will coach teachers to 

reflect on their teaching 

practices during individual and 

team meetings. 

Principal and leadership team 

will identify specific research-

based, high-yield instructional 

practices and will facilitate 

professional development to 

teach teachers to use those 

strategies effectively.    

Teacher use of the selected high-

yield strategies will be 

monitored during walk-throughs 

Increase in SOL test scores to 

meet or exceed accreditation 

requirements in all tested areas. 

English- Increase 5 percentage 

points to 77% pass rate 

Mathematics- Increase 5 

percentage points to 75% pass 

rate 

Science- Increase 4 percentage 

points to 80% pass rate 

History-Increase 3 percentage 

points to 90% pass rate 

 

Increase in SOL test scores for 

students with disabilities. 

English- Increase percentage of 

students with disabilities passing 

the SOL test from 21.4% in 

2015 to 30% in 2016. 

Math- Increase percentage of 

students with disabilities passing 

the mathematics SOL test from 

16.7% in 2015 to 25% in 2016. 

100% of teachers will utilize 

research based instructional 

strategies and will meet Look 
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and classroom observations.  

Teachers will provide timely and 

specific feedback to students 

based on results of formative 

assessment. 

Fors specified in walkthrough 

document. 

100% of teachers will work with 

school administrators to develop 

personalized learning plans for 

professional growth. 

100% of teachers will 

demonstrate improvement in 

their instructional practice, as 

measured by attainment of their 

individual goals. 

 

Instructional Program: 

Providing Services for 

Students With Disabilities 

 

Special education teachers use 

similar instructional strategies to 

those used in the general 

education classroom.   

 

Special education teachers have 

implemented some aspects of the 

I'm Determined program.  

 

Instructional Program: 

Improving Outcomes for 

Students With Disabilities 

 

All special education teachers 

will participate in professional 

development on explicit 

instruction and I'm Determined 

to meet the needs of students 

with disabilities. Teachers will 

implement strategies learned, 

with feedback provided by the 

instructional coach and/or 

principal. 

Principal and assistant principals 

will monitor use of the selected 

high-yield strategies by special 

education teachers during walk-

throughs and classroom 

observations.  

Teachers will provide timely and 

specific feedback to students 

based on results of formative 

assessment. 

 

 

 

 

Increase in SOL test scores for 

students with disabilities 

(SWD): English- Increase 

percentage of SWD passing the 

SOL test from 21.4% in 2015 to 

30% in 2016 

 Math- Increase percentage of 

SWD passing the mathematics 

SOL test from 16.7% in 2015 to 

25% in 2016. 

Student growth: SWD will show 

an increase of at least one 

category on the growth table, as 

measured by SOL test scores in 

Reading and Mathematics.   

100% of special education  

teachers will utilize research 

based instructional strategies and 

will meet“ Look Fors” specified 

in walkthrough document. 
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Instructional Program: 

Introducing the VDOE 

Writing Rubric 

Quarterly writing prompts were 

administered at all 3 grade 

levels.  

Teachers were trained in scoring 

student papers using the VDOE 

scoring rubric, and utilized the 

rubric. Inter-scorer reliability is 

a concern. 

Students were taught to use the 

VDOE writing rubric as a self-

evaluation tool. Implementation 

occurred with inconsistent 

fidelity. 

Instructional Program:  Using 

the VDOE Writing Rubric and 

Personal Goal-setting to 

Improve Student Writing 

The English lead teacher, in 

collaboration with the division-

level Supervisor of English, will 

provide professional 

development and practice for 

English teachers and students to 

improve their understanding of 

the VDOE writing rubric. 

Teachers will provide 

personalized instruction to 

students based on the scored 

writing prompts.  

Students will maintain digital 

writing portfolios to demonstrate 

growth in writing skills. 

Students will set personalized 

goals for improving their 

writing, and track progress 

toward their goals using a data 

notebook. 

Increase in student SOL: Writing 

pass percentage from 70% to 

75%. 

 

Students scoring below 4 on any 

component of the VDOE writing 

rubric will demonstrate growth 

of at least one level on the 

subsequent writing prompt.  

100% of teachers will utilize 

research based instructional 

strategies and will meet“Look 

Fors” specified in walkthrough 

document. 

 

Students will improve their 

writing skills as evidenced by 

writing samples in their writing 

portfolio. 

Instructional Program: Using 

data to measure student 

performance. 

Use data from formative 

assessments, common  unit 

assessments, Student Growth 

Assessment, and other teacher-

created assessments to measure 

student growth and plan for 

instruction 

Monthly Focus Team meetings 

focused on student behavior.  

Use of data to drive instruction 

is inconsistent. 

Instructional Program: Using 

data to drive instructional 

practice. 

Administrators will facilitate 

data meetings to assess student 

progress and plan for 

instructional interventions: 

English - 1
st
 and 3

rd
 Friday of 

each month, Math-2
nd

 and 4
th
 

Friday of each month. 

Teachers will utilize Interactive 

Achievement to collect data and 

drive instructional practice. 

100% of students identified 

during data meetings as not 

mastering required concepts and 

skills will demonstrate 

improvement after intervention, 

as measured by scores on 

follow-up assessment. 

Growth will be measured by: 

a) Increased scores on 

Interactive Achievement, 

including Student Growth 

Assessment (SGA) 

b) Retests 

b) Increased mean scaled scores 
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Data team will review data to 

identify students who do not 

master concepts and skills. 

Interventions will include direct 

instruction, individual practice, 

and feedback. 

Data team will identify students 

who require Tier 2 and Tier 3 

support. Personalized learning 

plans will be developed for all 

students receiving Tier 2 and 

Tier 3 instruction.  

on SOL tests by at least 0.20 

standard deviations compared to 

the previous year 

Staff: Instructional Coach 

 

School and division-level 

administrators provide coaching 

in instructional strategies. 

Staff:  Full time, site-based 

Instructional Coach hired to 

provide ongoing personalized 

support to instructional staff. 

 

The instructional coach and 

administrators will participate in 

professional development in July 

2015 to develop a model for 

using the instructional coach to 

improve teacher effectiveness.  

 

Follow-up training will be 

provided throughout the year. 

 

The Instructional Coach will 

work collaboratively with 

teachers to provide feedback and 

information about effective 

instructional practices. 

 

Increase in SOL test scores to 

meet or exceed accreditation 

requirements in all tested areas. 

 

English- Increase 5 percentage 

points to 77% pass rate 

Mathematics- Increase 5 

percentage points to 75% pass 

rate 

Science- Increase 4 percentage 

points to 80% pass rate 

History-Increase 3 percentage 

points to 90% pass rate 

 

Increase in SOL test scores for 

students with disabilities. 

English- Increase percentage of 

students with disabilities passing 

the SOL test from 21.4% in 

2015 to 30% in 2016. 

Math- Increase percentage of 

students with disabilities passing 

the mathematics SOL test from 

16.7% in 2015 to 25% in 2016. 

 

Increased implementation over 

time of research-based 

instructional strategies identified 

through the school improvement 

process.  

 

Closing Rationale 
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The application for Conditional Accreditation for Frederick County Middle School is based on 

both an upward trend in improved student achievement and a strategic plan for continued 

growth.  

 

Standards of Learning test pass rates increased at Frederick County Middle School in all tested 

areas for the 2014-2015 school year, with increases of ten points in writing, seven points in 

mathematics and reading, six points in science, and one point in history. This can be attributed to 

the school’s focus on planning, alignment, and increased student engagement.  The school met or 

exceeded the accreditation benchmark of 70% in mathematics, science, and history. English pass 

rates increased from 63% in 2013-2014 to 71% in 2014-2015, falling short of the accreditation 

benchmark of 75%.  

 

Moving forward, the principal, working collaboratively with the leadership team at the school 

and division levels, has developed a strategic plan to continue to increase student performance by 

focusing on the following: 

 Improved School Culture: Positive Behavior Systems and Supports (PBIS), as part of  

Tiered Systems of Support (TSS), will be used to develop, teach, and monitor school-

wide expectations and meet individual needs of students  

 Increased Instructional Leadership: Expanding the administrative team to include a Dean 

of Students will allow for greater instructional leadership by the principal and assistant 

principals  

 Increased lesson alignment to meet Functional Implementation as identified in the 

VDOE Lesson Planning Rubric 

 Increased use of reflective practice and high-yield instructional strategies 

 Improved outcomes for students with disabilities through use of Explicit Instruction and 

I’m Determined strategies  

 Use of the VDOE writing rubric and personal goal-setting to improve student writing 

 Use of data to drive instructional practice 

 Addition of a full-time, site-based Instructional Coach to provide ongoing personalized 

support to instructional staff 

 

While several of the strategies noted above have been initiated in the past year, the intensity of 

implementation is increased for the 2015-2016 school year, with the expectation of improved 

student performance to achieve full accreditation by June 2016. 
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Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
2 4%  

Number of the above teachers returning in  

2015-2016  
1   

Number and percent of teachers scoring proficient 

in 2014-2015 
49 89%  

Number of the above teachers returning in  

2015-2016 
45   

Number and percent of teachers scoring below 

proficient in 2014-2015 
4 7%  

Number of the above teachers returning in  

2015-2016 
0   

Number and percent of teachers fully licensed in 

2015-2016 
54 100%  

Number and percent of new teachers to the school  

in 2015-2016 
9 16%  

Number and percent of provisional teachers in 

2015-2016 
2 3%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each area 

in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-that 

may be employed possibly more than 45 days 

(licensed or not licensed) in 2015-2016 (name each 

area in which there is a long-term substitute that 

may be employed more than 45 days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

The principal has been at the school for four years. SOL pass percentages over the past three 

years show an upward trend in student performance. Scores for the most recent school year 

increased in all tested areas. Preliminary data analysis indicates that Frederick County Middle 

School has met the accreditation requirements in mathematics.  

 

Prior to leading Frederick County Middle School, the principal was an assistant principal in 

another division. In that role, the principal established Professional Learning Communities to 

strengthen collaboration, facilitated professional development on formative assessment and high-

yield teaching strategies, and led the English department as the school moved from warned status 

to full accreditation.  
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  Frederick County Middle 

Grades: 06‐08 
Frederick County 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  88%  84%  79%  76%  65%  72% 

Mathematics  77%  75%  52%  56%  63%  70% 

Science  93%  93%  91%  75%  79%  76% 

History  88%  82%  83%  86%  86%  87% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Not Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Not Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Not Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  86%  83%  80%  65%  65%  69% 

Writing  90%  88%  72%  65%  60%  71% 

Mathematics  75%  72%  50%  53%  59%  68% 

Science  93%  94%  91%  75%  69%  75% 

History  88%  82%  84%  86%  86%  87% 
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School Information/Demographics 
Required Information:  Total school population; free and reduced lunch population; grade levels 
served; grade level population 
 
Cary Not Disadv  Not Disadv  Disadv Disadv Total  
Grade Level Number Percentage Number Percentage Enrollment 
VP 11 30.56% 25 69.44% 36 
KG 18 25.71% 52 74.29% 70 
1 21 32.31% 44 67.69% 65 
2 10 18.87% 43 81.13% 53 
3 19 30.65% 43 69.35% 62 
4 9 14.75% 52 85.25% 61 
5 11 24.44% 34 75.56% 45 
Grand 
Total 99 25.26% 293 74.74% 392 

 
 
 
 
 
 
Accountability Pass Rates 
 
Overall School Achievement Data 

 2012-2013  
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014  
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015  
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 
Assessments 

English 65 42 44 56 
Mathematics 31 57 59 66 
Science 66 59 58 54 
History 67 74 79 98 
Graduation and 
Completion 
Index (if 
applicable) 

 
N/A 

 
N/A 

 
N/A 

 
N/A 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015 
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 
Assessments 

Reading – 3rd 64 47 40 59 
Reading – 4th 77 39 43 42 
Reading – 5th 60 46 47 71 
Writing – 5th 67 46 40 N/A 
Math – 3rd 25 44 24 70 
Math – 4th 38 51 75 56 
Math – 5th 33 65 63 75 
History – 3rd  77 73 76 N/A 
History – VA Studies 62 79 83 98 
Science – 3rd 68 61 72 N/A 
Science – 5th 69 62 51 56 
Graduation and 
Completion Index (if 
applicable) 

 
N/A 

 

 
N/A 

 

 
N/A 

 

 
N/A 
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Staff Information 
 
2014-2015 Staff Changes 

• 8 teachers new to the school 
• 6 returning staff members teaching different grade levels 
• 1 new (to the school) Title I Math Interventionist  

2015-2016 Staff Changes 

• 11 teachers new to the school  
• 3.5 new teacher specialists (e.g., reading specialist, Title I interventionists) supporting the 

classroom  
• 1 returning staff member teaching different grade level 
• 2 new Early Reading Intervention Assistants (ERIA) 
• 1 new Assistant Principal 

 

Grade Level Endorsement Years of Experience 
Grade K 
Teacher Elementary Ed PK-6 3 

Grade1Teacher Elementary Ed PK-6 2 
Grade 2 
Teacher Elementary Ed PK-6 0 

Grade 4 
Teacher 

Elementary Ed PK-
6/Middle Ed 6-8: English  

9 

Grade 4 
Teacher Elementary Ed PK-6 9 

Grade 4 
Teacher TBA  

Grade 5 
Teacher Elementary Ed PK-6 10 

Grade 5 
Teacher 

Elementary Ed PK-6/ 
Admin and Supervision 
PK-12  

11 

Grade 5 
Teacher 

Elementary Ed PK-6/ 
Admin and Supervision 
PK-12 

10 

Reading 
Specialist TBD  

Reading 
Interventionist Elementary Ed PK-6 12 

Reading 
Interventionist Elementary Ed PK-6 11 
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Reading 
Interventionist Elementary Ed PK-6 8 

Special 
Education 
Teacher 

Emotional Disturbance 
K-12 
Intellectual Disabilities 
K-12 
Reading Specialist 
Specific Learning 
Disabilities K-12 

9 

Special 
Education  
Teacher 

History and Social 
Sciences 
Special Education – 
General Curriculum K-12 

3 

 

Cary’s Staff – 2015/2016 
Number of 
Teachers Endorsement/Experience 

30.5 
All staff members are teaching in their endorsed content/grade level. Seven 
staff members have between 0 and 4 years of teaching experience. Twenty-
two staff members have between 5 and 37 years of teaching experience. 

 

Percentage of teachers new to Cary in SY 14-15: 32% 
Percentage of teachers new to Cary in SY 15-16: 49% 
Number of teachers on a Professional Development Plan in SY 13-14: 4 
Number of teachers on a Professional Development Plan in SY 14-15: 5 
Number of teachers on a Professional Development Plan in SY 15-16: 0 
Years of experience (0-3) in SY 15-16: 4 
Years of experience (4-6) in SY 15-16: 9 
Years of experience (7+) in SY 15-16: 18 
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Reconstitution Information 
Mark all applicable areas of reconstitution: 
☐  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 
 
Existing Practice Proposed New Practice Anticipated Impact 
 
INSTRUCTIONAL PROGRAM 
& STAFF/READING - 
One reading specialist and one 
Title I reading interventionist 
provided support to grades 3-5.  
One part-time ERIA (Early 
Reading Intervention Assistant) 
provided support to grades K-2.  

 
During the 2015-2016 school 
year, Title I funds will be used to 
provide for an additional 1.5 
reading interventionist positions. 
This will allow for a model of 
support that provides greater 
coverage to all grade levels.    
The support will be as follows: 
reading specialist utilized in 
grades K-2, one reading 
interventionist working in grades 
K-1, one reading interventionist 
working in grades 2-3, and the .5 
reading interventionist 
supporting grades 4-5. The 
ERIA will continue to provide 
support in grades K-2.  

 
Additional reading staff will 
enable the school to better meet 
the needs of the large number of 
students identified for Tier 2 or 
Tier 3 support in this content 
area for all grade levels.  

 
INSTRUCTIONAL 
PROGRAM/READING - 
Cary Elementary teachers are 
currently progress monitoring 
reading utilizing running records 
in grades 2-5.  
 
 

 
Progress monitoring in reading 
will focus on running records, 
Developmental Spelling 
Analysis (DSA), comprehension 
and PALS quick checks, 
covering grades K-5.  

 
Progress monitoring in grades 
K-5 in the noted areas will allow 
teachers to more 
comprehensively monitor 
students’ progress for needed 
instructional changes. 

 
INSTRUCTIONAL 
PROGRAM/READING - 
Progress monitoring in reading 
for students receiving Tier 2 or 
Tier 3 support is collected and 
tracked in a Google document. 
 
 

 
Data will be tracked using a 
division-developed RtI database 
that will permit teachers and 
administrators to run reports in 
order to monitor the success of 
specific interventions along with 
student progress in reading. The 
database will also provide 
teachers and students access to 

 
Consistently monitoring the 
reading progress of students 
identified to receive Tier 2 or 
Tier 3 support will yield 
information about the success of 
interventions as well as drive 
planning efforts for remediation 
and intervention. An increase in 
differentiated instruction as a 
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all assessment scores, designate 
students to a “watch list”, and 
serve as a tool for monitoring 
attendance.         

result of this rich data will close 
student gaps in foundational 
literacy skills.      

 
INSTRUCTIONAL 
PROGRAM/READING - 
Administration at Cary 
Elementary, along with district 
level directors, conducted 
walkthroughs on student 
engagement in grades K-5 
utilizing the website 
onlineobservationtools.com. 
Upon initial walkthroughs, the 
team determined three areas of 
need in terms of student 
engagement (engaging in 
reading, discussing text and use 
of metacognition strategies).  
The SLT determined a 
professional learning plan of 
action for these areas. Follow-up 
walkthroughs were conducted to 
determine impact of the 
professional learning plan.  A 
significant increase in the 
observation of these three areas 
of student engagement was 
determined through this action 
research.    

 
The Cary Administrative Team 
will continue to conduct student 
engagement walkthroughs in 
grades K-5. Three additional 
areas of concerns will be 
determined from these initial 
walkthroughs. The School 
Leadership Team (SLT) will 
meet to determine a professional 
learning plan for these areas, as 
well as continued professional 
learning in the areas identified in 
SY14-15.  Follow-up 
walkthroughs will be conducted 
to measure the use of the student 
engagement indicators within 
the classroom.   

 
Through the use of action 
research, administrators and 
teachers will be able to measure 
and monitor the use of student 
engagement indicators within 
the classroom. The primary goal 
will be to increase the use of 
these indicators to impact the 
engagement of students, thus 
increasing the amount of 
learning taking place throughout 
instructional time.  

 
INSTRUCTIONAL 
PROGRAM/READING - 
The Cary Administrative Team, 
along with HCS personnel, 
conducted all walkthroughs, 
observations and professional 
learning in the area of reading.  

 
Cary Elementary has contracted 
with the University of Virginia 
(UVA) for SY 15-16 to provide 
observations and follow-up 
training/coaching in grades K-3 
in the area of reading.  

 
Teachers will receive training to 
improve instruction in the area 
of reading, particularly in small 
group instruction.   

 
INSTRUCTIONAL 
PROGRAM/READING - 
Teachers in grades K-4 received 
various degrees of professional 
learning in the area of Word 
Study. Grade 4 received district 
level training for initial 
implementation. Grade 3 
received district level training 
during the summer. Grades K-2 

 
Utilizing Title I funds, one 
teacher per grade level will 
participate in the UVA Word 
Study course. The selected 
teacher for each grade will then 
provide training to the teachers 
within his/her grade level. The 
focus of the training will be on 
Word Study strategies and 
knowledge. (The Word Study 

 
Each grade level will receive 
thorough and accurate 
information regarding the DSA, 
Word Study instruction, and 
implementation. The program 
will be implemented with 
fidelity in all grade levels.  
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relied on colleagues throughout 
the district to collaborate in 
regards to Word Study strategies 
and knowledge.  

program will be new to Grade 5 
for SY 15-16. Training will be 
conducted by division level 
staff.) 

 
INSTRUCTIONAL 
PROGRAM/READING - 
Cary Elementary relied on the 
school’s reading specialist and 
reading interventionist to 
provide training in administering 
DRA (Diagnostic Reading 
Assessment) assessments. There 
was a lack of fidelity regarding 
teachers’ administration of the 
DRA as a result of the in-house 
training. 

 
The Language Arts curriculum 
leader will provide training to all 
staff during the beginning of the 
2015-2016 school year on the 
proper method of administering 
the DRA.   

 
Consistent DRA administration 
will occur once staff members 
receive training from a content 
expert. Proper training will also 
increase the fidelity of 
implementation among teachers 
in all grade levels. 

 
INSTRUCTIONAL 
PROGRAM/READING - 
The support provided by the 
HCS Language Arts Department 
previously focused on 
professional learning needs/ 
opportunities at the district level. 

 
In SY 15-16, the Language Arts 
Department will conduct 
collaborative 
walkthroughs/observations 
during the reading instructional 
block and meet immediately 
afterwards to debrief.   

 
Follow-up feedback provided by 
the Language Arts Department 
will ensure fidelity to the HCS 
instructional model, as well as 
provide coaching points to 
utilize with staff during 
instructional meetings with 
administration. In addition, 
information received from the 
feedback sessions will be 
utilized by the SLT to create 
“action steps” or “next steps” for 
the School Improvement Plan.   

 
INSTRUCTIONAL 
PROGRAM/READING - 
The intervention block of 
instruction (daily for 30 minutes) 
focused on reading and math for 
the first semester of SY 14-15 in 
grades 2-5. Beginning in the 
third marking period, grades 3 
and 5 began to focus solely on 
reading during the intervention 
block.  

 
The intervention block of 
instruction will be revised to 
focus in grades 2-5 on reading 
intervention strategies. The 
strategy of metacognition will be 
an area of emphasis.  

 
Students will increase their 
ability to comprehend text at 
higher levels through the use of 
metacognition strategies.  

 
INSTRUCTIONAL 
PROGRAM/MATH - 
The HCS Math Teacher 
Specialist provided support to 
Grade 4 throughout SY 14-15 
due to the number of long-term 

 
The HCS Math Teacher 
Specialist will extend support to 
Grade 5 through SY 15-16 as a 
result of this group of students 
having been taught by numerous 
substitutes during the previous 

 
Teacher support from the teacher 
specialist greatly benefited the 
student performance in Grade 4 
in SY 14-15. This supplemental 
support will benefit this same 
cohort of students as they move 
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substitutes teaching in this grade 
level.  

school year.    to the next grade level.    

 
INSTRUCTIONAL 
PROGRAM/MATH - 
Teachers attended professional 
learning offerings at the district 
level and once at the school level 
during SY 14-15.   

 
The HCS Math Department will 
provide quarterly professional 
learning workshops to Cary 
Elementary teachers on math 
instruction, in addition to district 
level professional learning.  

 
The implementation of strategies 
gleaned from the professional 
learning series provided by the 
HCS Math Department will 
result in improved teacher 
performance and student 
learning outcomes.  

 
INSTRUCTIONAL 
PROGRAM/MATH - 
Teachers in grades 3-5 planned 
in collaboration with the Title I 
Math Interventionist during SY 
14-15.   

 
Teachers in grades 3-5 will 
continue to plan with the math 
interventionist with an emphasis 
on hands-on instruction with 
transition to virtual 
manipulatives. Teachers in 
grades K-2 will receive bi-
quarterly professional learning 
with manipulatives (both 
concrete and virtual) and 
planning hours with the math 
interventionist.   

 
Increased hands-on instruction 
will allow students to connect 
the concrete learning of 
manipulatives to the abstract 
thinking needed for math. 

 
INSTRUCTIONAL 
PROGRAM/SCIENCE - 
Cary Elementary utilized a 
textbook for science instruction 
in grades 4 and 5, along with the 
HCS science curriculum. 

 
The HCS Science curriculum 
leader will train Cary 
Elementary teachers and provide 
faculty with FOSS (Full Option 
Science System) curriculum kits.   

 
The training and use of the 
hands-on learning kits in science 
classes will provide students 
with more engaged learning 
experiences in science.  

 
INSTRUCTIONAL 
PROGRAM/SCIENCE - 
Cary Elementary utilized the 
McGraw Hill textbook for 
science in Grade 5 along with 
the HCS science curriculum. 

 
The HCS Science Department 
will partner with Old Dominion 
University in a grant (SY 15-16) 
in which teachers in grades 4 
and 5 will be trained in Building 
Bridges Across the Elementary 
Curriculum with Argument 
Driven Inquiry (ADI). Teachers 
will then be instructing through 
the use of an interdisciplinary 
approach that places an 
emphasis on performance-based 
assessments.   

 
The integration of inquiry-based 
science across the curriculum 
will provide opportunities for 
students to demonstrate their 
knowledge of essential skills at 
higher levels of Blooms 
Taxonomy. Teachers will also 
integrate science with English 
and math, thus improving 
performance in all subject areas 
through practices that allow 
students to make real world 
connections. 

 
INSTRUCTIONAL 
PROGRAM/SCIENCE - 
Prior to the completion of end-
of-year testing, the HCS Science 
Department provided an 

 
Prior to the administration of 
quarterly critical skills 
assessments (HCS version of 
quarterly, division-wide 
benchmark assessments), the 

 
An increase in the percentage of 
students meeting expectations on 
the quarterly critical skills 
assessments.   
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intervention/remediation plan for 
students who failed the Gr 5 
science SOL assessment. This 
plan was designed “student 
retakes” and based on Student 
Detail Question Reports.    

HCS Science Department 
teacher specialists and/or 
curriculum leader will provide 
review instruction (remediation) 
to students identified as needing 
Tier 2 support.   

 
INSTRUCTIONAL 
PROGRAM/SCIENCE - 
Students in grades 2-5 have been 
assessed each quarter via 
quarterly benchmark 
assessments for reading, math, 
and science.  

 
In the area of reading, students 
in grades 3-5 will now take 
shorter assessments known as 
critical skills assessments 
(CSAs) at the end of each nine 
weeks. Grades K-2 will focus on 
progress monitoring every 4 ½ 
weeks in the area of reading. In 
the area of math, students in 
grades 2-5 will take CSAs at the 
end of each nine weeks. Grades 
K-1 will continue task 
assessments every nine weeks in 
mathematics. In the area of 
science, students in grades 4 and 
5 will take CSAs at the end of 
each nine weeks.  Students in 
grades 2-3 will participate in 
performance-based assessments.   

 
Increased emphasis on skills 
mastery, collaborative 
conversations involving skills, 
and formative focus on 
assessments. Staff will move 
away from a summative view of 
assessments and a focus on pass 
rates.   

 
INSTRUCTIONAL 
PROGRAM/SCIENCE - 
In the core content areas, 
teachers have primarily utilized 
whole group and small group 
instruction with teacher led 
focus. 

 
Teachers will be trained on 
cooperative learning and 
reciprocal teaching. Classroom 
instruction will incorporate these 
methods of instruction for all 
core content areas.  

 
Teachers will increase student 
engagement in the core content 
areas to improve learning and 
performance.  

 
INSTRUCTIONAL PROGRAM 
– The Cary Elementary School 
Leadership Team (SLT) 
prepared and presented during 
quarterly data meetings to the 
Division Leadership Support 
Team (DLST). This was a 
requirement for any Focus 
school in Virginia.  
 

 
The practice of participating in 
quarterly data meetings proved 
to be of great benefit to the 
school’s leadership team and 
school improvement planning 
process. While it appears that 
Cary Elementary will exit Focus 
school status by 8/31/15, both 
the school and division 
leadership believe in the merits 
of these meetings and have made 
a commitment to continue 
having them during SY 15-16. 

 
Lines of communication 
between the Cary Elementary 
SLT and the DLST will continue 
to remain open, as members of 
the DLST will continue to serve 
as liaisons between central office 
and the school. This working 
relationship resulted in 
collaborative efforts for school 
improvement planning during 
the previous school year and will 
again be of benefit for SY 15-16.  
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Closing Rationale  
 

Two years ago John B. Cary Elementary devoted all work to three commitments: collaboration, 
positive relationships and focused instruction. Each year for the past two years, the staff and 
administration at Cary have committed to assessing the needs of the school and working toward 
improving those needs. Throughout the past two years, the staff has worked to ensure that 
student performance is the focus of teacher discussion, planning and assessment analysis. In 
addition, the staff has worked to focus on small group instruction and student engagement. This 
work will continue into the next two years as well. The school’s focus for the next two years 
will be to continue to assess the school’s needs, refine instructional practices, align instruction 
and assessment to essential skills, and engage all students. The staff at Cary is committed to 
assessing students and monitoring progress, aligning instruction to essential skills, and creating 
instruction that is engaged and based on best practices. Within the past two years, Cary 
Elementary has focused on retaining successful and effective teachers. During the first year, 
Cary saw a 32% staff change and a 52% staff change within the last academic year (2014-
2015). This upcoming academic year (2015-2016) the administrative staff has secured new 
teachers to Cary that have experience in teaching, but more importantly, a track record of 
success in terms of student performance. These selected teachers, along with retained successful 
staff at Cary, are anticipated to provide instruction that will increase student achievement for all 
students. In the area of reading, the staff has committed to improved small group instruction 
(including guided reading practices at the students’ level), engaging students in reading and 
discussing text, increased metacognition strategies, and increased cooperative 
learning/reciprocal teaching. In addition, instruction within math and science will focus on a 
more hands-on approach and a focus on problem solving. Within the past two years, reading 
student performance has increased 14% points. Within the next academic year, it is the school’s 
goal to increase student performance to a 66% pass rate. Within the following year, the goal is 
to increase student performance to a 76% pass rate. In the subject area of math, student 
performance has increased 9% points. Within the next two academic years, the goal at Cary is 
to increase student performance to an 85% pass rate (to a 76% pass rate within the next 
academic year). In the subject area of science, the goal at Cary Elementary is to increase student 
performance by 11% points within the next academic year (to a 65% pass rate) and by 10% 
points within the following academic year (to a 75% pass rate). The focus on student learning 
has enabled Cary Elementary to see a significant increase in the areas of reading and math 
within the past two years. The goal is to continue to refine all instructional practices, 
monitoring, and engagement to ensure a continued increase in these areas, as well as an increase 
in the area of science. An analysis of Cary Elementary School’s SOL performance by grade 
level reveals that it is feasible for the school to meet all state accreditation benchmarks at the 
end of SY 15-16. For example, the division has helped the principal to secure successful, 
veteran teachers in Grade 4, in an effort to replace several long-term substitutes and ineffective 
teachers in this grade level.     
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Description Number of 
Teachers 

Percent of 
All 

Teachers 

Area of 
Teaching 

Number and percent of teachers scoring above 
proficient in 2014-2015 0 0%  

Number of the above teachers returning in  
2015-2016  N/A   

Number and percent of teachers scoring proficient 
in 2014-2015 16 55%  

Number of the above teachers returning in  
2015-2016 12   

Number and percent of teachers scoring below 
proficient in 2014-2015 1 3%  

Number of the above teachers returning in  
2015-2016 0   

Number and percent of teachers fully licensed in 
2015-2016 29 100%  

Number and percent of new teachers to the school  
in 2015-2016 15 49%  

Number and percent of provisional teachers in 
2015-2016 0 0%  

Number and percent of teachers not teaching in 
their endorsed area in 2015-2016 (name each area 
in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-that 
may be employed possibly more than 45 days 
(licensed or not licensed) in 2015-2016 (name each 
area in which there is a long-term substitute that 
may be employed more than 45 days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 
low-performing school:   
In Fall 2013, Division Leadership hired a new principal for John B. Cary Elementary School. 
Prior to placement at Cary Elementary, the principal at served at another Title I school. During 
her tenure there, the school was fully accredited and met all federal AMOs.   The school’s 
performance at the end of the principal’s tenure was as follows: English, 85%; Math, 78%; 
History, 92%; and Science, 90%.  In addition, the school culture and staffing remained stable 
during her tenure, even through district rezoning.  Based on the student achievement results at 
the that Title I school, she was placed at Cary Elementary with the goal of improving school 
culture and leading the school to exit Focus school status. When placed at Cary Elementary, the 
school had already been designated by the state as a Focus school for one school year (2012-
2013). At the time of her placement, there were concerns in the areas of reading, math and 
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science. The Focus school designation for Cary Elementary was in the area of reading (Gap 
Groups 1 and 2). There also were concerns regarding a positive school climate, which was 
contributing to lower scores in student achievement, teacher retention, and teacher performance. 
The principal’s placement at Cary Elementary was based on her strengths in the areas of 
instructional leadership, positive school climate, and human resources management. Her 
strengths in coaching teachers and staff in their areas of performance to support improvement 
were also seen as an asset to Cary Elementary. In addition, the principal has the ability to 
identify concerns in teacher performance, develop a plan for improvement, and monitor the plans 
to benefit the teacher, students and school effectively. Since the principal’s placement at Cary 
Elementary, the school climate has made a significant improvement as indicated by the staff 
climate surveys, parent surveys, discipline reports, and division leadership observations. In 
addition, student performance has increased in the areas of reading and math as follows: English 
from 42 to 56 percent and Math from 57 to 66 percent. History performance scores have also 
increased from 74 to 98 percent. The principal has also worked to ensure that all staff of John B. 
Cary Elementary are proficiently performing in the standards 1-7 as indicated by state teacher 
standards. This year is significant to note that Cary Elementary has improved from a “hard-to-
staff” school to a school with either retained or transfer requested staff.  
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  John B. Cary Elementary 

Grades: PK‐05 
Hampton City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Accredited with Warning  English 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  English 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  71%  80%  65%  42%  44%  56% 

Mathematics  86%  83%  70%  57%  59%  66% 

Science 
Gr 3: 58% 
Gr 5: 71% 

Gr 3: 90% 
Gr 5: 93% 

Gr 3: 67% 
Gr 5: 71% 

70%  58%  54% 

History 
Gr 3: 79% 
Gr 4‐5: 87% 

Gr 3: 83% 
Gr 4‐5: 96%  

Gr 3: 77% 
Gr 4‐5: 81% 

74%  79%  98% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Focus School  Title I 

2013‐2014  2012‐2013  Focus School  Title I 

2014‐2015  2013‐2014  Focus School  Title I 

2015‐2016  2014‐2015  Met AMOs  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  70%  74%  66%  44%  44%  57% 

Writing  69%  98%  67%  46%  40%  N/A 

Mathematics  85%  86%  32%  53%  54%  66% 

Science  62%  94%  68%  62%  58%  56% 

History  84%  91%  68%  76%  80%  98% 
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School Information/Demographics 
Required Information:  Total school population; free and reduced lunch population; grade levels 
served; grade level population 
 
Machen Not Disadv  Not Disadv  Disadv Disadv Total  
Grade Level Number Percentage Number Percentage Enrollment 
KG 17 24.29% 53 75.71% 70 
1 28 30.43% 64 69.57% 92 
2 15 17.86% 69 82.14% 84 
3 19 24.36% 59 75.64% 78 
4 17 21.79% 61 78.21% 78 
5 14 17.28% 67 82.72% 81 
Grand 
Total 110 22.77% 373 77.23% 483 

 
 
 
 
 
 
 
Accountability Pass Rates 
 
Overall School Achievement Data 

 2012-2013  
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014  
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015  
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 
Assessments 

English 75 57 69 69 
Mathematics 37 76 76 73 
Science 72 73 69 73 
History 74 85 81 88 
Graduation and 
Completion 
Index (if 
applicable) 

 
N/A 

 
N/A 

 
N/A 

 
N/A 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015 
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 
Assessments 

Reading – 3rd 79 71 67 72 
Reading – 4th 67 66 69 69 
Reading – 5th 79 49 76 70 
Writing – 5th 72 40 61 N/A 
Math – 3rd 35 71 66 74 
Math – 4th 37 79 86 78 
Math – 5th 43 65 74 73 
History – 3rd  71 85 79 N/A 
History – VA Studies 81 84 85 88 
Science – 3rd 78 82 78 N/A 
Science – 5th 68 64 63 74 
Graduation and 
Completion Index (if 
applicable) 

 
N/A 

 

 
N/A 

 

 
N/A 

 

 
N/A 
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Staff Information 
 
2014-2015 Staff Changes 

• 9 teachers new to the school 
• 1 new part-time ERIA (Early Reading Intervention Assistant) 
• 1 additional Title I Math Interventionist  

 
2015-2016 Staff Changes 

• New principal 
• New assistant principal 
• 7 teachers new to the school 
• 1 additional part-time ERIA 

 
 

Position Endorsement Years of 
Experience 

Grade K 
Teacher Elementary PK-3 16 

Grade 1 
Teacher 

 Elementary Education PK-6 (in the 
process) 

0 

Grade 3 
Teacher Elementary Education PK-6 6 

Grade 4 
Teacher Elementary Education PK-6 11 

Grade 5 
Teacher 

Elementary Education PK-6 
Admin and Supervision PK-12 

6 

TBA- 4th    
TBA- 5th    

 

 
Machen’s Staff – 2015/2016 

Number of 
Teachers Endorsement/Experience 

35 

All faculty members are teaching in their endorsed content/grade level. 
Eight staff members have between 0 and 4 years of teaching experience. 

Twenty-five staff members have between 5 and 37 years of teaching 
experience. 
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Reconstitution Information 
Mark all applicable areas of reconstitution: 
� Governance �  Instructional Program          �  Staff              �  Student Population 
 
Existing Practice Proposed New Practice Anticipated Impact 
 
INSTRUCTIONAL 
PROGRAM/READING – There 
has been an inconsistent focus 
on instructional practices and 
student growth data during 
weekly Collaborative Learning 
Team Meetings (CLT). 
Currently, CLT meetings take 
place twice a week during the 
resource block for 40 minutes.  
One day a week is allotted for 
discussion of reading data while 
the other day is set aside to 
discuss math data.   

 
The format for holding CLT 
meetings will be restructured so 
that teachers will be able to meet 
twice a week for 90 minutes.   
Expectations and roles for staff 
members will be redefined. 
Faculty will be trained on 
unpacking standards and 
aligning instruction in both 
content and cognitive levels.  
CLT agendas will focus on 
unpacking standards and lesson 
alignment. Teachers will share 
resources and collaboratively 
plan learning experiences that 
are aligned to the identified 
standards. Formal and informal 
assessments/assessment results 
will also be discussed during 
CLT meetings.   

 
1) Increase in the frequency of 
lessons that are aligned at both 
the content and cognitive levels 
of the standard as a result of 
more focused and collaborative 
CLT meetings. 2) Increase in 
teachers’ level of comfort and 
ability to unpack standards of 
learning for use in planning 
for/delivery of instruction.   

 
INSTRUCTIONAL 
PROGRAM/READING - 
There has been an inconsistent 
focus on monitoring student 
growth in reading and using data 
to make instructional decisions. 
 
 

 
There will be a consistent focus 
on using running records for 
checks of fluency and 
comprehension in order to 
progress monitor student growth 
in reading. Teachers will use the 
Diagnostic Reading Assessment 
(DRA) to monitor select 
students’ (students identified in 
need of Tier 2 or Tier 3 support) 
reading progress every four 
weeks. Data will be tracked 
using a division developed RtI 
database that will permit 
teachers and administrators to 
run reports in order to monitor 
the success of specific 
interventions along with student 
progress in reading.       

 
Consistently monitoring the 
reading progress of students 
identified to receive Tier 2 or 
Tier 3 support will yield 
information about the success of 
interventions as well as drive 
planning efforts for remediation 
and intervention. An increase in 
differentiated instruction as a 
result of this rich data will close 
student gaps in foundational 
literacy skills.      

 
INSTRUCTIONAL PROGRAM 

 
During SY 15-16, Title I will 

 
The reading specialist will assist 
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& STAFF/READING - 
One reading specialist and one 
Title I reading interventionist 
focused their efforts in grades 3-
5.  One part-time ERIA (Early 
Reading Intervention Assistant) 
provided support to grades K-2. 
Currently, students are pulled 
from the classroom with the 
specialists and interventionists to 
receive instruction.    

provide funds for an additional 
reading interventionist. This will 
allow for a model of support that 
provides better coverage to all 
grade levels. For example, the 
reading specialist’s focus will be 
to strengthen the core instruction 
in K-1, while one reading 
interventionist will focus on 
grades 2-3, and the other reading 
interventionist will focus on 
grades 4-5. Title I funds will 
also support the hiring of an 
additional ERIA. There will now 
be two ERIAs to strengthen K-3 
PALS skills and/or phonological 
awareness skills.  

with promoting early literacy in 
grades K-1.  The interventionists 
will assist with providing 
interventions to more students in 
grades 2-5, and there will be 
additional support for students in 
the primary grades through the 
ERIAs. The additional human 
resources will create greater 
wraparound support services for 
struggling readers. In addition, 
collaboration among staff will 
increase due to a push-in model 
of delivery, which will have a 
positive impact on Tier 1 (core) 
instruction in all grade levels.  

 
INSTRUCTIONAL 
PROGRAM/READING - 
The implementation of the Word 
Study program in grades K-4 has 
been inconsistent and lacking in 
fidelity to the model.  

 
Teachers will receive ongoing 
training in Word Study from an 
assigned Language Arts 
Instructional Coach.   
Administrators will develop an 
implementation plan that 
addresses staff professional 
learning needs, takes into 
account teacher feedback via the 
classroom observation process, 
and provides a means for 
monitoring the progress of 
students.  

 
Word recognition and fluency 
will increase with the proper 
implementation of Word Study.  
Reading instruction will improve 
once teachers are able to 
correctly assess students’ 
instructional and independent 
reading levels.   

 
INSTRUCTIONAL 
PROGRAM/READING - 
Machen Elementary relied on 
the school’s reading specialist 
and reading interventionist to 
provide training in administering 
DRA assessments. There was a 
lack of fidelity regarding 
teachers’ administration of the 
DRA as a result of the in-house 
training.  

 
The Language Arts curriculum 
leader will provide training to all 
staff during the beginning of the 
2015-2016 school year on the 
proper method for administering 
the DRA.   

 
Consistent DRA administration 
will occur once staff members 
receive training from a content 
expert. Proper training will also 
increase the fidelity of 
implementation among teachers 
in all grade levels.  

 
INSTRUCTIONAL 
PROGRAM/READING - 
Machen Elementary currently 
utilizes in-house walkthrough 
forms to provide feedback to 
teachers on student engagement.     

 
The Machen Administrative 
Team will conduct classroom 
observations using the Student 
Indicators Engagement form 
(developed through SURN at the 
College of William & Mary) for 

 
The goal will be to see an 
increase of student engagement 
in the classroom as a result of 
teachers’ implementation of 
strategies gleaned from 
professional learning 
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classrooms in grades K-5. The 
data collected from the 
observations will be used to 
determine three areas that the 
school will focus on in terms of 
student engagement during the 
language arts block of 
instruction. The Machen 
Administrative Team will 
provide professional learning 
opportunities for teachers that 
will highlight examples and non-
examples of each indicator/high-
yield look-for on the observation 
form. A professional learning 
plan will be created for the three 
focus areas identified. 

opportunities and feedback from 
administrators. This strategy 
would also help to maximize 
overall instructional learning 
time.   

 
INSTRUCTIONAL 
PROGRAM/READING - 
Inconsistent awareness of the 
stages of reading and the 
activities to support each stage 
of readers. The HCS Language 
Arts model is not consistently 
followed and reinforced among 
all grade levels.  

 
The assigned Language Arts 
Instructional Coach, and 
members of the HCS Language 
Arts Department, will provide 
professional learning on the 
stages of reading and the 
expectations for the effective 
implementation of the HCS 
Language Arts instructional 
block.   

 
Knowledge of the stages of 
reading and expectations of the 
block structure will increase 
meaningful learning experiences 
provided to students in reading.   

 
INSTRUCTIONAL 
PROGRAM/READING - 
Currently, the Machen 
Administrative Team provides 
lesson plan feedback to teachers 
(randomly) on a weekly basis.   

 
The Machen Administrative 
Team will continue to review 
lesson plans and provide 
feedback to teachers with an 
emphasis on comments that 
address the cognitive and 
content alignment to the 
standards. The team will create a 
schedule of when/how lesson 
plan feedback will be provided 
to teachers. The team will meet 
biweekly to schedule and discuss 
lesson plan feedback via the 
teacher observation process.  

 
Providing specific lesson plan 
feedback to teachers will allow 
teachers to make changes to 
instruction to support lesson 
alignment. This will also ensure 
there is an alignment of written 
and taught curriculum. Providing 
additional feedback through the 
teacher observation process will 
help to strengthen teachers’ 
understanding of the importance 
of alignment with the standards.   

 
INSTRUCTIONAL PROGRAM 
– The school did not benefit 
from the participation in 
required quarterly data meetings 
with the Division Leadership 
Support Team (DLST) during 

 
The practice of participating in 
quarterly data meetings proved 
to be of great benefit to HCS 
Focus and Priority schools 
during the previous three school 
years. While it does not appear 

 
Open lines of communication 
between the Machen Elementary 
SLT and the DLST will be 
created as a result of regular 
meetings to discuss school 
improvement efforts and 
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SY 14-15.  likely that Machen Elementary 
will become a Focus or Priority 
school, the DLST believes that 
the Machen School Leadership  
Team (SLT) can benefit from 
these regular meetings and the 
support they can provide a 
school.  

ongoing supports that the 
division can provide. Members 
of the DLST will serve as 
liaisons between central office 
and the school. This working 
relationship will result in 
collaborative efforts for school 
improvement planning for SY 
15-16. 

 
GOVERNANCE - 
The school’s principal had been 
in the leadership position for 
three school years.  
 

 
Division Leadership made the 
decision at the end of SY 14-15 
to hire a new principal for the 
school.  

 
A lot of consideration was given 
to the characteristics of the 
incoming principal, with an 
emphasis placed on leadership 
style and knowledge of best 
practices in teaching reading. 

 

 
Closing Rationale!
 
Machen Elementary School has made continuous improvement in all subject areas on SOL 
assessments over the last three school years. For example, since the 2012-2013 school year 
Machen has met state accreditation benchmarks in mathematics each year, increased its Reading 
pass rate by 12% points (to 69%), and met state accreditation benchmarks in science and history. 
This 2015-2016 School Improvement Plan will have a laser-like focus on literacy in grades K-5. 
Actions steps are being written to address foundational literacy skills in the primary grades and 
targeted intervention supports for students in all grade levels. The HCS Language Arts 
Department will play an integral role in providing the supports needed to develop a sound 
professional learning plan that provides sustained, job embedded training for teachers. Programs 
such as Word Study and the use of running records will be implemented with fidelity. The newly 
created HCS RtI database will serve as an excellent tool for monitoring student progress.  
 
 
 
 
 
 

Trajectory of measureable progress expected as a result of Conditional Accreditation: 
Reading SOL Performance (Pass Rate %) 

2013/2014 2014/2015 2015/2016 (projected) 2016/2017 (projected) 
69% 69% 75% 80% 
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Description Number of 
Teachers 

Percent of 
All 

Teachers 

Area of 
Teaching 

Number and percent of teachers scoring above 
proficient in 2014-2015 2 5%  

Number of the above teachers returning in  
2015-2016  2   

Number and percent of teachers scoring proficient 
in 2014-2015 15 43%  

Number of the above teachers returning in  
2015-2016 12   

Number and percent of teachers scoring below 
proficient in 2014-2015 1 3%  

Number of the above teachers returning in  
2015-2016 1   

Number and percent of teachers fully licensed in 
2015-2016 32 100%  

Number and percent of new teachers to the school  
in 2015-2016 7 21%  

Number and percent of provisional teachers in 
2015-2016 0 0%  

Number and percent of teachers not teaching in 
their endorsed area in 2015-2016 (name each area 
in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-that 
may be employed possibly more than 45 days 
(licensed or not licensed) in 2015-2016 (name each 
area in which there is a long-term substitute that 
may be employed more than 45 days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 
low-performing school:  
As noted earlier, Division Leadership made the decision to hire a new principal for Machen 
Elementary to begin the 2015-2016 school year. This will be the administrator’s first year as a 
building principal, having previously served as the assistant principal in a Title I school for the 
last three school years. That school is on the verge of exiting Focus school status, in large part 
due to her expertise in the area of teaching reading. Strategies implemented through the school 
improvement planning process, which were led and monitored by the school administration 
team, resulted in marked gains in reading for select grade levels. Division Leadership is 
confident in the principal’s ability to lead Machen Elementary based primarily on her skillsets in 
the areas of instructional leadership and communication.  
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  Luther W. Machen Elementary 

Grades: PK‐05 
Hampton City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English 

2014‐2015  2013‐2014  Accredited with Warning  English 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  81%  76%  75%  57%  69%  69% 

Mathematics  83%  72%  37%  76%  76%  73% 

Science 
Gr 3: 76% 
Gr 5: 80% 

Gr 3: 70% 
Gr 5: 83% 

Gr 3: 75% 
Gr 5: 77%  

73%  71%  73% 

History 
Gr 3: 84% 
Gr 4‐5: 80% 

Gr 3: 70% 
Gr 4‐ 5: 84% 

Gr 3: 68% 
Gr 4‐5: 81% 

85%  81%  88% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Made AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Met AMOs  Title I 

2013‐2014  2012‐2013  Met AMOs  Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  71%  64%  75%  62%  71%  70% 

Writing  80%  76%  72%  40%  61%  N/A 

Mathematics  83%  74%  38%  72%  75%  75% 

Science  81%  78%  73%  73%  70%  74% 

History  85%  77%  75%  85%  82%  88% 
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School Information/Demographics 
Required Information:  Total school population; free and reduced lunch population; grade levels 
served; grade level population 
 
Bassette Not Disadv  Not Disadv  Disadv Disadv Total  
Grade Level Number Percentage Number Percentage Enrollment 
SP 5 62.50% 3 37.50% 8 
KG 24 32.43% 50 67.57% 74 
1 20 31.75% 43 68.25% 63 
2 20 30.30% 46 69.70% 66 
3 29 33.72% 57 66.28% 86 
4 28 35.90% 50 64.10% 78 
5 13 21.67% 47 78.33% 60 
Grand Total 139 31.95% 296 68.05% 435 

 
 
 
 
 
 
Accountability Pass Rates 
 
Overall School Achievement Data 

 2012-2013  
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014  
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015  
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 
Assessments 

English 74 54 47 49 
Mathematics 49 69 68 56 
Science 74 60 53 33 
History 81 75 76 89 
Graduation and 
Completion 
Index (if 
applicable) 

 
N/A 

 

 
N/A 

 

 
N/A 

 

 
N/A 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015 
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 
Assessments 

Reading – 3rd 75 49 49 54 
Reading – 4th 69 56 45 47 
Reading – 5th 84 52 42 45 
Writing – 5th 77 61 53 N/A 
Math – 3rd 43 55 59 52 
Math – 4th 48 73 85 70 
Math – 5th 62 66 58 46 
History – 3rd 79 68 76 N/A 
History – VA Studies 86 83 79 91 
Science – 3rd 75 54 63 N/A 
Science – 5th 82 68 43 35 
Graduation and 
Completion Index (if 
applicable) 

 
N/A 

 

 
N/A 

 

 
N/A 

 

 
N/A 

 
 
 
 
 
  

Attachment A9

27



Division:  HAMPTON CITY (112)     School: BASSETTE ELEMENTARY 
 

 

4	  |	  P a g e 	   	   4 / 1 / 2 0 1 5 	  
	  

Staff Information 
 
2014-2015 Staff Changes: 

• 8 teachers new to the school 
• 1 additional part-time ERIA (Early Reading Intervention Assistant) 

 
2015-2016 Staff Changes:  

• 8 teachers new to the school 
• 1 additional Title I Math Interventionist (part-time) 
• 1 additional Title I Reading Interventionist  
• 1 additional part-time ERIA 
• 4 returning staff members teaching different grade levels 
• Assistant principal new to school  

 
 

Position Endorsement Years of Experience 
Early 

Childhood 
Special 

Education 

Elementary Education PK-6 

14  

Grade 1 Elementary Education PK-6 6 
Grade 4 Elementary Education PK-6 7 

Grade 4 Elementary Education PK – 6 / Admin 
and Supervision PK-12 

10 

Grade 5 

Elementary Education PK-6 / Middle 
Ed. 6-8 English / Middle ED. 6-8 

Mathematics / Middle Ed. 6-8 History / 
Social Science / English as a Second 

Lang. PK – 12 / Admin and 
Supervision PLK-12 

8 

Grade 5 Collegiate professional license – 
Elementary Education PK-6 

4 

Grade 5 Elementary Education PK-6 / Middle 
Ed. 6-8: Science 

7 

Teacher 
Librarian 

Postgraduate professional license – 
Library Media PK-12 

18 

 
Bassette’s Staff – 2015/2016 

Number of 
Teachers Endorsement/Experience 

36 
All faculty members are teaching in their endorsed content/grade level. 7 

staff members have between 0 and 4 years of teaching experience. 29 staff 
members have between 5 and 37 years of teaching experience. 

 
 

Attachment A9

28



Division:  HAMPTON CITY (112)     School: BASSETTE ELEMENTARY 
 

 

5	  |	  P a g e 	   	   4 / 1 / 2 0 1 5 	  
	  

 
Reconstitution Information 
Mark all applicable areas of reconstitution: 
☐  Governance               ☒ Instructional Program          ☒ Staff              ☐  Student Population 
 
Existing Practice Proposed New Practice Anticipated Impact 
 
INSTRUCTIONAL 
PROGRAM/READING -
Bassette Elementary currently 
has a School Leadership Team 
that meets on a monthly basis. 
There exists a need, however, to 
create a subcommittee of this 
team in order to allot a greater 
percentage of time for work 
related to strengthening efforts 
to improve students’ ability to 
read.  

 
Bassette Elementary will create 
a Literacy Team. The purpose of 
this team will be to lead the 
efforts related to school 
improvement in the area of 
reading. For example, the 
Literacy Team will be 
responsible for examining the 
master schedule, revamping the 
model of support provided by 
reading personnel, developing a 
professional learning plan for 
staff, and creating an action plan 
to increase time in text 
throughout the school.    

 
A greater percentage of time will 
be committed to conversations 
regarding reading instruction, to 
include the development of a 
process for the progress 
monitoring of students, 
optimizing human resources, 
providing ongoing professional 
learning, and sharing feedback 
with teachers about instructional 
practices observed during the 
language arts block of 
instruction.  

 
INSTRUCTIONAL 
PROGRAM/READING - 
Inconsistent focus on monitoring 
student growth in reading and 
using data to make instructional 
decisions. 
 
 

 
Consistent focus on using 
running records for checks of 
fluency and comprehension in 
order to progress monitor 
student growth in reading. 
Teachers will use the Diagnostic 
Reading Assessment (DRA) to 
monitor select students’ 
(students identified in need of 
Tier 2 or Tier 3 support) reading 
progress every four weeks. Data 
will be tracked using a division 
developed RtI database that will 
permit teachers and 
administrators to run reports in 
order to monitor the success of 
specific interventions along with 
student progress in reading.       

 
Consistently monitoring the 
reading progress of students 
identified to receive Tier 2 or 
Tier 3 support will yield 
information about the success of 
interventions as well as drive 
planning efforts for remediation 
and intervention. An increase in 
differentiated instruction as a 
result of this rich data will close 
student gaps in foundational 
literacy skills.      

 
INSTRUCTIONAL 
PROGRAM/READING - 
There exists a need for 
improvement in the 
implementation of the Word 
Study program in grades K-4.  

 
Teachers will receive ongoing 
training in Word Study from an 
assigned Language Arts 
Instructional Coach.   
Administrators will develop an 
implementation plan that 
addresses staff professional 
learning needs, takes into 

 
Word recognition and fluency 
will increase with the proper 
implementation of Word Study.  
Reading instruction will improve 
once teachers are able to 
correctly assess students’ 
instructional and independent 
reading levels. The Word Study 
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account teacher feedback via the 
classroom observation process, 
and provides a means for 
monitoring the progress of 
students.  

program will be implemented 
with fidelity.  

 
INSTRUCTIONAL 
PROGRAM/READING - 
Bassette Elementary relied on 
the school’s reading specialist 
and reading interventionist to 
provide training in administering 
DRA assessments. There was a 
lack of fidelity regarding 
teachers’ administration of the 
DRA as a result of the in-house 
training.  

 
The Language Arts curriculum 
leader will provide training to all 
staff during the beginning of the 
2015-2016 school year on the 
proper method of administering 
the DRA.   

 
Consistent DRA administration 
will occur once staff members 
receive training from a content 
expert. Proper training will also 
increase the fidelity of 
implementation among teachers 
in all grade levels.  

 
INSTRUCTIONAL 
PROGRAM/READING - 
Conversations among faculty 
regarding best practices in 
teaching reading are often 
confined to grade level 
meetings, and there have been 
limited opportunities for 
teachers to collaborate across 
grade levels.  

 
Language Arts vertical team 
meetings will be held 
approximately six times 
throughout the course of the 
school year. Conversations, for 
example, will focus on gaps in 
learning and readiness, best 
practices as evidenced by 
research, and effective strategies 
for addressing the needs of 
students with disabilities.  

 
Ideas generated from these 
meetings will be reviewed and 
discussed by the school’s 
Literacy Team and shared during 
staff meetings. Teachers will 
grow professionally as a result 
of this collaborative learning and 
students will benefit from 
teachers’ increased knowledge 
of effective strategies in teaching 
reading.  

 
INSTRUCTIONAL 
PROGRAM/READING - 
Inconsistent awareness of the 
stages of reading and the 
activities to support each stage 
of readers. In addition, the HCS 
Language Arts Model is not 
consistently followed and 
reinforced among all grade 
levels.  

 
The assigned Language Arts 
Instructional Coach and 
members of the HCS Language 
Arts Department will provide 
professional learning on the 
stages of reading and the 
expectations for the effective 
implementation of the HCS 
Language Arts instructional 
block.   

 
Knowledge of the stages of 
reading and expectations of the 
block structure will increase 
meaningful learning experiences 
provided to students in reading.   

 
INSTRUCTIONAL PROGRAM 
& STAFF/READING - 
One reading specialist and one 
Title I reading interventionist 
focused on support for students 
in grades K-5.  One part-time 
ERIA (Early Reading 
Intervention Assistant) also 
provided support to grades K-2.   

 
During the 2015-2016 school 
year, Title I will provide funds 
for an additional reading 
interventionist. This will allow 
for a model of support that 
provides better coverage to 
grade levels. For example, the 
reading specialist’s focus will be 
to strengthen the core instruction 

 
The reading specialist will assist 
with promoting early literacy in 
grades K-1.  The interventionists 
will assist with providing 
interventions to more students in 
grade 2-5, and there will be 
additional support for students in 
the primary grades through the 
ERIAs. The additional human 
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in K-1, while one reading 
interventionist will focus on 
grades 2-3 and the other reading 
interventionist will focus on 
grades 4-5. Title I funds will 
also support the hiring of an 
additional ERIA. There will now 
be two ERIAs to strengthen K-3 
PALS skills and/or phonological 
awareness skills. 

resources will create greater 
wraparound support services for 
struggling readers.   

 
INSTRUCTIONAL 
PROGRAM/SCIENCE -  
Bassette Elementary utilized a 
textbook for science instruction 
in grades 4 and 5, along with the 
HCS science curriculum. There 
were limited opportunities for 
hands-on application via science 
labs, which minimized student 
engagement. 
 
 
 

 
The new science curriculum Full 
Option Science System (FOSS) 
incorporates a “hands-on” 
approach to science. Teachers 
will be trained to create 
integrated lessons through the 
lens of developing science 
concepts.  

  
Students will gain a greater 
understanding of science 
terminology with life-like 
application. Increased 
comprehension of “why science 
works” and “why we need 
science” will become areas of 
focus. This hands-on approach 
will increase student 
engagement during science 
lessons.  

 
INSTRUCTIONAL 
PROGRAM/SCIENCE - 
Bassette Elementary utilized a 
textbook for science instruction 
in grades 4 and 5, along with the 
HCS science curriculum. 

 
The HCS Science Department 
will partner with Old Dominion 
University in a grant (SY 15-16) 
in which teachers in grades 4 
and 5 will be trained in Building 
Bridges Across the Elementary 
Curriculum with Argument 
Driven Inquiry (ADI). Teachers 
will then be instructing through 
the use of an interdisciplinary 
approach that places an 
emphasis on performance-based 
assessments.   

 
The integration of inquiry-based 
science across the curriculum 
will provide opportunities for 
students to demonstrate their 
knowledge of essential skills at 
higher levels of Blooms 
Taxonomy. Teachers will also 
integrate science with English 
and math, thus improving 
performance in all subject areas 
through practices that allow 
students to make real world 
connections.   

 
INSTRUCTIONAL 
PROGRAM/SCIENCE - The 
science team used a text-based 
curriculum teaching science in 
isolation.  

 
Title I funds will be allocated to 
secure additional non-fiction 
texts which are aligned with the 
science SOLS for use during the 
language arts instructional block 
in grades K-5. 

 
Additional review/exploration of 
science topics during the 
language arts instructional block 
will provide opportunities for 
increasing vocabulary, 
developing science concepts, 
and improving reading 
comprehension.   

 
INSTRUCTIONAL 
PROGRAM/SCIENCE - 

 
Building administrators along 
with the science curriculum 

 
Feedback from walkthroughs 
provided by administrators and 
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Building administrators 
conducted science walkthroughs 
with a focus on student 
engagement. 

leader and/or teacher specialist 
will conduct monthly 
walkthroughs classrooms 
(grades 4 and 5) to monitor the 
implementation of the 
FOSS/ADI inquiry-based 
science instruction.  

the HCS Science Department 
will be discussed during grade 
level meetings, providing 
opportunities to explore what is 
working well, what is not, “next 
steps” and best practices.  

 
INSTRUCTIONAL 
PROGRAM/SCIENCE – 
Currently, teachers in grades 4 
and 5 meet as Collaborative 
Learning Teams (CLTs) within 
the school.  

 
Teachers in grades 4 and 5 will 
attend division-wide Science 
Collaborative Learning 
Community meetings throughout 
SY 15-16. 

 
Meeting with teachers across the 
division will provide the 
opportunity to share best 
practices, resulting in improved 
instruction and student 
achievement.  

 
INSTRUCTIONAL 
PROGRAM/SCIENCE – While 
teachers provide instruction 
based on the state’s curriculum 
framework document, there 
exists a need for teachers to use 
data more frequently to drive 
lesson planning, lesson delivery, 
and assessment.  
 
 

 
The HCS Science Department 
will provide training to teachers 
in grades K-5 with unpacking 
standards, identifying essential 
skills, and recognizing areas of 
weakness based on division-
created critical skills 
assessments.  

 
The school will see an increase 
in the frequency of lessons 
aligned at both the content and 
cognitive levels of the identified 
standard, as well as the creation 
of formative assessments that are 
tightly aligned to essential skills.  

 
INSTRUCTIONAL 
PROGRAM/MATH - Currently 
the school’s math delivery 
model is isolated with strategies 
communicated within grade 
levels. There exists a need to 
share effective strategies school-
wide. 

 
Math vertical teams will be 
implemented in SY 15-
16. Grade levels will have the 
opportunity to meet with one 
another on at least a quarterly 
basis to discuss best practices 
and areas for growth. 
 

 
Identified best practices will be 
communicated to the faculty (via 
CLT and faculty meetings) with 
the expectation that they are to 
be used during instruction to 
ensure consistent instructional 
practices across all grade levels. 
 

 
INSTRUCTIONAL 
PROGRAM/MATH - Currently, 
the school’s math delivery 
model is isolated with strategies 
communicated within grade 
levels. There exists a need to 
share effective strategies school-
wide. 

 
School administration, the 
division curriculum leader, and 
the division teacher specialist 
will conduct monthly 
walkthroughs to monitor 
implementation of best practices 
and strategies outlined in team 
meetings. The team will debrief 
immediately following each 
round of observations to assess 
growth and examine progress 
related to school improvement 
plan action steps.   

 
Implementation of strategies will 
result in increased student 
learning and performance as 
evidenced in formative 
classroom assessment practices, 
grade-level common 
assessments, and quarterly 
critical skills assessments.  
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INSTRUCTIONAL 
PROGRAM/MATH -  
Currently, the school’s math 
delivery model is isolated with 
strategies communicated within 
grade levels. There exists a need 
to share effective strategies 
school-wide. 

 
Student Performance By 
Question reports will be created 
for each round of critical skills 
assessments (quarterly). 
Members of the HCS Math 
Department will lead discussions 
during CLT meetings of item 
analyses. Remediation and 
intervention plans will be written 
and shared with teachers in 
grades 2-5 at the conclusion of 
these meetings.  
 

 
Teachers and grade level teams 
will reflect on the achievement 
data and make adjustments in 
instruction for improved student 
learning and performance.  
 

 
INSTRUCTIONAL 
PROGRAM/MATH – Currently, 
the school’s math instructional 
block with emphasis on the 
“whole group” model. Few 
classrooms incorporated small 
group instruction during this 
block. 

 
The school will implement 
Differentiated Instruction Math 
Model, which uses math 
groups/rotations, throughout all 
grade levels.  
 

 
Math groups will provide 
targeted and differentiated 
instruction based on student 
readiness levels with the goal of 
increasing student learning and 
engagement. 
 

 
INSTRUCTIONAL 
PROGRAM/MATH -  
Currently, the school’s math 
instructional block with 
emphasis on the “whole group” 
model. Few classrooms 
incorporated small group 
instruction during this block. 

 
As part of the school’s 
professional learning plan, in-
services on how to implement 
the Differentiated Instruction 
Math Model will be provided to 
teachers in grades K-5. 
 

 
Teachers will implement the 
Differentiated Instruction Math 
Model in Grades K-5. 
Administrators will conduct 
ongoing classroom observations 
in an effort to observe this 
strategy being implemented and 
to provide teachers feedback for 
growth purposes. 
 
 

 
INSTRUCTIONAL 
PROGRAM/MATH/STAFF – 
The school employed one Title I 
Math Interventionist to support 
the math program during SY 14-
15. 

 
For SY 15-16, Title I funds will 
be used to hire an additional 
part-time Math Interventionist.  
This position will operate within 
the school’s push–in model.  
 

 
The new position will afford 
additional math intervention 
time for a greater number of 
students identified in need of 
Tier 2 math support. 

 
INSTRUCTIONAL 
PROGRAM/MATH – There 
exists a current practice of 
teachers creating assessments for 
math (formative and summative) 
in isolation of their grade level 
colleagues.                 

 
Grade levels will complete mid-
quarter  “power-quizzes” that 
have been developed by the 
HCS Mathematics Department. 
In addition, members of the 
department will provide training 
to teachers in grades K-5 on the 

 
An increase in teacher 
collaboration and frequency of 
math discourse during CLT 
meetings.  
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creation of common formative 
assessments.   

 
GOVERNANCE - 
The school’s assistant principal 
had been in the position for three 
school years.  
 

 
Division Leadership made the 
decision at the end of SY 14-15 
to hire a new assistant principal 
for the school. The assistant 
principal demonstrates the 
ability to effectively carry out 
the duties of an instructional 
leader. Division leadership 
believes that the assistant 
principal will complement the 
principal’s current leadership 
style.  

 
The new assistant principal will 
play an active role in carrying 
out the work related to the 
school’s improvement plan 
goals/action steps.  

 
INSTRUCTIONAL PROGRAM 
– The school did not benefit 
from the participation in 
required quarterly data meetings 
with the Division Leadership 
Support Team (DLST) during 
SY 14-15. 

 
The practice of participating in 
quarterly data meetings proved 
to be of great benefit to HCS 
Focus and Priority schools 
during the previous three school 
years. The DLST believes that 
the Bassette School Leadership 
Team (SLT) can benefit from 
these regular meetings and the 
support they can provide a 
school. 

 
Open lines of communication 
between the Bassette Elementary 
SLT and the DLST will be 
created as a result of regular 
meetings to discuss school 
improvement efforts and 
ongoing supports that the 
division can provide. Members 
of the DLST will serve as 
liaisons between central office 
and the school. This working 
relationship will result in 
collaborative efforts for school 
improvement planning for SY 
15-16. 
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Closing Rationale 
 
The school climate at Bassette Elementary was a concern prior to the arrival of the school’s 
current principal (January 2014). For example, staff morale was low, there were frequent 
occurrences of negative student conduct, minimal relationships with parents and community 
members existed, overall expectations for students were low, and there was a lack of 
collaboration amongst staff. The percentage of students with six or more absences was 23%. 
There was a need to create an environment that was conducive to learning. 
 
During the last two school years, the Bassette Administrative Team and the School Leadership 
Team have worked diligently to improve building morale, establish positive relationships, and 
stabilize the school’s climate. The administrative team has adjusted teaching assignments and 
hired new highly qualified staff members who are committed to the work that needs to be done 
in order for the change in climate to begin impacting student achievement results. The number of 
students with six or more absences during SY 14-15 has been reduced to 3%.  
 
The positive changes have prepared the school’s stakeholders (e.g., students, staff, parents, and 
community members) to accept and instill a school climate conducive to learning. Staff members 
now work as a team and are receptive to change. The positive climate that now exists will permit 
the school to move forward with the kind of teaching and learning that are required in schools 
that are fully accredited. The school’s new assistant principal is a strong instructional leader with 
demonstrated success in working in a Title I school. The stage is now set for collaboration, 
increased rigor, raised expectations, differentiated instruction, and student and staff success.  
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Trajectory of measureable progress expected as a result of Conditional Accreditation: 

Math SOL Performance (Pass Rate %) 
2013/2014 2014/2015 2015/2016 (projected) 2016/2017 (projected) 

68% 56% 66% 76% 
 

Trajectory of measureable progress expected as a result of Conditional Accreditation: 
Science SOL Performance (Pass Rate %) 

2013/2014 2014/2015 2015/2016 (projected) 2016/2017 (projected) 
53% 33% 50% 70% 

 
 

Trajectory of measureable progress expected as a result of Conditional Accreditation: 
Reading SOL Performance (Pass Rate %) 

2013/2014 2014/2015 2015/2016 (projected) 2016/2017 (projected) 
47% 49% 60% 70% 
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Description Number of 
Teachers 

Percent of 
All 

Teachers 

Area of 
Teaching 

Number and percent of teachers scoring above 
proficient in 2014-2015 0  0%  

Number of the above teachers returning in  
2015-2016  0   

Number and percent of teachers scoring proficient 
in 2014-2015 12 44%  

Number of the above teachers returning in  
2015-2016 11   

Number and percent of teachers scoring below 
proficient in 2014-2015 0 0%  

Number of the above teachers returning in  
2015-2016 0   

Number and percent of teachers fully licensed in 
2015-2016 36 100%  

Number and percent of new teachers to the school 
in 2015-2016 8 22%  

Number and percent of provisional teachers in 
2015-2016 0 0%  

Number and percent of teachers not teaching in 
their endorsed area in 2015-2016 (name each area 
in which teachers are not endorsed) 

0 0 % NA 

Number and percent of long-term substitutes-that 
may be employed possibly more than 45 days 
(licensed or not licensed) in 2015-2016 (name each 
area in which there is a long-term substitute that 
may be employed more than 45 days) 

0 0% NA 

 

Principal tenure at this school and description of track record of success in working in a 
low-performing school:  
The principal has served at Bassette Elementary School for 1.5 years. This was his first 
assignment as a school principal. He previously worked as an assistant principal in a PreK-8 
school as well as in a high school. In addition to the information included in the closing 
rationale, listed below are other accomplishments during his tenure at Bassette Elementary:  

• Implementation of the PBIS (Positive Behavioral Intervention Support) discipline model 
• Built positive relationships with parents via community events  
• Increased communication with stakeholders 
• Doubled the school’s PTA membership  
• Partnered with city leaders to complete a neighborhood project (Hampton House Blitz) 
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• School enrollment has increased by approximately 20%  
• Made a commitment to placing highly effective teachers in grades K-2 to ensure students 

will be entering Grade 3 with a strong foundation of literacy skills 
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 A.W.E. Bassette Elementary 

Grades: PK‐05 
Hampton City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  English, Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics, Science 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  80%  75%  74%  54%  47%  49% 

Mathematics  85%  76%  49%  69%  68%  56% 

Science 
Gr 3: 66% 
Gr 5: 91% 

Gr 3: 75% 
Gr 5: 82% 

Gr 3: 72% 
Gr 5: 77% 

60%  53%  33% 

History 
Gr 3: 68% 
Gr 4‐5: 93% 

Gr 3: 79% 
Gr 4‐5: 88% 

Gr 3: 78% 
Gr 4‐5: 84% 

75%  76%  89% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Met AMOs  Title I 

2013‐2014  2012‐2013  Met AMOs  Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Title I 

2015‐2016  2014‐2015  Priority School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  70%  68%  76%  53%  45%  49% 

Writing  77%  90%  77%  61%  53%  N/A 

Mathematics  84%  78%  50%  66%  66%  57% 

Science  80%  74%  78%  63%  54%  35% 

History  83%  84%  82%  77%  77%  91% 
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School Information/Demographics 
Required Information:  Total school population; free and reduced lunch population; grade levels 
served; grade level population 
 
Andrews Not Disadv  Not Disadv  Disadv Disadv Total  
Grade Level Number Percentage Number Percentage Enrollment 
SP (PK) 6 66.67% 3 33.33% 9 
VP (PK) 20 22.47% 69 77.53% 89 
KG 39 39.39% 60 60.61% 99 
1 26 23.01% 87 76.99% 113 
2 32 22.54% 110 77.46% 142 
3 19 18.10% 86 81.90% 105 
4 24 22.64% 82 77.36% 106 
5 22 20.37% 86 79.63% 108 
6 37 26.43% 103 73.57% 140 
7 20 17.86% 92 82.14% 112 
8 24 18.60% 105 81.40% 129 
Grand 
Total 269 23.35% 883 76.65% 1152 

 
 
Accountability Pass Rates 
 
Overall School Achievement Data 

 2012-2013  
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014  
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015  
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 
Assessments 

English 79 58 65 64 
Mathematics 48 63 75 72 
Science 79 66 59 59 
History 76 73 73 70 
Graduation and 
Completion 
Index (if 
applicable) 

 
N/A 

 

 
N/A 

 

 
N/A 

 

 
N/A 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015 
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 
Assessments 

Reading – 3rd 77 52 86 78 
Reading – 4th 74 54 54 71 
Reading – 5th 69 57 66 63 
Reading – 6th 83 56 68 65 
Reading – 7th 87 60 65 72 
Reading – 8th 89 68 68 52 
Writing – 5th 68 58 52 N/A 
Writing - 8th 88 70 65 48 
Math – 3rd 24 52 81 87 
Math – 4th 49 64 83 84 
Math – 5th 57 65 71 76 
Math – 6th 53 58 70 69 
Math – 7th 21 28 38 37 
Math – 8th 39 60 78 61 
Math – Algebra 1 71 83 98 80 
Math - Geometry 81 86 93 91 
Math – Algebra 2 < < < N/A 
History – 3rd 80 73 86 N/A 
History – VA Studies 85 89 81 83 
History – ES (ALT) N/A N/A N/A < 
History – US 1 61 61 75 N/A 
History – 6th (ALT) < < < N/A 
History – US 2 85 73 69 N/A 
History – 7th (ALT) < < < N/A 
History – Civics & Econ 84 77 65 61 
History – MS (ALT) < < < < 
Science – 3rd 72 72 79 N/A 
Science – 5th 76 67 51 67 
Science – 8th 94 65 59 55 
Graduation and 
Completion Index (if 
applicable) 

 
N/A 

 
N/A 

 
N/A 

 
N/A 
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Staff Information 
 
2014-2015 Staff Changes: 
• 12.5 teachers new to the school   
• 2 new part-time ERIAs (Early Reading Intervention Assistant) 
• 1 new assistant principal 
 
2015-2016 Staff Changes:  
• 13.5 teachers new to the school   
• 2 returning staff members teaching different grade levels 
 
                              New Staff – 2015 – 2016 SY  

Position  Endorsement Years of Experience 

Grade K 
Early/Primary Education PreK-3 

Middle Education Grades 4-8 
Elementary Grades 3-6 

28 

Grade 1 Elementary Grades 1-7 
Early/Primary Education PreK-3 

17 

Grade 3 Elementary Education PK-6 0 
Grade 4 Elementary Education PreK-6 8 

Grade 7 
Math 

Special Ed. – General 
Curriculum K-12 

Middle Ed. 6-8: Mathematics 

2 

Grade 8 
Civics History and Social Sciences 0 

Grades 6-8 
Health & 

PE 

Health and Physical Educ. PreK-
12 

15 

 
Andrews Staff – 2015 - 2016 

Number of 
Teachers Endorsement / Experience 

90 

All staff members are teaching in their endorsed content/grade level. 
Eighteen staff members have between 0 and 3 years of teaching experience. 

Twenty-five staff members have between 5 and 31 years of teaching 
experience. 

 *Currently there are 5 vacancies remaining to be filled.  
Percentage of teachers new to Andrews in 2014- 2015: 26% 
Percentage of teachers new to Andrews in 2015- 2016: 16% 
Number of teachers on a Professional Development Plan in 2014-2015: 5 
Number of teachers on a Professional Development Plan in 2015-2016: 0 
Years of experience (0-3) in 2015-2016: 18 
Years of experience (4-6) in 2015-2016: 25 
Years of experience (7+) in 2015-2016: 48 
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Reconstitution Information 

Mark all applicable areas of reconstitution: 
☐  Governance               ☒  Instructional Program          ☐  Staff              ☐  Student Population 
Existing Practice Proposed New Practice Anticipated Impact 
 
INSTRUCTIONAL PROGRAM – 
The Andrews Leadership Team 
met once a month to monitor data, 
discuss best practices in Language 
Arts and Science, and review the 
work associated with the action 
steps outlined in the School 
Improvement Plan.  
 

 
The Andrews Leadership Team 
will meet twice a month to 
monitor student progress in 
these two content areas using a 
division developed RtI database, 
determine best instructional 
practices in language arts and 
science, create and review the 
school’s plan for professional 
learning, and collaborate with an 
assigned division level liaison 
who will participate in all 
meetings. Updates and pertinent 
information will be shared with 
staff during CLTs (Collaborative 
Team Meetings) and monthly 
staff meetings. In addition, HCS 
curriculum leaders and teacher 
specialists will be required to 
participate in select School 
Leadership Team (SLT) 
meetings.  

 
The impact of the proposed new 
meeting schedule/process will 
increase the level of focus on 
instructional practices in these 
two content areas, increase the 
level of progress monitoring, 
improves lines of 
communication, and ultimately 
impact instructional delivery 
and student achievement results. 

  
 
INSTRUCTIONAL 
PROGRAM/SCIENCE – During 
the 4th quarter of SY 14-15, the 
models of intervention for grade 5 
and middle school science classes 
included a review of previous 
year’s (Gr 4) or years’ (grades 6 
and 7) essential skills.  At the 
middle school level, 6th and 7th 
grade science teachers worked 
collaboratively with the 8th grade 
science teacher to conduct small 
group intervention support sessions 
for identified 8th grade students.  

 
This strategy will be scaled up 
during SY 15-16 so that 
implementation of the 
intervention model will be 
embedded into the instructional 
program for grades 5 and 8. The 
intervention will occur on a 
quarterly basis and target 
students identified as needing 
Tier 2 or Tier 3 support. The 
focus during this instructional 
time will be on specific skills 
addressed via hands-on learning 
experiences.  

 
This science intervention model 
will provide identified students 
with targeted specific 
interventions that will increase 
mastery of essential knowledge 
skills in this content area and an 
increased proficiency in the 
application of these skills.  

 
INSTRUCTIONAL 
PROGRAM/SCIENCE – During 
the 3rd quarter of SY 14-15, Gizmos 
online simulations were used in 
science classrooms with laptops 

 
Gizmos online simulations will 
be implemented during science 
instruction in multiple grades 
throughout SY 15-16.  

 
Increase in students’ ability to 
demonstrate knowledge of 
standards at higher levels of 
Bloom’s taxonomy. Increase in 
student engagement as 
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and iPads by 5th and 8th grade 
science teachers to provide ongoing 
review of essential science skills 
and to simulate lab practice 
activities.  

evidenced by classroom 
observations.   

 
INSTRUCTIONAL 
PROGRAM/SCIENCE – Limited 
hands-on science experiences were 
provided to students during SY 14-
15 in a variety of grade levels.   

 
Teachers in grades 4 and 5 will 
implement a hands-on inquiry 
based science and problem 
based learning throughout the 
year that is part of the VISTA 
Elementary Science Institute.   

 
This new approach to hands-on 
science instruction will improve 
student engagement and 
retention of science essential 
knowledge skills.  Higher order 
thinking skills will improve as a 
result of an emphasis on 
problem-based learning.   

 
INSTRUCTIONAL 
PROGRAM/SCIENCE – Teachers 
used science texts with limited 
hands-on science labs. This 
practice resulted in limited student 
engagement.  

 
The HCS Science Department 
will train and provide teachers 
with FOSS (Full Option Science 
System) curriculum kits that will 
enhance student hands-on 
inquiry and authentic learning 
experiences.  

 
Greater understanding of 
science terminology with life-
like application. Increased 
comprehension of “why science 
works”.  This hands-on 
approach will increase student 
engagement during science 
lessons.  

 
INSTRUCTIONAL 
PROGRAM/SCIENCE – Limited 
scientific investigations with cross-
curricular connections were 
provided to students during SY 14-
15.  

 
A designated 5th grade teacher 
will partner with Old Dominion 
University to implement the 
Argument Driven Inquiry (ADI) 
instructional approach that will 
give students interdisciplinary 
opportunities to learn how to 
read, write, and speak in the 
context of science. This teacher 
will be responsible for 
implementing a train-the-trainer 
model in Grade 5.  

 
The impact of the proposed new 
practice will improve cross-
curricular instruction, improve 
teachers’ instructional delivery 
and performance, and help to 
increase the level of 
collaboration in this grade level. 

 
INSTRUCTIONAL 
PROGRAM/SCIENCE - 
Prior to the completion of end-of-
year testing, the HCS Science 
Department provided an 
intervention/remediation plan for 
students who failed the Gr 5 
science SOL assessment. This plan 
was designed “student retakes” and 
based on Student Detail Question 
Reports.    

 
Prior to the administration of 
quarterly critical skills 
assessments (HCS version of 
quarterly, division-wide 
benchmark assessments), the 
HCS Science Department 
teacher specialists and/or 
curriculum leader will provide 
review instruction (remediation) 
to students identified as needing 
Tier 2 support.   

 
An increase in the percentage of 
students meeting expectations 
on the quarterly critical skills 
assessments.   
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INSTRUCTIONAL 
PROGRAM/SCIENCE - 
In the core content areas, teachers 
have primarily utilized whole 
group and small group instruction 
with teacher led focus. 

Teachers will be trained on 
cooperative learning and 
reciprocal teaching. Classroom 
instruction will incorporate these 
methods of instruction for all 
core content areas. 

Teachers will increase student 
engagement in the core content 
areas to improve learning and 
performance.  

 
INSTRUCTIONAL 
PROGRAM/SCIENCE - 
The support provided by the HCS 
Science Department previously 
focused on professional learning 
offerings. 

 
In SY 15-16, the Science 
Department will conduct 
collaborative 
walkthroughs/observations and 
meet immediately afterwards to 
debrief.   

 
Feedback discussed during the 
debrief meeting will be used to 
hold coaching conversations 
with staff during instructional 
meetings and post-observation 
conferences. In addition, 
information discussed will 
perhaps be utilized by the 
school’s leadership team (SLT) 
to create “action steps” or “next 
steps” for the School 
Improvement Plan.   

 
INSTRUCTIONAL 
PROGRAM/READING - 
The support provided by the HCS 
Language Arts Department 
previously focused on professional 
learning needs/ opportunities at the 
district level. 

 
In SY 15-16, the Language Arts 
Department will conduct 
collaborative 
walkthroughs/observations 
during the reading instructional 
block and meet immediately 
afterwards to debrief.   

 
Follow-up feedback provided 
by the Language Arts 
Department will ensure fidelity 
to the HCS instructional model, 
as well as provide coaching 
points to utilize with staff 
during instructional meetings 
and post-observation 
conferences. In addition, 
information received from the 
feedback sessions will be 
utilized by the SLT to create 
“action steps” or “next steps” 
for the School Improvement 
Plan.   

 
INSTRUCTIONAL 
PROGRAM/READING/WRITING 
– Student writing assignments were 
scored by classroom teachers in an 
inconsistent manner, providing 
students with limited feedback.   
 
 
 

 
The Andrews Administrative 
Team and Literacy Team will 
monitor students’ writing folders 
in grades 1st through 8th for the 
purpose of providing teachers 
with feedback and to ensure that 
the required number of writing 
prompts have been completed, 
scored properly, and contain 
meaningful feedback for 
students. Reading 
Interventionists, Reading 
Specialists, and the Reading 
Coach will serve on the literacy 

 
Frequent and targeted feedback 
to students regarding their 
writing performance will 
improve students’ ability to 
write.  
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team.      
 
INSTRUCTIONAL 
PROGRAM/READING/WRITING 
– Student writing assignments were 
scored by classroom teachers in an 
inconsistent manner, providing 
students with limited feedback.   
 

 
To support teachers in providing 
students with frequent and 
meaningful feedback on their 
writing assignments, an online 
literacy comprehensive program 
entitled, WriteToLearn will 
serve as a supplemental support 
to writing instruction.  Teachers 
will use the WriteToLearn 
online comprehensive program 
to provide students with targeted 
feedback, in addition to the 
feedback classroom teachers 
will be providing.  

 
The impact of the proposed new 
practice will improve the 
quality of feedback students 
will need to improve writing 
meaningful texts, utilizing 
correct grammar, improving 
spelling, and increasing their 
vocabulary. 

 
INSTRUCTIONAL 
PROGRAM/READING/SCIENCE 
– Limited leveled readers were 
used from the elementary literacy 
room to make connections to 
science through cross-curricular 
instruction.   
 
 
 

 
Title I funds will be allocated to 
purchase additional non-
fictional texts that area aligned 
with Science Standards of 
Learning for cross-curricular 
instruction during guided 
reading groups.  

 
The impact of the proposed new 
practice will improve students’ 
comprehension skills through 
cross-curricular instruction.  
Improvements to teachers’ 
instructional delivery, 
instructional performance, and 
improved student achievement 
in science and language arts. 

 
INSTRUCTIONAL 
PROGRAM/READING/SCIENCE 
– Limited use of leveled readers 
and various novels from the 
elementary literacy room to make 
connections through cross-
curricular instruction to improve 
comprehension of various texts.  
 

 
A middle school literacy room 
will be created stocked with 
leveled readers aligned to the 
science curriculum that were 
purchased using Title I funds.  
Professional development and 
instructional coaching for 
middle school language arts and 
science teachers was purchased 
with Title I funds to support the 
implementation of the middle 
school literacy room.  

 
The impact of the proposed new 
practice will improve cross-
curricular instruction, improve 
teachers’ instructional delivery 
and performance, and improve 
student achievement in science, 
math, and language arts. 

 
INSTRUCTIONAL 
PROGRAM/READING – The 
school restructured the model for 
the 90-minute language arts 
instructional block during SY 14-
15 in order to allot time in the 
middle grades for the 
implementation of guided reading 
groups. Observations revealed the 

 
Administrators and members of 
the Andrews Literacy Team will 
create a professional learning 
plan for middle grades teachers 
to assist with the effective 
implementation of small group 
instruction during the language 
arts block. The plan will include 
the development of a peer 

 
Middle school teachers will 
better understand how to 
implement small group 
interventions during their 90-
minute language block. This 
work will target the subgroup 
population of struggling 
adolescent readers.     
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need to provide middle school staff 
with professional development on 
implementing small, guided 
reading groups.   

observation schedule that will 
provide middle school language 
arts teachers opportunities to 
observe teachers in grades 3-5. 

 
INSTRUCTIONAL 
PROGRAM/READING – The 
school’s Title I reading 
interventionists and the reading 
specialist pull students out of 
classrooms to provide reading 
support to grades 3-5.  

 
Reading interventionists and 
reading specialists will push in 
to classrooms to co-teach and 
provide small group instruction 
for students in need of Tier 2 
and Tier 3 support. The reading 
specialists will also work 
collaboratively with the two 
EIRAs to provide early literacy 
support to identified PALs 
students in grades K-3  

 
A focus on K-2 literacy will 
help to ensure that students are 
entering Grade 3 with the ability 
to read fluently and to 
comprehend text.  

 
INSTRUCTIONAL 
PROGRAM/READING - 
There has been an inconsistent 
focus on monitoring student growth 
in reading and using data to make 
instructional decisions. 
 
 

 
There will be a consistent focus 
on using running records for 
checks of fluency and 
comprehension in order to 
progress monitor student growth 
in reading. Teachers will use the 
Diagnostic Reading Assessment 
(DRA) to monitor select 
students’ (students identified in 
need of Tier 2 or Tier 3 support) 
reading progress every four 
weeks. Data will be tracked 
using a division developed RtI 
database that will permit 
teachers and administrators to 
run reports in order to monitor 
the success of specific 
interventions along with student 
progress in reading.       

 
Consistently monitoring the 
reading progress of students 
identified to receive Tier 2 or 
Tier 3 support will yield 
information about the success of 
interventions as well as drive 
planning efforts for remediation 
and intervention. An increase in 
differentiated instruction as a 
result of this rich data will close 
student gaps in foundational 
literacy skills.      

 
INSTRUCTIONAL 
PROGRAM/READING - 
The implementation of the Word 
Study program in grades K-4 has 
been inconsistent and lacked 
fidelity to the model.  

 
Teachers in grades K-4 will 
receive ongoing training 
beginning in August 2015 in 
Word Study from an assigned 
Language Arts Instructional 
Coach. Administrators will 
develop an implementation plan 
that will address staff 
development learning needs 
based on classroom observations 
and student progress.  

 
Word recognition and fluency 
will increase with the proper 
implementation of Word Study.  
Reading instruction will 
improve once teachers are able 
to correctly assess students’ 
instructional and independent 
reading levels.   

 
INSTRUCTIONAL 

 
The Andrews Administrative 

 
Providing teachers with specific 
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PROGRAM/READING - 
Inconsistent awareness of the 
stages of reading and the activities 
to support each stage of readers.  
The HCS Language Arts Model is 
not consistently followed and 
reinforced in various grade levels.  

Team will continue to closely 
review weekly lesson plans to 
provide specific feedback with 
an emphasis on comments that 
address the cognitive and 
content alignment to the 
standards. During weekly 
administrative meetings, the 
administrative team will discuss 
lesson plan feedback, 
instructional walkthroughs as 
well as feedback provided to 
teachers on formal observations.  

feedback on lesson plans and 
formal and informal 
observations will allow teachers 
to make changes to instruction 
to support lesson alignment.  
This will also ensure that tighter 
alignment to written and taught 
curriculum occurs. 

 
INSTRUCTIONAL PROGRAM – 
The school did not benefit from the 
participation in required quarterly 
data meetings with the Division 
Leadership Support Team (DLST) 
during SY 14-15. 

 
The practice of participating in 
quarterly data meetings proved 
to be of great benefit to HCS 
Focus and Priority schools 
during the previous three school 
years. While it does not appear 
likely that Andrews PreK8 will 
become a Focus or Priority 
school, the DLST believes that 
the Andrews School Leadership  
Team (SLT) can benefit from 
these regular meetings and the 
support they can provide a 
school. 

 
Open lines of communication 
between the Andrews PreK8 
Elementary SLT and the DLST 
will be created as a result of 
regular meetings to discuss 
school improvement efforts and 
ongoing supports that the 
division can provide. Members 
of the DLST will serve as 
liaisons between central office 
and the school. This working 
relationship will result in 
collaborative efforts for school 
improvement planning for SY 
15-16. 
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Closing Rationale 
 
An analysis of grade level scores on SOL assessments reveals that there exist pockets of excellence at 
Hunter B. Andrews PreK-8 School. For example, the pass rate on the Grade 3 reading assessment (SY 14-
15) was once again above the state accreditation benchmark of 75%, while strong math performance is 
evident throughout the school.  
 
When the current principal, assumed the position of building leader several years ago, the school was 
struggling significantly with performance on the state’s revised mathematics assessments. He worked in a 
strategic manner with the School Leadership Team to develop a school improvement plan with sound 
action steps. The results at the end of his first year were noteworthy: an increase from a school pass rate 
of 48% (SY12-13) to a pass rate of (63%). The principal and his team continued to refine the school’s 
improvement plan the following year and results improved to 75%.  
 
With additional support from the Division Leadership Team during SY 15-16, and with the principal’s 
proven track record of success in the area of school improvement, the school is confident it can meet the 
state accreditation benchmark in science at the end of SY 15-16 and the reading benchmark at the end of 
SY 16-17. 
 
 

Trajectory of measureable progress expected as a result of Conditional Accreditation: 
Science SOL Performance (Pass Rate %) 

2013 - 2014 2014 - 2015 2015 - 2016 (projected) 2016 - 2017 (projected) 
59% 59% 70% 73% 

 
 

Trajectory of measureable progress expected as a result of Conditional Accreditation: 
Reading SOL Performance (Pass Rate %) 

2013 - 2014 2014 - 2015 2015 - 2016 (projected) 2016 - 2017 (projected) 
65% 64% 70% 75% 
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Description Number of 
Teachers 

Percent of 
All 

Teachers 

Area of 
Teaching 

Number and percent of teachers scoring above 
proficient in 2014-2015 0 0%  

Number of the above teachers returning in  
2015-2016  0   

Number and percent of teachers scoring proficient 
in 2014-2015 59 63%  

Number of the above teachers returning in  
2015-2016 47   

Number and percent of teachers scoring below 
proficient in 2014-2015 2 2%  

Number of the above teachers returning in  
2015-2016 0   

Number and percent of teachers fully licensed in 
2015-2016 91 100%  

Number and percent of new teachers to the school  
in 2015-2016 13 14%  

Number and percent of provisional teachers in 
2015-2016 0 0%  

Number and percent of  teachers not teaching in 
their endorsed area in 2015-2016 (name each area 
in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-that 
may be employed possibly more than 45 days 
(licensed or not licensed) in 2015-2016 (name each 
area in which there is a long-term substitute that 
may be employed more than 45 days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 
low-performing school:   
The current principal was appointed at Hunter B. Andrew PreK-8 School in August 2013. Prior to his 
appointment to Andrews, he served as principal for four years at John Tyler Elementary School in 
Hampton City Schools. During his tenure at Tyler, the poverty percentages ranged from 77% to 82%, and 
the school was in improvement for not meeting federal AMOs when he took the helm. By developing a 
school-wide process for collaboration, he was able to transform the school’s culture and academic 
achievement results. He implemented the work of professional learning communities and, over a period of 
two years, the school’s culture improved as well as student achievement. John Tyler Elementary was 
recognized by Hampton City Schools Title I Department for its best practice for focusing on collaboration 
to drive results under this principal’s leadership. The school was also recognized for meeting all of its 
federal AMOs.  
 
Within the first year at Hunter B. Andrews, he restructured administrative roles and implemented 
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processes that were more streamlined in order to better support the academic and overall building 
management needs. He also created unencumbered time within the school day so that teachers, reading 
and math interventionists, reading specialist, reading and mathematics coaches as well as building 
administrators would be able to meet in collaborative learning teams.  
 
The school’s climate has improved significantly under this principal’s leadership. For example, based on 
the most recent administration of the Staff Climate Survey, 99% of the school staff indicated that he is an 
effective leader. As noted earlier, at the end of his second year (2013-2014) he led the school to meeting 
accreditation in mathematics for the first time since the school was open (in 2010).    
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 Hunter B. Andrews 

Grades: PK‐08 
Hampton City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Conditionally Accredited  New 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Science 

2015‐2016  2014‐2015  TBD  English, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  N/A 
Gr 3‐5: 79% 
Gr 6‐8: 86% 

Gr 3‐5: 79% 
Gr 6‐8: 86% 

58%  65%  64% 

Mathematics  N/A  79%  48%  63%  75%  72% 

Science  N/A 
Gr 3: 82% 
Gr 5‐8: 87%  

Gr 3: 69% 
Gr 5‐8: 84% 

77%  59%  59% 

History  N/A 
Gr 3: 73% 
Gr 4‐8: 80% 

Gr 3: 75% 
Gr 4‐8:76% 

73%  73%  70% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  N/A ‐ New School  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Title I 

2013‐2014  2012‐2013  Met AMOs  Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading   N/A  80%  80%  58%  67%  66% 

Writing   N/A  79%  78%  64%  58%  48% 

Mathematics   N/A  80%  51%  59%  74%  72% 

Science   N/A  87%  81%  68%  62%  60% 

History   N/A  81%  79%  74%  75%  71% 

 

Attachment A9

53



Attachment A10

1



Division:  Henrico County Public Schools                School:  Fairfield Middle School 
 

 

2 | P a g e     4 / 1 / 2 0 1 5  
 

School Information/Demographics 
Required Information:  Total school population; free and reduced lunch population; grade levels 
served; grade level population 
 
Fairfield Middle School provides instructional programming for grades 6 – 8.  They have 
maintained a total population of approximately 950 students in the last three years.  Currently, 
the total student population is 959.  Of this total, 61.4% of students who attend Fairfield 
participate in the free and reduced lunch program. 
 
Summary: 
Total school population - 959 
Free and reduced lunch population – 61.4% 
Grade levels served – 6-8 
Grade level population  

- 6 – 345 
- 7 – 309 
- 8 – 294 
Sp Ed - 11 

 
 
Accountability Pass Rates 
 
Overall School Achievement Data 

 2012-2013  
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014  
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015  
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 
Assessments 

English 85.0 64.1 62.9 63.4 

Mathematics 48.9 46.7 45.5 62.2 

Science 89.3 67.4 66.6 73.0 

History 80.7 79.5 74.8 83.6 
Graduation and 
Completion Index 
(if applicable) 

 
NA 

 
NA 

 
NA 

 
NA 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015 
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 
Assessments 

Grade 6 Reading 87.0 59.9 58.8 59.2 
Grade 7 Reading 80.7 64.7 61.9 65.9 
Grade 8 Reading 84.0 62.3 57.0 63.1 
Grade 8 Writing 85.0 66.2 63.4 57.8 
Grade 6 Math 62.0 47.8 44.1 55.9 
Grade 7 Math 19.6 34.8 30.4 61.5 
Grade 8 Math 28.0 24.2 25.8 32.7 
Algebra 1 61.0 80.6 83.7 89.4 
Geometry 100.0 68.6 81.8 96.6 
US Hist to 1877 73.6 67.9 62.2 NA 
US Hist to Present 83.0 83.5 75.6 NA 
Civics and Econ 83.5 81.9 78.5 75.0 
World Hist 1 100.0 99.1 97.2 99.0 
Science - Grade 8 87.7 45.3 47.9 63.5 
Earth Science 100.0 98.2 96.5 97.4 
Graduation and 
Completion Index (if 
applicable) 

 
NA 

 
NA 

 
NA 

 
NA 

 
 
 
Staff Information 
 
Leaders at Fairfield Middle School have been successful in identifying and retaining effective 
teachers.  Both identification and retention continue to be daunting challenges and require much 
administrative support to encourage teachers to continue their tenure.  Nearly 100% of the 
teaching staff is highly qualified as defined by the No Child Left Behind Act of 2001.  The staff 
at Fairfield is committed to providing daily intensive support to all students.  However, they are 
also dedicated to helping students learn at accelerated rates, allowing students to reach the same 
achievement levels of other schools in the district. 
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Reconstitution Information 
Mark all applicable areas of reconstitution: 
☒  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 
Existing Practice Proposed New Practice Anticipated Impact 
Governance:  Change in Leadership 
A new principal was placed at 
Fairfield two years ago resulting in 
higher levels of academic 
achievement each year.  Additional 
administrative staff changes were 
made in order to foster positive 
movement. 

Fairfield leaders will be provided 
continued assistance as they 
monitor and support instruction.  
Ongoing professional development 
opportunities will be provided to 
support the continuation of the 
previously implemented school 
improvement process and to 
promote continued growth for 
students and staff. 

Fairfield will become fully 
accredited in the 2015/16 school 
year. 

Instructional Program:  
Ongoing Professional Development 
was provided in all areas of 
instruction.  For reading and math, 
staff worked to improve instruction 
through monthly workshops and 
intensive staff training sessions that 
focused on specific concepts. 
 

Fairfield will implement a new 
professional development plan for 
reading based on a partnership with 
Dell Computers.  Dell will provide 
professional development for 
teachers through a collaborative 
effort with HCPS reading coaches. 

All teachers will see an increase in 
student performance on the Reading 
SOL. 

Instructional Program: 
The existing modified block 
schedule reflects a seven-class 
period day on Mondays and 
alternating four-blocks on Tuesdays 
through Fridays.   

For the 2015-2016 school year, 
Fairfield Middle will provide math 
instruction daily to all students.  
Additional FTE complement 
allowed administrators to develop a 
schedule that provides 90 minutes 
per day of math instruction five 
days per week.   

Increased student achievement in 
mathematics and the ability to 
provide in-class remediation, thus 
reducing the need for pull-out 
tutoring and remediation. 

Instructional Program: 
Fairfield was assigned a part-time 
reading coach during the 2014-2015 
school year.  This position 
complements the two existing math 
coaches at the school. 
 
 

Next year, Fairfield will have a 
fulltime reading coach who will 
work with Fairfield daily.  The 
Professional Development Reading 
Instructor will be assigned to 
support Fairfield teachers on a 
regular schedule throughout the 
school year. 

Individual teachers will implement 
reading strategies learned during 
professional development training 
sessions.  This will be verified 
during classroom observations. 

Instructional Program: 
Exceptional Education Instructional 
Assistants 

Instructional Assistants will receive 
additional training that focuses on 
data collection as it relates to 
student IEP goals.  Data will be 
shared with general education 
teachers and the IEP case managers 
to support data-driven decisions and 
for the purpose of developing 
appropriate goals and objectives.   

Increased student achievement for 
students with IEPs, as well as 
improved fidelity of implementation 
regarding IEP accommodations and 
instructional modifications.   

Staff:   
Staff are supported through 
regularly scheduled training 
sessions and meetings to promote 
collaboration and adjust instruction 
according to student needs.  Staff 

Hiring for Fairfield and other hard-
to-staff schools will have priority in 
the school division.  Hard-to-staff 
schools will be given preference in 
selecting teaching candidates based 
on the rubric of need.  This process 

The quality of instruction will 
improve and staff retention will 
increase resulting in higher student 
achievement and a cadre of 
experienced staff dedicated to 
Fairfield. 
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members must meet acceptable 
performance standards, or work 
through a growth plan to improve 
instructional practices. 
 

allows Fairfield to select the most 
effective candidates resulting in a 
more stabilized learning 
community. 

Instructional Program: 
Instructional planning occurs during 
common content planning periods 
during the school day.  Teachers 
meet with instructional coaches to 
create common lesson plans and to 
create assessments that align with 
the SOL Blue Prints.  
 

Instructional Unit Planners will be 
reviewed weekly by a team of 
administrators and other 
instructional staff including the 
ITRT, the IBMYP site coordinator, 
and department chairs.  Appropriate 
feedback will be provided to 
teachers. 

Unit Planners will be adjusted 
and/or enhanced based on the 
feedback provided by the leadership 
team.  Well-developed lessons will 
increase student engagement 
leading to higher levels of student 
achievement.  

Instructional Program: 
During the 2014-2015 school year, 
Fairfield Middle School began 
requiring teachers to submit lesson 
plans to their administrators.  

For the 2015-2016 school year, all 
teachers at Fairfield will be required 
to develop and post weekly lesson 
plans. 

Accountability, as well as fluidity in 
the provision of feedback to the 
teachers during informal and formal 
observations.  

Instructional Program: 
Interactive Achievement was 
introduced to the teachers at 
Fairfield Middle School during the 
2015-2016 school year.  

Bi-weekly probes will be used by 
English/reading and math teachers 
to provide feedback on the teaching 
and retention of material.  Data 
from the probes will guide 
instructional practices by allowing 
the teachers to target strengths and 
areas of improvement. 

The new practices will result in 
increased teacher accountability and 
students achievement. 

Instructional Program: 
Based on the work completed with 
AARPE, teachers were provided a 
framework for instruction that 
highlighted teaching expectations 
based on specific elements of 
Professional Standard 1: 
Professional Knowledge and 3: 
Instructional Delivery. This 
framework is called the “Falcon 
Format”.  

Continued focus will be placed on 
Professional Knowledge and 
Instructional Delivery with the 
addition of standard 2: Instructional 
Planning and standard 5:  Learning 
Environment 

The new practices will result in 
increased teacher accountability and 
student achievement. 

Staff: 
Fairfield Middle School was 
received the position of Dean of 
Student Support and Discipline 
beginning in January of 2015. 

The Dean of Student Support and 
Discipline will conduct mediation, 
mentoring, and coordinate a 
behavior incentive program for a 
small cadre of students needing 
more focused support to be 
successful. 

Decreased off-task behaviors inside 
and outside of the classroom which 
will lead to increased learning time 
for the affected students. 
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Closing Rationale 
 
Fairfield Middle School made significant progress in attaining full accreditation during the 
2014/15 school year.  While reading performance saw a small gain, all other areas were able to 
show improvement and enable the school to take large steps toward full accreditation.  In fact, 11 
of the 13 tests administered at Fairfield showed higher results than the previous year with several 
boasting a double-digit gain.  The highest performance increase was seen in Grade 7 
mathematics where students increased 31.1 percentage points.  These higher levels of 
performance are an indication of Fairfield’s renewed commitment to student achievement and a 
reflection of the hard work of all staff members to reach each child.  The Fairfield community 
embraced a new sense of urgency during the school year and will build upon the success of last 
year as they move forward. 
 
All teachers will work to continue the new trend of higher performance through detailed analysis 
of curricular alignment, collaborative support of colleagues, participation in division, local, and 
state professional development opportunities, and regular monitoring of student performance to 
adjust instruction to meet the needs of each learner.  What follows is a brief summary for each 
core area: 
 
The reading instructional program at Fairfield received a large amount of support during this 
school year.  Teachers worked with reading specialists and other professionals to support 
improved instruction.  While the gains students made in reading are not as large as some of the 
other instructional areas, they do show progress and provide evidence that Fairfield is now 
moving in the right direction.  Fairfield moved from a 62.9 to a 63.4.  This higher level of 
performance was accomplished because reading performance improved in all grade levels.  If 
taken alone, reading performance would have been 64.4%.  However, the overall performance 
level also reflects the writing performance of students in Grade 8 as well.  While reading 
performance improved in all grade levels, writing performance decreased.  As one of two areas 
that did not show improvement, Fairfield will work to reverse the trend in writing performance in 
the 2015/16 school year.  
 
The increase in Mathematics performance at Fairfield this year is outstanding.  Overall, 
mathematics performance increased significantly by nearly 17 percentage points.  All 5 of the 
courses tested displayed significant improvement.  As a result, Fairfield is now less than 8 
percentage points from reaching full accreditation in mathematics.  This is a very large step 
toward reaching accreditation as they have begun to close a significant gap of nearly 25 points in 
the previous school year.  Teachers will continue to implement the successful methods and 
strategies utilized this school year to make gains in the next school year.  Leaders at Fairfield 
fully expect reach full accreditation in mathematics in the 2015/16 school year. 
 
The performance of students in Social Studies was an increase of 8.8 percentage points.  While 
this increase is noteworthy, there is still work to be done to move students to a higher level in 
Civics and Economics.  This course and writing were the only two areas that reported a decrease 
in performance.  The impact of both U.S. History courses being removed from testing also 
played a part in the overall improvement of the Social Studies scores.  However, Social Studies 
remains firmly in full accreditation status and teachers will work to continue to build on their 
success. 
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According to preliminary data, Fairfield is projected to reach full accreditation in Science for the 
first time in 3 years.  Science performance increased 6.4 percentage points to move from a 66.6% 
pass rate to a 73.0% pass rate.  This result has reversed a trend of decreasing performance from 
2012. 
 
The preliminary SOL performance data argues strongly that Fairfield Middle School has 
reversed decreasing performance trends and is moving toward full accreditation.  Furthermore, 
NWEA MAP data for the past three years indicates that Fairfield’s instructional program is 
having a positive impact on the academic growth of the students.  All grade levels grew in both 
math and reading when students are viewed as a cohort in the 2013-14 and 2014-15 school years.  
Seventh grade math students grew 30 percentage points (30.7% to 60.7%) as a cohort from the 
2013-14 school year.  Eighth grade math students grew 11.1 percentage points (42.7% to 53.8%) 
as a cohort, as well.   
 
Fairfield reached accreditation in one additional area this year and is confident they can reach the 
remaining two targets during next school year.  This belief and increased performance has been 
possible only through the diligent efforts of a hard-working and dedicated staff.   
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Description Number of 
Teachers 

Percent of 
All 

Teachers 

Area of 
Teaching 

Number and percent of teachers scoring above 
proficient in 2014-2015 

18 26.9%  

Number of the above teachers returning in  
2015-2016  

17   

Number and percent of teachers scoring proficient 
in 2014-2015 

46 68.7%  

Number of the above teachers returning in  
2015-2016 

39   

Number and percent of teachers scoring below 
proficient in 2014-2015 

3 4.5%  

Number of the above teachers returning in  
2015-2016 

1   

Number and percent of teachers fully licensed in 
2015-2016 

66 98.5%  

Number and percent of new teachers to the school  
in 2015-2016 

14 19.7%  

Number and percent of provisional teachers in 
2015-2016 

1 1.4%  

Number and percent of  teachers not teaching in 
their endorsed area in 2015-2016 (name each area 
in which teachers are not endorsed) 

0 0% N/A 

Number and percent of long-term substitutes-that 
may be employed possibly more than 45 days 
(licensed or not licensed) in 2015-2016 (name each 
area in which there is a long-term substitute that 
may be employed more than 45 days) 

0 0% N/A 

 

Principal tenure at this school and description of track record of success in working in a 
low-performing school:   
 
The Principal of Fairfield Middle School is beginning his third year.  He is an experienced leader 
with more than 10 years of administrative experience.  The progress Fairfield made in the last 
school year speaks to the effectiveness of leadership and the dedication he has shown to reaching 
higher performance levels.   
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  Fairfield Middle 

Grades: 06‐08 
Henrico County 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics 

2015‐2016  2014‐2015  TBD  English, Mathematics 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  88%  82%  85%  77%  63%  63% 

Mathematics  77%  70%  49%  47%  45%  62% 

Science  96%  92%  89%  82%  73%  73% 

History  91%  84%  81%  80%  75%  84% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Not Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Not Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Not Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  87%  82%  84%  64%  60%  63% 

Writing  90%  81%  86%  67%  64%  58% 

Mathematics  74%  69%  48%  44%  44%  60% 

Science  96%  91%  89%  69%  66%  73% 

History  91%  84%  81%  80%  75%  84% 
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Division:  __Lynchburg City Schools____ ____________________ 

School:    __Heritage Elementary School           ________________ 

Schools that are rated Accredited with Warning for three consecutive years and may be assigned the rating 
of Accreditation Denied in the fourth year of warning will be eligible to apply for Conditional 
Accreditation from the Virginia Board of Education in lieu of a rating of Accreditation Denied. 

8 VAC 20-131-300.C. states that a school shall be rated Accreditation Denied based on its academic 
performance and/or achievement of the minimum threshold for the graduation and completion index if it 
fails to meet the requirements to be rated Fully Accredited or Provisionally Accredited-Graduation Rate, 
for the preceding three consecutive years or for three consecutive years anytime thereafter.  

As outlined in 8 VAC 20-131-315, as an alternative to the Memorandum of Understanding (MOU) 
required of schools rated Accreditation Denied, a local school board may choose to reconstitute the school 
and apply to the Board of Education for a rating of Conditionally Accredited. The application shall 
outline specific responses that address all areas of deficiency that resulted in the Accreditation Denied 
status. 

As defined by the Standards of Accreditation, "reconstitution" is a process that may be used to initiate a 
range of accountability actions to improve pupil performance, curriculum, and instruction to address 
deficiencies that caused a school to be rated Accreditation Denied. Actions may include, but not be 
limited to, restructuring a school’s governance, instructional program, staff or student population. 

It is the request of  Lynchburg City School Board that  Heritage Elementary School be considered for 
Conditional Accreditation status based on the details outlined in this application. 

 

______________________ Mary Ann Hoss                             _Typed School Board Chair Name 

 

___________________________________________________School Board Chair Signature 

 

____________________________July 13, 2015                         Date
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School Information/Demographics 
Required Information:  Total school population; free and reduced lunch population; grade levels 
served; grade level population 
 
At the end of FY 15, the enrollment at Heritage Elementary School was as follows: 
 
 Pre Kindergarten  34 
 Kindergarten   82 
 Grade 1   70 
 Grade 2   100 
 Grade 3   56 
 Grade 4   49 
 Grade 5   63 
 Total Enrollment  454 
 

African American  44% 
Hispanic     6% 
Asian    10% 
White    30% 
Other    10% 
 

Free and Reduced Lunch  73.02% 
Students with Disabilities    8.5% 

 
Other Student Population Factors 

• Heritage Elementary serves students from 3 Section 8 housing projects as well as 
students from single family dwellings. 

• During 2014-2015, 103 students transferred out of the school at some point during 
the school year, and 80 students transferred in from other schools in the division, 
state, and other states. 

  
 
Enrollment in grades 3-5 is lower than grades K-2 due to the lingering impact of public school 
choice which ended at the end of FY 12 and annual eligibility and participation in the division’s 
Gifted Opportunities Center. 
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Accountability Pass Rates 
 

Overall School Achievement Data 

 2012-2013  
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014  
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015  
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 
Assessments 

English 77 62 58 62 

Mathematics 44 56 41 57 

Science 83 67 (3yr.=79) 66(3yr.=73) 62 (4yr=71) 

History 75 84 70 82 

Graduation and 
Completion 
Index (if 
applicable) 

NA NA NA NA 

 
Grade Level Pass Rates 

Subject/Grade 2012-2013 
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015 
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 
Assessments 

Example: 
English-3rd 
grade; EOC 
English 

    

Reading-3rd 77 57 48 63 
Math-3rd 56 60 38 61 
Science-3rd 85 80 67 NA 
History 3rd 89 87 59 82 
Reading-4th 71 61 44 51 
Math-4th 41 53 29 49 
Reading-5th 70 61 64 61 
Writing-5th 84 58 66 NA 
Math-5th 30 47 51 52 
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Science-5th 79 51 64 62 
Virginia 
Studies-5th 

58 80 78 82 

     
Graduation and 
Completion 
Index (if 
applicable) 

NA NA NA NA 
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Staff Information 
 
As indicated in Appendix A, Heritage Elementary School is currently anticipating having 9 new 
staff members for 2015-2016.  Kindergarten: 1, Grade 1: 1, Grade 2: 1, Grade 3: 3, Grade 4: 1, 
Grade 5: 2.  In addition, the school will have a new assistant principal.  Below are details 
regarding each new staff member. 
 

• Administration: Assistant Principal 
o Endorsed in Elementary Education Prek-6 and Administration and Supervision Prek-12.  
o 12 years teaching experience in kindergarten, 1st and 3rd grades.   
o Currently holds an educational specialist degree and is pursuing a doctoral degree in 

education. 
• Kindergarten: Adding an additional kindergarten class and two new teachers to the grade level 

(one internal move). 
o The teacher assigned has worked at Heritage for two years.  

 Endorsement: Elementary Education Prek-6 
o A new teacher was hired for kindergarten.  The teacher has worked as an instructional 

assistant for Lynchburg City Schools for two years.   
 Endorsement: Elementary Education Prek-6 

• 1st Grade:  Adding two new teachers to first grade (one internal move) 
o One teacher is an eighteen year veteran who has worked at Heritage for one year. 
o Endorsement: Early Education NK-4 
o Taught special education, 2nd  and 4th grades  

• New 1st grade teacher  
o Taught five years in 1st grade in Virginia.   
o Endorsement: Elementary Education Prek-6 
o Teacher of the year for the previous school division. 

• 2nd Grade: Added one new teacher 
o Hired a new 2nd grade teacher. 
o Endorsement: Elementary Education Prek-6   
o Recent graduate of a Virginia university.   
o Received a glowing recommendation from a university professor that is well known 

nationally and internationally 
• 3rd Grade:  Hired three new teachers for 3rd grade. 

o All new hires have taught 3rd grade in the state of Virginia.   
o One teacher has one successful year of teaching.  

 Endorsement: Elementary Education Prek-6    
o The second teacher has one year of successful teaching  

 Endorsement: Elementary Education Prek-6    
o The third teacher has five successful years of teaching and was teacher of the year at the 

previous school. 
 Endorsement: Elementary Education K-6   

• 4th Grade:  Hired one new teacher.  
o Endorsements:  Elementary Education Prek-6  
o Student taught in kindergarten and 5th grades 
o Taught in 4th, 7th-12th grades 

• 5th Grade:  Hired two new teachers. 
o One internal move. Nine years of teaching in 3rd and 4th grades. 

 Endorsement: Elementary Education Prek-6 and Masters in Curriculum and 
Instruction 
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o  One teacher has taught fifth grade at another school in LCS.  
 Endorsements:  Elementary Education Prek-6  

o The second teacher is a new teacher who student taught in 4th & 5th grades. 
 Endorsements:  Elementary Education Prek-6  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Reconstitution Information 
Mark all applicable areas of reconstitution: 
☒  Governance               ☒  Instructional Program          ☐  Staff              ☐  Student Population 
Existing Practice Proposed New Practice Anticipated Impact 
School Governance – The 
Director of School Improvement 
currently serves on the Heritage 
School Improvement team. 
Focus has been and will 
continue to be on the 
achievement and performance of 
students in Gap Groups 2 and 3.  
A Division team also meets with 
the school team on a quarterly 
basis to review student 
achievement data. 
 

School Governance will be 
expanded.  A division team will 
meet monthly with the building 
administration.  The team will 
include the Superintendent, 
Assistant Superintendent for 
Student Learning and Success, 
the Director of School 
Improvement, the Director of 
Student Services, the Director of 
Testing, the Supervisors for 
English and Math, and the 
Coordinator for Extended 
Learning Time.  We will also 
seek to have a representative 
from higher education to serve 

Frequent review of data points 
relative to teacher efficacy and 
student achievement will serve 
to increase accountability for 
student success among all 
stakeholders and create a culture 
of high expectations for all. 
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on the governance board.  The 
governance board will assist the 
school in the development and 
implementation of a school 
improvement plan using the 
Indistar planning tool and 
present the completed plan to 
the school board.  The 
governance board will meet 
monthly with the school’s 
administration to review data 
points including student 
attendance, teacher attendance, 
formative assessment data, 
grades in core subjects, student 
discipline data, and student 
transfer data. Governance Board 
members will also participate in 
inter rater reliability 
observations on a monthly basis. 

Governance – An academic 
review was conducted in 
January 2015.  The review 
resulted in essential actions 
similar to those of other schools 
in the division, including the 
middle school that was 
conditionally accredited for FY 
15.  Essential actions were 
included in the FY 15 school 
improvement plan and included:  
Develop and implement  a 
system for monitoring the 
alignment of lesson plans to the 
Standards of Learning;  Develop 
and communicate to 
mathematics and English 
teachers the expectations for 
lesson plans  which include 
evidence of alignment with the 
SOL in content and cognitive 
levels, the big idea, and student 
objective with the behaviors, 
conditions, and criteria;  Provide 
professional development to the 
principal and assistant principal 
on evidence-based observation 
and on providing evidence-
based feedback to teachers 
through formal lesson 
observations;  conduct peer 

Governance – The essential 
actions developed in January 
2015 will continue to be 
implemented.  For FY16, the 
number of observations in 
reading and math will be 
increased to include a formal 
observation in all warned areas 
for all teachers a minimum of 
once per month.  Monthly inter 
rater reliability observations will 
be conducted by governance 
team members that focus on 
providing feedback to building 
administrators on providing 
evidence-based feedback to 
teachers following observations. 
Daily sweeps will be conducted 
by school administrators to 
monitor the alignment of lesson 
plans to the SOL.  Professional 
development plans will be 
created that include monitoring 
the impact of professional 
development on teacher practice 
and student achievement by 
identifying specific measurable 
outcomes. 

Increasing frequency of 
observations and providing 
professional development to 
observers on evidence-based 
feedback to teachers will serve 
to build the capacity of 
administrators and teachers to 
plan for and deliver instruction 
that is aligned to SOL objectives 
in both content and cognitive 
level, link the lesson to the big 
idea, and communicate to 
students objectives that contain 
behaviors, conditions and 
criteria for success. 
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(principal) review of formal 
lesson observations during 
division principal meetings to 
ensure evidence-based 
observation and evidence-based 
feedback;  Create and 
implement a professional 
development plan that is aligned 
to school student data, lesson 
plan trends, observation trends, 
etc.;  Determine appropriate 
metrics for monitoring 
professional development 
learning tied to specific student 
outcomes. 
 
 
 
Instruction – Math Curriculum -   
Currently the math curriculum is 
based on existing pacing guides 
that include outdated and 
somewhat limited instructional 
resources.  The curriculum is 
most often presented in whole 
group with little differentiation 
of instruction in small group 
guided math. 
 
 
 

Instruction – Math Curriculum – 
For FY16, a new math 
curriculum will be implemented 
that will begin to move towards 
a math workshop/guided math 
approach in all classrooms.  In 
this model, students investigate 
grade level standards as a whole 
group at the beginning of the 
class, then rotate through a 
combination of small-group 
instruction with the teacher and 
independent activities in a 
manner that matches their needs 
and readiness with the current 
topic.  To accomplish this 
model, teachers in all grade 
levels will be provided a toolbox 
for each strand (e.g. place value, 
telling time, linear 
measurement, fractions, etc.) 
that covers SOL objectives 
below, on, and above the current 
grade level.  Included in the 
toolbox will be a pre 
assessment, a standards 
monitoring form, resources and 
activities to provide 
differentiated instruction based 
on student readiness, and 
standards aligned assessments to 
determine student mastery. 
 

The anticipated outcomes of this 
new initiative include: 

1. Removing the ceiling by 
allowing students to not 
only fill in gaps, but 
also to elevate their 
opportunities to go 
beyond base grade level 
expectations 

2. Responding fluidly to 
student needs and 
abilities 

3. Establishing clear 
criteria for advancement 

4. Ensuring a strong 
foundation in 
mathematics skills and 
concepts 

5. Involving students and 
families in decision 
making around 
mathematics instruction 
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Instruction – Reading 
Assessment –  
 
Currently PALS is used in 
grades K-3 as the primary 
reading assessment. 
 
 
 
 

Instruction – Reading 
Assessment –  
 
For FY 16, DRA2+ will be 
administered to students in 
grades 2 and 3.  This reading 
assessment is designed to 
determine the reading level of a 
student where the student can 
make meaning from text which 
then serves as a basis for 
instruction.  The assessment will 
be administered by the reading 
specialists to ensure consistency 
of administration and validity of 
results. 

Having an assessment that gives 
a reading level which 
incorporates a student’s ability 
to comprehend both fiction and 
nonfiction text will allow 
teachers to more accurately 
determine the needs of students 
and place them in more tightly 
leveled guided reading text. 

Instruction – Title I Reading 
Services- 
Currently, Title I services focus 
almost exclusively on providing 
intervention services to students 
in a small group, either pull out 
or push in model. 

Instruction – Title I Reading 
Services –  
For FY16, the school will be 
moving toward a Title I service 
model that provides a 
combination of coaching 
services to classroom teachers in 
delivering high quality reading 
instruction to students and 
providing Tier 2 and 3 
intervention services to students. 
To assist with this initiative, the 
school division hired a new Title 
I Reading Coach to guide the 
implementation of the new 
DRA2+ Reading Assessment 
and to support building level 
Title I teachers in the coaching 
of teachers of reading. 

It is anticipated that the 
coaching model will increase the 
capacity of classroom teachers 
to become more skilled in the 
delivery of high quality reading 
instruction for all students.  It is 
further anticipated that as the 
quality of reading instruction 
improves in the classroom, the 
need for Tiered intervention will 
decrease. 
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Closing Rationale 
 
 
For FY15, Lynchburg City Schools applied for and was granted conditional accreditation for one 
of its middle schools.  In cooperation with the Office of School Improvement at the Virginia 
Department of Education, the division conducted an academic review of that school,    
determined essential actions based on the findings, and implemented a corrective action plan.   
As a result, that school experienced significant gains in student achievement, regaining full 
accreditation in math and narrowly missing full accreditation in English, while realizing 
significant improvement.   
 
The school division conducted an academic review for Heritage Elementary school in January 
2015, using the identical process used by the Office of School Improvement when reviewing the 
middle school.   Similar findings were seen during the review and similar essential actions were 
developed for Heritage Elementary School that have been implemented since February 2015. 
Based on feedback from the Office of School Improvement during quarterly meetings for the 
middle school, the school division will continue with the implementation of the strategies to 
address the essential actions that are currently in place and revise strategies for FY16 as outlined 
in the Reconstitution section, specifically, the number of observations to be conducted monthly 
in all warned areas and determining specific outcomes for all delivered professional 
development. 
 
As seen in the data already presented, Heritage Elementary School saw growth in student 
achievement in both English and Math, with significant growth in math.  We are confident that 
with the addition of the reforms outlined above, Heritage Elementary School will experience yet 
another year of growth in student achievement.  The school division has a track record that gives 
evidence that it has the capacity to assist the school in realizing growth that will lead to full 
accreditation based on the following growth trajectory. 
 
English    2015  2016  2017 
    62    72    75 
 
Math    57    67    70 
 
For these reasons, Lynchburg City Schools is requesting that the Virginia Board of Education 
grant Conditional Accreditation status to Heritage Elementary School for 2015-2016. 
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Description Number of 
Teachers 

Percent of 
All 

Teachers 

Area of 
Teaching 

Number and percent of teachers scoring above 
proficient in 2014-2015 

0 0%  

Number of the above teachers returning in  
2015-2016  

0   

Number and percent of teachers scoring 
proficient in 2014-2015 

32 97%  

Number of the above teachers returning in  
2015-2016 

23   

Number and percent of teachers scoring below 
proficient in 2014-2015 

1 3%  

Number of the above teachers returning in  
2015-2016 

0   

Number and percent of teachers fully licensed in 
2015-2016 

33 100%  

Number and percent of new teachers to the 
school  in 2015-2016 

9 27%  

Number and percent of provisional teachers in 
2015-2016 

0 0%  

Number and percent of  teachers not teaching in 
their endorsed area in 2015-2016 (name each 
area in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-
that may be employed possibly more than 45 
days (licensed or not licensed) in 2015-2016 
(name each area in which there is a long-term 
substitute that may be employed more than 45 
days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 
low-performing school:   
The principal at Heritage Elementary has held the position for the past 12 years.  For the first 9 
years of her tenure as principal, the school was fully accredited.  In year 10, the school was 
fully accredited in English, History, and Science, and warned in math.  In year 11, the school 
was fully accredited in History and Science and warned in Math and English.  In that year, 
math scores improved from 44% to 56%.  In year 12, the school was fully accredited in 
History and Science and accredited with warning in English and Math.  Based on unofficial 
SOL results, it is anticipated that Heritage Elementary School will continue to be accredited 
with warning in English and Math, with English scores improving from 58% to 62% and math 
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scores improving from 41% to 57%.  Further, it is anticipated that History scores will improve 
from 70% to 82%. 
 
Heritage Elementary is also a Cohort 3 Focus School.  It is anticipated that the school will 
meet AMO requirements for Gap Groups 1 and 2 in both Reading and Math. 
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  Heritage Elementary 

Grades: PK‐05 
Lynchburg City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics 

2015‐2016  2014‐2015  TBD  English, Mathematics 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  79%  80%  77%  62%  58%  62% 

Mathematics  78%  75%  44%  56%  41%  56% 

Science 
Gr 3: 82% 
Gr 5: 82% 

Gr 3: 85% 
Gr 5: 90% 

Gr 3: 88% 
Gr 5:78% 

79%  73%  71% 

History 
Gr 3: 89% 
Gr 4‐5: 85% 

Gr 3: 71% 
Gr 4‐5: 84% 

Gr 3: 92% 
Gr 4‐5: 75% 

84%  70%  79% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Focus School  Title I 

2013‐2014  2012‐2013  Focus School  Title I 

2014‐2015  2013‐2014  Focus School  Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  75%  76%  73%  60%  52%  59% 

Writing  87%  88%  84%  58%  66%  N/A 

Mathematics  77%  75%  43%  54%  39%  54% 

Science  81%  88%  82%  67%  65%  63% 

History  87%  79%  75%  84%  70%  80% 
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Division:  ___Lynchburg City Schools_____________ __    ______ 

School:    ___Paul Laurence Dunbar Middle School for Innovation_ 

Schools that are rated Accredited with Warning for three consecutive years and may be assigned the rating 
of Accreditation Denied in the fourth year of warning will be eligible to apply for Conditional 
Accreditation from the Virginia Board of Education in lieu of a rating of Accreditation Denied. 

8 VAC 20-131-300.C. states that a school shall be rated Accreditation Denied based on its academic 
performance and/or achievement of the minimum threshold for the graduation and completion index if it 
fails to meet the requirements to be rated Fully Accredited or Provisionally Accredited-Graduation Rate, 
for the preceding three consecutive years or for three consecutive years anytime thereafter.  

As outlined in 8 VAC 20-131-315, as an alternative to the Memorandum of Understanding (MOU) 
required of schools rated Accreditation Denied, a local school board may choose to reconstitute the school 
and apply to the Board of Education for a rating of Conditionally Accredited. The application shall 
outline specific responses that address all areas of deficiency that resulted in the Accreditation Denied 
status. 

As defined by the Standards of Accreditation, "reconstitution" is a process that may be used to initiate a 
range of accountability actions to improve pupil performance, curriculum, and instruction to address 
deficiencies that caused a school to be rated Accreditation Denied. Actions may include, but not be 
limited to, restructuring a school’s governance, instructional program, staff or student population. 

It is the request of Lynchburg City School Board that Paul Laurence Dunbar Middle School for 
Innovation be considered for Conditional Accreditation status based on the details outlined in this 
application. 

 

______ _________Mary Ann Hoss______________________Typed School Board Chair Name 

 

_____________ _____________________________________School Board Chair Signature 

 

_________________July 13, 2015_______________________ Date
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School Information/Demographics 
Required Information:  Total school population; free and reduced lunch population; grade levels 
served; grade level population 
 
At the end of FY15, the enrollment at Paul Laurence Dunbar Middle School for Innovation 
(Dunbar) was as follows: 
 
 Grade 6   249 
 Grade 7   228 
 Grade 8   202 
 Total Enrollment  679 
 
 African American   50% 
 Hispanic     6% 
 White    37% 
 Other      7% 
 
Free and Reduced Lunch  62.54% 
Students with Disabilities  10.00% 
 
As indicated in its name, Dunbar is a school for innovation with magnets of STEM, Theater, and 
Foreign Language.  Annually, the school division invites students from all attendance zones to 
submit applications to attend.  This typically results in a student population of 60% zoned 
students and 40% applicant students. 
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Accountability Pass Rates 
 

Overall School Achievement Data 

 2012-2013  
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014  
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015  
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 
Assessments 

English 82 60 (3yr. 76) 66 72 

Mathematics 53 68 71 77 

Science 89 69 (3yr. 83) 74 73 

History 75 73 76 91 

Graduation and 
Completion 
Index (if 
applicable) 

NA NA NA NA 

 
 
 
 
 
 

Grade Level Pass Rates 

Subject/Grade 2012-2013 
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015 
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 
Assessments 

Example: 
English-3rd 
grade; EOC 
English 

    

English-6th 85 67 66 72 
Math-6th 61 65 58 81 
US History I-6th 86 71 76 NA 
English-7th 82 67 67 79 
Math-7th 13 41 47 58 
US History II-
7th 

70 77 67 NA 

English-8th 79 55 62 65 
Math-8th 46 74 74 86 
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Algebra I-8th 91 93 96 96 
Science-8th 83 57 63 82 
Earth Science 97 95 94 66 
Civics and 
Economics 

68 77 86 91 

Graduation and 
Completion 
Index (if 
applicable) 

NA NA NA NA 
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Staff Information 
 
Dunbar Middle School has experienced staff turn-over the past two years.  For 2014-2015, there 
were eleven new staff members, eight of which were core-content teachers.  More specifically, 
four of the eight were English teachers.   
 
For 2015-2016 there will be eight new teachers, one of which is an English teacher.  The new 
English teacher is a recent graduate with a BA in English and a Master’s Degree in Education.  
His experience is with middle school students.   
 
The eighth grade social studies teacher is a recent college graduate with a Master’s Degree in 
History and an endorsement in History and Social Sciences license.  The sixth grade social 
studies teacher transferred from another middle school in the division where she taught for two 
years. Prior to coming to Lynchburg City Schools, she taught in Texas for several years. She has 
a Master’s Degree and an Elementary Education PreK-6 license.  The physical science teacher 
has 3 Masters Degrees.  He has experience working in a residential treatment center where he 
taught secondary students.  He taught for eighteen years as special educator and general 
educator. He has active licenses in the following areas: History and Social Sciences, Middle 
Education Grades 4-8, Specific Learning Disabilities K-12, Emotional Disturbance K-12, 
Elementary Education NK-4, Theatre Arts PreK-12.   
 
There are four new math teachers for 2015-2016.  The first math teacher served as a long-term 
substitute from January to June 2015 in the area of physical science as a result of an unexpected 
resignation.  Due to the success that she guided her students to achieving on their SOL, it was 
requested that she remain a part of the staff.  Her passion is in math.  She is a recent graduate of a 
university in Pennsylvania where she completed student teaching in math to at-risk students.  She 
has a provisional license pending documentation from PA, as well as PRAXIS and VCLA 
scoring.  The other sixth grade math teacher is coming from Texas where she has been teaching 
at a high school for four years. She served as the department chair.  She is expected to receive 
reciprocity and licensure prior to the school year beginning.  The next math teacher is a recent 
graduate that completed her student teaching in a neighboring county.  She has dual licensure in 
Elementary Education PreK-6 and Special Education-General Curriculum K-12.  The eighth 
grade math teacher is a transfer from a middle school within the division.  She has taught math 
for many years at that middle school and is licensed in Middle School Education grades 4-8.   
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Reconstitution Information 
Mark all applicable areas of reconstitution: 
☒  Governance               ☒  Instructional Program          ☐  Staff              ☐  Student Population 
Existing Practice Proposed New Practice Anticipated Impact 
Governance 
Currently, a central office staff 
member serves on the Dunbar 
School Improvement Team. 
 
 

Governance – 
School Governance will be 
expanded.  A division team will 
meet monthly with the building 
administration.  The team will 
include the Superintendent, 
Assistant Superintendent for 
Student Learning and Success, 
the Director of School 
Improvement, the Director of 
Student Services, the Director of 
Testing, the Supervisors for 
English and Math, and the 
Coordinator for Extended 
Learning Time.  We will also 
seek to have a representative 
from higher education to serve 
on the governance board.  The 
governance board will assist the 
school in the development and 
implementation of a school 
improvement plan using the 
Indistar planning tool and 
present the completed plan to 
the school board.  The board 
will meet monthly with the 
school’s administration to 
review data points including 
student attendance, teacher 
attendance, formative 
assessment data, grades in core 
subjects, student discipline data, 
and student transfer data.  Board 
members will also participate in 
inter rater reliability 
observations on a monthly basis. 

Governance - 
Frequent review of data points 
relative to teacher efficacy and 
student achievement will serve 
to increase accountability for 
student success among all 
stakeholders and create a culture 
of high expectations for all. 

Governance –  
An academic review was 
conducted in January 2015.  The 
review resulted in essential 
actions similar to those of other 
schools in the division, 
including the middle school that 
was conditionally accredited for 
FY 15.  Essential actions were 
included in the FY 15 school 

Governance –  
The essential actions developed 
in January 2015 will continue to 
be implemented.  For FY16, the 
number of observations in 
reading and math will be 
increased to include a formal 
observation in all warned areas 
for all teachers a minimum of 
once per month.  Monthly inter 

Governance - 
Increasing frequency of 
observations and providing 
professional development to 
observers on evidence-based 
feedback to teachers will serve 
to build the capacity of 
administrators and teachers to 
plan for and deliver instruction 
that is aligned to SOL objectives 
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improvement plan and included:  
Develop and implement  a 
system for monitoring the 
alignment of lesson plans to the 
Standards of Learning;  Develop 
and communicate to 
mathematics and English 
teachers the expectations for 
lesson plans  which include 
evidence of alignment with the 
SOL in content and cognitive 
levels, the big idea, and student 
objective with the behaviors, 
conditions, and criteria;  Provide 
professional development to the 
principal and assistant principal 
on evidence-based observation 
and on providing evidence-
based feedback to teachers 
through formal lesson 
observations;  conduct peer 
(principal) review of formal 
lesson observations during 
division principal meetings to 
ensure evidence-based 
observation and evidence-based 
feedback;  Create and 
implement a professional 
development plan that is aligned 
to school student data, lesson 
plan trends, observation trends, 
etc.;  Determine appropriate 
metrics for monitoring 
professional development 
learning tied to specific student 
outcomes. 
 
 
 

rater reliability observations will 
be conducted by governance 
team members that focus on 
providing feedback to building 
administrators on providing 
evidence-based feedback to 
teachers following observations. 
Daily sweeps will be conducted 
by school administrators to 
monitor the alignment of lesson 
plans to the SOL.  Professional 
development plans will be 
created that include monitoring 
the impact of professional 
development on teacher practice 
and student achievement by 
identifying specific measurable 
outcomes. 

in both content and cognitive 
level, link the lesson to the big 
idea, and communicate to 
students objectives that contain 
behaviors, conditions and 
criteria for success. 

Instruction – Teacher Coaching 
 
Currently, the school division 
has one instructional coach for 
English at the secondary level. 
 
 

Instruction – Teacher Coaching 
 
For FY16, the school division 
has hired an instructional coach 
for reading that will work 
exclusively with middle school 
teachers.  The reading coach 
will collaborate with the existing 
instructional coach for English 
to provide coaching to teachers 
to deliver high quality reading 

Instruction – Teacher Coaching 
 
It is anticipated that the 
increased coaching of middle 
school reading teachers and 
participation in college level 
course work on how to teach 
reading to middle school 
students will increase teacher 
capacity to deliver high quality 
reading instruction to middle 
school student thereby 
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and writing instruction to middle 
school teachers. 
 
The school division is also in 
process of developing a 
partnership with Lynchburg 
College that will provide all 
middle school teachers an 
opportunity to enroll in a course 
focusing on Teaching Reading 
in the Content Areas.  The 
course will be taught by reading 
professors from the college. 

improving student achievement 
in reading. 

Instruction – Pacing Guides 
 
The school division currently 
provides Pacing, Alignment, and 
Resource Guides (PAR Guides) 
to all 6-8 English teachers. 
 
 
 

Instruction – PAR Guides –  
 
For FY16, PAR Guides are 
being revised to provide greater 
alignment of the written and 
taught curriculum.  Revisions 
will include specific links to the 
Curriculum Framework with 
specific references that focus 
teacher lesson planning and 
lesson delivery on the 
components of the division’s 
LOLET/COLET observation 
tool that focuses on objectives 
aligned in both content and 
cognitive level, lesson relevance 
and connecting lessons to big 
ideas and themes, and 
communicating lesson 
objectives to students that 
contain behaviors, conditions 
and criteria for success. 

Instruction –PAR Guides- 
 
It is anticipated that the new 
PAR Guides will increase 
teacher capacity to deliver 
instruction that is more tightly 
aligned to the Standards of 
Learning Curriculum 
Framework Essential 
Knowledge and Skills which 
will improve the alignment of 
the taught and tested curriculum. 

Instruction – Delivery of 
Instruction in English Classes 
 
Currently, English instruction at 
the middle school level is 
primarily delivered in large 
group/whole class format. 

Instruction – Delivery of 
Instruction in English Classes 
 
For FY16, English teachers will 
be moving toward implementing 
more small group leveled guided 
reading instruction.  Emphasis 
of small group instruction will 
be on differentiation using 
leveled fiction and nonfiction 
materials. 

Instruction – Delivery of 
Instruction in English Classes 
 
It is anticipated that moving 
toward an increased use of small 
group leveled guided reading 
instruction will increase student 
achievement in reading as 
students will have a greater 
opportunity to read and 
comprehend at higher reading 
levels and greater capacity for 
building stamina needed to be 
successful reading passages on 
SOL assessments. 
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Closing Rationale 
 
 
For FY15, Lynchburg City Schools applied for and was granted conditional accreditation for one 
of its middle schools.  In cooperation with the Office of School Improvement at the Virginia 
Department of Education, the division conducted an academic review of that school,    
determined essential actions based on the findings, and implemented a corrective action plan.  As 
a result, that school experienced significant gains in student achievement, regaining full 
accreditation in math and narrowly missing full accreditation in English, while realizing 
significant improvement.   
 
The school division conducted an academic review for Dunbar Middle School in January 2015, 
using the identical process used by the Office of School Improvement when reviewing the 
conditionally accredited middle school.  Similar findings were seen during the review and similar 
essential actions were developed for Dunbar Middle School that have been implemented since 
February 2015.  Based on feedback from the Office of School Improvement during quarterly 
meetings for the current conditionally accredited middle school, the school division will continue 
with the implementation of the strategies to address the essential actions that are currently in 
place and revise strategies for FY16 as outlined in the Reconstitution section, specifically, the 
number of observations to be conducted monthly in all warned areas and determining specific 
outcomes for all delivered professional development. 
 
As seen in the data already presented, Dunbar Middle School saw growth in student achievement 
in both English and Math, meeting accreditation status in math while missing accreditation status 
in English by 3 points.  We are confident that with the addition of the reforms outlined above, 
Dunbar Middle School will experience yet another year of growth in student achievement.  The 
school division has a track record that gives evidence that the school division has the capacity to 
assist the school in realizing growth that will lead to full accreditation based on the following 
growth trajectory. 
 
English    2015  2016   
    72    75 
 
For these reasons, Lynchburg City Schools is requesting that the Virginia Board of Education 
grant Conditional Accreditation status to Paul Laurence Dunbar Middle School for Innovation 
for 2015-2016. 
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Description Number of 
Teachers 

Percent of 
All 

Teachers 

Area of 
Teaching 

Number and percent of teachers scoring above 
proficient in 2014-2015 

0 0%  

Number of the above teachers returning in  
2015-2016  

0   

Number and percent of teachers scoring 
proficient in 2014-2015 

49 100%  

Number of the above teachers returning in  
2015-2016 

41   

Number and percent of teachers scoring below 
proficient in 2014-2015 

0 0%  

Number of the above teachers returning in  
2015-2016 

0   

Number and percent of teachers fully licensed in 
2015-2016 

48 98%  

Number and percent of new teachers to the 
school  in 2015-2016 

8 16%  

Number and percent of provisional teachers in 
2015-2016 

1 2%  

Number and percent of  teachers not teaching in 
their endorsed area in 2015-2016 (name each 
area in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-
that may be employed possibly more than 45 
days (licensed or not licensed) in 2015-2016 
(name each area in which there is a long-term 
substitute that may be employed more than 45 
days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 
low-performing school:   
The current principal at Paul Laurence Dunbar Middle School for Innovation has completed 
her second year.  Under her leadership, the school regained full accreditation status in math 
during her first year and maintained that status at the end of year two with anticipated 
improvement from year 1.  In English, student achievement has improved both years, from 
60% to 66% in year 1 and 66% to an anticipated 72% in year 2.  In both years, the school has 
maintained accreditation in Science and History. 
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  Paul Laurence Dunbar Middle for Innovation 

Grades: 06‐08 
Lynchburg City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  85%  84%  82%  76%  66%  70% 

Mathematics  74%  70%  53%  68%  71%  77% 

Science  90%  90%  89%  83%  74%  77% 

History  82%  78%  75%  73%  76%  91% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Not Title I 

2013‐2014  2012‐2013  Met AMOs  Not Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Not Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  84%  84%  82%  63%  65%  70% 

Writing  90%  86%  78%  58%  61%  63% 

Mathematics  72%  62%  51%  64%  66%  72% 

Science  90%  90%  88%  70%  74%  76% 

History  82%  78%  75%  75%  76%  90% 
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School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 

 

 

Total Students in 

grades 6-8 

408 

 

 

Grade 6 140  

Grade 7 142  

Grade 8 126  

Free Lunch 54.41% 222 students 

Reduced Lunch 11.27% 46 students 

 

 

 

 

 

 

 

 

Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 87% 59.7% 60% 73.1% 

Mathematics 47% 41% 56% 70% 

Science 89.6% 65% 43% 84% 

History 88.8% 66% 72% 84% 

Graduation and 

Completion 

Index (if 

applicable) 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

Reading-6
th

 

grade; EOC 

87.25% 62% 71% 71.1% 

Math-6
th

 grade; 

EOC 

43% 65% 78% 77.8% 

Reading-7
th

 

grade; EOC 

89.6% 57% 72% 76% 

Math-7
th

 grade; 

EOC 

0% 21% (Math 8 

EOC given) 

44% 61.4% 

English-8
th

 

grade; Writing 

EOC 

82% 52%% 44% 67.1% 

English-8
th

 

grade; Reading 

EOC  

88.3% 63% 50% 78% 

Algebra-8
th

 

grade; EOC 

60.9% 40% 52% 84.1% 

Geometry-8
th

 

grade; EOC 

93.75% 71% 88% 100% 

Math-8
th

 grade; 

EOC 

23.1% 21% 24% 34% 

Science-8
th

 

grade; EOC 

89.6% 65% 43% 86.5% 

Social Studies-

6
th

 grade; USI 

EOC 

91.4% 67% 82% n/a 

Social Studies-

7
th

 grade; USII 

EOC 

91.2% 53% 66% n/a 

Social Studies-

8
th

 grade; 

Civics and 

Economics 

84.3% 72% 67% 86.1% 

Graduation and 

Completion 

Index (if 

applicable) 
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Staff Information 

 

In 2014-2015, Bluestone Middle School had 6 core area teachers with less than three years’ 

experience.   

In 6
th

 grade one of the Math teachers was a second year teacher, but was a first time math 

teacher.  Both of the Math 6 teachers will remain in place for 2015-2016. 

 

In Math 8 and Geometry, BMS had a new teacher.  This was his first year of teaching.  He will 

also be returning next year to Bluestone Middle School. 

 

BMS had two new teachers in Language Arts.  The Language Arts 6 teacher was not new to 

teaching, but new to Bluestone Middle School.  She was responsible for the grammar and 

writing.  She will be returning next year.  The new teacher was a 7
th

 grade grammar and writing 

teacher.  She was new to Bluestone Middle School and a new teacher.  She has accepted a 

position in another school division and we will be hiring a Language Arts teacher for 2015-2016. 

 

Civics and Economics was taught by a new, first year teacher.  She taught all sections of Civics 

in 2014-2015.  She will be returning for the upcoming 2015-2016 school year. 

 

BMS also had a new SPED inclusion teacher and a new teacher in U.S.II.  Both are returning as 

well. 

 

For the upcoming school year BMS will have two new core teachers to hire, a SPED Inclusion 

teacher to hire and an Agriculture Prep position to fill.  One of the core positions if the afore 

mentioned Languages Arts 7 position.  In addition, BMS will be hiring an additional Math 

teacher.  This will allow for smaller class sizes in the 8
th

 grade where we need the most supports 

for our students.   

 

Our building had 34 total teachers.  I have two of which taught outside of their endorsement area; 

Science 7 and Geometry.  The Geometry teacher is endorsed in Middle School Math and the 

science teacher is Pre-K through 6
th

 grade. 
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Reconstitution Information 

Mark all applicable areas of reconstitution: 

☐  Governance               ☒  Instructional Program          ☐  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

SOL Prep Class- semester long 

support in math or reading; extra 

time for students to complete 

assignments and receive 

additional assistance. 

 

The schedule has been adjusted 

to follow a modified block 

format which allows for 

increased instructional time. The 

instructional and administrative 

team analyzed the iReady, 

Benchmark, and SOL data to 

determine needs for the 2015-16 

academic year. Based on our 

analysis, we discovered that 

there were SOL objectives that 

were not covered in depth. 

Therefore, we have created year-

long courses that will allow for 

students with deficits in reading 

to receive additional 

instructional time. This 

additional instructional time will 

allow for research based 

programs such as SRA 

corrective reading, Reading A-Z, 

and Writing A-Z to address 

students with a deficit in 

reading. 90 minutes per week 

will be designated for 

individualized student 

remediation and intervention.  

45minutes per week of I-ready 

instruction will be provided in 

addition to student specific 

interventions based upon 

performance in assessed strands.  

The change in schedule will 

allow for increased instructional 

time and the use of research 

based intervention programs for 

students deemed “at risk” in an 

effort to improve academic 

performance for those identified. 

 

Students reading 2-3 grade 

levels below will gain a 

minimum of 1.5 years of growth.  

Growth will be measured by the 

SRA Corrective Reading 

Diagnostic, I-ready Diagnostic,  

Reading/Writing A-Z diagnostic, 

and benchmarks. SRA 

Corrective Reading growth will 

be tracked daily in the student 

progress log.  Benchmarks will 

be administered three times per 

year. I-ready diagnostic will be 

administered two times per year. 

Reading/Writing Diagnostic will 

be administered three times per 

year. 

 

Based on the changes in the 

proposed schedule, as measured 

by the expected student growth 

due to diagnostic results from 

iReady, Benchmark, SRA 

Corrective Reading, and 

Reading/Writing A-Z, we 

anticipate gains in writing from 

66% overall to 75% on the SOL 

assessment. In addition, we 

anticipate gains in reading from 

78% overall to 83% on the SOL 

assessment.  

 

We administered benchmark and 

Bi-weekly assessments to 

monitor student growth and 

target areas of needed focus.  

These assessments often 

Division-wide we are focused on 

the alignment of the written, 

taught and tested curriculum. 

Using backwards design, we 

used the pacing/curriculum and 

Due to the alignment of the 

written, taught, and tested 

curriculum, we will have 

assessments targeted to improve 

student performance. Timely 
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overlapped and provided limited 

time for analysis and decision-

making.  

 

 

 

created our assessments. 

Through professional 

development and coaching, we 

continue to work with teachers 

using data to make better 

learning opportunities students. 

However, we recognized the 

need for fewer assessments and 

focused our attention towards 

assessments that would yield 

data that can be disaggregated, 

analyzed, and used to make 

instructional decisions. We will 

administer a student growth 

assessment three times a year 

and benchmark assessments to 

monitor content knowledge.  

A Student Growth Assessment 

(SGA) will be administered 

twice per year. Once at the 

beginning of the academic year 

to get a baseline and the other 

mid-year to demonstrate 

academic growth.  

disaggregation, analysis, and 

feedback will provide an 

opportunity for targeted 

interventions which will 

ultimately improve student 

achievement. Due to our design 

of an assessment calendar, and 

school support plan, we will 

collect, disaggregate, and 

analyze data within 24-48 hours 

of the last assessment given. 

Within this 24-48 hour window, 

we will work with division level 

staff and teachers to review the 

data and make instructional 

decisions regarding pacing, 

lesson plans, and/or instructional 

delivery. Based on the structure 

provided for data analysis,  

and through constant monitoring 

of data and  remediation 

strategies for skill deficits, we 

anticipate significant gains in 

reading and writing on the SOL. 
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Closing Rationale 

 

In closing, Bluestone Middle School has made significant gains in all subject areas.  We gained 

43 percentage points in Science 8 from 2014 to 2015, 19 points in Civics from 67% to 86%.  We 

also gained in Math from 57% to 70%.  This is after making a 16% gain from 2013 to 2014.  In 

addition, in Language Arts we improved from 57% to 73%.   

 

These gains are due in large part to teachers and administration working together to look at data 

and make instructional decisions to meet the needs of students when areas of weakness are 

detected.  In 2014-2015, we made a midyear change to our schedule to address a weakness in our 

reading benchmarks.  We increased time in class for Language arts.  From our initial benchmark 

to the SOL test administration we showed an improvement of as much as 53%.  We use common 

assessments and benchmark assessments as well as released tests to determine the level of 

readiness of our students. 

 

For 2015-2016, we will move to a block schedule in all areas with yearlong math and language 

arts (90 minutes) a day. Providing students with more instructional time in areas where they 

struggle will allow for more direct intervention by teachers and other staff members to provide 

supports and remediate students who are struggling. For 2015-2016 academic year, the 

administration has identified students who have significant gaps in their learning.  We have 

incorporated a yearlong class for these students that will provide 2 days a week of corrective 

reading and 2 days a week of math skill development based on the individual student’s needs.  

Class size will be small with no more than 12 students in the room.  We will do a level 

assessment to determine their starting point.  Regular assessments will indicate progress or a lack 

of and then adjustments will be made to maximize student progress.  A diagnostic test will be 

used at the beginning and end of the year to monitor student progress.  This class has a goal of 

improving the grade level proficiency of each student by one grade level in each area. 

 

 

We have also added an Instructional Coach our support team at Bluestone Middle School for the 

2015-2016 academic year.  The coach will support teachers with data analysis, looking at 

specific strategies to address student weaknesses, grouping of students for instructional purposes 

and reassessing students to determine if the reteach was successful. 
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Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
7 64%  

Number of the above teachers returning in  

2015-2016  
6   

Number and percent of teachers scoring proficient 

in 2014-2015 
   

Number of the above teachers returning in  

2015-2016 
   

Number and percent of teachers scoring below 

proficient in 2014-2015 
4 36%  

Number of the above teachers returning in  

2015-2016 
4   

Number and percent of teachers fully licensed in 

2015-2016 
9 82%  

Number and percent of new teachers to the school  

in 2015-2016 
4 12%  

Number and percent of provisional teachers in 

2015-2016 
1 3%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each area 

in which teachers are not endorsed) 

1 3%  

Number and percent of long-term substitutes-that 

may be employed possibly more than 45 days 

(licensed or not licensed) in 2015-2016 (name each 

area in which there is a long-term substitute that 

may be employed more than 45 days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

The current principal has been in place for three academic years. She has used data to drive her 

instructional decisions which has been evidenced by the significant SOL pass rate gains each 

year. Prior to her tenure at Bluestone Middle School, the principal worked in previous school 

divisions where she taught or provided administrative services to varying levels of student 

learners.  
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  Bluestone Middle 

Grades: 06‐08 
Mecklenburg County 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  94%  91%  87%  80%  61%  73% 

Mathematics  84%  74%  47%  45%  57%  70% 

Science  94%  95%  92%  85%  43%  84% 

History  90%  90%  88%  82%  72%  84% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Made AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Met AMOs  Not Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Not Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Not Title I 

2015‐2016  2014‐2015  Met AMOs  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  93%  90%  87%  59%  61%  71% 

Writing  99%  92%  83%  58%  44%  68% 

Mathematics  83%  72%  46%  41%  51%  67% 

Science  94%  95%  92%  65%  43%  84% 

History  90%  90%  88%  66%  72%  84% 
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  Carver Elementary 

Grades: PK-05  
Newport News City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science  

2015‐2016  2014‐2015  TBD  English, Mathematics, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  79%  75%  76%  49%  44%  61% 

Mathematics  81%  84%  37%  52%  57%  66% 

Science 
Gr 3: 86% 
Gr 5: 85% 

Gr 3: 81% 
Gr 5: 85% 

Gr 3: 73% 
Gr 5: 85% 

75%  52%  62% 

History 
Gr 3: 92% 
Gr 4‐5: 78% 

Gr 3: 82%  
Gr 4‐5: 83% 

Gr 3: 75% 
Gr 4‐5: 74% 

75%  70%  77% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Made AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Focus School  Title I 

2013‐2014  2012‐2013  Focus School  Title I 

2014‐2015  2013‐2014  Focus School  Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  78%  72%  72%  51%  43%  59% 

Writing  81%  84%  75%  44%  34%  N/A 

Mathematics  81%  85%  36%  49%  54%  64% 

Science  86%  85%  79%  63%  52%  50% 

History  86%  85%  75%  68%  67%  75% 
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Division:  Newport News Public Schools  School:  Horace H. Epes Elementary School 
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School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 

 

School Population  

Pre-Kindergarten 12 

Kindergarten 107 

Grade 1 112 

Grade 2 101 

Grade 3 77 

Grade 4 73 

Grade 5 63 

Total 545 

 

Additional Demographic Data Percentage of 

Students 

Number of 

Students 

School Free and Reduced Lunch 

Population  

81% 444 

Students with Disabilities  19% 102 

Students with Limited English 

Proficiency 

13% 71 

 

School by Ethnicity  

 
Percentage of 

Students 

Number of 

Students 

Asian 4% 24 

Black 50% 273 

Hispanic 22% 121 

Native Hawaiian/Pacific Islander 0.3% 2 

White 16% 85 

2 or More Races 7% 40 

 

Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 70 41 46 58 

Mathematics 39 52 55 68 

Science 73 54 61 53 

History 68 71 64 70 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

Reading/3
rd

 Grade 80 47 40 66 

Math/3
rd

 Grade 30 39 45 53 

Reading/4
th

 Grade 80 42 38 50 

Math/4
th

 Grade 54 50 51 64 

VA Studies/4
th

 Grade 76 74 59 70 

Reading/5
th

 Grade 67 49 51 64 

Math/5
th

 Grade 40 58 52 81 

Science/5
th

 Grade 71 59 58 54 

 

 
Staff Information 
 

 

Number of 

faculty 

0-3 years of 

experience 

4-10 years of 

experience 

11+ years of 

experience 

New faculty 

2015-16 

47 9 19 19 7 

 

 

 

Reconstitution Information 

Mark all applicable areas of reconstitution: 

☐  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

Classroom observations with 

immediate feedback took place by 

the principal, assistant principal and 

the leadership team members based 

on protocols established by Newport 

News Public Schools. 

 

 

 

Implementation of School 

Improvement Monitoring Meetings 

conducted monthly with the 

Executive Directors of Elementary 

School Leadership, the Director of 

Federal Programs and the principal.  

The following items will be 

reviewed during the meeting:  

classroom observations, Indistar 

Targeted Intervention Indicators, 

PALS data updates, Math 

Interventions, Reading 

Interventions, common grade level 

assessments, walkthroughs, 

The School Improvement 

Monitoring Meetings will 

ensure monthly 

conversations based on a 

rubric take place between 

the Executive Directors of 

Elementary School 

Leadership, the Director of 

Federal Programs and the 

principal.  This structure 

will assist in guaranteeing 

needed resources from the 

central office are put in 

place to support the school 
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Leadership Team Meetings and 

Instructional Delivery Data. The 

items will be scored based on an 

established rubric.  The findings 

from the meetings will be reviewed 

by the principal and used in 

conjunction with data from division 

and state assessments and the 

Indistar plan to develop needed 

professional development 

throughout the school year. 

in needed areas. 

 

Reading: 

 The use of division made 

common quarterly 

assessments in Reading in 

third through fifth grades 

using Interactive 

Achievement.   

 Intervention/Enrichment 

Blocks for reading in first 

and second grades were 

added.  This allowed 

students to receive reading 

intervention outside of the 

reading Tier 1 instructional 

block. 

 Second through fifth grade 

teachers participated in 

professional development 

entitled “Notice and Note: 
Strategies for Close 
Reading” on January 26, 
2015 and started 
implementing the 
strategies in February of 
2015.   

 Nine teachers participated 

in a division Literacy 

Institute to lead and 

develop teachers in literacy 

instruction. The half-day 

sessions included relevant 

article studies and 

instructional video clips to 

show practices in action. 

The following topics were 

discussed during the 

institute:  Creating Readers 

and Writers, Purposeful 

Reading Instruction, 

Reading: 

 Continue using the division 

made common quarterly 

Reading assessments.   

 Add the use of common 

weekly assessments in 

Reading in third through 

fifth grades using 

Interactive Achievement. 

 Use of data from the weekly 

common assessments by 

classroom teachers, special 

education teachers and 

interventionist to guide 

interventions needed for 

students on the assessed 

reading skills. 

 Intervention/Enrichment 

Blocks for reading in third 

through fifth grades.  This 

will allow students to 

receive reading intervention 

during the school day and 

not miss any Tier 1 

instruction. 

 Teachers in second through 

fifth grades will use Close 

Reading Strategies starting 

in September instead of the 

end of January.   

 The eight returning teachers 

that participated in the 

Literacy Institute will use 

the strategies learned 

starting in September.   

 Ten additional teachers will 

participate in the Literacy 

Institute during the 2015-16 

school year.  

Reading: 

 Increase the 

overall school 

achievement data 

in reading by 17% 

 Increase the third 

grade achievement 

data by 10% 

 Increase the fourth 

grade achievement 

data by 25% 

 Increase the fifth 

grade achievement 

data by 11% 
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Integrated and Purposeful 

Writing Instruction, The 

Importance of Student 

Talk in the Classroom and 

Inquiry and Integration. 

  
 

 Establish a Saturday 

Academy with a focus on 

Reading and Math during 

the second semester to 

provide addition learning 

time for students at risk of 

not being successful based 

on the first and second 

quarter common assessment 

data. 

 Staff Changes 

o Hired a new reading 

interventionist with 

many years of 

experience 

remediating 

students below 

grade level in 

reading to begin 

August 2015. 

o Hired a new reading 

specialist with 

abundant reading 

experiences in all 

grade levels to 

begin August 2015. 

o Hired new 3
rd

 and 

5
th
 Grade Teachers 

with exceptional 

experience teaching 

in those grade levels 

to begin August 

2015. 

Math: 

 The use of division made 

common quarterly 

assessments in Math in third 

through fifth grades using 

Interactive Achievement. 

 Intervention/Enrichment 

Blocks for math in fourth 

and fifth grades.  This 

allowed students needing 

additional learning time to 

receive math intervention 

outside of the Tier 1 math 

instruction block.   

 Staff Changes:  Hired an 

assistant principal with an 

extensive math and 

Math: 

 Continue using division 

made common quarterly 

math assessments.   

 Add the use of common 

weekly math assessments 

using Interactive 

Achievement in third 

through fifth grades.   

 Use of data from the weekly 

common assessments by 

classroom teachers, special 

education teachers and 

interventionist to guide 

interventions for students on 

the assessed math skills. 

 Continue having the 

Math: 

 Increase the 

overall school 

achievement data 

in math by 10%.  

 Increase the third 

grade math 

achievement data 

by 17% 

 Increase the fourth 

grade math 

achievement data 

by 10%. 
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science background 

during the 2014-15 

school year. 
 

 

 

 

Intervention/Enrichment 

Blocks in fourth and fifth 

grades.   

 Add a math 

intervention/enrichment 

block for third grade 

students. 

 Establish a Saturday 

Academy with a focus on 

Reading and Math during 

the second semester to 

provide addition learning 

time for students at risk of 

not being successful based 

on the first and second 

quarter common assessment 

data. 

 Staff Changes:  Hired new 

3
rd

 and 5
th
 Grade Teachers 

with exceptional experience 

teaching in those grade 

levels to begin August 

2015. 

Science: 

Science skills assessed on the 5
th
 

Grade achievement Science test are 

taught in 4
th
 and 5

th
 Grades with 

common unit assessments.  The 

fourth grade skills are reviewed at 

the end of the 5
th
 grade school year. 

 

 

 

Science: 

 The science curriculum will 

be re-written to include all 

4
th
 and 5

th
 grade Science 

skills during 5
th
 grade.   

 Weekly common science 

assessments will be given. 

 All 5
th
 grade students will 

be invited to an afterschool 

science lab to increase 

instructional time for 

students to participate in 

hands-on science labs with 

5
th
 Grade teachers, NASA 

engineers and AmeriCorps 

volunteers. 

 Staff Changes:   

o Hired a new 

Integrated 

Technology Coach 

with a wealth of 

experience in 

coaching teachers in 

integrating 

technology into all 

content areas to 

begin August 2015. 

Science: 

Increase the overall school 

achievement data in 

science by 16%. 
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o Hired 5
th
 Grade 

Teacher with 

exceptional 

experience teaching 

in those grade levels 

to begin August 

2015. 
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Closing Rationale 

 

 

 

Horace H. Epes Elementary School is requesting a rating of Conditionally Accredited rather than 

Accreditation Denied.  Through a close partnership with the central office staff of Newport News 

Public Schools and the Virginia Department of Education, Horace H. Epes Elementary School is 

making measurable gains in student achievement, specifically in the areas of Reading, Math and 

Virginia History.  Horace H. Epes Elementary school increased the overall student achievement 

by 12% in Reading and 13% in Math.  The school also achieved a 70% pass rate on the 2015 

Virginia History SOL Test.  In addition, Horace H. Epes has undertaken several initiatives to 

accelerate the school improvement process during the 2014-15 school year.  Actions include: 

 

 A renewed focus on reading instruction and the development of teacher expertise through 

Professional Development on Close Reading Strategies, Creating Readers and Writers, 

Purposeful Reading Instruction, Integrated and Purposeful Writing Instruction, The 

Importance of Student Talk in the Classroom and Inquiry and Integration. 

 Professional Development sessions conducted by the Newport News Public Schools 

Curriculum and Development team based on findings from the Virginia Department of 

Education Technical Assistance trainings and reviews, including:  Unpacking standards, 

lesson planning, lesson feedback and meaningful teacher observation feedback. 

 Implementation of an Intervention/Enrichment Block in first and second grades for Reading 

and fourth and fifth grades for Math. 

 The use of common quarterly assessments in Reading and Math in third through fifth grades 

using Interactive Achievement.   

 Staff changes 

o Hired an assistant principal with an extensive math background during the 2014-15 

school year. 

o Hired a new reading interventionist with many years of experience remediating 

students below grade level in reading to begin August 2015. 

o Hired a new reading specialist with abundant reading experiences in all grade levels 

to begin August 2015. 

o Hired a new Integrated Technology Coach with a wealth of experience in coaching 

teachers in integrating technology into all content areas to begin August 2015. 

o Hired new 3
rd

 and 5
th

 Grade Teachers with exceptional experience teaching in those 

grade levels to begin August 2015. 

 

 

While Horace H. Epes Elementary School has not met all benchmarks to earn full accreditation 

status, we have made significant progress.  The school made gains in reading and math for two 

consecutive years. During the 2014-15 school year, Horace H. Epes Elementary School did meet 

the 70% benchmark in Social Studies and made a 12% increase in Reading and a 13% increase 

in Math.  The lessons learned from the improvements during the 2014-15 school year combined 

with the proposed new practices listed in the reconstitution information will continue to propel 

the school forward to exceed state accreditation benchmarks.
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Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
5 11%  

Number of the above teachers returning in  

2015-2016  
5   

Number and percent of teachers scoring proficient 

in 2014-2015 
39 82%  

Number of the above teachers returning in  

2015-2016 
34   

Number and percent of teachers scoring below 

proficient in 2014-2015 
3 7%  

Number of the above teachers returning in  

2015-2016 
0   

Number and percent of teachers fully licensed in 

2015-2016 
47 100%  

Number and percent of new teachers to the school  

in 2015-2016 
7 15%  

Number and percent of provisional teachers in 

2015-2016 
0 0%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each area 

in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-that 

may be employed possibly more than 45 days 

(licensed or not licensed) in 2015-2016 (name each 

area in which there is a long-term substitute that 

may be employed more than 45 days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   
The principal of  Horace H. Epes Elementary School was hired in June of 2009.  She has a wealth of 

experience and knowledge to include 6 years of experience as an elementary school principal and 4 years 

as an assistant principal.  As Assistant Principal at Horace H. Epes Elementary School in Newport News 

Public Schools, the school was fully accredited during her entire 4 year tenure. While principal of Horace 

H. Epes Elementary School, the school achieved full accreditation for two years during her tenure.  

During the 2011-2012 and 2012-2013 school years, a long-term substitute was employed for the principal 

for more than 45 days when Principal was on Family Medical Leave.  While she was the principal, the 

2013-2014 overall student achievement data for Horace H. Epes Elementary School increased in Reading, 

Math and Science.  Also under her leadership, the 2014-2015 preliminary data shows Horace H. Epes 

Elementary School meet the overall accreditation benchmark for Virginia History, increased the overall 

pass rate in reading by 12% and increased the overall pass rate for math by 13%. 
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Horace H. Epes Elementary 

Grades: PK-05 
Newport News City   

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  English 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science, History 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  80%  78%  70%  41%  46%  59% 

Mathematics  86%  89%  72%  52%  55%  68% 

Science 
Gr 3: 89% 
Gr 5: 77% 

Gr 3: 87% 
Gr 5: 80% 

Gr 3: 77% 
Gr 5: 75% 

71%  61%  54% 

History 
Gr 3: 92% 
Gr 4‐5: 77% 

Gr 3: 80% 
Gr 4‐5: 72% 

Gr 3: 64% 
Gr 4‐5: 72% 

71%  64%  70% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Title I 

2013‐2014  2012‐2013  Met AMOs  Title I 

2014‐2015  2013‐2014  Priority School  Title I  

2015‐2016  2014‐2015  Priority School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  80%  77%  76%  46%  42%  51% 

Writing  87%  63%  57%  27%  35%  N/A 

Mathematics  85%  89%  41%  49%  49%  59% 

Science  84%  83%  75%  57%  63%  49% 

History  83%  78%  71%  72%  65%  69% 
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School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 

 

James Monroe has 32 classrooms and currently serves 445 students in grades Pre-K through 5.  

The school serves 100 Pre-K students, 63 kindergarten students, 69 first graders, 54 second 

graders, 46 third graders, 61 fourth graders, and 52 fifth graders.  Of the 445 students, 445 

(100%) are economically disadvantaged. Only four percent of the students are bus riders with the 

remainder of the student population walking to and from school.  

 

 

Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 84% 49% 39% 51% 

Mathematics 48% 53% 44% 58% 

Science 80% 58% 28% 55% 

History 84% 73% 58% 85% 

Graduation and 

Completion 

Index (if 

applicable) 

n/a n/a n/a n/a 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

English-3rd 

grade 

83% 66% 26% 38% 

English – 4th 

grade 

86% 49% 47% 40% 

English – 5th 

grade 

91% 55% 49% 71% 

Math – 3rd 

grade 

41% 59% 23% 33% 

Math – 4th 

grade 

67% 49% 62% 61% 

Math – 5th 

grade 

58% 55% 49% 81% 

History – 3rd 

grade 

84% 73% 58% n/a 

History – 4th 

grade 

n/a n/a n/a n/a 

History – 5th 

grade 

84% 73% 58% 84% 

Science – 3rd 

grade 

80% 58% 28% n/a 

Science – 4th 

grade 

n/a n/a n/a n/a 

Science – 5th 

grade 

80% 58% 28% 55% 

Graduation and 

Completion 

Index (if 

applicable) 

n/a n/a n/a n/a 

 

 

 

 

 

 

 

 

Attachment A14

3



Division:  Norfolk City Public Schools  School: James Monroe Elementary 

 

 

4 | P a g e   6 / 2 9 / 2 0 1 5  
 

Staff Information 

 

 

The current principal, will be entering the third year at James Monroe in the 2015-2016 school 

year. Having previously served as both a Reading Specialist and as an Assistant Principal, the 

principals’ experiences have served the school well. Notable increases in student achievement 

have been experienced under the current leadership. For example, double digit gains have been 

made in the areas of reading, mathematics, science and history over the past two years. The 

principal is a graduate of the William and Mary SURN Principals’ Academy and consistently 

implements the learned strategies in instructional leadership. To further assist the principal in 

turnaround efforts, additional assistance will be provided through the assignment of a division 

leadership coach.  
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Reconstitution Information 

Mark all applicable areas of reconstitution: 

☒  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

Governance 

Currently, James Monroe has an 

instructional team that meets bi-

weekly. The team consists of the 

Principal, Assistant Principal, Math 

Specialist, Reading Specialist and two 

Interventionists.  

 

 

 

The instructional team will expand 

to include grade level chairs and an 

additional interventionist. The 

instructional leadership team will 

meet weekly to discuss and evaluate 

the alignment of Tier I instruction 

and assessments.  

 

The instructional leadership team 

will review lesson plans weekly. 

Additionally, a member from central 

administration will provide feedback 

to ensure alignment. 

 

 

 

 

The expansion of the school’s 

instructional leadership team will 

further support alignment of the written 

and taught curriculum, increase teacher 

buy-in, implementation of programs 

and instructional strategies, and 

increase teacher capacity with data 

analysis. 

 

The impact of focused teamwork and 

shared decision-making will provide 

additional opportunities for monitoring 

and supporting Tier I instruction.  

 

Governance: The Shared 

Governance Team (SGT) meets 

monthly to discuss student 

achievement data, monthly 

observations and focus walks.  The 

Shared Governance Team consists of 

the Executive Director of Schools, 

Executive Director of Curriculum and 

Instruction, division-level content 

coordinators, the Virginia Department 

of Education contractor, Principal, 

Assistant Principal, Executive 

Director of Accountability Research 

and Assessment, Human Resource 

generalists, Senior Director of Special 

Education, school interventionist,  

math, reading, and media specialists, 

and school improvement 

administrators. 

 

 

 

The Shared Governance Team 

meetings will be restructured to 

provide more frequent and targeted 

support based on identified needs in 

warned areas.  The restructuring will 

include increasing the frequency and 

monitoring of focus walks by central 

level administrators to support 

implementation of the school 

improvement plan.  Additionally, 

the Superintendent’s Cabinet will 

review and monitor the school 

improvement plan on a monthly 

basis to target additional support. 

The Superintendent will also host 

quarterly reviews of the data with 

the principal to ensure that students 

are making progress toward the 

academic benchmarks.   

 

 

 

The anticipated impact will allow more 

time for teacher specialists, 

coordinators, and central office 

administrators to respond to the 

targeted needs of the school.  The 

targeted support in the warned areas, 

intentional progress monitoring, and 

frequent interventions will increase 

academic achievement for all students.  

Instructional Program- School-wide 

walkthroughs are conducted regularly 

to ensure alignment. A variety of 

professional learning based on the 

Academic Review, observations, and 

To expand the walkthrough process, 

the focus will be placed on four 

research-based, school-wide power 

strategies. Immediate feedback from 

interventionists and district 

specialists will be provided in order 

As a result of an increase in student 

engagement due to more well-planned 

and delivered instruction, student 

academic progress will surge.  

Instructional practice, teacher capacity, 

and teacher efficacy will also increase. 
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student learning results are also 

offered.  

 

Teachers use student assessment data 

tracking notebooks in grades 3-5 with 

goal setting conferences and also 

make use of the SURN (School-

University Research Network) 

Student Engagement Observation 

Protocol. 

 

SOL Small-group intervention 

rotations (grades 3-5) are conducted 

one day a week for each grade level 

from January to May.  

to respond to student and teacher 

instructional needs.  Additionally, 

focused professional learning based 

on differentiation of instruction and 

teacher instructional needs will be a 

focal point. 

 

Teachers will expand the use of 

student assessment data tracking 

notebooks in grades K-5 with goal 

setting conferences.  In addition to 

the use of the SURN Student 

Engagement Observation Protocol, 

the Teacher Pedagogy Observation 

Protocol with feedback and 

Observation Feedback Protocol will 

be used.  

 

The SOL small-group intervention 

rotations for grades 3-5 will be 

expanded to twice a week for each 

grade level from November to May. 

 

Student data tracking will serve to 

motivate students as they recognize 

growth in their learning. This data will 

also inform students and teachers 

where additional intervention or 

support are needed. 

 

Staff: School staff are strategically 

assigned to impact immediate growth 

on SOL assessments in grades 3-5 

Staff will be reassigned to best 

utilize individual expertise.   
 As a result, over the next three 

years, James Monroe will 

experience an increase in the 

percentage of students meeting or 

exceeding promotion criteria at 

each grade level. Also, the school 

will experience less reliance on 

mass remediation programs in 

preparation for the SOL 

assessments. 

 James Monroe experienced double-

digit gains in content areas on 

spring 2015 SOL assessments. The 

target for year two is to be fully 

accredited in all content areas.  

English will increase from 51% to 

75%, math will increase from 58% 

to 70%, science will increase from 

55% to 70%, and history will 

increase from 85% to 95%. 

 

Closing Rationale:  James Monroe saw double-digit gains in English, science, history and math.  

Preliminary Standards of Learning test results demonstrate that state benchmarks were met in 

history. With additional support and a few modifications to the governance and instructional 

program, the school is expected to stay the course of meeting full accreditation status in the 

upcoming school year.  The administration’s vision is that James Monroe Elementary School 

will be a beacon of hope for the community.   
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In the 2014-2015 school year, the shared governance model was implemented with success as 

evidenced by student achievement gains on the SOLs.  The school improvement plan was 

monitored regularly for fidelity of implementation.  As a result, some changes were made during 

the school year.  For example, the meeting structure for the calendar year was modified to 

include monthly grade-level meetings, vertical data team meetings, and bi-weekly leadership 

team meetings to review and monitor interventions and student academic progress.   

 

The review and monitoring of the school improvement plan led to a concerted and targeted effort 

during the “spring dash” to ensure that students in grades 3-5 were prepared for the SOL tests. 

Preliminary results reflect positively on the concerted and targeted effort. With the continued 

implementation of the school improvement plan and implementation of the proposed new 

practices, James Monroe will be fully accredited in the spring 2016.  
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Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
2 9%  

Number of the above teachers returning in  

2015-2016  
0   

Number and percent of teachers scoring 

proficient in 2014-2015 
18 78%  

Number of the above teachers returning in  

2015-2016 
16   

Number and percent of teachers scoring below 

proficient in 2014-2015 
3 13%  

Number of the above teachers returning in  

2015-2016 
2   

Number and percent of teachers fully licensed in 

2015-2016 
36 100%  

Number and percent of new teachers to the 

school  in 2015-2016 
1 3%  

Number and percent of provisional teachers in 

2015-2016 
0 0%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each 

area in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-

that may be employed possibly more than 45 

days (licensed or not licensed) in 2015-2016 

(name each area in which there is a long-term 

substitute that may be employed more than 45 

days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

The current principal has been assigned since July 1, 2013.  Preliminary accreditation results 

indicate double digit increases in English, mathematics, science and history under the current 

leadership.  Previously, the principal served the division as a teacher, a Reading Specialist, and 

an Assistant Principal in Title I schools.   
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James Monroe Elementary 

Grades: PK-05 
Norfolk City    

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  75%  84%  84%  49%  39%  51% 

Mathematics  76%  82%  48%  53%  44%  58% 

Science 
Gr 3: 90% 
Gr 5: 72% 

Gr 3: 86% 
Gr 5: 78%  

Gr 3: 85% 
Gr 5: 73% 

73%  28%  55% 

History 
Gr 3: 90% 
Gr 4‐5: 80% 

Gr 3: 88% 
Gr 4‐5: 92% 

Gr 3: 84% 
Gr 4‐5: 84% 

73%  71%  85% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Met AMOs  Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Title I 

2014‐2015  2013‐2014  Priority School  Title I 

2015‐2016  2014‐2015  Priority School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  80%  83%  86%  57%  39%  50% 

Writing  71%  85%  87%  57%  44%  N/A 

Mathematics  81%  81%  54%  54%  43%  57% 

Science  84%  82%  85%  65%  29%  58% 

History  86%  90%  89%  78%  59%  87% 
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Division: Norfolk City Public Schools   School: Jacox Elementary School 
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School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 

 

Jacox is a large urban elementary school with a total school population of 683 students in grades 

PreK-5.  Ninety-seven percent of the students are African-American and 100% of the students 

qualify for free and reduced lunch.  Fifteen percent of the students have been identified as special 

education students and three percent have been identified as gifted.  The school serves 87 PreK 

students, 99 kindergarten students, 129 first graders, 110 second graders, 88 third graders, 88 

fourth graders, and 82 fifth graders.   

 

 

Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 69% 29% 36% 43% 

Mathematics 35% 27% 35% 60% 

Science 65% 30% 13% 25% 

History 69% 50% 55% 59% 

Graduation and 

Completion 

Index (if 

applicable) 

n/a n/a n/a n/a 

 

  

Attachment A14

11



Division: Norfolk City Public Schools   School: Jacox Elementary School 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

English-3rd 

grade 

64% 25% 32% 34% 

English – 4th 

grade 

68% 29% 24% 44% 

English – 5th 

grade 

82% 31% 35% 47% 

Math – 3rd 

grade 

37% 20% 29% 51% 

Math – 4th 

grade 

33% 29% 31% 69% 

Math – 5th 

grade 

43% 28% 34% 51% 

History – 3rd 

grade 

65% 50% 55% n/a 

History – 4th 

grade 

n/a n/a n/a n/a 

History – 5th 

grade 

65% 50% 55% 59% 

Science – 3rd 

grade 

69% 30% 13% n/a 

Science – 4th 

grade 

n/a n/a n/a n/a 

Science – 5th 

grade 

69% 30% 13% 23% 

Graduation and 

Completion 

Index (if 

applicable) 

n/a n/a n/a n/a 
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Division: Norfolk City Public Schools   School: Jacox Elementary School 
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Staff Information 

 

During the 2014-2015 school year a new principal was assigned to Jacox Elementary School.  

The new principal previously worked as an assistant principal at Jacox. Additionally, he served 

as a turnaround principal at another elementary school that he successfully led to full 

accreditation status. 

 

During his first year as principal of Jacox, the principal made purposeful staff placements and 

recruitment efforts.  For example, he recruited the math specialist and reading interventionist 

from his previous fully accredited school to assist in the turnaround effort at Jacox.  Also, he 

reassigned a teacher from kindergarten to fourth grade after the 10-day count. The teacher had 

previously taught fourth grade and was directed to teach all core content to her assigned 

homeroom.  The other fourth grade classes were taught under the "departmentalization" model. 

As a result, the teacher had the highest SOL scores in reading and math.  She has been assigned 

as the fourth grade chair for the upcoming school year.  

 

The principal similarly reassigned an effective second grade teacher to replace a long-term 

substitute in third grade. This reassignment was conducted in response to student achievement 

data and the teacher’s knowledge of the third grade students’ learning styles, behaviors, and 

interests.  Additionally, due to a large number of recovery students in fifth grade, a third teacher 

that held a reading endorsement was reassigned to fifth grade and served as the fifth grade 

chairperson. These strategic teacher assignments significantly impacted the students’ academic 

progress.   
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Reconstitution Information 

Mark all applicable areas of reconstitution: 

☒  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

Governance: As a priority 

school, the Shared Governance 

Team (SGT) meets monthly to 

discuss student achievement 

data, monthly observations, and 

focus walks.  The Shared 

Governance Team consists of 

the Executive Director of 

Schools, Executive Director of 

Curriculum and Instruction, 

division-level content 

coordinators, the Virginia 

Department of Education 

contractor, Principal, Assistant 

Principal, Executive Director of 

Accountability, Research and 

Assessment,  Human Resource 

generalists, Senior Director of 

Special Education, school 

interventionists, math, reading, 

and media specialists, and 

School Improvement 

administrators. 

 

 

 

Shared Governance Team (SGT) 

meetings will be restructured to 

include focus walks in identified 

classrooms by central office 

administrators. The purpose will 

be to provide guidance and 

feedback on the implementation 

of the school improvement plan.   

 

Additionally, the 

Superintendent’s Cabinet will 

review and monitor the school 

improvement plan on a monthly 

basis to target additional support 

needed from the division for the 

areas of need.  Moreover, the 

Superintendent will host 

quarterly data reviews with the 

principal to ensure that students 

are making progress towards 

academic benchmarks.   

That anticipated impact of the 

new practices will be to allow 

additional time for teacher 

specialists, coordinators, and 

central office administrators to 

respond to targeted needs of the 

school.  An increased in 

academic achievement is 

anticipated as a result of the 

additional targeted support in 

warned areas and intentional 

progress monitoring.  

Governance:  The Instructional 

Team (comprised of the content 

specialists and administrators) 

meets weekly with each grade 

level to review student 

performance data, instructional 

practices associated with those 

data, and to discuss 

interventions and support for 

students and teachers.  The team 

also discusses, plans, and 

evaluates the integrity of the 

instructional program. Monthly 

vertical team meetings are also 

held to discuss school-wide 

data.   

 

 

The Instructional team will 

expand to include the grade 

chairperson from each grade 

level, PreK-5. This combined 

team will become the 

Leadership Team.  The 

Leadership Team will meet bi-

weekly to discuss and evaluate 

alignment of Tier I instruction 

and assessments.   

 

The principal, assistant 

principal, and content specialists 

from the Instructional Team will 

review lesson plans weekly and 

provide feedback to teachers to 

ensure alignment of curriculum 

and instruction.  The Executive 

Director of Schools will provide 

quarterly feedback to the 

The expansion of the school’s 

instructional team will further 

increase opportunities for 

teachers to engage in self-

reflection and peer observation 

to ensure alignment of the 

written and taught curriculum.  

Additionally the expansion will 

provide additional opportunities 

for monitoring and supporting 

Tier I instruction. 
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principal on the feedback that is 

provided to teachers.    

 

Instructional Program:  
Extended learning time is 

provided via local funds to 

support remediation and 

enrichment efforts.  With these 

funds, a limited number of 

students are served based on 

academic needs/tiers.  Jacox 

utilized these funds to provide 

before and after school tutorial 

programming.   

 

 

 

 

In partnership with United for 

Children (a subsidiary of the 

United Way), Jacox will offer 

three weeks of enrichment in 

August wherein students will 

participate in accelerated 

learning activities designed to 

prepare them for the school 

year. 

A second initiative, entitled 

“August Ready” will also occur.    

“August Ready” is 

systematically designed to 

extend summer learning and to 

increase opportunities for all 

students to be exposed to the 

school division’s state aligned 

curriculum.  “August Ready” 

will ensure that all students are 

offered the opportunity to 

participate in meaningful and 

targeted learning opportunities 

prior to the traditional start date 

of the school year.   

Providing students extended 

learning opportunities will allow 

for more time to master 

curriculum objectives and lead 

to increased student 

achievement.  Student 

achievement will be measured 

by the school making double 

digit increases across content 

areas on the Spring 2016 SOL 

assessments.    

Instructional Program- During 

the 2014-2015 school year, 

Grades 3-5 departmentalized to 

allow for more differentiation of 

content and teacher 

specialization in particular 

subjects.  Within this structure, 

weekly grade level data 

meetings were held using data 

from daily reviews (school 

created formative assessments), 

end of unit assessments, and 

monthly district benchmark 

assessments.  Additionally, the 

instructional team meets with 

each grade level to review 

student data and discuss 

instructional needs that are 

associated with each content 

area.  Each grade level 

participated in bi-weekly 

professional development and 

grade level planning. 

During the 2015-2016 school 

year, the departmentalization 

model will be discontinued.  

Teachers will teach all content 

areas to an assigned homeroom 

group of students.  Teachers and 

students will receive more 

frequent and targeted support in 

planning and implementing Tier 

I instruction.  As a result, it is 

expected that student 

engagement will increase.    

 

Due to a successful first year  

implementation, the following 

practices will be continued:  

*Weekly grade level data 

meetings with less focus on the 

numbers and more focus on 

effective instructional strategies. 

*Bi-weekly professional 

development that is focused on 

student engagement to support 

As a result of an increase in 

student engagement due to 

aligned curriculum and 

instruction and lesson plan 

review, it is anticipated that 

student achievement will 

increase.   

 

Student data tracking will serve 

to motivate students as they 

recognize growth in their 

learning. This data will also 

inform students and teachers 

where additional interventions 

or support is needed (specific 

feedback).  

 

Elimination of class changes 

will provide additional 

instructional time to each 

content area.   
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differentiation of instruction and 

ongoing formative assessment. 

*Daily Review (teacher created 

formative assessments) to 

provide practice for students and 

to determine real time 

intervention needs.  

 

The following practice will be 

added:  

*Data discussions on student 

data that is tracked from the 

implementation of the daily 

reviews. 

Staff: Staff were strategically 

assigned to impact improvement 

on SOLs in grades 3-5. 

 

 

 

Staff will be realigned in order 

to strengthen building 

foundational skills for students 

in grades K-2.   

 

The following staff additions 

have been instituted to support 

the school:  

*Addition of an interventionist 

to the instructional team to 

provide more support for rising 

third grade students and third 

grade teachers.  

*Addition of a Title II (class 

size reduction teacher) to third 

grade.  

*Addition of part-time teachers 

to provide literacy support in 

grades K-2.  

*Addition of paraprofessionals 

in kindergarten to assist with 

closing achievement gaps and to 

ensure that students are prepared 

to master kindergarten content. 

 

As a result of the proposed new 

practices, over the next three 

years, Jacox will experience an 

increase in the percentage of 

students meeting or exceeding 

promotion criteria at each grade 

level. Additionally, it is 

anticipated that the school will 

experience less reliance on mass 

remediation programs in 

preparation for SOL 

assessments.   

 

  

Attachment A14

16



Division: Norfolk City Public Schools   School: Jacox Elementary School 

 

 

8 | P a g e   6 / 2 9 / 2 0 1 5  
 

Closing Rationale: With a new turnaround, experienced principal at the helm, preliminary SOL 

scores demonstrate double-digit increases in all subject areas.  In some areas, the results show 

the highest percentage of students meeting or exceeding standards in the last three years.  Across 

all grades and subject areas, Jacox experienced gains (2%-38%).  Changes in governance 

resulted in a laser-like focus on instruction and data usage.  The school implemented weekly 

grade level data meetings to ensure they were monitoring and supporting alignment between the 

written and taught curriculum. Weekly formative assessments were administered and students 

were placed in tiered-groups. With support from the newly developed professional development 

office, the school will continue to provide differentiated professional development and support 

for teachers. 

 

The school has seen growth in student performance using other measures besides SOL 

assessment.  Using the student performance data on Renaissance Learning’s Standardized Tests 

for the Assessment of Reading (STAR) reading and mathematics fall assessments, student data 

indicated that more than 50% of students were performing significantly below grade level in 

reading and mathematics. The 5th grade level indicated over 70% of the 5th grade student 

population were reading below 5th grade with 50% of those students reading at or below the 

third grade level. Those students experienced major gains on the reading and math 

administrations of the Renaissance Learning STAR Reading and STAR Math universal 

screeners.  This growth was confirmed as evidenced by students who started the school year, far 

behind, were able to obtain scores within the acceptable range to qualify for expedited SOL 

retakes in reading and math.  For example, 44 students were eligible for the English retake in 

grades 3-5 and 56 students were eligible for retakes in mathematics. This demonstrates that 

students are performing at a higher level than they were just a year ago. 

 

To support continued growth, the school has partnered with the United Way to extend learning 

time.  Instead of one summer basic skills program, the school will conduct two summer sessions 

to sustain the growth that was made and to reduce summer learning loss. The summer program 

will service over 350 students with both remediation and enrichment.  Another summer program, 

August Ready, will service approximately 150 students. These students will receive Tier III 

instruction to provide them with prerequisite instructional support in preparation for the 

upcoming school year.  

 

With an intense focus on data, professional development, and support for teachers and students, 

the school will continue to see growth in student performance.  The school year started with an 

intense focus on changing the school’s culture by implementing Positive Behavior Interventions 

and Supports (PBIS). Additionally, in an effort to sustain growth, a targeted focus on rigor at the 

early grades is necessary.  As such, the school will make changes and additions to staffing the 

early grades.  As a result of present and future efforts, the trajectory of student achievement has 

and will continue to change at Jacox.  By granting this school conditional accreditation, the 

efforts of the present staff are recognized as they continue the journey towards full accreditation.   
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Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
7 29%  

Number of the above teachers returning in  

2015-2016  
6   

Number and percent of teachers scoring 

proficient in 2014-2015 
16 67%  

Number of the above teachers returning in  

2015-2016 
16   

Number and percent of teachers scoring below 

proficient in 2014-2015 
1 4%  

Number of the above teachers returning in  

2015-2016 
1   

Number and percent of teachers fully licensed in 

2015-2016 
53 100%  

Number and percent of new teachers to the 

school  in 2015-2016 
1 2%  

Number and percent of provisional teachers in 

2015-2016 
0 0%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each 

area in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-

that may be employed possibly more than 45 

days (licensed or not licensed) in 2015-2016 

(name each area in which there is a long-term 

substitute that may be employed more than 45 

days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

 

The principal was assigned to Jacox from another school in the district that he led to full 

accreditation status.  He had previously served as an assistant principal at Jacox under two 

different principals.  The school has made significant growth under his leadership during the 

2014-15 school year.  This principal is a knowledgeable, effective, and experienced 

turnaround leader with the skills and capacity to help Jacox achieve full accreditation status.     
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  Jacox Elementary 

Grades: PK‐05 
Norfolk City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 
2012‐2013  2011‐2012  Accredited with Warning  English, Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics, Science, History 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science, History 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science, History 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  77%  77%  69%  29%  36%  43% 

Mathematics  79%  75%  35%  27%  35%  60% 

Science 
Gr 3: 79% 
Gr 5: 72% 

Gr 3: 69% 
Gr 5: 74% 

Gr 3: 67% 
Gr 5: 71% 

30%  13%  25% 

History 
Gr 3:81% 

Gr 4‐5: 79% 
Gr 3: 55% 
Gr 4‐5: 77% 

Gr 3: 59% 
Gr 4‐5: 72% 

50%  55%  59% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Focus School  Title I 

2013‐2014  2012‐2013   Priority School  Title I 

2014‐2015  2013‐2014   Priority School  Title I 

2015‐2016  2014‐2015   Priority School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  76%  74%  71%  29%  31%  42% 

Writing  83%  68%  65%  32%  41%  N/A 

Mathematics  79%  75%  38%  26%  31%  58% 

Science  77%  67%  72%  32%  14%  25% 

History  81%  63%  68%  52%  56%  61% 
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School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 

 

Richard Bowling Elementary School (RBES) presently serves approximately 521 students in 

Pre-Kindergarten through grade 5.  The school benefits from and supports strong community 

partnerships with the Kroc Center, Life Enrichment Center, and the Broad Creek Civic League.  

The school serves 66 Pre-Kindergarten students, 86 Kindergarten students, 68 first graders, 79 

second graders, 79 third graders, 68 fourth graders, and 75 fifth grade students.  Of the 521 

students, 76% are economically disadvantaged.   

 

 

Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 80% 49% 60% 62% 

Mathematics 35% 36% 55% 65% 

Science 59% 46% 44% 75% 

History 52% 68% 65% 84% 

Graduation and 

Completion 

Index (if 

applicable) 

n/a n/a n/a n/a 
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Grade Level Pass Rates   

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

English-3rd 

grade 

73% 45% 51% 57% 

English – 4th 

grade 

84% 49% 61% 51% 

English – 5th 

grade 

84% 51% 51% 76% 

Math – 3rd 

grade 

24% 19% 30% 45% 

Math – 4th 

grade 

40% 44% 69% 70% 

Math – 5th 

grade 

42% 29% 41% 79% 

History – 3rd 

grade 

52% 68% 65% n/a 

History – 4th 

grade 

n/a n/a n/a n/a 

History – 5th 

grade 

59% 68% 65% 86% 

Science – 3rd 

grade 

59% 46% 44% 77% 

Science – 4th 

grade 

n/a n/a n/a n/a 

Science – 5th 

grade 

59% 46% 44% 77% 

Graduation and 

Completion 

Index (if 

applicable) 

n/a n/a n/a n/a 
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Staff Information 

 

A new principal has been assigned to continue to lead the turnaround effort at Richard Bowling 

Elementary School for the 2015-2016 school year.  The new principal was selected due to his 

successful tenure as an assistant principal at another Title I school in the school division.  The 

principal is an expert with data-driven, decision-making and was responsible for leading the 

effort to close achievement gaps for economically disadvantaged, African-American students.  

His leadership efforts led the school to full accreditation status and National Blue Ribbon 

recognition.  He has demonstrated strong instructional leadership capacity, content knowledge, 

and the ability to implement intervention systems that work with all students.  He is a product of 

the Richard Bowling community and has the innate ability to relate to all stakeholders.   

 

The current assistant principal at Bowling Elementary has been at the school for two years and 

has contributed tremendously to the academic growth of their students at the school.  Together, 

they will form the strong leadership team needed to lead the school to full accreditation status.   

 

 

 

Reconstitution Information 

Mark all applicable areas of reconstitution: 

☒  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

Governance: At Bowling 

Elementary School, the 

Division Leadership Team 

(DLT) meets monthly to 

discuss student achievement 

data, monthly teacher 

observations, focus walks, 

and other school 

improvement efforts.  The 

DLT consists of the executive 

director of schools, executive 

director of curriculum and 

instruction, Virginia 

Department of Education 

contractor, principal, assistant 

principal, executive director 

of accountability, research 

and assessment, human 

resource generalist, senior 

director of special education, 

school interventionists, math, 

reading, and media 

specialists, and school 

improvement administrators. 

The Division Leadership 

Team will be restructured by 

adding the Title I coordinator 

to monitor and support 

implementation of the Title I 

and school improvement 

plans.  The division will also 

provide more frequent and 

targeted support to the school 

based on the identified needs 

in warned content areas.  

Additionally, the 

superintendent’s cabinet will 

review and monitor the 

school improvement plan on 

a monthly basis to establish 

next steps in supporting needs 

of the school.  Moreover, the 

superintendent will host 

quarterly data reviews with 

the principal.   

As a part of the Division 

Leadership Team meetings, 

more time will be provided 

for teacher specialists, 

coordinators, and central 

office administrators to 

respond to targeted needs of 

the school.   

 

With additional targeted 

support in warned areas, 

progress monitoring, and 

interventions, increased 

academic achievement is 

anticipated.  
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Governance: The 

instructional team at Richard 

Bowling Elementary School 

is comprised of the principal, 

assistant principal, reading 

and math specialists, and two 

Title I Interventionists. Each 

member of the team worked 

with various grade levels (K-

5) to provide curriculum 

support for teachers and Tier 

II and III interventions to 

students. 

The Richard Bowling 

Elementary School 

Leadership team will be 

expanded to include the 

instructional support team. A 

new principal has been 

appointed to facilitate the 

changes needed to improve 

the work of the leadership 

team.   

 

Personnel for the leadership 

team positions include: a new 

math and reading specialist 

and two Title I Instructional 

Interventionists.  With 

assistance from the new 

division Response to 

Intervention (RTI) 

intervention specialist, the 

principal will use his 

expertise in assessment data 

analysis to guide teachers in 

using data to make decisions 

about instruction and 

intervention support for 

students. 

 

 

Richard Bowling Elementary 

Schools' three interventionists 

will be the content experts for 

each third, fourth, and fifth-

grade classroom.  They will 

work with each teacher to 

ensure they are delivering 

quality Tier I instruction that 

is aligned to the Virginia 

Standards of Learning. They 

will also assist with designing 

and implementing Tier II and 

Tier III interventions for 

students who do not 

demonstrate mastery of 

standards.   

 

Students will be assigned to 

Tier II and Tier III 

interventions during data 

team meetings with the 

school principal. 

Interventionist will 

collaborate with classroom 

teachers to ensure the RtI 

process is implemented with 

fidelity. 

 

The leadership team members 

will model lessons and 

provide content specific 

professional development for 

all teachers.  They will also 

provide direct instruction in 

reading and writing for 

identified groups and 

individual students. The 

emphasis of their work will 

be on emergent, beginning, 

and transitional readers.   

Other leadership team 

members will be responsible 

for conducting professional 
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development workshops, 

providing demonstration 

lessons for teachers, helping 

building-level personnel 

utilize curricular documents, 

and showing teachers how to 

use assessment data to 

influence instructional 

decision-making.   

Instructional Program: 

Richard Bowling is a 

traditional PreK-5 school. 

The school is in the process 

of preparing an application 

for submission to become an 

International Baccalaureate 

school implementing the 

Primary Years Programme 

(IB PYP).  IB PYP will 

provide teachers with 

rigorous professional 

development to support 

planning, delivery, and 

assessment of standards-

based instruction.   

The anticipated outcome of 

implementing the IB PYP 

program will be an active and 

caring community of learners 

who demonstrate respect for 

themselves and others, and 

who develop into life- long 

learners.   

Instructional Program: 

School administrators review 

lesson plans and provide 

overall oral feedback to staff 

members at faculty meetings 

and during grade level 

planning sessions.  

 

 

Richard Bowling Elementary 

School's leadership team will 

develop a lesson plan 

checklist to use for 

monitoring lesson plan 

development and 

implementation.  The 

checklist will assess the 

knowledge and skills students 

should possess after the 

lesson has been taught.   

Lesson plans will be 

submitted weekly to 

instructional team members 

who will then provide written 

feedback.  The feedback will 

focus on lesson alignment to 

standards, the cogitative level 

of the students, the teachers’ 

ability to activate students’ 

prior knowledge, the level of 

engagement for all students, 

and proper closing and 

reflection opportunities for 

It is anticipated that weekly 

lesson plan reviews and 

feedback from informal 

walkthroughs will provide 

teachers with the opportunity 

to discuss opportunities for 

growth in their written lesson 

plans.   

 

Additionally, lesson plans 

that are provided with 

specific feedback from 

administrators and specialists 

will afford teachers the 

opportunity to master 

instructional planning.  It will 

also provide a blueprint to 

deliver targeted and 

individualized, tiered 

instruction.  

 

Lesson plans submitted by 

teachers will answer the 

following questions:   
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the teacher. The School’s 

Leadership Team will create 

a plan for professional 

development that connects 

teaching to student learning 

outcomes, is ongoing and job-

embedded, and supported by 

NPS Content Coordinators 

and Teacher Specialists. The 

master schedule will include 

time for teachers to 

effectively implement their 

learning.  Building 

administrators will monitor 

their practice and participate 

in coaching conversations 

that will include next steps 

and improvement strategies to 

improve student outcomes.  

What knowledge or skills will 

students possess after the 

lesson is completed? What 

prior knowledge will students 

need to access in order to 

successfully meet learning 

targets? How will students 

access new knowledge or 

skills of the learning targets? 

How will they know students 

have mastered the learning 

target from the daily lesson?   

Instructional Program:  The 

principal and assistant 

principal conduct formal and 

informal observations to 

provide teachers with 

feedback regarding delivery 

of instruction.  The feedback 

centers on the teacher's ability 

to implement the written and 

taught curriculum.  

 

The principal will create a 

new instructional program 

that initiates Richard Bowling 

Elementary School's Big 4 

Power Strategies:  explicit 

instruction, justification of 

student answers, compare and 

contrast, and vocabulary 

development.  Classroom 

teachers will also receive 

professional development 

(new for the 2015-2016 

school year) on the use of 

Kagan Cooperative 

Structures.  Kagan Structures 

are research-based 

instructional strategies that 

have a track record of 

improving academic 

achievement and increasing 

student engagement.  

Classrooms will be formally 

observed using documents in 

Talent Ed and informally 

observed utilizing content-

specific focus-walks created 

to examine each power 

It is anticipated that full 

implementation of the 

Richard Bowling Elementary 

School's Big 4 Power 

Strategies will provide 

teachers with the necessary 

tools to deliver aligned Tier I 

core instruction.  A more 

focused emphasis on Tier I 

instruction will allow a 

smaller number of students 

needing Tier II and Tier III 

interventions and yield more 

students meeting and 

exceeding standards.   
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strategy and implementation 

of Kagan strategies.  Teachers 

will be given extensive 

professional development on 

each power strategy and 

specific feedback from formal 

and informal observations.  

Instructional Program:  The 

principal participates in 

sustained professional 

development delivered by the 

school division regarding 

procedures for monitoring 

and providing specific 

feedback about the written 

and taught curriculum.  

 

The principal will participate 

in the College of William and 

Mary’s SURN (School-

University Research 

Network) Principal Academy 

as a member of the 2015 

cohort.  The new principal 

will learn best practices from 

experts and peers that are 

centered on leading and 

organizing a successful 

instructional program.  

 

 

 

The William and Mary 

SURN 2015 cohort is 

designed for first-year 

principals and requires a two-

year commitment to the 

training.  The focus is to 

provide administrators with 

an instructional leadership 

capacity building experience 

and supportive network. The 

principal will: 

-Participate in collaborative 

observations at the mentor or 

a fellow participant’s school  

-Complete job-embedded 

intersession activities that 

contribute to a transfer of 

learning including: 

a) Introducing high-impact 

learning strategies tools to the 

faculty  

b) Conduct observations: 20 

fall and 20 spring  

c) Provide teachers with a 

link to a brief survey to 

gather feedback 

d) Engage faculty in a book 

study (copies of a book will 

be provided, the administrator 

determines format and timing 

of the book study), and 

e) Conduct action research 

based on findings from the 

fall and spring observations 

and present the impact of the 

interventions to SURN 

Principal Academy cohort 

members in the spring. 
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Instructional Program: 

Richard Bowling Elementary 

School's teachers participated 

in vertical team meetings to 

have conversations around 

building-wide concerns in 

reading, math, science, and 

history. 

Richard Bowling Elementary 

School's Vertical Teams will 

have a new mission and focus 

for the 2015-2016 school 

year.  Each team (reading, 

math, science, history) will 

have a grade level 

representative present.  Each 

grade level team member will 

handle completing a data-

driven template for his or her 

designated subject area.   

Documented conversations in 

Bowling Elementary School’s 

Vertical Team meeting 

binders will demonstrate the 

vertical articulation of 

content standards for each 

grade level.  Each grade level 

representative will also leave 

the meetings with strategies 

generated by the vertical 

team. The representative will 

then share strategies with 

their teammates.   

Staff: 

School staff are allocated 

based upon projected student 

enrollment.    

Richard Bowling will receive 

an additional class size 

reduction teacher to reduce 

class size at a targeted grade 

level. 

 

Title II funds will allow the 

new principal to hire an 

additional interventionist.  A 

full-time instructional 

interventionist will be 

assigned to each grade in 

grades 3 through 5. 

Reducing the class size will 

support student achievement 

by allowing the teacher to 

have more opportunities to 

conduct lessons and activities 

that increase student 

engagement and motivation. 

Staff: During the 2014-2015 

school year, third grade 

teachers team taught or 

departmentalized reading and 

math for the entire grade 

level.  

During the 2015-2016 school 

year, the departmentalization 

model will be eliminated.  

Teachers will teach all 

content areas to an assigned 

homeroom group of students.  

Teachers and students will 

receive more frequent and 

targeted support in planning 

and implementing Tier I 

instruction.  As a result, 

student engagement will 

increase.    

The scheduling adjustment 

will allow for more frequent 

interventions. Additionally, 

through further 

disaggregation of the data, 

this will allow for scaffolding 

(building upon the previous 

layers and support) support in 

Tier I instruction.  Moreover, 

the full-time interventionist 

will work with third-grade 

teachers to build their 

learning capacity of the 

standards and to provide 

tiered interventions for third-

grade students.  Furthermore, 

it is anticipated with targeted 

and timely interventions for 

each student with an 

academic need, the school 
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will experience an increase of 

at least 20% in both reading 

and math SOL scores. 

 
 

Closing Rationale: 

 

With a new principal assigned and a few modifications to the governance and instructional 

program, Richard Bowling Elementary School (RBES) shall continue on its path to full 

accreditation status.  Over the course of the last two years, the school has experienced increases 

of 2-50 percentage point across content areas and double digit increases in three of four subjects 

as evidenced by preliminary students’ results on the Virginia Standards of Learning (SOL) 

assessments.  Students’ performance on the SOLs not only places the school closer to being fully 

accredited, but it shows the upward change in improving student achievement at Richard 

Bowling.   

 

In addition to a new principal and the current assistant principal (2013-present), a new 

instructional leadership team will be put in place.  The instructional focus for the 2015-2016 

school year will center on improving classroom teachers’ ability to provide quality Tier I 

instruction for their students while creating a school-wide focus on student academic 

accountability.  Full implementation of the RBES Big 4 Power Strategies (explicit instruction, 

justification of students’ answers, compare and contrast, and vocabulary development), will 

provide teachers with the necessary tools to ensure the academic success of their students.  The 

2015-2016 school year at RBES will also include a few more changes;  

 

-Teachers will have their lesson plans reviewed weekly with a rubric for alignment with specific 

feedback.  

-RBES school administrators will conduct weekly classroom focus walks with specific 

instructional feedback, directives, and support.  

-RBES will initiate more focused vertical team meetings with a data-driven purpose.   

 

By granting this school conditional accreditation status, the successes and positive momentum 

towards full accreditation are recognized as the journey continues.   
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Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
1 7%  

Number of the above teachers returning in  

2015-2016  
1   

Number and percent of teachers scoring 

proficient in 2014-2015 
11 79%  

Number of the above teachers returning in  

2015-2016 
9   

Number and percent of teachers scoring below 

proficient in 2014-2015 
2 14%  

Number of the above teachers returning in  

2015-2016 
2   

Number and percent of teachers fully licensed in 

2015-2016 
36 100%  

Number and percent of new teachers to the 

school  in 2015-2016 
1 3%  

Number and percent of provisional teachers in 

2015-2016 
0 0%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each 

area in which teachers are not endorsed) 

0 0% 0 

Number and percent of long-term substitutes-

that may be employed possibly more than 45 

days (licensed or not licensed) in 2015-2016 

(name each area in which there is a long-term 

substitute that may be employed more than 45 

days) 

0 0% 0 

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

The principal previously served as an assistant principal at another Title I elementary school in 

the division for three years.  During his tenure at the other elementary school, he worked to 

close the gap for African American students in third grade in the area of math during the 2013-

2014 school year.  He met with third grade classroom teachers regularly to provide specific 

feedback based on focused walkthrough observations that provided evidence of explicit 

instruction.  Based on the work he led, the failure rate for third grade African-American 

students was reduced by 50% (from 24% to 12%).    
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  Richard Bowling Elementary 

Grades: PK‐05 
Norfolk City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics, History 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics, Science, History 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science, History 

2015‐2016  2014‐2015  TBD  English, Mathematics 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  76%  80%  80%  49%  60%  62% 

Mathematics  75%  81%  35%  36%  55%  65% 

Science 
Gr 3: 75% 
Gr 5: 83% 

Gr 3: 70% 
Gr 5: 73% 

Gr 3: 58% 
Gr 5: 71% 

46%  44%  75% 

History 
Gr 3: 70% 
Gr 4‐5: 83% 

Gr 3: 56% 
Gr 4‐5: 79% 

Gr 3: 54% 
Gr 4‐5: 49% 

68%  65%  84% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Met AMOs  Title I 

2013‐2014  2012‐2013  Focus School  Title I 

2014‐2015  2013‐2014  Focus School  Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  70%  72%  80%  48%  55%  59% 

Writing  93%  91%  79%  49%  63%  N/A 

Mathematics  75%  79%  35%  30%  48%  61% 

Science  80%  74%  61%  46%  44%  75% 

History  77%  69%  54%  68%  65%  84% 
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School Information/Demographics 

 

Norview Middle School currently serves 1,092 students in grades 6-8. Seventy-six percent of the 

student population have been identified as economically disadvantaged.  During the academic 

year 2014-2015, Norview Middle School consisted of 387 sixth grade students, 348 seventh 

grade students, and 357 eighth grade students respectively.  Norview Middle School serves as 

host for the Young Scholars program.  The Young Scholars program is a small school within a 

school/gifted model program that will expand to serve all 6th, 7th, and 8th grade gifted students 

during the 2015-2016 academic year.  

 

Norview Middle School students come from several elementary schools throughout the city of 

Norfolk. Students enter from the following elementary schools: P.B. Young, Bayview, Bowling 

Park, Calcott, Chesterfield Academy, Coleman Place, Crossroads, Fairlawn, Granby, Ingleside, 

Larchmont, Larrymore, Lindenwood, Little Creek, Monroe, Norview, Ocean View, Sherwood 

Forest, St. Helena, Suburban Park, Tanners Creek, Tarrallton, Taylor, Tidewater Park, and 

Willard. 

 

 

Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 76% 48% 56% 66% 

Mathematics 55% 50% 69% 78% 

Science 88% 58% 66% 74% 

History 76% 71% 75% 89% 

Graduation and 

Completion 

Index (if 

applicable) 

NA NA NA NA 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

Reading – 6th 77% 48% 56% 69% 

Reading – 7th 70% 43% 55% 71% 

Reading – 8th 77% 50% 50% 72% 

Writing – 8th 77% 50% 51% 61% 

Math – 6th 61% 53% 57% 76% 

Math – 7th - 26% 55% 65% 

Math – 8th 27% 49% 66% 85% 

Algebra I 73% 75% 94% 90% 

Geometry 81% 55% 84% 100% 

History – 8th 75% 78% 71% 86% 

Wld Geo. 100% 99% 94% 98% 

Science – 8th 82% 42% 56% 67% 

Biology 100% 88% 96% 100% 

Earth Sci 100% 98% 96% 94% 

Graduation and 

Completion 

Index (if 

applicable) 

N/A N/A N/A N/A 
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Staff Information 

 

Norview Middle School consisted of 84 full-time teachers during the 2014-2015 school year. 

There were seven basic program teachers, two career and technical education teachers, six health 

and physical education teachers, 16 English teachers, nine science teachers, nine history teachers, 

and nine mathematics teachers. There were also six MSQEP positions, one Algebra Readiness 

teacher, and 19 special education teachers.  For the 2015-2016 school year, Norview Middle 

School will experience a reduction in staff to include one math and three English teachers.  One 

teacher will be added to the Young Scholars Group for a total of four teachers in the program.  

 

Norview Middle School was recently identified as a Title I school.  As such, three Title I 

Interventionists (one mathematics and two reading) were added to the staff in order to implement 

a school-wide Title I plan.  Additionally, a full-time teacher assistant will be hired as part of the 

school-wide Title I plan. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reconstitution Information 

Mark all applicable areas of reconstitution: 
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☒  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

Governance - The school’s 

leadership team meets monthly 

to update the current status of 

Essential Actions, work with 

Response to Intervention (RTI), 

and review results from 

Common Formative 

Assessments (CFAs). The 

leadership team also reviews 

district benchmark assessments, 

plans events, makes adjustments 

to the plan, and identifies next 

steps for the following month.   

 

The leadership team consists of 

the principal, assistant principal, 

reading and math specialists, all 

department chairs, and both 

deans of students. 

 

 

The proposed new practice is to 

restructure the school’s 

leadership team to follow a 

Shared Governance Team 

(SGT) model. This includes the 

addition of the Executive 

Director of Schools, Senior 

Coordinator of English, and a 

representative from the Office of 

School Improvement.   

 

Plans for writing across the 

curriculum will be developed 

during the monthly school 

leadership and departmental 

meetings. The team will review 

data and make adjustments to 

instruction based on progress. 

 

The Senior Coordinator of 

English will ensure that English 

lesson plans are aligned and 

address content and cognitive 

levels.  

 

The division superintendent and 

senior division leaders will 

conduct quarterly reviews to 

monitor school improvement 

efforts and to make 

recommendations for continued 

support and progress. 

 

The increased support of the 

Senior Coordinator of English 

and Executive Director of 

Schools is expected to create a 

concentrated focus in the area of 

English and writing across the 

curriculum. 

 

As a result of the proposed new 

practices, it is anticipated that 

additional emphasis can be 

placed on monitoring and 

supporting weekly lesson plan 

reviews, classroom 

observations, rigorous 

assessments, and support of 

differentiated, tiered instruction 

in English.  Additionally, by 

including the school division’s 

central administration staff on 

the Shared Governance Team 

(SGT), additional resources and 

support can be identified.  

 

Instructional Program – 

Currently the school uses 

Achieve 3000 and Read 180 

programs to support and/or 

supplement reading instruction.  

Safety net and remediation 

opportunities are developed for 

students during the school day, 

after school, and on Saturdays to 

provide additional instructional 

time for identified students. 

 

Currently, grade level English 

teachers collaborate two or three 

times weekly to plan lessons and 

An additional English 

Interventionist position has been 

created using Title I funding. 

The English Interventionist will 

support writing instruction 

during the 2015-2016 school 

year. 

 

A new Norview Middle School 

template for capturing data that 

will enhance progress-

monitoring efforts of students in 

Tiers II and III has been 

developed.  Detailed data will 

include attendance, discipline, 

The English Interventionist will 

provide support to English 

teachers at a minimum of once 

per week.  The purpose will be 

to provide additional focus and 

support for teaching writing.  

Additionally, the interventionist 

will support writing across the 

curriculum by providing job-

embedded professional 

development in all content areas 

in the school. 

 

It is expected that having a 

variety of student data will 
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develop assessments.  

Additionally, the English 

department meets monthly to 

review grade level data, make 

instructional adjustments, and 

plan vertically.  Furthermore, 

department chairs and the 

school’s administrative team 

review lesson plans regularly. 

 

grades, benchmark assessments, 

SOLs, assigned interventions, 

Common Formative 

Assessments (CFAs), and other 

assessment data.  The 

comprehensive data collection 

will provide a holistic view of 

student needs.  

 

The Read 180 program was 

implemented with fidelity and 

indicated gains for students who 

were able to utilize it. Title I 

funds were used to create a new 

position that will allow 

administrators to double the 

number of students that 

participate in Read 180.  All 

English teachers will receive 

Read 180 training to support 

students with this model.  

 

Norview Middle school will 

purchase the assessment 

program, “Interactive 

Achievement”. This program 

will provided data to inform 

targeted instruction and 

assessment.   

 

Additional support with 

keyboarding instruction will be 

provided to improve students’ 

skills for successful completion 

of on-line assessments.  

Students in 6th grade will be 

targeted to receive keyboarding 

skills support.  

 

Lesson plans will be regularly 

reviewed by the English 

interventionists and the reading 

specialist.  In addition, an 

increased emphasis will be 

placed on Tier I instruction and 

differentiation.   

 

Additional focus will be devoted 

to school-wide professional 

development on Differentiated 

Instruction with emphasis on 

allow teachers to provide 

support and track student 

progress as they receive tiered 

instruction. 

 

Additional time for classroom 

instruction and the ability to 

implement the Interactive 

Achievement program is 

anticipated and will be provided 

by restructuring the master 

schedule and program offerings.   

This program will support the 

area of English by utilizing 

multiple prompts for writing, 

grammar support, and 

technology enhanced items.  

 

The plan to double the number 

of 6th grade students (from 15 to 

30) that utilize the Read 180 

program is expected to support 

and reduce the number of 

students that read below grade 

level. It is also expected to assist 

with reducing the number of 

students requiring Tier II & III 

instructional support.  Lexile 

scores will be reviewed 

quarterly to monitor progress 

and to determine continued 

student eligibility.  

 

It is expected that the additional 

instructional specialists that 

review and provide timely, 

detailed, written feedback on 

lesson plans will result in 

increased rigor, differentiation, 

and effective lesson 

implementation.  This will be 

evidenced by principal and 

instructional specialist feedback 

to teachers on implementing the 

curriculum, and student 

performance on CFAs, district 

benchmark assessments, and 

SOL results. 
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addressing AMO subgroup 

populations. 

 

Staff – During the 2014-2015 

school year, all English 

positions were filled with highly 

qualified teachers. 

 

 

Two new English Interventionist 

positions have been created 

using Title I funds.  One 

position will specifically support 

writing, the other will support 

implementation of the Read 180 

program with a focus on 6th 

grade Reading. 

 

Six teachers will be strategically 

reassigned from one grade level 

to another.  The reassignment 

will be based upon a review of 

student achievement data, 

student tier movement, teacher 

input, experience, and overall 

teacher effectiveness. 

With the support of these two 

new positions, it is expected that 

the number of students reading 

below grade level will be 

reduced.  In addition, the 

number of students that show 

proficiency on CFA’s, district 

benchmark, and SOL reading 

and writing assessments will 

increase at all grade levels. 

 

As a result of teachers being 

reassigned to different grade 

levels that better align with their 

expertise, student achievement 

is expected to increase.  

 

 

 

Closing Rationale:  The current principal has been in place for the past two years.  During this 

time, the principal has demonstrated passion for school improvement and led the school to 

double-digit growth on SOL performance in some areas.  English scores have increased by 8% 

(48% - 56%) in year one and by 10% (56% to 66%) in year two, resulting in an 18 percentage 

point increase over a two-year period.   Moreover, mathematics scores increased by 19 

percentage points during the 2013-2014 school year with mathematics scores increasing to 78% 

during the 2014-2015.  Over a two-year period, science scores have increased 8% (58% - 66%) 

during the first year, and increasing 8% in the second year to 74%. This demonstrates a 16% 

growth over a two-year period. Lastly, history scores increased by 4% (71% - 75%) in year one 

and by 14% (89%) during year two.   Under the principal’s leadership, the school has met state 

benchmark targets in math, history, and science.   

   

The area of focus for Norview Middle School is reading.  Norview staff will use their resources 

to identify and provide interventions for students who struggle with reading and writing.  

Students will be identified and provided with remediation and strategies to increase reading 

comprehension through school-wide CSA, Read 180, small group instruction, and effective use 

of technology.  The RtI model will implemented with fidelity.  Staff will identify students and 

place them into tiered groups beginning on the first day of school.  These data-driven decisions 

and continued support in mathematics will bring Norview Middle School to full accreditation in 

2015-2016. 
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Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
0 0%  

Number of the above teachers returning in  

2015-2016  
N/A   

Number and percent of teachers scoring 

proficient in 2014-2015 
17 100%  

Number of the above teachers returning in  

2015-2016 
16   

Number and percent of teachers scoring below 

proficient in 2014-2015 
0 0%  

Number of the above teachers returning in  

2015-2016 
N/A   

Number and percent of teachers fully licensed in 

2015-2016 
101 97%  

Number and percent of new teachers to the 

school  in 2015-2016 
1 1%  

Number and percent of provisional teachers in 

2015-2016 
1 1%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each 

area in which teachers are not endorsed) 

1 1% 
Math, 

Grade 8 

Number and percent of long-term substitutes-

that may be employed possibly more than 45 

days (licensed or not licensed) in 2015-2016 

(name each area in which there is a long-term 

substitute that may be employed more than 45 

days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

The current principal has led Norview Middle School for the past two years.  Under the 

principal’s leadership, English scores have increased from 48% to 56% and from 56% to 66% 

(an 18 percentage point increase in a two-year period).   Mathematics scores increased by 19 

percentage points during the 2013-2014 school year.  Mathematics increased again to 78% 

during the 2014-2015 school year.  Science scores increased from 58% to 66% and again to 

74% in a two-year period.  History scores increased from 71% to 75% and again to 89% in the 

two years that he has been principal.  It is expected that with the current growth exhibited over 

the last two years, Norview Middle School will reach full accreditation by the conclusion of 

the 2015-2016 academic year.   
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  Norview Middle 

Grades: 06‐08 
Norfolk City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  79%  78%  76%  48%  56%  65% 

Mathematics  76%  73%  55%  50%  69%  78% 

Science  90%  89%  88%  77%  70%  75% 

History  70%  71%  76%  71%  75%  89% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Not Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Not Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Not Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  76%  76%  75%  47%  54%  63% 

Writing  88%  85%  77%  50%  51%  64% 

Mathematics  75%  68%  53%  47%  64%  75% 

Science  90%  90%  88%  58%  67%  75% 

History  69%  71%  75%  71%  76%  89% 
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School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 

 

Azalea Gardens Middle School currently serves 1,068 students in grades 6-8.  Azalea Gardens 

Middle School has a free and reduced lunch rate of 62%.  The 2014-2015 school year closed 

with 364 sixth grade students, 358 seventh grade students, and 346 eighth grade students.  Of the 

1,068 students at Azalea Gardens, 551 are male and 517 are female.   

 

The ethnic distribution of Azalea Gardens is approximately 

44% - African American 

32% - White 

12% - Hispanic 

6% - Other 

3% - Asian 

1% - Native American 
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Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 83% 60% 65% 68% 

Mathematics 48% 61% 66% 71% 

Science 88% 58% 73% 76% 

History 72% 73% 73% 89% 

Graduation and 

Completion Index 

(if applicable) 

NA NA NA NA 

 

 

Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

Reading – 6th 64% 66% 67% 69% 

Reading – 7th 72% 67% 64% 74% 

Reading – 8th 69% 57% 62% 68% 

Writing – 8th 75% 49% 57% 57% 

Math – 6th 55% 78% 76% 80% 

Math – 7th < 36% 35% 50% 

Math – 8th 9% 18% 25% 53% 

Algebra I 70% 63% 77% 86% 

Geometry 77% 65% 95% 93% 

History – 8th 67% 55% 49% 87% 

World. Geo. 100% 95% 96% 90% 

Science – 8th 77% 21% 61% 64% 

Biology 100% 88% 88% 85% 

Earth Science 100% 100% 100% 100% 
Graduation and 

Completion Index 

(if applicable) 

NA NA NA NA 
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Staff Information 

 

 

English Staffing: 

 

Although there has been some reduction in teacher allocation due to declining enrollment, there 

have been no teacher reductions in the area of English/Language Arts.  Nevertheless, one eighth 

grade teacher will be moving to the seventh grade.  It is anticipated that this change will result in 

positive student outcomes.    
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Reconstitution Information 

Mark all applicable areas of reconstitution: 

☒  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

The school’s leadership team 

meets monthly to update the 

status of essential actions such 

as the current status for 

Response to Intervention (RtI), 

review results from Common 

Formative Assessments (CFAs) 

and/or district benchmark 

assessments, plan events, and 

identify next steps going into the 

following month.   

 

The leadership team currently 

consists of the principal, 

assistant principal, reading & 

math specialists, all department 

chairs, and the deans of 

students. 

 

 

 

The school’s leadership team 

will be restructured to follow a 

Shared Governance Team 

(SGT) model that includes the 

addition of the executive 

director of schools, the senior 

coordinator of English, and a 

representative from the Office of 

School Improvement.   

 

In addition, the superintendent 

will host quarterly reviews to 

monitor the progress of school 

improvement efforts and make 

specific recommendations for 

continued division support in 

regard to ongoing school needs. 

As evidenced by SOL test 

scores found in the Grade Level 

Pass Rate Tables, the school has 

made significant progress in all 

content areas.  A concentrated 

focus in the area of English and 

in particular, writing across the 

curriculum, will take place with 

the support of the senior 

coordinator of English and 

increased support from the 

executive director of schools.  

Additional focus can then be 

provided with monitoring and 

support of weekly lesson plan 

reviews, classroom 

observations, appropriate 

rigorous assessments and 

support of differentiated tiered 

instruction in the area of 

English.  By including the 

school division’s central 

administration staff on the 

Shared Governance Team 

(SGT), additional resources and 

support can be identified.  

 

The senior coordinator of 

English will ensure that English 

lesson plans are aligned with the 

curriculum in content and 

cognitive levels.  She/he will 

also review assessments and 

provide feedback to 

interventionist on a weekly 

basis. 

Instructional Program –  

Currently the school uses 

Achieve 3000 and Read 180 to 

support and/or supplement 

reading instruction during the 

school day.  Safety net and 

remediation opportunities are 

developed for students during 

and after school and on 

Additional support for 

keyboarding instruction will be 

provided to address and improve 

skills for successful completion 

of on-line assessments. Students 

in 6th grade will be targeted for 

this support and details will be 

developed during the summer 

leadership retreat. 

The Achieve 3000 program will 

be implemented with fidelity. 

Students in Tier II and Tier III 

will participate in the program.  

Previous results have shown 

when the program is 

implemented with fidelity, 

students make significant lexile 
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Saturdays to provide additional 

learning time for identified 

students. 

 

Currently, grade level content 

teachers of English collaborate 

two to three times weekly to 

plan lessons and develop 

assessments.  The English 

department meets monthly to 

review grade level data, make 

instructional adjustments and 

plan vertically. 

 

Lesson plans are currently being 

reviewed by department chairs 

and the school’s administration 

and written feedback is provided 

to teachers. 

 

 

Lesson plans will be reviewed 

by the English interventionists 

and the reading specialist.  

Increased emphasis will be 

placed on differentiation during 

Tier I instruction.   

 

Additional focus will be devoted 

to school-wide professional 

development for differentiation 

with an emphasis on addressing 

individual subgroup 

populations. School-wide 

professional development will 

also focus on writing across the 

curriculum. 

 

Flexible scheduling will be 

implemented quarterly to best 

utilize teacher strengths with 

delivering Tier I instruction.  

 

Professional development will 

be provided by a content 

specialist beginning in the 

summer and continue 

throughout the school. The 

purpose will be to provide 

English teachers with improved 

skills in teaching the writing 

process. 

 

 

score gains in reading and 

comprehension.  

 

As such, it is anticipated that the 

increase in lexile score gains 

will lead to greater student 

achievement on the Standards of 

Learning tests.   

 

With the school division’s 

senior coordinator of English 

reviewing lesson plans in 

addition to the department chairs 

and administrators, it is 

expected that there will be full 

alignment of the written, taught 

and tested curriculum.  This will 

be evidenced by specific written 

feedback provided and 

monitored by the executive 

director of Schools and the 

superintendent’s quarterly 

reviews, common formative 

assessments, district benchmark 

assessments, and SOL reading 

and writing assessments. 

 

The reading specialist along 

with the school division’s senior 

coordinator of English will 

develop and implement a plan 

for writing across the curriculum 

for the school year.  Lesson 

plans in all content areas will 

show evidence of strategies 

provided during professional 

development sessions. 

 

Flexible scheduling will allow 

teachers and students to align 

strengths and areas of weakness 

to be addressed during Tier I 

instruction in an effort to reduce 

the number of students needing 

Tier II and Tier III support.  

Successful implementation of 

flexible teacher scheduling will 

be measured by the number of 

students being served in Tiers II 

and III. 
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The additional professional 

development is expected to 

show results as evidenced by 

lesson plan and classroom 

implementation evidence, CFAs, 

district benchmark assessments, 

and SOL test results. 

Staff - During the 2014-2015 

school year, all English 

positions were filled with highly 

qualified teachers. 

 

 

 

Three new English teachers 

were hired to support the 

English department. 

 

Only one teacher is being 

moved from 8th grade to 7th 

grade as a result of having a 

strong skill set in teaching 

reading over writing. 

 

Teachers are being moved to 

different grade levels based on 

their previous years’ experience 

and success at the grade-level. 

The number of students who 

show proficiency on CFA’s, 

district benchmark, and SOL 

reading and writing assessments 

will increase by 10 percentage 

points all grade levels. 

 

 

Closing Rationale 

 

Azalea Gardens Middle School has seen steady improvement in all areas over the last three 

years.  The school has met state targets in math, science and history.  Processes such as 

differentiate instruction, positive questioning, and writing across the curriculum put in place over 

the last two years are beginning to take hold.  With continued emphasis on fidelity of 

implementation and the additional reconstitution efforts put into place to support Reading and 

Writing instruction, Azalea Gardens will reach and exceed state benchmarks for accreditation.  

The principal and her administrative team are working with teachers to address the “look-fors” 

when conducting classroom observations and providing specific written feedback to teachers to 

support positive change.  This will be a continued school-wide focus with emphasis in the area of 

English to bring the school to full accreditation in 2015-2016.   
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Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
8 26%  

Number of the above teachers returning in  

2015-2016  
7   

Number and percent of teachers scoring 

proficient in 2014-2015 
20 65%  

Number of the above teachers returning in  

2015-2016 
19   

Number and percent of teachers scoring below 

proficient in 2014-2015 
3 9%  

Number of the above teachers returning in  

2015-2016 
2   

Number and percent of teachers fully licensed in 

2015-2016 
82 100%  

Number and percent of new teachers to the 

school  in 2015-2016 
3 4%  

Number and percent of provisional teachers in 

2015-2016 
0 0%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each 

area in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-

that may be employed possibly more than 45 

days (licensed or not licensed) in 2015-2016 

(name each area in which there is a long-term 

substitute that may be employed more than 45 

days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

The principal of Azalea Gardens Middle has led the school for seven years.  Upon her arrival, 

Azalea Gardens was close to losing accreditation in math.  As such, she began to employ 

strategies to maintain accreditation. As a result, the school was able to maintain accreditation 

in all areas until 2011-12 when accreditation in math was not attained.  Since 2011-12, math 

scores have increased annually.  In 2012-13, English SOL scores were one percentage point 

below passing (3-year average).  Student performance on SOL assessments have increased 

over the last three years. Accreditation has been consistently maintained in both science and 

social studies.  In 2014-15, math accreditation was reestablished, with student performance in 

reading and writing showing continued improvement. 
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  Azalea Gardens Middle 

Grades: 06‐08 
Norfolk City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  78%  79%  84%  60%  65%  68% 

Mathematics  72%  70%  48%  61%  66%  71% 

Science  88%  87%  88%  77%  73%  76% 

History  70%  74%  72%  73%  73%  89% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Not Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Not Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Not Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  75%  76%  82%  63%  65%  68% 

Writing  82%  86%  84%  49%  57%  60% 

Mathematics  72%  67%  48%  56%  62%  68% 

Science  88%  87%  86%  58%  71%  75% 

History  71%  73%  73%  73%  73%  90% 
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Division:  Petersburg City   School: Walnut Hill Elementary  

 

 

School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 

 

Walnut Hill Elementary as of May 13, 2015; had a population of 601 students in grades 

kindergarten through fifth.  All 601 students received free lunch. Our enrollment was as follows: 

 

Grade Level Total # of 

Students 

African 

American 

White Hispanic Multi 

Race 

Asian Pacific 

Islander 

Kindergarten 107 91 6 7  1 2 

First 103 92 5 3 2  1 

Second 106 93 6 7    

Third 113 102 8 1 1 1  

Fourth 89 81 5 3    

Fifth 83 80 1 2    

 

 

 

 

Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 76% 54% 58% 70% 

Mathematics 47% 47% 66% 82% 

Science 79% 68% 65% 67% 

History 74% 81% 83% 90% 

Graduation and 

Completion 

Index (if 

applicable) 

N/A N/A N/A N/A 
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Division:  Petersburg City   School: Walnut Hill Elementary  

 

 

Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

Example: 

English-3
rd

 

grade; EOC 

English 

    

English 3
rd

 

Grade 

75% 61% 60% 63% 

English 4
th

 

Grade 

78% 49% 49% 73% 

English 5
th

 

Grade 

84% 53% 58% 70% 

Math 3
rd

 Grade 62% 40% 65% 77% 

Math 4
th

 Grade 40% 55% 64% 92% 

Math 5
th

 Grade 40% 41% 59% 73% 

Science 3
rd

 

Grade 

79% 81% 67%  

Science 5
th

 

Grade 

83% 60% 55% 67% 

Social Studies 

3
rd

 Grade 

70% 89% 85%  

Virginia Studies 

5
th

 Grade 

82% 75% 81% 90% 

     

     

Graduation and 

Completion 

Index (if 

applicable) 
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Division:  Petersburg City   School: Walnut Hill Elementary  

 

 

Staff Information 

 

See appendix A 

 

Reconstitution Information 

Mark all applicable areas of reconstitution: 

☒  Governance               ☐  Instructional Program          ☐  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

 

 

 

 

  

Governance: For 2014-2015 

school year, Walnut Hill 

Elementary principal met 

once a month with the school 

leadership team, members of 

the central office leadership 

team, and the Superintendent 

or his designee to review data 

during school improvement 

meetings.  
 

 

The governance for Walnut Hill 

Elementary will change from a once a 

month review to a weekly review of 

data with the principal, a member of 

the leadership team, and the 

Superintendent or his designee. Data 

that will be discussed includes the 

following: academic data, including 

observations and walk-throughs; 

attendance and discipline data; and 

strategies for interventions for tiers 

one, two, and three students. The 

principal will collaboratively plan 

with the central office leadership team 

on curriculum, lesson planning, and 

major process changes. The 

governance team that will review data 

with the Superintendent or his 

designee will consist of the Chief 

Academic Officer and the Director of 

Federal Programs and School 

Improvement. There will be a team 

selected by the Principal and the 

Superintendent or his designee to 

operate at the school level to review 

all data: academic, attendance, and 

discipline. The committee will meet 

prior to the Superintendent’s weekly 

meeting and will meet once a month 

with the central office team which 

includes the CAO and the Office of 

Federal Programs and School 

Improvement. Tasks in Indistar will 

be updated at least monthly by the 

principal and leadership team and 

reviewed by the governance 

committee monthly.   

The shared governance 

committee will provide 

focus on the specific 

warned areas as identified 

under the Virginia 

Standards of Accreditation 

or the Elementary and 

Secondary Education Act 

of 1965 (as amended by 

the No Child Left Behind 

Act of 2001).  The 

anticipated impact is a 

continuous increase on 

student achievement as 

measured by the Standards 

of Learning.  
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Division:  Petersburg City   School: Walnut Hill Elementary  

 

 

Closing Rationale 

 

An analysis of the 2015-2016 preliminary accreditation data show significant increases in the 

following areas:  English SOL performance with approximately12 percentage points and 

Mathematics SOL performance with approximately 16 percentage points.  Preliminary 

accreditation data show History SOL performance reflects an approximate 7 percentage point 

increase and Science SOL performance a 2 percentage point increase. Based on preliminary data, 

Walnut Hill will achieve the Mathematics and History Accreditation Benchmarks.  Research 

shows that it takes three years for a principal to make significant gains and as a second year 

principal, the principal has made notable gains in increasing student achievement.  The principal 

will begin her third year at Walnut Hill Elementary School for the 2015-2016 school year. With 

additional support from the shared governance committee, the principal will be able to have a 

more targeted focus on specific warned areas to make data driven decisions that will impact 

student achievement. Please consider the request for conditional accreditation from Petersburg 

City School Board for Walnut Hill Elementary School that will support accountability for 

student learning. The Petersburg City School Board is seeking a conditional accreditation rating 

based on reconstitution.
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Division:   School: 

 

Appendix A:  Staff Information 

Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
2 5%  

Number of the above teachers returning in  

2015-2016  
2   

Number and percent of teachers scoring proficient 

in 2014-2015 
29 82%  

Number of the above teachers returning in  

2015-2016 
29   

Number and percent of teachers scoring below 

proficient in 2014-2015 
5 14%  

Number of the above teachers returning in  

2015-2016 
3   

Number and percent of teachers fully licensed in 

2015-2016 

30 96.78%  

Number and percent of new teachers to the school  

in 2015-2016 

 %  

Number and percent of provisional teachers in 

2015-2016 

1 3.22%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each area 

in which teachers are not endorsed) 

1 3.22% Grade 4 

Number and percent of long-term substitutes-that 

may be employed possibly more than 45 days 

(licensed or not licensed) in 2015-2016 (name each 

area in which there is a long-term substitute that 

may be employed more than 45 days) 

0 % 0 

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

The current principal has been at Walnut Hill Elementary as principal for two years 2013-2014 

and 2014-2015.  As you will see from the SOL data listed below, there has been a significant 

increase in student performance from when the principal began as the instructional leader.   

                  2013-2014      2014-2015     2015- 2016  

Reading           54                     58                70 

Math                47                     66                82 

Social Studies  81                     83                90 

Science            68                     65                67  

 

The data reflects how the principal is leading the school to reaching full accreditation by using 

best practices for student learning. The principal was also a participant in the National Institute 

of School Leadership (NISL) Virginia cohort for the 2014-2015 school year.  
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  Walnut Hill Elementary 

Grades: KG‐05 
Petersburg City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  81%  75%  76%  54%  58%  70% 
Mathematics  84%  75%  47%  47%  66%  82% 

Science 
Gr 3: 83%  
Gr 5: 79% 

Gr 3: 77% 
Gr 5:74% 

Gr 3: 78% 
Gr 5: 79% 

73%  71%  71% 

History 
Gr 3: 82% 
Gr 4‐5: 90% 

Gr 3: 67% 
Gr 4‐5: 82% 

Gr 3: 70% 
Gr 4‐5: 79% 

81%  83%  90% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Met AMOs  Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Title I 

2015‐2016  2014‐2015  Met AMOs  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  78%  73%  79%  55%  56%  68% 

Writing  86%  76%  72%  55%  61%  N/A 

Mathematics  84%  75%  48%  45%  63%  80% 

Science  83%  73%  81%  70%  65%  68% 

History  87%  75%  76%  82%  83%  90% 
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Division:  Portsmouth City Schools  School: Churchland Middle School 
 

2 | Page  4/1/2015 

 

 

School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 
 
2014-15 School Demographic Summary 

School F/R  Lunch Grade 7 Grade 8 SPED  TOTAL 

Churchland Middle 62% 450 455 94  905 

 

 

Accountability Pass Rates 
 

Overall School Achievement Data  

 2012-2013  
Pass Rate 

Based on 
2011-2012 

Assessments 

2013-2014  
Pass Rate 

Based on 
2012-2013 

Assessments 

2014-2015  
Pass Rate 

Based on 
2013-2014 

Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 

Assessments 

English 82 60 60 65 

Mathematics 49 53 65 59 

Science 83 58 68 63 

History 62 69 69 94 

Graduation and 
Completion 

Index (if 
applicable) 

N/A N/A N/A N/A 
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Division:  Portsmouth City Schools  School: Churchland Middle School 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 

Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015 

Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 

2015-2016 
Pass Rate 

Based on 
2014-2015 

Assessments 

     

English -7th 

grade 

84 69 64 71.7 

English – 
Reading 8th 

grade 

81 59 60 62.2 

English – 

Writing 8th 

grade 

82 55 52 60.8 

Math – 7th 

grade 

28 39 19 27.1 

Math – Algebra 

7th grade 

87 95 67 82 

Math – 8th 
grade 

33 37 66 62.5 

Math – 
Geometry 8th 

grade 

98 88 99 85 

United States 
History II – 7th 

grade 

63 72 83 Not Tested 

Civics & 

Economics – 7th 

& 8th grade 

63 69 53 94.5 

Science – 8th 

grade 

83 58 68 62.7 

Graduation and 

Completion 

Index (if 
applicable) 

N/A N/A N/A N/A 
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Staff Information 
 

2014-2015  

Churchland Middle School consists of 58 teachers for the 2014-15 school year.  Twelve (12 of 

the 58) teachers teach English and 100% are highly qualified to teach the subject matter.  Eleven 

(11 of the 58) teachers teach Math and 100% are highly qualified to teach the subject matter.  Six 

(6 of the 58) teachers teach Science and 100% are highly qualified to teach the subject matter.  

The Division Superintendent reorganized the administration team by appointing a new principal 

effective July 20, 2015.  One assistant principal vacancy was created due to a retirement, That 

position is scheduled to be filled by July 30, 2015.  A new position, Dean of Students, was added 

to give additional administrative support so that the principal and assistant principals can focus 

on instructional leadership and provide more direct resources and guidance for staff and students.   

 

 

 

 

 

 

 

 

 

 

 

 

Reconstitution Information 
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Division:  Portsmouth City Schools  School: Churchland Middle School 
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Mark all applicable areas of reconstitution: 

x  Governance               x  Instructional Program          x  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

During 2014-15, Churchland 

Middle School was in year 

two of warning in the areas of 
English, Math, and Science.  

The Indistar School 
Improvement tool from 

VDOE was utilized daily. 

Beginning August 2015-16, 

Churchland Middle School will  

 

 participate in monthly 

District Governance 

meetings and continue 

the use of the Indistar 

School Improvement 

tool, focusing on 

increasing student 

performance in Reading, 

Writing, Math, and 

Science. 

 Increase and improve 

student performance in 

Reading, Writing, Math, 

and Science. 

 

 Increase content 

knowledge and improve 

proficiency in 

instructional delivery for 

all English, Math, and 

Science teachers. 

 

Teachers lacking adequate 

content knowledge and 
effective instructional 

delivery were teaching 7th and 
8th grade English, Math, and 

Science.  

 
Chronic absenteeism 

continued to increase. 
 

 By August 2015, a 

reallocation of human 

resources will take place 

assigning “Highly 

Qualified” instructors in 

English, Math, and 

Science. 

 

 During the 2015-16 

school year, a new 

school leadership team 

will be formed to focus 

on ways to improve 

teacher attendance. 

 

 Increase and improve 

student performance in 

English, Math, and 

Science. 

 

 Increase and improve 

teacher attendance in 

English, Math, and 

Science.  

 

 

A cluster model was utilized 

which promoted homogenous 

academic grouping using SOL 

data. 

 

Teacher planning times to 

reflected the cluster model.  

● By September 2015, 

Churchland Middle 

School will modify the 

master schedule to 

eliminate clustering.  

● By September 2015, the 

master schedule will 

reflect common 

planning time. 

Increase multi-ability grouping 

in all classes and improve 

differentiated instruction, as well 

as tiering activities based on 

data and student-needs. 
 
Common planning time will 

increase and improve by 

providing an opportunity for 

collaborative planning to include 

district specialists. 
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Division:  Portsmouth City Schools  School: Churchland Middle School 
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Math 7 and Algebra were the 

math courses offered to seventh 

grade students. 
 
 

 By September 2015, 

Churchland Middle 

School will also offer an 

Honors Math 7 course. 

Increase and improve seventh 

grade students’ skills and build a 

stronger foundation for students 

enrolling in Algebra I in the 8th 

grade. 

Science was only offered in the 

8th grade. 
 

 By September 2015, 

100% of seventh grade 

students will be taught 

Life Science. 

Increase and improve students 

understanding of Life Science 

will result in an increase in 

student achievement on the 

Science 8 SOL during the 2016-

2017 school year. 
 

Writing instruction was 

primarily taught in 8th grade, 

with little to no writing in 7th or 

across the curriculum. 

 

. 

 

 
 
 

 By September 2015, 
reading and writing will 

be taught in grades 7 

and 8 across the 

curriculum to include 

the following resources: 

Six Traits of Writing, 
Pearson Writing Coach, 

Pearson Essay Scorer, i-

Ready, and Interactive 
Achievement. 

 

Increase and improve students 

reading and writing skills.  

 

There was limited, documented 

collaboration between general 

education and special education 

teachers to support lesson plan 

development and instructional 

strategies in the general 

education setting.  

 

 

 

 

During 2014-2015, students 
with disabilities had limited 

participation in targeted 
reading programs.  
 

● By August 30, 2015, 

special education 

teachers will collaborate 

with general education 

teachers in targeted 

lessons to develop and 

implement instructional 

strategies focused on 

reading and math. 

  

● By October 31, 2015, 

special education 

teachers will implement 

and monitor the 

research-based reading 

program, Language 

Increase and improve 

performance of student(s) with 

disabilities in reading and math. 

 

 

 

 

 

 

 

 

Increase and improve 

collaborative planning with 

general education and special 

education teachers to develop 

effective instructional delivery. 
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Live! to provide targeted 

instruction in reading 

skills for students with 

disabilities. 

 
 

Professional development 

opportunities were offered; 

however teacher attendance was 

lacking. 
 
 
 

● By August 2015 (and 

ongoing), Churchland 

Middle School faculty 

will be required to 

attend relevant, 

researched-based 

professional 

development which will 

be monitored by the 

building administration 

district specialists, 

teacher evaluation tool, 

and school improvement 

plan. 

 
 

Increase teachers’ classroom 

strategies to improve instruction 

for 21st century learners which 

will result in increase  in student 

achievement in all content areas. 
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Closing Rationale: 

 

Portsmouth Public Schools is seeking a “Conditionally Accredited” rating for Churchland 
Middle School based on reconstitution in the following areas: governance, instructional program, 

and change in staff. 
 

Governance: During 2014-15, Churchland Middle School was in year two of warning in the 

areas of English, Math, and Science.  At the close of the 2014-15 school year, the preliminary 
data indicates this will be the third-year of warning in English, Math, and Science.  Therefore, 

the performance will not meet accreditation standard s. To this end, school staff and students will 
benefit from the continued support of a division-level oversight committee with expertise in 

English, Math, and Science, providing technical assistance for building instructional leadership 

capacity among staff in the school. The leadership team at Churchland Middle School will 
continue to update the Indistar School Improvement Tool as a method to monitor and adjust 

instructional and leadership practices.  Division and school level monitoring will be consistent 
with targeted feedback to support and identify students by name and need, and provide 

appropriate resources to support student learning outcomes. 

 
Staff: The Division Superintendent has changed school leadership at Churchland Middle School, 

and human resources has reallocated “Highly Qualified” instructors in the areas of need.  
Collaboratively, district leaders and the Churchland Middle School leadership team will identify 

professional development opportunities in the content areas of warning with the goals of 

increasing student performance and instructional delivery. The District specialists will provide 
additional assistance and coaching to all teachers in supporting the school’s goals and visions. 

 
Instructional Program: Teachers at Churchland Middle School will implement aligned  

curricular, programs, and resources across grade levels for all content areas.. Teachers will 

implement targeted and interactive instruction and assessments focused on English, Math, and 
Science in all 7-8 grade English classes. English teachers will emphasize the “6 Traits of 

Writing” method provided by Pearson Writing Coach and Pearson Essay Scorer.  The math 
department will implement Pre-algebra in the seventh grade courses. The science department 

will implement life science into the 7th grade courses.  The administration will monitor and 

provide feedback on the implementation of available curricular, programs, professional 
development, assessment and classroom scheduling. 
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Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
15 24%  

Number of the above teachers returning in  

2015-2016  
12   

Number and percent of teachers scoring proficient 

in 2014-2015 
0 %  

Number of the above teachers returning in  

2015-2016 
0   

Number and percent of teachers scoring below 

proficient in 2014-2015 
19 %  

Number of the above teachers returning in  
2015-2016 

16   

Number and percent of teachers fully licensed in 

2015-2016 
58 100%  

Number and percent of new teachers to the school  

in 2015-2016 
9 15%  

Number and percent of provisional teachers in 

2015-2016 
0 0%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each area 

in which teachers are not endorsed) 

0 0% N/A 

Number and percent of long-term substitutes-that 

may be employed possibly more than 45 days 

(licensed or not licensed) in 2015-2016 (name each 

area in which there is a long-term substitute that 

may be employed more than 45 days) 

0 0% N/A 
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Principal tenure at this school and description of track record of success in working in a 

low-performing school:   
 

Effective July 20, 2015, a new principal will begin at Churchland Middle School.  This 

individual will be new to Portsmouth Public Schools, having previously served as an assistant 
principal at Hampton High School and Phoebus High School.  Prior to becoming an assistant 

principal, she taught high school English and German, and served as the department chairperson.    
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  Churchland Middle 

Grades: 07‐08 
Portsmouth City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  Mathematics, History 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science, History 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  85%  81%  82%  75%  60%  65% 

Mathematics  78%  78%  49%  53%  65%  60% 

Science  84%  84%  83%  74%  67%  63% 

History  77%  72%  71%  69%  69%  95% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Not Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Not Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Not Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  85%  82%  83%  64%  62%  66% 

Writing  83%  76%  82%  55%  52%  61% 

Mathematics  76%  76%  48%  51%  61%  58% 

Science  84%  84%  83%  58%  68%  63% 

History  78%  72%  63%  71%  69%  95% 
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Division:  Portsmouth Public Schools  School: Cradock Middle School 
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School Information/Demographics 

Required Information:  Total school population; free and reduced lunch population; grade levels 

served; grade level population 
 

Cradock Middle School serves a population of 612 student in grades 7 and 8.  A breakdown of 

additional demographics is provided below: 
 
 

School Free/Reduced 

Lunch 

Grade 7 Grade 8 SWD ESOL 

Cradock Middle 87% 319 293 126 0 

 
 
 

Accountability Pass Rates 
 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 
2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 
2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 
2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 
Based on 

2014-2015 

Assessments 

English 76 69* 62* 63 

Mathematics 74* 64* 65 64 

Science 79  65* 58* 62 

History 69* 70 83 85 

Graduation and 

Completion 

Index (if 

applicable) 

 
 

Not Applicable 

   

 

*indicates 3-year rolling average 
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Trajectory of Grade Level Pass Rates 

Subject/Grade 2012-2013 
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 
Pass Rate 
Based on 

2012-2013 

Assessments 

2014-2015 
Pass Rate 
Based on 

2013-2014 

Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 

Assessments 

Projected 2016-

2017 Pass Rate 

based on 2015-

2016 

Assessments* 

English 7th  74.6 58 61.3 73.8 81.7 

English 8th   80.7 49.5 59.3 61.4 67.3 

Writing 8th  72.6 47.1 46.8 53.9 57.3 

Mathematics 7 69.6 24.3 36.8 41.1 49.5 

Mathematics 8 11.1 15.6 36.4 57.5 78.45 

Algebra 1 88.5 86.3 76.7 71.8 75.0 

Geometry 85 66.9 67.5 66.9 70 

U.S. History II 69.6 73.4 98 Not Tested Not tested 

Civics/ Econ 61.1 65.2 68.8 86 90 

Science 8 79.3 42.1 53.3 62.6 72.6 
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Staff Information 
The School Board and Division Superintendent restructured the school leadership for 2015-16  

by appointing a new principal and assistant principal.   Additional staff changes include the 

reassignment of teachers to ensure compliance with licensure and endorsements in specific 

content areas. 
 

Cradock’s staff is comprised of 52 instructional positions.  These assignments include: 
 

● Seventeen teachers have less than 5 years teaching experience.   

● Previous turnover rate 48% 

● Current turnover rate 11.5% 

● Additional demographic information is below. 

● Degree types include 25 bachelor’s degrees, 19 master's degrees, 1 doctoral degree 
 

Subject/ Total Ethnicity totals Male/Female 

8 Reading  5 African-Americans; 1 

Hispanic; 2 Caucasians 

 

2 Males; 6 Females 

8 Mathematics  3 African-Americans; 4 

Caucasians; 1 Hispanic;  

 
2 Males; 6 Females 

6 Science  6 African-Americans 1 Male; 5 Females 

6 Social Studies  3 African-Americans; 2 

Caucasians 

1 Male; 4 Females 

7 Special Education 7 African-American 0 Males; 6 Females 

4 Health/P.E 4 African-American 2 Males; 2 Females 

6 Electives 3 African-American: 2 

Caucasian; 1 Hispanic 
3 Males; 3 Females 

7 Instructional Assistants  7 African-Americans 0 Male; 6 Females 

 
 
 
 

Attachment A16

15



Division:  Portsmouth Public Schools  School: Cradock Middle School 
 

 

5 | Page  4/1/2015 

 

Reconstitution Information 
 

Mark all applicable areas of reconstitution: 

X  Governance              X  Instructional Program         X  Staff              ☐  Student Population 
 

Existing Practice Proposed New Practice Anticipated Impact 

Governance:   

During the 2014-15 school year, 

Cradock Middle School was 

“Accredited with Warning” in the 

areas of English, mathematics, 

and science.   

● Read/Writing 62% (3-yr) 

● Mathematics 65% 

● Science 58% (3-yr) 

 

Cradock participated in monthly 

District Governance meetings and 

utilized the Indistar School 

improvement tool. 

 Beginning August 2015, 

Cradock Middle School will 

participate in monthly district 

governance meetings utilizing a 

structured agenda with goals 

outlined to provide specific 

items to monitor and assess 

each week. 

● Addition of the Director of 

Curriculum and Instruction to 

the Governance Team at 

Cradock. 

 

 

 

The overall school improvement 

process for Cradock Middle 

school will be strengthened and 

improved by these new practices 

in the following ways:  

 The addition of the Director 

of Curriculum and 

Instruction, whose role it 

will be to oversee the school 

improvement process, will 

establish consistency and 

clarity, increase 

accountability, and 

strengthen specific, targeted 

collaboration with Cradock;  

 Use of an intentional, data 

driven monthly agenda will 

increase the organization 

and structure of the 

Governance team, while 

clearly defining goals and 

providing a method of 

specific monitoring; 

 The purposeful use of data 

and other available reports 

to update Indistar weekly 

and/or monthly, as indicated 

by tasks;  

● The development, 

implementation, and 

monitoring of monthly goals 

and next steps derived from 

the data based discussions 

held at the monthly 
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Governance meetings will 

ensure that there is a 

common goal and direction 

to the school improvement 

efforts. 

Beginning August 2015, Cradock 

Middle School will design and 

implement formal processes and 

procedures for monitoring the 

development and delivery of 

classroom instruction. 

 

 

Cradock Middle School will 

increase and improve student 

performance in reading, writing, 

mathematics, and science by: 

● utilizing data on a routine 

basis to inform instruction 

and identify student 

strengths and weaknesses; 

● implementing  structured 

data dialogues, with specific 

data tools for teachers, 

departments, Instructional 

Leadership Team , and the 

Governance Team; 

● utilizing the new lesson plan 

template that is aligned with 

academic review indicators; 

● providing weekly feedback 

to teachers on lesson plan 

development and taught 

curriculum; 

● conducting classroom 

walkthroughs (CWT) on a 

frequent, regular basis to 

provide teachers with 

valuable feedback regarding 

instruction. Information 

from these walkthroughs 

will also be used in 

conjunction with the data 

dialogues; 

●  monitoring of school 

administrators to ensure the 

CWT are taking place, and 

members of the Division 

Governance team will also 
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conduct walkthroughs with 

school administrators; 

● consistently utilizing the 

formal teacher evaluation 

process and providing 

meaningful feedback to 

teachers as indicated by 

observations and data. 

 

Instructional Program   

From academic years 2011-2014, 

the students were scheduled into 

clusters based on mathematics 

SOL results. 

 

 

 

By August 2015, Cradock Middle 

School will eliminate clustering and 

modify the master schedule to 

include a teaming approach for 

content areas. 

 

 

Cradock Middle School will 

increase and improve student 

performance in reading, writing, 

mathematics, and science by: 

 implementing multi-ability 

grouping in all classes and 

improving differentiated 

instruction, as well as 

utilizing tiered activities 

based on relevant, timely 

data and student-needs; 

 scheduling students for five 

75-minute year-long classes 

in the content areas will 

increase the instructional 

minutes each student 

receives and will provide 

continuity of instruction; 

 realigning the duties and 

responsibilities of school-

based content specialists to 

reflect a coaching model, 

using data and feedback to 

provide support to teachers. 

By August 2015, Cradock Middle 

School will schedule common 

planning time for content areas. 

 

Cradock Middle School will 

increase and improve student 

performance in reading, writing, 

mathematics, and science by: 

● utilizing common 

planning time for teachers to 

unpack data to inform 

instruction, and match research 
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based strategies that include 

tiered interventions during the 

class block, as evidenced by 

lesson plans, observations, 

assessments, and walkthroughs.; 

● implementing a 

structured process for teachers to 

collaborate about curriculum 

alignment, instruction, and 

assessment, as evidenced by 

meeting minutes, data 

documents, lesson plans, and 

observations; 

● increasing the 

collaboration between content 

teachers and special education 

teachers, as evidenced by lesson 

plans, data documents, 

observations, and meeting 

minutes. 

 

Special education teachers were 

limited in their collaboration with 

each other and with general 

education teachers. 

 

By September 8, 2015, Cradock 

Middle School special education 

teachers will participate in common 

planning with content teachers  

 

 

Cradock Middle School will 

increase and improve 

performance of students with 

disabilities by : 

 providing structured 

opportunities for 

collaborative planning with 

general education and 

special education teachers to 

develop effective 

instructional delivery, as 

evidenced by lesson plans, 

observations, and 

walkthroughs; 

 integrating data-derived 

tiered instructional 

strategies, as evidenced by 

documentation of tiered 

interventions and re-

teaching strategies in the 

lesson plan. 
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By September 8, 2015, Cradock 

Middle School special education 

teachers will foster the development 

of a co-teaching model that 

supports and promotes inclusive 

classrooms. 

Cradock Middle School will 

increase and improve student 

performance in reading, writing, 

mathematics, and science by: 

● generating a culture of co-

teaching within the school 

and developing a common 

understanding of co-

teaching, as evidenced by 

observations, professional 

development logs, and 

feedback to teachers. 

Staff   

During the 2014-2015 school 

year, five teachers were not 

endorsed in the content area they 

were assigned to teach. 

●  English -2 

●  Mathematics -2 

● Science -1 

By August 2015, the principal of 

Cradock Middle School will 

reassign teachers based on content 

endorsements, and will fill all 

vacancies with highly qualified 

teachers. 

 

Cradock Middle School will 

increase and improve student 

performance in reading, writing, 

mathematics, and science by: 

 ensuring that current 

teachers are both highly 

qualified and teaching in 

certified content areas, as 

evidenced by compliance 

reports generated by PPS 

Human Resources in 

conjunction with the 

Virginia Department of 

Education’s Office of 

Licensure. 

During 2014-2015, additional 

training and support was provided 

to teachers in English, 

mathematics, and science. 
 

By August 2015, Cradock Middle 

School will ensure a continuation of 

previous relevant trainings and 

provide additional professional 

development and resources to 

strengthen the instructional 

program and teachers’ pedagogy 

and content knowledge. 

 
 

 

 

 

Cradock Middle School will 

increase and improve student 

performance in reading, writing, 

mathematics, and science as a 

result of the following:  

 by establishing a data-based 

professional development 

plan with clear and specific 

guidelines for 

implementation and 

monitoring.  

 by providing ongoing, 

relevant, research-based 
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professional development 

derived from data at the 

division, school, teacher, 

and student levels;   

 by ensuring that each 

professional development 

session equips teachers with 

job-embedded knowledge 

and skills; 

 by providing professional 

development that is focused 

on the use of tiered 

instruction, with ongoing re-

teaching occurring in the 

classroom; 

 by ensuring teachers and 

staff have the opportunity to 

evaluate each professional 

development session, so as 

to identify additional needs, 

and to plan future 

professional development;  

 by strengthening the use and 

integration of the following 

resources and trainings for 

all teachers: 

1. Language Live! 

2. Pearson Essay Scorer 

3. Literature and Thought 

for Non-fiction 

4. i-Ready Mathematics 

5. STAMS 

6. Argumentation and 

Discourse; MSP grants 
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Closing Rationale 
 
As an alternative to the memorandum of understanding outlined in the Standards of Accreditation, the 

Portsmouth Public School Division seeks approval from the Board of Education for an accreditation 

rating of “Conditionally Accredited” based on reconstitution for Cradock Middle School.  The aspects of 

reconstitution applicable to this request are governance, staff, and instructional programs. 

  

Governance: During 2014-15, Cradock Middle School was “Accredited with Warning” in the areas of 

Mathematics, English, and Science.  To this end, school staff and students will benefit from the continued 

support of an oversight committee with expertise in the core areas and experience in providing technical 

assistance for building instructional leadership capacity among school staff.  The leadership team at 

Cradock Middle School will continue to update the Indistar School Improvement tool as a method to 

monitor and adjust instructional and leadership practices. Current literature on school improvement 

supports the idea that shared and focused governance for challenging schools will subsequently lead to 

higher performance among students. Thus, Cradock Middle School will continue to work with the Office 

of School Improvement and District- level curriculum and instruction coordinators and content 

specialists. 

  

Staff:  Portsmouth Public Schools changed school leadership at Cradock Middle School in July 2015.  

The new administrative team has reviewed staffing. Last school year two English teachers, two 

mathematics teachers, and one science teacher were not highly qualified to teach in their teaching 

assignments. This school year, all teachers are teaching in their endorsed areas and fully certified. 

Teachers with stronger content background in English, mathematics, and science have been put into place 

as SOL tested instructors.  Administrators and division leaders will identify professional development 

opportunities for the faculty with the goals of improving teacher proficiency in teaching content specific 

skills for all students. The division English, mathematics, and science middle school specialists will work 

along with the administrative staff to provide ongoing assistance and coaching to all assigned teachers in 

supporting the school’s goals and visions, and proposed new practices discussed in the planned 

reconstitution of Cradock Middle School.  

 

Instructional Program: The leadership team and teachers of Cradock Middle School will implement 

programs that are aligned with the curriculum, utilize data, and maximize available resources. 

English/Reading teachers will implement the use of Pearson SuccessNet, Pearson Writing Coach, Pearson 

Essay Scorer, Writing with Power, Interactive Achievement. Mathematics teachers will utilize I-Ready 

and STAMS. Science teachers will continue to participate and implement strategies from the MSP grant 

opportunities. In addition to the aforementioned resources, the special education team will utilize 

Language Live!.  Administration will monitor and provide weekly feedback on the implementation of 

available technology, programs, curriculum, lesson planning, and resources.   
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Appendix A:  Staff Information 

Description Number of 

Teachers 
Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
15 32%  

Number of the above teachers returning in  
2015-2016  

15   

Number and percent of teachers scoring 

proficient in 2014-2015 
1 2%  

Number of the above teachers returning in  
2015-2016 

1   

Number and percent of teachers scoring below 

proficient in 2014-2015 
11 45%  

Number of the above teachers returning in  
2015-2016 

11   

Number and percent of teachers fully licensed in 

2015-2016 
42 91%  

Number and percent of new teachers to the 

school  in 2015-2016 
6 13%  

Number and percent of provisional teachers in 

2015-2016 
4 8%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each 

area in which teachers are not endorsed) 

0 %  

Number and percent of long-term substitutes-

that may be employed possibly more than 45 

days (licensed or not licensed) in 2015-2016 

(name each area in which there is a long-term 

substitute that may be employed more than 45 

days) 

0 %  
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Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

The principal was newly appointed at Cradock Middle School on July 1, 2015. She has 

experiences in elementary and middle administration.  She served as assistant principal of 

Cradock Middle from 2006-2012, during which time the school was involved in the PASS 

initiative and met full accreditation. Most recently, she was principal of Victory Elementary 

School, and preliminary data suggests that school will be fully accredited. Under her 

leadership, Victory Elementary made significant gains in both reading and mathematics, while 

maintaining high pass rates in both science and social studies. 
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  Cradock Middle 

Grades: 07‐08 
Portsmouth City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  History 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics, Science 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  81%  80%  76%  51%  59%  65% 

Mathematics  82%  80%  74%  54%  65%  65% 

Science  73%  74%  79%  42%  53%  63% 

History  73%  72%  65%  70%  83%  85% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Not Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Not Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Not Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  80%  83%  77%  54%  61%  67% 

Writing  88%  74%  73%  47%  48%  54% 

Mathematics  82%  79%  59%  54%  64%  63% 

Science  75%  75%  80%  43%  53%  63% 

History  74%  69%  66%  70%  84%  85% 
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School Information/Demographics 
Required Information:  Total school population; free and reduced lunch population; grade levels 
served; grade level population 
 
Fred Lynn Middle School’s enrollment for the 2014-15 school year included 1056 students 
including 330 in sixth grade, 357 in seventh grade, and 369 in eighth grade.  The free and 
reduced lunch population was 82%. 
 
Total school population 1056 
Free and reduced lunch population 866 
Grade levels served 6-8 
Grade 6 population 330 
Grade 7 population 357 
Grade 8 population 369 

 
 
 
 
 
 
 
 
 
 
 
Accountability Pass Rates 
 

Overall School Achievement Data 

 2012-2013  
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014  
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015  
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 
Assessments 

English 84 53 59 64 

Mathematics 51 53 57 72 

Science 90 59 48 65 

History 76 73 71 76 

Graduation and 
Completion 
Index (if 
applicable) 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 
Pass Rate 
Based on 

2012-2013 
Assessments

2014-2015 
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 
Assessments 

Grade 6  
English: Reading 

84 53 59 60 

Grade 7 
English: Reading 

79 52 71 69 

Grade 8 
English: Reading 

89 53 53 59 

Grade 8  
English: Writing 

83 52 50 52 

Grade 6 Math 61 62 64 81 
Grade 7 Math 26 22 42 49 
Grade 8 Math 42 45 54 67 
Algebra I 78 100 100 100 
Geometry 87 90 N/A 100 
Grade 6 
United States History to 1865 

55 71 64 N/A 

Grade 7 
United States History from 
1865 to Present 

83 71 78 N/A 

Grade 8 
Civics and Economics 

87 76 72 76 

Grade 8 Science 90 59 48 66 
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Staff Information 
 
Staff Information illustrates increased staff stability over the past two years as the school’s 
student achievement data shows gains across all four subject areas.  Specifically, the number of 
teachers leaving at the end of the year decreased from thirteen to eleven.   In addition, those 
requesting to transfer to another school in the division dropped from 7 to 2.  The majority of 
those teachers left the school due to retirement, relocation, or change in employment.  For the 
four core subject areas, the number of teachers leaving the school dropped from 7 to 4 teachers.  
 
For the 2014-15 school year, eighteen staff members were new to the school out of a total of 
seventy-five instructional employees at Fred Lynn Middle School.  Out of the eighteen new staff 
members, seven of the instructional employees were first year teachers. The remaining eleven 
instructional staff members brought experience ranging from two to twenty years in the 
classroom. There were various endorsements for the new staff members at the school.  Areas of 
endorsement included ESOL (4), Health and Physical Education (3), Science (3), Language Arts 
(2), Math (1), Social Studies (1), Art (1), and Reading Specialist (1). 
 
Over the past five years as the school’s leadership increased its targeted focus on improved 
student achievement, teacher satisfaction with working at Fred Lynn Middle School, as measured 
by the school division’s annual satisfaction survey increased from 75.51% to 82.50%, suggesting 
that the teachers are committed to hard work and increased expectations. 
 
Additional information is included in Appendix A. 
 
Reconstitution Information 
Mark all applicable areas of reconstitution: 
☐  Governance               ☒  Instructional Program          ☐  Staff              ☐  Student Population 
 
Existing Practice Proposed New Practice Anticipated Impact 
Governance: Staffing of one 
Assistant Principal per 600 
students. Under existing 
practice Fred Lynn MS has 
two assistant principals. 
 

Addition of an additional 
administrator who has targeted 
experience as both a reading and a 
math specialist, as well as a track 
record in supporting teachers and 
students in the core subjects resulting 
in increased student achievement. 
This administrator will supervise 
mathematics. This will increase the 
total number of administrators from 
3 to 4. This addition increases the 
overall capacity of the administration 
and allows for a redistribution of 
instructional leadership 
responsibilities that will enable the 
administrative team to have a more 
targeted and intensive focus on 
specific content areas. The principal, 
who has a background in Science, 
will directly supervise the science 

Administrative capacity will 
be increased by 33%. This 
additional capacity will be 
directed toward English and 
Science and will allow for 
closer monitoring of individual 
classroom teachers, their 
instruction and student 
learning and achievement. The 
closer monitoring will include 
increased time spent by the 
principal and other 
administrators observing in 
classrooms, providing 
targeted, specific, and 
actionable instructional 
feedback focused on 
improving the efficacy of staff 
and increasing student 
achievement. 
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Existing Practice Proposed New Practice Anticipated Impact 
department (he previously 
supervised both science and 
mathematics). One assistant 
principal will supervise only English. 

 
The additional administrator 
will result in a 33% increase in 
the number of opportunities 
for walkthroughs/observations 
and teacher descriptive 
feedback. 
 
This will help the school to 
meet 2015-16 accreditation 
requirements in all areas.  

 
Instructional Program: For 
the past four years, the school 
has received additional 
instructional support from a 
district professional 
development coordinator who 
was assigned to work with a 
group of targeted middle 
schools.  
 

The Professional Development 
Coordinator who supported Fred 
Lynn over the past four years has 
been appointed to become a full-time 
Assistant Principal at Fred Lynn 
Middle School, filling an Assistant 
Principal vacancy that occurred at 
the end of the 2014-15 school year. 
This appointment takes the support 
the school has been receiving 
relative to professional development 
and embeds it within the school.  
 
This assistant principal will 
supervise English. She will serve as 
the linchpin for professional 
development most specifically in 
English and Science to develop 
teacher leaders. Based on data 
gathered through classroom 
observations and analysis of student 
performance, the professional 
development will do the following: 
 In collaboration with the 

Division’s English and Science 
supervisors to review school 
plans, the professional 
development will introduce 
differentiation in the framework 
of rigor and relevance for the 
faculty.  

 Teachers will participate in 
content-specific instructional 
rounds in English and science 
focused on problems of practice 
in those areas. They will identify 
needed adjustments or validate 
practice. 

By building teacher efficacy 
through the embedded 
professional development, the 
following impacts would 
occur: 
 Tier I instruction (good first 

instruction) in the areas of 
English and Science will be 
strengthened, resulting in 
fewer students needing 
additional interventions 

 English and science 
instructional staff will 
implement research-based 
strategies to meet the needs 
of those students identified 
for Tier II and Tier III 
interventions 

 The needs and achievement 
of students will be 
monitored weekly through 
collaborative team meetings 
and interventions modified 
based on the student 
achievement data. 

 Students will engage in 
weekly reflection about 
their learning. 

 The fidelity and alignment 
of instruction and increased 
monitoring will result in 
increased student 
achievement in English and 
science. Pass rates will 
improve in each area to 
meet or exceed the 
accreditation benchmarks.  
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Existing Practice Proposed New Practice Anticipated Impact 
 English and science teachers will 

learn questioning techniques for 
teacher-student and student-
student questioning, to increase 
rigor 

 English teachers will attend a 5-
day Teaching Adolescent 
Learners professional 
development in August 2015 to 
review latest research and best 
practices in teaching middle 
school English  
 

In addition, professional 
development will focus on: 
 ELL language support to provide 

students visuals, vocabulary 
support, and activities to build 
background knowledge to support 
language development across all 
four domains 

 Greater support for students with 
disabilities through increased 
levels of differentiated and 
scaffolded instruction  

 
 
 
 
 
 

Instructional Program: 
Instructional Staffing 
 
Each grade level has a 
population of between 320 
and 360 students. Grade level 
staffing has included 3 
teachers for English and 
mathematics. For science, 
there were 3 teachers in grade 
6 and 2 teachers at each of 
grades 7 and 8.  

In 2015-16, there will be 4 English 
teachers per grade level.  
 
 
 
 
 
In addition, a second reading 
specialist has been added to provide 
targeted remediation for identified 
students. 
 
 
 
In science, an additional 7th grade 
life science teacher and an additional 
8th grade physical science teacher 
have been added.  

The additional English teacher 
per grade level will increase 
grade level English sections by 
25% and provide for lower 
class sizes with additional 
small group opportunities.  
 
The additional reading 
specialist will support daily 
small-group instruction to an 
additional 75 students who 
have been identified as reading 
below grade level. 
 
The additional teachers will 
allow for all students to have 
science instruction daily (see 
row below for more 
information on scheduling).  

Instructional Program: Fred 
Lynn Middle School has 
operated with an alternating 
A/B Core Class Schedule 
with a flex period for 
remediation. 

Beginning with the 2015-16 school 
year, all core classes will meet every 
day for 55 minutes, with a fifth 
period assigned for 
remediation/extension to focus on 
individual student targeted needs, 

All students will receive 
increased time (35 minutes per 
week) in all core content areas, 
including English and Science, 
compared to previous years 
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Existing Practice Proposed New Practice Anticipated Impact 
 
 

most specifically in English and 
Science. 
 
Students identified as reading below 
grade level will be enrolled in a 
second English class per day, a 
Reading Strategies class. This will 
provide even more time for these 
students. 
 
Students identified as below grade 
level in science will be enrolled in a 
daily Science Support class. This 
will provide even more time for 
these students.  
  

(275 minutes/week compared 
to 240 minutes/week).  
 
 
The impact of the additional 
time for all students will be 
increased student achievement. 
The impact of the Reading 
Strategies and Science Support 
classes will be increased skills 
for the most at-risk students, 
which will improve their 
achievement and help the 
school meet the accreditation 
benchmarks.  
 

Instructional Program: 
Remediation  
Remediation for students 
focused on mathematics and 
reading was provided during 
a flex period once a week for 
approximately 40-42 minutes. 
Remediation was provided in 
a mixture of online and face-
to-face formats. 
 
Approximately 40% of the 
remediation teachers were not 
certified in the content areas 
in which they were providing 
remediation. In addition, 
much of the instruction 
occurred through computer-
based instruction.  

Remediation will occur daily for 55 
minutes (through the Reading 
Strategies and Science Support 
classes described above). All 
remediation will be provided by 
certified core content teachers in 
either English or science, depending 
on the need of the student. All of the 
remediation will be provided face-to-
face.  

In the past, remediation 
occurred one period a week for 
40 minutes. Moving forward, 
remediation will be daily for 
55 minutes. This represents 
over a 500% increase in 
remediation time.  
 
In addition, the instruction will 
all be provided directly by the 
teacher, rather than relying on 
computer-based instruction, 
which should result in higher 
levels of student engagement 
and achievement. 

Instructional Program: 
English instructional 
practices 
English performance 
improved overall in 2014-15 
from a 59% pass rate to a 
64% pass rate. Some of the 
effective instructional 
practices that were used are 
described below.  
 
Teachers posted, explained, 
and reiterated the daily 
Virginia SOL content and 
language objectives at the 

In 2015-16, teachers and students 
will both be receiving more specific 
and targeted feedback about English 
performance.  
 
Over the summer of 2015, Student 
Performance Notebooks for English 
classes were reviewed and updated 
to reflect the correct pacing, updated 
learning targets, and space for 
student reflection.  
 
Professional development will be 
provided to teachers during the week 
prior to the opening of school to 

These targeted strategies will 
result in growth at all grade 
levels, most specifically in 
grades 6 and 7, where progress 
has been slower.  
 
Writing results will increase as 
a result of the improved 
writing instruction and 
increased frequency of 
feedback to students.  
 
Classroom observation records 
in 2015-16 will show 
increased levels of student 

Attachment A17

7



Division:  Prince William County School: Fred Lynn Middle School 
 

8 | P a g e     7 / 1 / 2 0 1 5  
 

Existing Practice Proposed New Practice Anticipated Impact 
beginning and throughout 
each lesson. 
 
Unit lesson planning, delivery 
of instruction, and unit 
formative assessments were 
aligned with the Virginia 
SOLs. 
 
Effective use of Student 
Performance Notebooks was 
implemented to guide 
students in their awareness of 
the Virginia SOL objectives 
they were expected to master.   
Students self-assessed and 
self-reported their grades in 
their path to mastering those 
objectives. 
 
Data meetings were held to 
review student achievement 
on unit and benchmark 
assessments and to determine 
appropriate Tier I, II, and III 
supports. 
 

ensure English teachers are prepared 
for the reflective conversations with 
all students and classes. 
A special focus will be given to 
increasing the rigor of the language 
objectives to stimulate the higher-
level Bloom’s taxonomy and critical 
thinking. 
 
Kagan cooperative learning 
strategies training will be provided to 
all new English teachers and selected 
returning English teachers.  
 
 
The number of writing assignments 
will increase across all content areas, 
with enhanced feedback as a result 
of the smaller class sizes.  
 
Additional rigor in English will be 
enhanced through the 
implementation of the International 
Baccalaureate Middle Years 
Programme (IBMYP). Detailed 
explanations about IBMYP follow in 
a subsequent row.  

engagement and the increased 
use of critical reading and 
thinking strategies by students. 
Increases in pass advanced 
performance are an anticipated 
outcome. 
 
 
 
Teachers will be prepared to 
plan activities that promote 
active student engagement, 
including reading and writing 
workshops. 
 
 
 

Instructional Program: 
Science instructional 
practices 
Science performance 
improved significantly in 
2014-15 from a 48% pass rate 
to a 65% pass rate. Some of 
the instructional practices that 
were used are described 
below.  
 
Teachers posted, explained, 
and reiterated the daily 
Virginia SOL content and 
language objectives at the 
beginning and throughout 
each lesson. 
 
Unit lesson planning, delivery 
of instruction, and unit 
formative assessments were 
aligned with the Virginia 
SOLs. 

As a result of the growth made in 
2014-15, many of the instructional 
practices will be continued. These 
practices will be refined and rigor 
will be enhanced to further improve 
student performance.  
 
Particular focus will be given to the 
acquisition of academic vocabulary, 
with supports for English language 
learners.  
 
Additional rigor in science will be 
enhanced through the 
implementation of the IBMYP. 
Detailed explanations about IBMYP 
follow in the row below. 

Student performance in 
science improved significantly 
in 2014-15. The 
implementation of these 
enhanced targeted strategies 
for 2015-16 will result in pass 
rates above the 70% 
accreditation benchmark.  
 
Classroom observation records 
in 2015-16 will show a marked 
increase in the number of 
science lessons that include 
hands-on experiences, 
demonstrations, or laboratory 
experiments.  
 
Classroom observations will 
also show higher levels of 
student engagement in science 
as a result of these hands-on 
experiences.  
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Existing Practice Proposed New Practice Anticipated Impact 
 
Effective use of Student 
Performance Notebooks was 
implemented to guide 
students in their awareness of 
the Virginia SOL objectives 
they were expected to master.   
Students self-assessed and 
self-reported their grades in 
their path to mastering those 
objectives. 
 
Data meetings were held to 
review student achievement 
on unit and benchmark 
assessments and to determine 
appropriate Tier I, II, and III 
supports. 
 
Instructional Program: In 
addition to providing the 
traditional academic program 
for grades 6-8, Fred Lynn 
Middle School has been a 
World Languages School 
providing students with the 
opportunity to take World 
Language Courses in all three 
grade levels. 
 

Fred Lynn Middle School is in the 
final year of the application phase of 
becoming an accredited International 
Baccalaureate Middle Years 
Programme (IBMYP) school.  
 
IBMYP will bring additional rigor 
and whole-school alignment with its 
frameworks and expectations. 
 
The IBMYP will encourage our 
students to: become life-long 
learners; learn by doing, 
experiencing, and making 
connections to “real life”; develop 
critical thinking skills; explore 
global challenges, ideas, and issues; 
learn for understanding; become 
more organized, meet deadlines, 
concentrate, bounce back, persist, 
and think positively; make 
connections between subjects; be 
empowered to develop talents; 
prepared for higher education; and 
develop international mindedness to 
critically appreciate their own 
culture and personal history, as well 
as the values and traditions of others. 
 
Increased rigor will be brought into 
English instruction by expanding 

The implementation of the 
IBMYP will result in 
classroom lessons and 
assessments being more 
aligned at the appropriate level 
of rigor with the curriculum, 
which will result in gains in 
student achievement in both 
English and Science.   
 
In addition, the IBMYP will 
provide an overall 
instructional structure and 
professional development 
support to enhance rigor 
across all subjects, which will 
contribute to greater skills and 
achievement, as measured by 
improved pass advanced rates. 
 
The focus on inquiry and 
critical thinking will engage 
students in their learning in 
very meaningful ways, which 
will increase both student 
motivation and achievement.  
 
The global perspective of the 
IBMYP will help engage the 
diverse and international 
student body at Fred Lynn to 
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Existing Practice Proposed New Practice Anticipated Impact 
students’ understanding in listening, 
speaking, reading, writing, viewing, 
and presenting. Student self-inquiry 
is a key concept in IBMYP, and it 
teaches students to investigate, act, 
and reflect on their learning, both 
individually and in groups.  
 
IBMYP language and literacy 
instruction helps students thrive as 
effective communicators and critical 
consumers in today’s societies. Our 
students will understand that 
language varies according to context, 
audience and purpose of 
communication; language has 
multiple meanings, such as words or 
expressions have multiple meanings 
that are actively co-constructed; 
language not only conveys 
information but also a personal 
stance; academic language can be 
argumentative; language is a means 
for self-expression, exploration of 
self and others’ worlds and minds 
and profound meaning-making.  
 
The IBMYP Science framework 
encourages students to conduct 
investigations through research, 
observation, and experimentation. 
Scientific inquiry develops problem 
solving and critical thinking skills 
that benefit students in all content 
areas.  
 
During this final phase of the 
application process, the school is 
implementing Unit Planners that will 
further support the school’s effort to 
align curriculum objectives with 
lesson plans and assessments. 

more easily make meaningful 
connections with their 
learning.  
 
IBMYP will help our students 
develop their English skills, 
including reading skills and 
comprehension, and writing, 
thus making them more 
effective communicators. 
 
IBMYP will help our students 
be able to relate Science 
content to their lives as they 
develop critical-thinking and 
problem-solving skills.  
 
IBMYP students learn to apply 
scientific knowledge and the 
scientific approach to 
problem-solving, to formulate 
hypotheses, design and carry 
out experiments to test them, 
and evaluate results. 
Participation by students in the 
science fair should increase by 
10%. 
 
This deeper understanding of 
Science content will help the 
school meet the 2015-16 
accreditation requirements in 
Science. 
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Closing Rationale 
Based upon the school’s documented steady improvement in pass rates across the four core subject areas 
over the past two years, it is in the best interest of the students and staff of Fred Lynn Middle School that 
the Virginia Board of Education grant the school Conditional Accreditation status to continue their work 
to meet accreditation standards.  The school has an effective leadership and instructional team in place 
that is committed to doing the work that results in measured gains in student achievement. 

Over the past two years under the principal’s leadership, Fred Lynn Middle School demonstrated 
improved achievement scores across all four subject areas.  Preliminary data for 2015-16 indicate that 
Fred Lynn will meet accreditation benchmarks for Math and History with respective pass rates of 72% 
and 76%.  The improved pass rate in Math marks a 15 point jump, while the improved pass rate for 
History marks a 5 point increase.  

While the school’s English preliminary pass rate of 65 will not meet the accreditation benchmark, it did 
show a 5 point improvement over last year and an 11 point increase over the past two years.  The 
preliminary pass rate in Science of 65%, while falling short of the accreditation benchmark, does show a 
17 point gain over last year’s pass rate. 

The school’s staffing data illustrates an increasing level of stability of the staff demonstrating their 
dedication and commitment to meeting the needs of Fred Lynn Middle School students.  The school 
division’s annual staff satisfaction survey shows that staff reports its highest level of satisfaction working 
at Fred Lynn Middle School in over five years with an 82.5% satisfaction rating. 

Changes in place for the 2015-16 school year to further support increases in student achievement include 
a change in the school’s master schedule, with daily class time across all core subjects and adds a fifth 
period that meets every day and focuses on individual student remediation and extension needs. The 
professional development coordinator who had been supporting the school moves from being a part-time 
support to staff to a full time assistant principal at the school.  An additional administrator with a 
documented record of working with teachers and staff to successfully raise pass rates is joining the 
school’s leadership team.  In addition, the school’s expanded implementation of the International 
Baccalaureate Middle Years Programme’s Unit Planner will help to further align classroom lessons with 
curriculum objectives at the appropriate level of academic rigor across all classrooms. 

Based upon the school’s record of improving student pass rates over the last two years, increased level of 
staff commitment, and implementation of enhancements to the school’s leadership and instructional 
program, it is recommended that Fred Lynn Middle School be granted Conditional Accreditation to 
continue its instructional work in improving student achievement. 
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Description Number 
of 

Teachers 

Percent of 
All 

Teachers 

Area of 
Teaching 

Number and percent of teachers scoring above 
proficient in 2014-2015 

2 3%  

Number of the above teachers returning in  
2015-2016  

2   

Number and percent of teachers scoring proficient 
in 2014-2015 

73 97%  

Number of the above teachers returning in  
2015-2016 

64   

Number and percent of teachers scoring below 
proficient in 2014-2015 

0 0%  

Number of the above teachers returning in  
2015-2016 

0   

Number and percent of teachers fully licensed in 
2015-2016 

** %  

Number and percent of new teachers to the school  
in 2015-2016 

** %  

Number and percent of provisional teachers in 
2015-2016 

** %  

Number and percent of  teachers not teaching in 
their endorsed area in 2015-2016 (name each area 
in which teachers are not endorsed) 

0 0%  

Number and percent of long-term substitutes-that 
may be employed possibly more than 45 days 
(licensed or not licensed) in 2015-2016 (name each 
area in which there is a long-term substitute that 
may be employed more than 45 days) 

0 0%  

**At this time, currently hiring instructional employees for school year 2015-16, therefore totals and 
percentages are unknown for fully licensed, new teachers and provisional teachers. 

Principal tenure at this school and description of track record of success in working in a 
low-performing school:   
The principal completed his second year as principal at Fred Lynn Middle during the 2014-15 school 
year.  The principal was appointed as principal in July of 2013 in part because of experience as a 
successful teacher and assistant principal in schools that demonstrated strong and successful 
approaches in the development and implementation of effective instructional systems that led to strong 
levels of student achievement.  In addition, the principal has a track record of tireless and selfless 
service to meet the needs of his students.  His two years at Fred Lynn show significant achievement 
gains across all four subject areas. While holding instructional staff to higher expectations for 
participation in quality professional development and improved classroom instruction and assessment, 
instructional staff satisfaction for working at Fred Lynn Middle School has increased from 75.51% to 
82.50% illustrating that he has been successful in getting the staff to be positively engaged in the work 
of improving student achievement. 

Attachment A17

12



Division:  Prince William County School: Fred Lynn Middle School 
 

Appendix A:  Staff Information 

13 | P a g e     7 / 1 / 2 0 1 5  
 

 

Attachment A17

13



 
  Fred M. Lynn Middle 

Grades: 06‐08 
Prince William County 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science 

2015‐2016  2014‐2015  TBD  English, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  92%  85%  84%  53%  59%  64% 

Mathematics  86%  70%  51%  53%  57%  73% 

Science  89%  88%  90%  80%  48%  65% 

History  90%  76%  76%  73%  71%  76% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Met AMOs  Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  90%  82%  82%  51%  56%  63% 

Writing  90%  80%  82%  51%  47%  54% 

Mathematics  83%  68%  50%  49%  53%  69% 

Science  87%  84%  87%  55%  44%  64% 

History  90%  74%  74%  72%  69%  76% 
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  Binford Middle 

Grades: 06‐08 
Richmond City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics, History 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science, History 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  84%  80%  71%  44%  43%  57% 

Mathematics  82%  73%  40%  37%  50%  62% 

Science  91%  83%  79%  72%  56%  67% 

History  75%  77%  70%  68%  67%  78% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Focus School  Title I 

2013‐2014  2012‐2013  Priority School  Title I 

2014‐2015  2013‐2014  Priority School  Title I 

2015‐2016  2014‐2015  Priority School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  81%  80%  66%  42%  40%  56% 

Writing  96%  83%  78%  54%  37%  53% 

Mathematics  80%  61%  36%  36%  44%  60% 

Science  92%  83%  80%  52%  57%  67% 

History  76%  70%  71%  68%  70%  80% 
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  Henderson Middle 

Grades: 06‐08 
Richmond City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics, Science, History 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science, History 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science, History 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  80%  77%  73%  30%  32%  40% 

Mathematics  75%  73%  27%  35%  31%  31% 

Science  80%  80%  83%  41%  41%  52% 

History  75%  74%  70%  55%  52%  69% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Priority School  Title I 

2013‐2014  2012‐2013  Priority School  Title I 

2014‐2015  2013‐2014  Priority School  Title I 

2015‐2016  2014‐2015  Priority School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  75%  73%  71%  28%  26%  37% 

Writing  87%  74%  72%  39%  30%  32% 

Mathematics  69%  60%  24%  29%  23%  25% 

Science  81%  65%  83%  39%  42%  54% 

History  76%  67%  68%  53%  54%  73% 
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  Martin Luther King Jr. Middle 

Grades: 06‐08 
Richmond City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics, History, Science 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics, Science, History 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science, History 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science, History 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  84%  71%  72%  28%  34%  30% 

Mathematics  80%  71%  17%  31%  36%  32% 

Science  80%  74%  51%  31%  49%  24% 

History  73%  70%  38%  46%  38%  40% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Priority School  Title I 

2013‐2014  2012‐2013  Priority School  Title I 

2014‐2015  2013‐2014  Priority School  Title I 

2015‐2016  2014‐2015  Priority School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  85%  67%  56%  26%  27%  26% 

Writing  84%  78%  64%  32%  35%  24% 

Mathematics  80%  52%  13%  25%  27%  25% 

Science  81%  77%  52%  31%  50%  25% 

History  75%  60%  39%  46%  39%  40% 
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  Lucille M. Brown Middle 

Grades: 06‐08 
Richmond City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics 

2015‐2016  2014‐2015  TBD  English, Mathematics 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  89%  85%  78%  57%  54%  60% 

Mathematics  80%  77%  51%  59%  59%  65% 

Science  85%  89%  89%  72%  75%  73% 

History  83%  76%  76%  74%  74%  71% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Title I 

2013‐2014  2012‐2013  Met AMOs  Title I 

2014‐2015  2013‐2014  Focus School  Title I 

2015‐2016  2014‐2015  Focus School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  89%  83%  76%  56%  52%  59% 

Writing  91%  88%  85%  63%  46%  58% 

Mathematics  79%  76%  50%  57%  54%  61% 

Science  87%  90%  89%  73%  64%  73% 

History  84%  77%  70%  74%  74%  71% 
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  Patrick Henry School Of Science And Arts 
Grades: KG-05 

Richmond City 
State Accountability - Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 

Assessments in 
Accreditation Rating Area(s) of Warning 

2010-2011 2009-2010 Conditionally Accredited New 

2011-2012 2010-2011 Fully Accredited N/A 

2012-2013 2011-2012 Accredited with Warning Mathematics 

2013-2014 2012-2013 Accredited with Warning Mathematics 

2014-2015 2013-2014 Accredited with Warning Mathematics 

2015-2016 2014-2015 TBD English, Mathematics 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009-2010 2010-2011 2011-2012 2012-2013 
 

2013-2014 
 

2014-2015 

English N/A 92% 85% 80% 75% 64% 
Mathematics N/A 97% 48% 44% 65% 62% 

Science N/A 
Gr 3: 86% 

Gr 4-5: 83% 
Gr 3: 86% 

Gr 4-5: 92% 
77% 85% 73% 

History N/A 
Gr 3: 79% 

Gr 4-5: 83% 
Gr 3: 89% 

Gr 4-5: 72% 
76% 77% 90% 

Graduation Completion 
Index 

N/A N/A N/A N/A N/A N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 

Assessments in 
Federal Rating Federal Status 

2010-2011 2009-2010 N/A - New School Not Title I 

2011-2012 2010-2011 Made AYP Not Title I 

2012-2013 2011-2012 Met AMOs Not Title I 

2013-2014 2012-2013 Improvement Plan Required Not Title I 

2014-2015 2013-2014 Met AMOs Not Title I 

2015-2016 2014-2015 Improvement Plan Required Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009-2010 2010-2011 2011-2012 2012-2013 
 

2013-2014 
 

2014-2015 

Reading  N/A 94% 84% 73% 72% 67% 

Writing  N/A * 85% 63% 83% N/A 

Mathematics  N/A 94% 48% 40% 63% 65% 

Science  N/A 85% 88% 64% 85% 79% 

History  N/A 81% 67% 76% 78% 93% 
*Pass rates based on less than 10 student records and therefore suppressed. 
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School Information/Demographics 

Required Information:   

Total school population in 2014-15: 549;  

Free and reduced lunch population: 307 (56%);  

Grade levels served: Pre-K5
th

 Grade;  

Grade level population: 
PreK—61 

Kindergarten—65 

1
st
 Grade—88 

2
nd

 Grade—105 

3
rd

 Grade—76 

4
th

 Grade—74 

5
th

 Grade—78  

 

 

Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 80 60 63 71 

Mathematics 43 57 79 84 

Science 80 66 63 72 

History 82 80 79 82 

Graduation and 

Completion 

Index (if 

applicable) 

    

Acronym Key 
DOE-Department of Education 

LA-Language Arts 

LEA-Local Education Agency 

PALS-Phonological Awareness Literacy Screening 

PD-Professional Development 

Pre-K-Pre Kindergarten 

RES-Riverdale Elementary School 

R.O.A.R.- Riverdale Offers Activities and Resources 

SCPS-Southampton County Public Schools 

SDBQ- Student Detail By Question 

SPED-Special Education 

SS-Social Studies 

STAR- Standardized Tests for the Assessment of Reading 

TPES-Teacher Performance Evaluation System 
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Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

Reading 3
rd

 

Grade 

75 55 61 65 

Math 3
rd

 Grade 36 53 58 70 

Science 3
rd

 

Grade 

77 66 76  

History 3
rd

 

Grade 

76 65 76  

Reading 4
th

 

Grade 

77 53 51 80.6 

Math 4
th

 Grade 45 58 92 97 

Reading 5
th

 

Grade 

81 71 58 61 

Math 5
th

 Grade 48 59 68 73 

Science 5
th

 

Grade 

84 66 50 72 

VA Studies 5
th

 

Grade 

93 96 79 82 

Writing 5
th

 

Grade 

89 61 63  
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Staff Information 

2013-2014 
 

 

Classroom Teacher Changes for Pre-K Through Grade 5 

 

New Classroom Teachers Hired:  There were 4 new teachers hired.  Two of the four teachers 

resigned before the end of the school year.  They were replaced with an additional new hire and a 

long-term substitute. 

 

Classroom Teachers Transferred Within the School: There were 6 classroom teachers 

transferred to different positions/grade levels within the school. 

 

Classroom Teachers Transferred from other Schools Within the School Division: There 

were 3 teachers transferred into Riverdale from other schools within the school division.  In 

January an additional teacher was added to assist with the remediation program. 

 

 

 

2014-2015 

 

 

Classroom Teacher Changes for Pre-K Through Grade 5 

 

New Classroom Teachers Hired:  There were 10 new classroom teachers, two specialists and 

one special education teacher hired. 

 

Classroom Teachers Transferred Within the School: There were 6 classroom teachers 

transferred to different positions/grade levels within the school. 

 

Classroom Teachers Transferred from other Schools Within the School Division: No 

classroom teachers transferred to Riverdale from within the school division. 
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Teacher 

Name 

Licensure 

Type 

Endorsement Area 

1 

EA2 EA3 Expiration 

5
th

 Reading Postgraduate 

Professional 

Government El Ed PreK-6 Sped K-12 2019 

Kindergarten Collegiate 

Professional 

Elementary 

Education PreK-6 

  2016 

1
st
  Collegiate 

Professional 

Elementary 

Education PreK-6 

  2017 

5
th

 Math & 

Science 

Provisional Biology   2017 

Reading 

Specialist 

Postgraduate 

Professional 

Elementary 

Education PreK-6 

Reading 

Specialist 

 2019 

4
th

 Reading 

& Science 

Postgraduate 

Professional 

Developmental 

Reading 

Middle 

Education 4-8 

Administration/Supervision 2019 

Pre-K Collegiate 

Professional 

Early Education 

NK-4 

  2017 

3
rd

 Science Collegiate 

Professional 

Elementary 

Education Pre-K-6 

Middle 

Education 

English 

Middle Education History 2016 

Kindergarten Provisional Early/Primary 

Education PreK-3 

  2017 

4
th

 Reading 

& Soc. 

Studies 

Provisional Elementary 

Education PreK-6 

  2017 

Special 

Education 

Postgraduate 

Professional 

Early/Primary 

Education PreK-3 

Early 

Childhood 

SPED 

 2019 

2
nd

  Postgraduate 

Professional 

Early Education 

NK-4 

  2016 

Kindergarten Collegiate 

Professional 

Early/Primary 

Education PreK-3 

  2018 

1
st
 

 

Provisional Early/Primary 

Education PreK-3 

  2017 

1
st
  Collegiate 

Professional 

Elementary 

Education PreK-6 

  2018 

Special 

Education 

Postgraduate 

Professional 

Special Education 

K-12 

  2016 

4
th

 Math & 

Science 

Postgraduate 

Professional 

Early/Primary 

Education PreK-3 

Reading 

Specialist 

Elementary Grades 3-6 2017 

3
rd

 Math Collegiate 

Professional 

Elementary Grades 

NK-8 

  2017 

2
nd

  Collegiate 

Professional 

Elementary 

Education PreK-6 

SPED K-12  2018 

3
rd

 Reading Postgraduate 

Professional 

Early Education 

NK-4 

Reading 

Specialist 

 2020 

4
th

 Math 

& Social St. 

Collegiate 

Professional 

Government Middle 

Education 4-8 

 2017 

Pre-K Postgraduate Intellectual/Specific Early Early Child SPED 2017 
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Professional Disabilities Education 

PreK-3 

Reading 

Specialist 

Postgraduate 

Professional 

Elementary 

Education PreK-6 

Reading 

Specialist 

Administration/Supervision 2019 

3
rd

 Social 

Studies 

Provisional Elementary 

Education PreK-6 

  2015 

Librarian Postgraduate 

Professional 

Elementary 

Education PreK-6 

Library/Media  2017 

2
nd

  Collegiate 

Professional 

Elementary 

Education PreK-6 

  2016 

Guidance Postgraduate 

Professional 

Drivers Education Health/Physical 

Education Pre-

K-12 

School Counselor 2018 

1
st
 Collegiate 

Professional 

Elementary 

Education PreK-6 

  2015 

Kindergarten Postgraduate Early Education 

NK-4 

  2020 

2
nd

  Collegiate 

Professional 

Early Education 

NK-4 

  2019 

Pre-K Collegiate 

Professional 

Early Education 

NK-4 

  2016 

5
th

 Reading 

& Social St. 

Collegiate 

Prof 

Elementary 

Education PreK-6 

  2018 

5
th

 Math & 

Science 

Provisional Elementary 

Education PreK-6 

  2017 

1
st
  Provisional Elementary 

Education PreK-6 

  2016 

Pre-K 

Special Ed. 

Postgraduate 

Professional 

Early Childhood  

SPED 

  2017 

Reading 

Resource  

Postgraduate 

Professional 

Early Education 

NK-4 

Administration 

and 

Supervision 

 2017 
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Reconstitution Information 

Mark all applicable areas of reconstitution: 

Governance                Instructional Program            Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

Governance:  Division Level 

Support 

 

The Division Instructional Team 

visited all schools at intermittent 

intervals and held post-conferences 

with the building administrator.   

1. The Division Level 

Instructional Team will 

conduct monthly visits to 

monitor implementation of 

the reading program and 

overall culture of the school.  

During these visits the team 

will make classroom 

observations to find 

evidence of deliberate 

implementation of new 

proposed instructional 

practices, programs and 

resources.  

2. The Division Level 

Instructional Team will 

monitor student 

data/progress weekly 

through teacher reports and 

Interactive Achievement.  

3. Scheduled conferences will 

be held with Riverdale 

administration to discuss 

initiatives, implementation, 

outcome data and needs for 

support. 

These practices will support the 

Riverdale Elementary School 

(RES) in implementation of this 

plan to assure maximum student 

achievement on state standards. 

Bridging communication and 

strengthening the support 

systems will promote a 

successful school environment 

conducive to academic 

achievement.  Southampton 

County Public Schools (SCPS) 

believes in the philosophy 

“What gets monitored gets 

done.” 

Governance: Restructuring School 

Administration 

 

The school has not met 

Accreditation Status for three 

consecutive years (two consecutive 

years for math, then two 

consecutive years for reading) 

despite significant growth.  Based 

on preliminary data, the school will 

not meet the 75% benchmark for 

reading for the 2015-2016 school 

year.  The current principal is a 

veteran administrator that was 

reassigned two years ago from 

another school, which had 

consistently been experiencing 

success. Additionally, a new 

assistant principal was assigned 

and an administrative assistant 

position was added in the 2013-

2014 school year.  

The Superintendent is currently 

reviewing options for 

restructuring at RES to address 

the level of success in the area of 

Reading. 

 

 

The options that will be explored 

and ultimately put into place will 

provide a specific laser focus on 

the area of Reading/Language 

Arts for RES to continue on their 

trajectory to Full Accreditation 

Status and increase student 

mastery of state standards. 
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Governance: Restructuring School 

Leadership Team 

 

The School Leadership Team is 

responsible for developing, 

implementing, adjusting, and 

monitoring the school improvement 

plan.   

The Division Instructional The 

Division Instructional Team, 

working with the RES 

Administration, will choose the 

School Leadership Team based 

on data to support that they are 

strategically providing 

instruction that results in student 

success.  Additionally, they must 

demonstrate their ability to 

analyze data and assess student 

strengths and weaknesses. The 

School Leadership Team will 

serve as the critical mass in 

implementing the peer 

observation process for constant 

improvement.  

The Leadership Team will be 

actively involved in PD 

opportunities.  They will attend 

research based PD events that 

have been identified from the 

school’s needs assessment as 

areas of opportunity for growth.  

Their newly acquired practices 

and skills will permeate 

throughout the school culture.  

The Leadership Team will 

monitor and navigate the 

implementation of this plan, 

empowering teachers to move 

the school forward. 

Restructuring the School 

Leadership Team will provide 

stronger instructional models 

and a support system for other 

teachers.  This will also inspire 

staff to continually strive for 

excellence. This team will be 

responsible to oversee and 

monitor specific areas for school 

improvement. 

Instructional Program:  

Lesson Plans 

 

Teacher use a new lesson plan 

template that was developed during 

the academic review process. This 

template addressed the Essential 

Knowledge, Skills and Processes, 

Bloom’s Taxonomy Cognitive 

Level, Differentiation of 

Instruction and formative 

assessments to be used. 

Reading teachers will submit 

lesson plans to designated 

administrator for 

approval/feedback weekly.   

Teachers will perform peer task 

analysis of lesson plans as they 

view each other’s plans and give 

each other feedback on what’s 

good and what can be improved 

on. This will give teachers more 

responsibility and credibility.  

During informal/formal 

observations, administrators will 

use a checklist to assure 

implementation of the lesson 

plans for alignment of taught 

curriculum. 

Students will receive rigorous 

instruction aligned with the 

prescribed written, taught and 

assessed curriculum as provided 

by the state board of education 

on the appropriate cognitive and 

behavioral levels. 

Instructional Program: 
Assessment 

 

Teachers created weekly 

1. Reading teachers will 

collaborate with other 

successful teachers, through 

grade-level and cross grade-

1. Tests created prior to 

teaching will ensure high 

levels of cognitive 

questioning and academic 
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assessments aligned to the Virginia 

SOL Curriculum Framework. 

After review of the assessments, 

some did not consistently meet the 

appropriate rigor or technology 

enhancements. 

level structures using the 

SDBQ (Student Detail by 

Question) data, in the 

division to create common 

weekly assessments and 

approved by administration 

for grade level testing.  

Assessments will be 

submitted with the lesson 

plans.  

2. Reading teachers will create 

Table of Specifications 

(TOS) for each standard to 

assure balanced assessments. 

A consultant specializing in 

creating assessments that 

align verbiage and rigor will 

be contracted to assist the 

administration and teachers 

with this task. 

rigor as reflected in the 

Standards of Learning. 

2. Table of Specifications 

(TOS) will allow teachers to 

correctly align assessments 

with the cognitive levels of 

skills of the written, taught 

and assessed curriculum.  

Instructional Program:  

Resources 

 

 

 

Individual teachers produce all 

instructional resources (study 

guides, practice sheets, support 

materials, etc.) sent home to 

parents.  

 

 

 

 

 

 

 

 

 

 

All SOL resources provided by the 

DOE were available to teachers in 

their Reading Curriculum binders.   

 

 

 

 

 

 

 

 

 

 

1. Division Level Instructional 

Team, successful teachers 

from other schools, and  

RES reading teachers will 

establish R.O.A.R. 

(Riverdale Offers Activities 

and Resources) student 

support packets. R.O.A.R. 

will consist of standards of 

learning, pacing guides, 

scope and sequence, sample 

SOL released test items, 

websites and enrichment 

activities specifically 

designed to enhance the 

written, taught and assessed 

curriculum. R.O.A.R. will 

be produced for each nine 

weeks’ grading period and 

will be grade level specific.  

2. SCPS will establish resource 

kits containing resources for 

reading teachers in addition 

to those provided in the 

“Journeys” adopted state 

approved research-based 

series and the VDOE.  They 

will include games, 

activities, and 

identified/approved websites 

that address different 

learning modalities.  The 

SOL kits will be organized 

1. The establishment of 

R.O.A.R. packets will 

provide a clear set of student 

achievement expectations 

for the upcoming 9 weeks 

and result in increased 

parent-school collaboration. 

R.O.A.R. will also provide 

parents with additional 

tools/resources to assist their 

child in succeeding on 

reaching his/her fullest 

potential on state reading 

standards.  

2. The kits will provide 

students with a variety of 

media to meet the different 

learning modalities for 

differentiating instruction as 

well as providing engaging 

practices to make skills and 

strategies become fluent and 

fluid.   

3. An additional iPad cart will 

provide more students 

access to online resources 

such as Study Island, 

Reading Eggs, STAR, or 

IXL.  This will help to meet 

the learning needs of 

students by means of visual 

learning methodology.  In 

addition, it will provide 
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There are currently two iPad carts 

to be shared among 30 classrooms. 

 

in a user-friendly, easily 

accessible format. 

3. RES will add an additional 

iPad cart to the school’s 

resources. 

practice on TEI as provided 

by Interactive Achievement 

and TESTNAV. 

Instructional Program:  

Data Analysis 

 

Grades 3-5 teachers participate in 

data meetings with the building 

principal following their weekly 

assessments to discuss student 

achievement, adjust the data board 

and remediation plans. 

Summaries of the meetings were 

documented and discussed.  The 

school has identified consultation 

with students on their personal 

successes and failures as an area of 

opportunity. 

 

1. Building Level 

Administrators will lead the 

initiative in conducting 

weekly data meetings with 

Reading teachers, grades K-

5 on a consistent basis. 

Meetings will follow a 

specified format addressing 

item analysis and discussion 

to make inferences as to why 

material was often mastered 

or missed. Plans for research 

based and timely 

intervention will be written 

out and evidence of 

implementation will be 

required and documented. 

2. Students will meet with their 

classroom teacher to 

establish Individual Success 

Plans. Within these plans, 

students will collect 

evidence, which will 

document their personal 

progress.  

1. This will have a direct 

impact on instructional 

focus. Administrators and 

reading teachers will have 

greater insight into the 

individual and specific needs 

of the students. Teachers 

will be able to provide 

powerful and timely 

prescriptive remediation, 

accelerating student reading 

achievement. Administrators 

will be able to plan for 

extended reading 

remediation programs more 

effectively.   

2. This will empower students 

to take ownership of their 

learning and define the role 

that they play in their own 

education. 

 

 

Instructional Program: 
Professional Development 

 

The Division Instructional Team 

plans and provides professional 

development based on division 

needs for all county personnel. 

Professional development at 

RES will be tailored to develop 

specific instructional skills and 

strategies targeting teachers in 

need of additional support.  

The Leadership Team will be 

actively involved in PD 

opportunities.  They will attend 

research based PD events that 

have been identified from the 

school’s needs assessment as 

areas of opportunity for growth.  

Their newly acquired practices 

and skills will permeate 

throughout the school culture.  

Leadership Team will facilitate 

Professional Learning 

Communities based on identified 

school needs. 

  

Areas identified by the Division 

Instructional Team for school-

wide professional development 

Implementation of these 

instructional practices will result 

in overall improvement of 

teacher effectiveness and 

instructional abilities. Assuring 

alignment of the written, taught 

and tested curriculum at the 

appropriate cognitive levels will 

create a laser focus on student 

achievement. With continued 

teacher growth and the latest 

research based practices 

incorporated into the school 

culture students will increase 

mastery of reading and increase 

life-long learning potential. 
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will include: 

 Guided Reading/small group 

instruction 

 Incorporation of media 

literacy 

 Technology Enhanced Items 

and Thinking Enhanced 

Items (TEI) 

 Project based learning in 

content incorporating all 

strands of English SOL 

 Integration of all strands of 

English Vocabulary 

Development 

 Reading fiction & nonfiction 

 Writing with emphasis on 

expository, persuasive and 

analytical modes 

 Research 

 TPES 

 

Instructional Program: 

Curriculum-Supplemental 

Materials 

 

Supplemental reading materials 

includes the Accelerated Reading 

Program, Study Island, Education 

City, and Reading Eggs. 

In order for our students to make 

fast-tracked progress on reading 

achievement, the Accelerated 

Reader Program, Study Island, 

Education City and Reading 

Eggs will be fully implemented 

and monitored to assure fidelity 

to the programs.    This will be 

accomplished through a focus on 

purpose driven implementation.  

Teachers will be re-trained on 

the features, functions and 

purpose of the programs.  

Teachers who have experienced 

success with these programs will 

assist with the training.  All of 

the programs are designed for 

students to work at individual 

skills levels and quickly build 

skills and strategies.  Also, each 

program has a monitoring 

component built into the system 

that tracks the usage and 

progress of the students.  

Training will emphasize the 

importance of use of this 

monitoring feature for the 

Consistent usage and monitoring 

of these research-based 

supplemental resources will aide 

the students in becoming fluent 

and fluid on the reading 

strategies necessary for students 

to become independent readers 

and life-long learners, helping 

them to become college, career 

and life ready. 
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administrators.   

As a result of a comprehensive 

program evaluation on available 

resources to assist students 

needing additional help with 

reading, the following two 

research-based supplemental 

instructional programs will be 

added.  Each of these programs 

provides valid, reliable, 

actionable data to teachers. 

1. IXL's language arts skills are 

aligned to the Virginia 

Curriculum Framework and 

the Virginia Standards of 

Learning, providing 

comprehensive coverage of 

language arts concepts and 

applications. IXL 

automatically tracks student 

progress and displays 

proficiency scores in the 

state standards reports. 

These reports will allow 

RES to evaluate student 

aptitude and identify trouble 

spots.  

2. STAR Reading's research-

based test items meet the 

highest standards for 

reliability and validity, 

giving RES the actionable 

data needed.  

Instructional Program: K-2 

 

RES uses PALS as a measure to 

determine students’ early reading 

abilities, including reading level, 

spelling and comprehension.  

Students are identified as meeting 

the expected grade-level 

benchmark by this screening.  They 

are placed in tiers of Tier 1-

Benchmark; Tier 2- Strategic 

(Below the Benchmark); Tier 3-

Intensive (Below Half the 

Benchmark).  Results indicate that 

strengthening the early reading 

There will be an emphasis on 

early literacy instructional 

practices for K-2 teachers.  An 

administrator will be assigned to 

monitor implementation of 

research-based early literacy 

practices.  Students will work in 

guided reading on their 

instructional reading levels, 

rotate into prescriptive literacy 

stations and incorporate all 

strands of English into all 

content.  Technology will be 

Students will leave 2
nd

 grade 

with a self-extending system in 

control of strategies for solving 

text, making inferences, drawing 

conclusions, putting events in 

chronological order, and the 

ability to communicate thoughts 

and feeling to others in both oral 

and written means.  Students 

will leave 2
nd

 grade with the self 

image of themselves as capable 

and confident learners, ready for 

the high rigor of the Virginia 

SOLs…preparing students for 

college, career and life 
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abilities is an area of opportunity. 

 

embedded into instruction.   readiness. 

Staff: Restructuring Teaching  

Assignments 

 

The teachers in K-2 teach all 

content areas.  Teachers in grades 

3-5 teach 2 core subjects: 

Teacher A taught Math and 

Science, paired with Teacher B, 

who instructed Reading and Social 

Studies. 

For the 2015-16 school year, the 

staff in grades 3-5 will be 

restructured into a 

departmentalized model. 

Teachers will be responsible for 

one subject area. Teachers with a 

history of success in a particular 

content will be assigned to that 

area.   

This change will allow for 

teacher instructional 

specialization. 

 

Teachers can focus at a deeper 

level on the written, taught and 

assessed curriculum.  

Staff: Reassignment of Personnel 

 

RES added 17 new instructional 

personnel to the staff due to 

retirement, resignations, transfers 

and non-renewals.  Four classroom 

teachers were reassigned to 

different grade levels/content.  Five 

teachers were not highly qualified.   

 

For the 2013-2014 school year, 

three highly successful teachers 

were transferred from other schools 

to strengthen the instructional 

program (2 for math and 1 for 

reading).   

RES will host collaborative, 

interactive meetings with all 

teachers for the 2015-2016 

school year.  Through these 

meetings information will be 

generated, (teacher  

administrator; administrator 

teacher), to determine best 

placement for student 

achievement.  

Teachers will be better aligned 

with their areas of strength as 

indicated through data analysis.   

RES will be able to address the 

needs of all learners, which will 

impact the overall success of the 

school. 

Staff: Teambuilding 

To encourage a change in culture 

and achievement within Riverdale 

Elementary School, a cultural 

paradigm shift needed to occur 

within the Professional Learning 

Community of Riverdale 

Elementary School.  

Due to the introduction of many 

new staff members in the past 2 

school years, the administration 

provided the entire staff with team 

building incentives. Incentives 

included: individual 

recognitions/incentives, grade level 

recognitions/incentives, school 

wide recognitions/incentives and 

group trust building activities. 

 

Riverdale Elementary will 

engage in experiences and 

activities to bring about a deeper 

understanding of the rationale 

for collaboration and interactive 

involvement, which promotes 

teambuilding.  A fundamental 

approach will be implemented to 

enhance the ability of the staff to 

internalize the vision and 

mission of the school; thus 

bringing about a change in 

focus, which will be evidenced 

through fundamental practices.  

The shift will be a part of an 

embedded cultural change, in 

which the attitude of success 

will infiltrate throughout the 

staff and all of their daily, 

instructional, behavioral and 

personal actions.  This will 

facilitate increased student 

achievement. 
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Closing Rationale 

 

 

Southampton County Public Schools feels confident that the implementation of this plan will 

result in Riverdale Elementary School reaching its goal of Fully Accredited Status. Prior to the 

new Reading Assessments, RES Reading pass rate was 80%.   With implementation of the new 

tests, the pass rate dropped to 60% in 2013-2014.  Since that time, RES has been in a continuous 

trajectory towards student mastery of state standards in reading.   The pass rate increased for the 

2014-2015 school year to 63% and preliminarily results for 2015-2016 indicate a growth in pass 

rate to 71%.  This progress was accomplished with a significant change in teaching staff; 17 new 

teachers to the building.  

 

 The LEA formed a Governance Committee that included the Riverdale administration along 

with the Southampton County Division Instructional Team.  The committee took an inventory of 

all of the data and factors that resulted in the school not meeting the desired status of Full 

Accreditation, but mostly the committee looked at how this failure affects our students and their 

future academic achievement and lifelong potential for college, career and life readiness.  This 

resulted in a determination to make the changes necessary for our students to experience 

academic success.  The proposed new practices are in the areas of Governance, Instructional 

Program and Staff as outlined in this application.  This implementation of this plan will be 

examined and re-examined throughout the year to oversee and monitor improvement of the 

overall language arts program.  The committee will make data driven decisions to improve 

instruction in all areas with specific emphasis on reading and writing with the final goal of 

having RES Fully Accredited.  The committee will also be required to report the progress to the 

Division Superintendent and Southampton County School Board. 

 

RES is making significant progress and will continue; not just to meet the Full Accreditation 

Status, but also to exceed expectations.   All policies, practices and procedures for the 

functioning of RES will focus on the desired outcome of increased student achievement.  

Monitoring systems will be implemented to assure that classroom instruction and the overall 

culture of the school reflects our and the VDOE goal: to prepare students to become college, 

career and life ready. 

 

In closing, it is our hope that based on the details of this plan and the creation of the Governance 

Committee you will grant Riverdale Elementary School its request for “Conditional 

Accreditation” status. 
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Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
12 27%  

Number of the above teachers returning in  

2015-2016  
10   

Number and percent of teachers scoring proficient 

in 2014-2015 
27 61%  

Number of the above teachers returning in  

2015-2016 
24   

Number and percent of teachers scoring below 

proficient in 2014-2015 
5 11%  

Number of the above teachers returning in  

2015-2016 
2   

Number and percent of teachers fully licensed in 

2015-2016 
33 83%  

Number and percent of new teachers to the school 

in 2015-2016 
2 5%  

Number and percent of provisional teachers in 

2015-2016 
5 13%  

Number and percent of teachers not teaching in 

their endorsed area in 2015-2016 (name each area 

in which teachers are not endorsed) 

1 2% 
5

th
 grade 

Science 

Number and percent of long-term substitutes-that 

may be employed possibly more than 45 days 

(licensed or not licensed) in 2015-2016 (name each 

area in which there is a long-term substitute that 

may be employed more than 45 days) 

0 0%  

 

Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

The principal is a veteran administrator who has completed 12 years as a principal in SCPS.  

This individual served successfully at Nottoway Elementary for 10 years with a continuous 

history of Full Accreditation. During this tenure at Nottoway, the school received a Reading 

First grant for 4 years.  At this time, the staff was well trained on scientific research based 

reading strategies to support struggling readers. This individual was appointed to Riverdale 

Elementary School in 2013-14 due to the track record of success in the previous school.   RES 

was in the second year of Accredited with Warning in Math and the first year of Accredited with 

Warning in Reading.  Within one year RES became Fully Accredited in Math.  Within two years, 

the Reading pass rate has progressed from 60% to 71%, this accomplished with consideration to 

the increased rigor of the Reading tests.  
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  Riverdale Elementary 

Grades: PK‐05 
Southampton County 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  English 

2015‐2016  2014‐2015  TBD  English 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  77%  84%  80%  60%  63%  71% 

Mathematics  82%  86%  43%  57%  79%  82% 

Science 
Gr 3: 69% 
Gr 5: 75% 

Gr 3: 94% 
Gr 5: 84% 

Gr 3: 77% 
Gr 5: 84% 

78%  70%  71% 

History 
Gr 3: 75% 
Gr 4‐5: 72% 

Gr 3: 97% 
Gr 4‐5: 93% 

Gr 3: 76% 
Gr 4‐5: 89% 

80%  79%  82% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Not Title I 

2013‐2014  2012‐2013  Met AMOs  Not Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Not Title I 

2015‐2016  2014‐2015  Met AMOs  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  74%  81%  78%  59%  56%  68% 

Writing  73%  93%  89%  61%  63%  N/A 

Mathematics  82%  86%  43%  56%  73%  80% 

Science  65%  90%  80%  66%  61%  71% 

History  69%  95%  82%  80%  78%  83% 
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School Information/Demographics 

 

Bessie Weller Elementary School has an enrollment of 439 students (based on March 2015 

enrollment) and serves grades Kindergarten through grade 5, as shown in the chart below: 

Grade 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 

Kindergarten 48 81 76 81 78 69 

Grade 1 45 83 80 75 71 85 

Grade 2 47 57 80 82 68 69 

Grade 3 47 71 62 63 75 76 

Grade 4 38 68 71 43 58 76 

Grade 5 36 60 59 59 45 64 

TOTAL 261 420 428 403 395 439 

In 2010-2011, the school division closed an elementary school, consolidating from four to three 

elementary schools. The primary reason for the school closure was due to budget reductions, 

resulting in a significant deficit in the budget.  The consolidation of schools was anticipated to be 

a savings of $768,476 with the most significant savings based on personnel; our staff was 

reduced by 21, including teachers, principal, and support staff. This change shifted our student 

population and caused our number of students served by the school to increase from 261 students 

in March 2010 to 420 students in March 2011.  The number has fluctuated slightly and has 

reached its highest enrollment with 439 students in March 2015.  Since consolidation and the 

2014-2015 school year, a total of 238 housing units have been constructed in the Bessie Weller 

School district, which accounts for some of the increases in school population.  Based on the 

latest census, the majority of households in the Bessie Weller district are renter occupied (51%), 

as compared to the division average of 41%. 

 

The grade level populations above indicate that there are fluctuations in cohort populations 

across years, which is largely a result of transiency.  The mobility rate for this school during the 

year is about 23% for 2014-2015, with 101 of 439 students moving in or out of the school from 

day 1-180.  In other words, about one-fourth of the school transitioned over the course of the 

school year.  This percentage is higher than our other two elementary schools (with rates of 17% 

and 19%) and the division average (17%) for the 2014-2015 school year.   

 

The mobility is also evident in following a cohort of students from one grade level to the next.  

When examining the number of students who have remained at Bessie Weller continuously 

through their elementary schooling (Kindergarten through their current grade), the percentage 

reduces significantly over the years.  As noted below, only 27% of our fifth grade students in 

2014-2015 were at the school throughout their elementary schooling (K-5). 

Year Cohort Entered 

Kindergarten 

Grade Level Cohort 

(as of 2014-2015) 

# Entering Bessie 

Weller in Kindergarten 

(as of Oct 1) 

% Entering Bessie 

Weller in Kindergarten 

(as of Oct 1) 

2009-2010 Grade 5 17/64 27% 

2010-2011 Grade 4 34/76 45% 

2011-2012 Grade 3 34/76 45% 

2012-2013 Grade 2 39/69 57% 

2013-2014 Grade 1 44/85 52% 

2014-2015 Kindergarten 58/69 84% 
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Our free/reduced population has remained relatively stable over the years (even after 

consolidation), with an average of 72% over the past six years.  This is about 20% higher than 

the division average and about 30% higher than the state average.   

 
The race of the school includes a higher minority population than our other two elementary 

schools, as shown in the 2014-2015 data, with a slighter higher black and Hispanic population. 

 

 

2009-
2010 

2010-
2011 

2011-
2012 

2012-
2013 

2013-
2014 

2014-
2015 

Bessie Weller 73% 73% 71% 74% 69% 74% 

Division 52% 53% 53% 58% 53% 54% 

State 37% 38% 40% 40% 41% 42% 
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Parent involvement at the school has been relatively high at musical, student performances, and 

conferences, as noted in the chart below.  For example, 64% of students had parents attend fall 

2014 conferences.   However, participation at parent meetings providing information about the 

school's assessment status or monthly meetings providing input about the school have been 

relatively low, less than 20.  The school has also had a small percentage of parents enrolled in 

Parent Portal, an online system that provides current grades and other academic information. The 

percentage at Bessie is 20%, versus 38% for the average at our other elementary schools.  A 

spring 2015 climate survey indicates that only 23% of Bessie Weller Elementary staff feel there 

are favorable parent connections at the school, indicating a need for additional focus in this area.  

The chart below provides a comparison of parent involvement related to the two other 

elementary schools in Staunton. 

Event Bessie Weller 

Elementary 

participation 

Compared to other 

Staunton elementary 

schools 

Parent conferences & Open houses 64% 

 

= 

Parent Portal 20% 

 

< 

 

Music Events 550 total attendance 

 
< 

Literacy, Math, and Grade Level 

Events 
1020 total attendance < 

Volunteer Hours 3,025 hours 

 

< 

Parent Funds contributed $6,500 

 
< 

 

Student attendance at Bessie Weller Elementary has been consistently lower than other two 

elementary schools for past five years with a rate of 95%, compared to 96% for other elementary 

schools.  While this doesn't seem statistically significant, lack of attendance equates to loss of 

instructional time, and each percentage difference equates to about 2 more days of learning loss.  

In examining 2014-2015 end-of-year student attendance data at Bessie Weller, the average loss 

time due to absenteeism was 55 hours, or about 9 days per student.  

 

Discipline referrals at Bessie Weller Elementary School have been significantly higher than the 

other two elementary schools (and even the middle and high school).  The following chart shows 

the discrepancy between Bessie and the other two elementary schools. 

Data Source Bessie Weller 

Elementary rates 

Compared to other 

Staunton elementary 

schools 

Office referrals  

(Responsibility Center) 

930 > 

Bus referrals & consequences 164 > 

 

Office actions/ consequences 124 > 
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Accountability Pass Rates 

 

Overall School Achievement Data 

 2012-2013  

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014  

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015  

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 75 

(2002 standards) 

52 

(2010 standards)  

50 

 (2010 standards) 

58 

(2010 standards) 

Mathematics 44 

(2009 standards) 

68 

(2009 standards) 

67 

(2009 standards) 

61 

(2009 standards) 

Science 74 

(grades 3, 5) 

79 

(grades 3, 5) 

68 

(grades 3, 5) 

52 (66 4 yr) 
(grade 5 - Does NOT 

include local alternative 

assessments) 

History 64 

(grades 3, 5) 

67 

(grades 3, 5) 

69 

(grades 3, 4, 5) 

72 (4 yr rate) 
(grade 4 - Does NOT 

include local alternative 
assessments) 

Graduation and 

Completion 

Index (if 

applicable) 

N/A N/A N/A N/A 

 

Grade Level Pass Rates 

Subject/Grade 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 

Pass Rate 

Based on 

2014-2015 

Assessments 

 

Reading 3 82* 63 52 47 

Reading 4 72* 51 45 70 

Reading 5 74* 49 47 59 

Writing 5 72* 46 57 N/A 

Mathematics 3 41 57 48 51 

Mathematics 4 55 83 79 66 

Mathematics 5 33 55 70 61 

Science 3 76 79 75 N/A 

Science 5 56 57 61 52 

History 3 71 88 80 N/A 

Virginia Studies 78 (gr 5) 71 (gr 5) 68 (gr 4/5) 63 (gr 4) 

   * 2002 standards 

Attachment A20

5



Division:  Staunton City Schools  School:  Bessie Weller Elementary 

 

 

6 | P a g e   4 / 1 / 2 0 1 5  
 

Improvements in Achievement Data: 

In Reading, an 8% increase was made in accreditation rating from Spring 2014 to Spring 2015.  

While there is still work to be done in Reading to exceed benchmarks, this is a positive trend in 

student achievement.  The percentage increase is more significant when observing cohort.  In 

total, 13 students in grades 4 and 5 met the benchmark who did not meet the previous year. In 

other words, of those failing the previous year, about 25% of students made growth from failing 

to passing. Additionally, many students also showed an improvement in the overall proficiency 

range, as shown in the chart below.   

 

 
 

While the SOL assessment measures student achievement, local assessments have been useful in 

monitoring student growth in Reading.  For example, we have administered a Fall and Spring 

Reading student growth assessment through Interactive Achievement.  While Bessie Weller had 

the lowest achievement on SOL results, it made the highest amount of growth on the Interactive 

Achievement Reading assessment for grades 3-5. 
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In Mathematics, a nearly 20% increase occurred from Spring 2012 to Spring 2013, as the school 

transitioned from a rating of 43% to 63%, improving achievement in every subgroup.  The 

school had a similar rate this year, at 61%.  In total, 10 students in grade 4 met the benchmark 

who did not meet the previous year.  In other words, of those failing the previous year in grade 3, 

almost one-third met in grade 4. 

 

 
 

Factors in Achievement Data: 

In examining students not meeting benchmarks, the following factors appear to have contributed 

to student achievement: 

 Attendance:  In total, 62 students in grades 3 - 5 had a high absentee rate (with a range 

of 10 - 35 days missed).  Of those 62 students, 60% did not meet benchmarks on SOL 

assessments.   

 Discipline:  In total, 35 students in grades 3 - 5 had a high rate of discipline referrals 

(including 9 or more office referrals and/or 1 or more out-of-school suspensions).  Of 

those 35 students, 94% did not meet benchmarks on SOL assessments.   

 Mobility:  In total, 71 students in grades 3 - 5 have been at the school less than 2 years.  

Of those 71 students, 59% did not meet benchmarks on SOL assessments. 

 Parent refusal:  One student was coded as parent refusal for all tests. 

While all indicators above impact achievement, student discipline has the highest correlation 

with students not meeting benchmarks at the school. 

 

All Students Gap Group 1 Gap Group 2 
Economically 

Disadvantaged 
White 

2011-2012 43% 37% 24% 37% 52% 

2012-2013 63% 54% 46% 53% 67% 

2013-2014 64% 58% 43% 57% 72% 

2014-2015 59% 53% 37% 53% 68% 
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The 2014-2015 school year was the first year the of the local alternative assessments.  

Particularly for Science and History accreditation results, these local assessments are not 

included in overall calculations.  This change also reduces the denominator of total tests, 

meaning that every number is counted at a higher rate.  For example, in the previous year there 

were 167 history assessments (every test counts 0.6%) as we transitioned the Virginia Studies 

test to 4th grade; this year, there were only 76 tests (counts 1.3%).  Similarly, in the previous 

year, there were 114 science assessments (counts 0.9%), versus 64 tests in the current year 

(counts 1.6%). 

 

Bessie Weller has a preliminary 4-year pass rate in History of 72%.  Bessie Weller had an overall 

rate of 88% on Grade 3 History local alternative assessments for 2014-2015, based on local 

scoring.  If this data were included in accreditation for the 76 students in grade 3 plus the 76 

students in grade 4, the overall percentage for History would be 75% for the year.   

 

Bessie Weller had an overall rate of 90% on Grade 3 Science local alternative assessments for 

2014-2015, based on local scoring.  If this data were included in accreditation for the 76 students 

in grade 3 plus the 64 students in grade 5, the overall percentage for Science would be at 73% for 

the year. 
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Staff Information 

 

All teachers (100%) at Bessie Weller Elementary are highly qualified, and this requirement has 

been met annually, as demonstrated in iPAL reports from 2010-2015. 

 

Annually, each of our schools completes a professional development plan, which is aligned with 

division and school goals.  Some of the focus areas from the Bessie Weller plan over the past 

few years have included: 

 High-yield instructional strategies/ student engagement:   

o Training on strategies and data sharing from the Staunton City School walk-through 

tool and SURN observation tool 

o Book study on Encouraging Learning by James Nottingham 

o SPARK training (collaborative partnership with Augusta Health) related to 

engagement 

o Incorporating training on students of poverty 

 Professional learning communities: 

o Planning with a focus on SOL and curriculum alignment 

o Developing, archiving, and revising assessments  

o Using assessment information for grouping students and determining focus areas for 

intervention/ enrichment 

 Student relationships 

o Developing and implementing a more positive school-wide plan 

o Contracting with a behavior specialist for presentations and individualized meetings 

 Professional learning communities: 

o Planning with a focus on SOL and curriculum alignment 

o Developing, archiving, and revising assessments  

o Using assessment information for grouping students and determining focus areas for 

intervention/ enrichment 

 

Last year (2014-2015), Bessie Weller experienced more turnover than in previous years for 

grades K-5 and special education teaching staff, with 9 of 26 teachers being replaced.   

 

For this upcoming year (2015-2016), six teachers have been hired, four as replacements to 

current positions and two as new positions based on increased enrollment.  All of these new hires 

came highly recommended, and four of the six have five or more years of prior teaching 

experience in challenging schools.  Two teachers were student teachers in our school division, 

one is an experienced teacher in our school division, and the other three teachers transitioning 

into Bessie Weller all have experience in schools in improvement - all three taught in SOL-tested 

grades in schools accredited with warning for consecutive years, and one was in a focus school. 

Therefore, they have worked in schools with similar demographics and pressures.   
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The following chart provides a summary of teaching staff changes (including grades K-5 and 

special education teachers) over the past five years at Bessie Weller Elementary School.   

Teacher 

Transition 

2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 

Same school/ 

Same position 

 

 

21/28 

 

17/28 

 

20/26 

 

15/26 

 

20/28 

Same school/ 

Different position 

 

 

1/28 

 

9/28 

 

4/26 

 

3/26 

 

2/28 

Teacher new to 

school (first year 

teacher) 

 

3/28 

 

1/28 

 

1/26 

 

6/26 

 

2/28 

Teacher new to 

school (prior 

experience) 

 

3/28 

 

1/28 

 

1/26 

 

3/26 

 

5/28 

 

We are committed to retaining quality staff members, and we believe one of the strongest ways 

to do that is through development of teacher leadership, efficacy, and ownership.  Quality 

leadership is essential to developing the skills necessary to build the capacity of others.   

 

In 2014-2015, the average number years of teaching experience for the Bessie Weller staff was 

13 years, and 50% of teaching staff had master's degrees.  Despite retirements and other 

transitions, the average number years of teaching experience remains 13 years for 2015-2016, 

and 53% have master's degrees.  Of the teaching staff for 2015-2016, half have 10 or less years 

of experience, and half have 11 or more years of experience, with the highest level of experience 

at 36 years. 

  

In total for the 2015-2016 school year, there will be 28 classroom and special education teachers.  

Other full-time specialist positions with teaching endorsements include:  literacy specialist, 

reading interventionist, librarian, physical education teacher, technology teacher, and counselor.  

Other teaching positions that are shared with the other two elementary schools include:  

differentiation specialist, ESL teacher, art teacher, and music teacher.  In addition, there are nine 

instructional assistants, who provide support in classrooms. 

 

The governance is undergoing significant changes for the upcoming year (as explained in more 

detail in the next section), resulting in multiple staffing changes to support classroom instruction 

and engage families, including the assignment of  our Executive Director of Instruction for the 

role of principal, replacement of the school improvement leader position with an assistant 

principal position, addition of a second assistant principal position, addition of a family 

engagement coordinator, and extended contract of the literacy specialist. 
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Reconstitution Information 

 

Mark all applicable areas of reconstitution: 

X Governance               X  Instructional Program          X  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 

Governance: 

The previous principal had been 

at the school for two years (since 

2013).   

 

Governance: 

The Executive Director of 

Instruction will replace the 

principal, bringing a strong 

knowledge of instruction, the 

curriculum, and existing division 

practices. 

Governance: 

There will be more structure, 

consistency and follow-through 

at the school.  Staff will feel 

unified in an overall vision and 

three-year plan. The principal 

will be strong in serving as the 

key instructional leader and in 

providing continuous formative 

feedback to staff. 

Governance: 

A school improvement leader 

supported the principal but was 

not considered an administrator.  

There was not an assistant 

principal position(s).   

Governance: 

Two assistant principal positions 

will be added to create a 

leadership team – Duties will be 

divided to support instruction 

and operations.     

Governance: 

Additional administrators will 

allow the principal to focus on 

daily classroom visits, creating a 

positive school climate, and 

continuous monitoring of 

instruction.  The two assistant 

principals will provide 

additional administrative 

feedback for teachers in 

classroom walk-throughs, 

evaluation observations, and 

behavior intervention and help 

cultivate positive relationships 

with families. 

Governance: 

Many families at the school need 

support and struggle to 

understand the school and 

community resources available.   

 

Some families attend musical 

events and conferences but there 

is little parent involvement in the 

Parent/Teacher organization and 

little opportunity for parent input 

regarding the school.  

 

The office set-up was 

unwelcoming to families/visitors 

and there was a lack of structure 

that created a chaotic and 

unorganized atmosphere leading 

to the perception of 

incompetence of the staff.   

Governance: 

A family engagement 

coordinator will be added to the 

staff.   

 

A comprehensive plan to better 

engage families will be 

developed.  The plan will 

include: 

 

 A calendar established at the 

beginning of the school year 

with activities for families to 

attend 

 A monthly newsletter to 

families 

 A Principal’s Advisory 

Council comprised of 

representative parents 

Governance: 

The Family Engagement 

Coordinator will establish 

relationships with parents and 

guardians and help families 

obtain community services.  The 

school will intentionally seek 

parent involvement to a greater 

degree. 

 

By seeing the school as a helpful 

inviting and welcoming place, 

families can better engage in the 

school community and support 

the education of their child(ren).  

Family participation in events 

and in the parent organization 

will increase.   
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  A reorganization of the 

physical space of the 

office/school entrance  

 Clear expectations for 

structures and protocol for 

creating a welcoming, 

organized, proactive, and 

inviting environment.   

 Community outreach 

activities designed for 

parents/guardians 

Governance: 

In 2014-2015, there were 930 

discipline referrals, and 288 

office consequences at Bessie 

Weller Elementary. A new 

behavior system was put in place 

in March 2015.   The plan has 

shown some positive change but 

needs further development, more 

consistent implementation, and 

expansion to include academics 

as well as behavior.   

 

Governance: 

The administrative team will 

deepen, implement, and monitor 

a school-wide positive support 

system designed to: 

 Establish clear and 

consistent expectations for 

student behavior 

 Teach appropriate behaviors 

 Acknowledge positive 

behaviors and positive 

achievement 

 Deal with inappropriate 

behaviors 

 Use data to provide ongoing 

reflection and monitoring 
 

In July 2015 staff will be trained 

in Responsive Classroom and 

the administration will set clear 

expectations for fidelity of 

implementation of the program.  

Governance: 

A strong leader will provide 

clear expectations and 

consistency in a positive school-

wide plan.  Less classroom 

instructional time will be lost to 

dealing with student 

misbehavior.   Discipline 

referrals and office 

consequences will be reduced. 

Instructional Program:  

Implementation of the division 

curriculum has been 

inconsistent.  As evidenced by 

observations, classroom walk-

throughs and achievement scores 

many students are disengaged. 

 

Instructional Program: 

Professional development will 

be provided in August 2015 and 

throughout the 2015-2016 

school year to ensure: 

 Daily lessons are aligned to 

the Standards of Learning 

 Units include critical 

thinking, problem-based 

learning, and real world 

connections to engage 

students in learning  
 

Teacher lesson plans will be 

monitored and school and 

central office administrators will 

conduct regular classroom walk-

throughs.  

Instructional Program: 

Daily lesson plans, classroom 

walk-throughs, and evaluation 

observations will indicate close 

alignment of the taught, written, 

and tested curriculum to the 

Standards of Learning and a 

higher level of student 

engagement.  
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Instructional Program: 

Students have not had significant 

leadership opportunities at the 

school.  

Instructional Program: 

A student leadership program 

will be established.  Students 

will be involved in the following 

ways: 

 Leadership training for 5
th
 

grade student advisors 

 Safety patrols  

 Creation of a Student 

Council 

 Quarterly principal/student 

focus groups 

 Multiple opportunities for 

students in grades K-5 to set 

their own achievement 

goals. 

 

 

Instructional Program: 

Students will be more involved 

in the school and take ownership 

of their own learning. Students 

will regularly set and meet 

individual goals for both 

behavior and achievement.    

Instructional Program: 

The school has a high mobility 

rate.  In 2014-2015, the mobility 

rate was 23%. 

Instructional Program: 

A protocol for transition of new 

students will include: 

 Testing in reading and 

mathematics upon arrival at 

the school 

 Appropriate class/services 

placement based on the 

testing 

 Welcome packet for the 

student/family 

 Needs assessment of new 

families conducted by 

Family Engagement 

Coordinator 

 A buddy for each new 

student 

 

Instructional Program: 

Students will be placed in 

appropriate classes and begin 

receiving appropriate instruction 

more quickly.   Families will 

feel welcome and a part of the 

school immediately.   

Instructional Program: 

The school schedule has not 

fostered an extensive after 

school program.  After-school 

support was provided mainly 

through an SOL-Blitz that 

occurred for the few weeks prior 

to SOL testing. 

Instructional Program: 

The school day has been shifted 

to begin and end thirty minutes 

earlier to support the 

development of a regular bi-

weekly after school program to 

provide more opportunities for 

student enrichment and tutoring 

after school all throughout the 

school year. 

 

Instructional Program: 

Students will be provided 

enrichment clubs and 

opportunities that will expand 

their background knowledge and 

vocabulary. 

 

Students will be provided with 

opportunities to receive 

individual and small-group 

tutoring throughout the year.  
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Staff: 

There were 26 teachers for the 

2014-2015 school year. 

 

Staff: 

The number of teaching staff 

will increase to 28 for the 2015-

2016 school year to maintain 

small teacher: student ratios. 

Staff: 

Smaller class sizes enable 

teachers to better differentiate 

instruction to meet individual 

student needs.  Small group 

intervention will allow students 

who are behind to receive more 

individual teacher support.  A 

greater number of students will 

achieve proficiency on grade 

level standards. 

 

Staff: 

A literacy specialist was hired in 

October 2014 as an additional 

reading support for the school, 

partially funded through the 

Reading Specialists Initiative 

Grant and partially funded by 

the division.  There are now two 

reading specialists at the school. 

Staff: 

The contract for the literacy 

specialist has been extended 

from a ten month to an eleven-

month contract. 

Staff: 

The literacy specialist will 

continue to build teacher 

capacity for providing quality 

reading instruction and for 

supporting appropriate reading 

intervention and enrichment.  

Classroom walk-throughs will 

be conducted to ensure 

appropriate alignment of 

rigorous instruction and 

assessment.  She will work with 

teachers to exceed Reading 

accreditation benchmarks. 

 

Staff: 

Thirty percent of the staff at the 

school have fewer than five 

years of teaching experience. 

Staff: 

The school level and division 

level new teacher mentor 

program will be closely 

coordinated and deepened for 

teachers new to Bessie Weller.  

The support will include: 

 An individual mentor for 

each teacher 

 Additional mentoring for 

first year teachers 

 Professional development in 

the elementary literacy and 

mathematics curriculum 

 Year-long support by school 

level and central office 

instructional administrators 

 

Staff: 

New teachers will receive 

needed support in both 

classroom management and 

instruction.     
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Closing Rationale 
 
A rating of Conditional Accreditation should be considered for Bessie Weller Elementary School for 

multiple reasons.  First, the school has shown evidence of improvement since initially being identified as 

not meeting accreditation benchmarks, as described in accountability pass rates.  The division also has a 

full understanding of factors and needs within the school and has a specific plan for continuing to show 

improvement.   

 

Second, the division is committed to excellence and believes the change in governance will make a 

significant difference at Bessie Weller Elementary School.  In the past three years, multiple steps have 

been taken at the division level to help support the school, including:  

 

Since 2012-2013: 

 All schools transitioned to using Indistar as a tool for housing the school improvement plan, and 

training was provided. 

 A division representative was assigned to the school beginning in the 2012-2013 school year, and 

this person has become present at an increasing number of school meetings as it has become 

evident that more support is needed, including school improvement meetings, faculty meetings, 

and weekly meetings.  

 A division team, including the superintendent, Executive Director of Instruction, Executive 

Director of Student Services, Director of Assessment, principal, and VDOE coach have met 

monthly to discuss school progress toward goals and provide additional support. 

 Central office members have conducted walk-throughs, with feedback to teachers and principal 

regarding high-yield instructional practices. 

 A universal screening (Scholastic Math Inventory and Scholastic Reading Inventory) was 

purchased, and training was provided.  Metrics were set for all assessments and features were 

added to a data matrix to help teachers better identify student strengths and needs. 

 An intervention model was developed, and more targeted training was provided for the Bessie 

Weller staff.  Successmaker was purchased for use at Bessie in 2012-2013, and then discontinued 

in 2014-2015 when data indicated that it was not meeting student needs. 

 Additional teachers were hired to decrease class size through Title II grant funding. 

 Principals have participated in monthly data activities, modeling effective use of data and related 

actions.  Central office members have met with principals, including the principal at Bessie 

Weller Elementary, each quarter to review data and next steps. 

 The division fully implemented a new literacy program for grades K - 2 for all schools that 

increases quantity of text read by students, supports reading-writing connections, and 

differentiates instruction based on student needs. 

 

Since 2013-2014: 

 An additional 10 days were added to the School Improvement Leader contract. 

 Principals participated in book study on Visible Learning by John Hattie with a focus on high-

yield instructional strategies.  These high-yield strategies were inputted into an online system, so 

that teachers could receive immediate feedback in walk-throughs. 

 Interactive Achievement was purchased in late spring and piloted for grades 3 -5 Reading. 

 Training was conducted on Wilson Fundations and Just Words intervention program, and 

materials were purchased. 

 A division K-12 Vision Committee was convened to develop a Staunton City Schools vision and 

promote student engagement and problem-based learning. 

 The division fully implemented a new literacy program for grades 3 - 5. 
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Since 2014-2015: 

 The School Improvement Leader position for Bessie Weller Elementary was extended from a 10 

month, 10 day contract to a 12 month contract.   

 A lead literacy specialist was hired for Bessie Weller Elementary School (10 month contract), 

resulting in two reading specialists at the school.  The literacy specialist could focus on working 

with teachers and ensuring quality initial literacy instruction, and the existing reading specialist 

could intervene directly with students. 

 Additional funding was allocated for the hiring of substitutes so that extended math and literacy 

meetings could occur at the school four times during the year. 

 Division staff arranged a school retreat in early October in an attempt to re-define goals, focus, 

and plan for the year to ensure intended outcomes. 

 A behavior consultant was contracted to work with teachers and the principal at the school to 

provide support in behavior methodologies. 

 Division staff worked with the school to develop a positive behavior plan and define minor and 

major behavior offenses. 

 A division K-5 Literacy Innovation Committee was convened to focus on new standards, vision, 

engagement strategies, and video reflections. 

 Interactive Achievement was purchased for both Reading and Mathematics for grades 3-8, and 

training was provided for all staff. 

 Principals participated in a book study on Leaders of Learning by Richard DuFour and Robert 

Marzano, re-emphasizing the importance of developing teacher leaders and the power of 

professional learning communities.   

 The division conducted an audit of literacy program to provide a comprehensive program 

evaluation and recommendations. 

 

Even though as a division we have offered progressively more support, we have not surpassed the 

assessment targets per subject area at Bessie Weller Elementary School.  Yet, we are seeing evidence of 

growth and achievement in other elementary schools.  We are expecting to exceed accreditation in all 

subject areas at these schools.  Our projected accreditation rating for English at our other elementary 

schools is around 82-83%, and our projected accreditation rating for Math is around 84-86%.  This 

performance indicates that the division curriculum for these subject areas is effective. 

 

Research tells us that instructional leadership, focusing on the impact adults are having on student 

achievement, is highly significant, resulting in a 0.6 effect size according to John Hattie.  For this reason, 

we feel the most significant change that can be made is a change in governance, with a leader who clearly 

has an understanding of student engagement, professional learning communities, and the need of 

continuously monitoring effectiveness.    

 

The key of an effective leader is his/her ability to also develop leadership in others.  As stated by Richard 

DuFour and Robert Marzano, "The key to leadership is developing the capacity of others to accomplish a 

collective endeavor, not doing it all yourself. . . . You will know you have succeeded when you realize 

that you could leave and the organization will continue to improve because of the many leaders that 

remain." (207)  This new leadership will bring stable and evident norms, visible leadership, and constant 

monitoring and accountability.  Best practice will be valued, modeled, and expected in the areas of 

instruction, professional development, communication, and climate. 

 

The 2015 climate survey from Bessie Weller staff indicates that morale of Bessie Weller staff is low, 

particularly with regard to school pride, with only 44% of staff providing a favorable response.  The 

weight of not meeting benchmarks is felt by staff.  The new governance offers renewed hope.  Our  
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Executive Director of Instruction has explained it as, "The division is wrapping its arms around Bessie", 

and the staff have stated that they have felt the support. 

 

As a result of Conditional Accreditation, the division expects to see continued measurable progress.  

Based on needs, as described throughout this summary, there would be three focus areas of progress with 

the following trajectory of progress expected: 

 

Focus Areas 2015-2016 2016-2017 2017-2018 

Academics By spring 2016, Bessie 

Weller will be fully 

accredited by the state of 

Virginia having achieved a 

pass rate exceeding the 

state benchmark in Reading 

(75%), Mathematics (70%), 

History (70%), and Science 

(70%), as measured by 

SOL assessments.  

By spring 2017, more than 

80% of students will 

exceed Reading, 

Mathematics, History, and 

Science benchmarks, as 

measured by SOL 

assessments, and the school 

will meet or exceed all 

federal AMOs for all 

eligible subgroups. 

By spring 2018, more than 

90% of students will 

exceed state and federal 

benchmarks in all subjects, 

as measured by SOL 

assessments.  Advanced 

Proficient scores will 

increase by 10%. The 

school will be recognized 

with a Virginia Index of 

Performance (VIP) Award 

and Title I Distinguished 

School Award. 

Student 

Responsibility 

By spring 2016, Bessie 

Weller will create a 

positive environment which 

reduces the number of 

office referrals and 

Responsibility Center visits 

by 20% and resulting in at 

least 90% of students 

earning participation in at 

least 75% of all school-

wide recognition events. 

By spring 2017, Bessie 

Weller will expand the 

positive behavior support 

plan, further reducing the 

number of office referrals 

and Responsibility Center 

visits by an additional 20% 

and resulting in at least 

95% of students earning 

participation in all school-

wide recognition events. 

Evaluate progress to 

determine if continued 

focus is needed in positive 

behavior support, or if 

progress can be maintained 

with existing structures.  

Determine if other needs 

should be an area of focus. 

Family 

Engagement 

By spring 2016, at least 

90% of all families will 

have participated in two or 

more events throughout the 

year, and 90% will indicate 

a position opinion about the 

school on a parent survey. 

By spring 2017, at least 

95% of all families will 

have participated in two or 

more events throughout the 

year, and 95% will indicate 

a positive opinion of the 

school on a parent survey 

Evaluate progress to 

determine if continued 

focus is needed in family 

engagement, or if progress 

can be maintained with 

existing structures. 

Determine if other needs 

should be an area of focus. 

 

In 2007, the division was recognized as one of 23 divisions having all schools exceed state and federal 

benchmarks.  This goal is still within our reach, and we are determined to accomplish it. 
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*NOTE:  Includes only teachers in grades K - 5 and Special Education teachers on FULL evaluation, as 

those are the only ones who receive an overall  summative rating.  Therefore, not all teachers are 

represented in this data. 

Description Number of 

Teachers 

Percent of 

All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above 

proficient in 2014-2015 
0/14 0%  

Number of the above teachers returning in  

2015-2016  
N/A   

Number and percent of teachers scoring proficient 

in 2014-2015 
13/14 93%  

Number of the above teachers returning in  

2015-2016 
12   

Number and percent of teachers scoring below 

proficient in 2014-2015 
1/14 7%  

Number of the above teachers returning in  

2015-2016 
0   

Number and percent of teachers fully licensed in 

2015-2016 
28/28 100%  

Number and percent of new teachers to the school  

in 2015-2016 
6/28 21%  

Number and percent of provisional teachers in 

2015-2016 
0/28 0%  

Number and percent of  teachers not teaching in 

their endorsed area in 2015-2016 (name each area 

in which teachers are not endorsed) 

0/28 0% N/A 

Number and percent of long-term substitutes-that 

may be employed possibly more than 45 days 

(licensed or not licensed) in 2015-2016 (name each 

area in which there is a long-term substitute that 

may be employed more than 45 days) 

0/28 0% N/A 
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Principal tenure at this school and description of track record of success in working in a 

low-performing school:   

 

Prior to 2009, Bessie Weller had only two principals in 40 years, with previous principals 

serving long terms off 33 and 7 years consecutively.  The school had been recognized annually 

for exceeding federal benchmarks through Spring 2010 and state benchmarks through Spring 

2012. 

 

Bessie Weller had a change in principals in 2009 (a year prior to consolidation of schools) and 

again in 2013.  The first principal was focused on school climate and parent relations.  While 

there, this school principal began a Watch Dogs program (encouraging parent volunteers, 

particularly males/ fathers) that is still in existence at the school.  The school faced the first year 

of assessment of new standards and had its first year of not meeting accreditation. 

 

When the principal accepted a position in another division, a new principal was hired in 2013.  

This person had been working within our school division, was familiar with several programs, 

and had prior experience at Bessie Weller Elementary School. 

 

For the 2015-2016 school year, the Executive Director of Instruction will be serving in the role 

of principal. She has served in every school - elementary, middle, and high - in our division.  She 

served as principal at Shelburne Middle School from 2005 until 2007.  At that time, the middle 

school had been provisionally accredited for two years and accredited with warning for two years 

in the area of Reading.  In a single year (2006-2007), the school year increased from a 68% pass 

rate to a 88% pass rate, a 20% gain.  The school continued to maintain a rate of high 80s - 90% 

until the introduction of the new SOL Reading assessment.  This significant increase, along with 

the school's continued trend, indicate that instructional best practices were established and 

teacher leaders were developed to sustain a climate of continuous improvement. 

 

We recognize that principal turnover contributes to instability within a school.  We are 

committed to providing a stable principal with a multi-year commitment to improving the school.  

With her prior experiences in transforming a school, her ongoing experience in instructional 

leadership, and her integral involvement with the programs within Staunton City Schools, our 

Executive Director of Instruction is the ideal choice in impacting change at Bessie Weller 

Elementary School. 
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  Bessie Weller Elementary 

Grades: KG‐05 
Staunton City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  English, Mathematics, Science 

2014‐2015  2013‐2014  Accredited with Warning  English, Mathematics, Science 

2015‐2016  2014‐2015  TBD  English, Mathematics, Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  83%  79%  75%  52%  50%  57% 

Mathematics  89%  77%  44%  68%  67%  61% 

Science 
Gr 3: 82% 
Gr 5: 80% 

Gr 3: 76% 
Gr 5: 77% 

Gr 3: 76% 
Gr 5: 73% 

67%  68%  54% 

History 
Gr 3: 82% 
Gr 4‐5: 82% 

Gr 3: 61% 
Gr 4‐5: 78% 

Gr 3: 71% 
Gr 4‐5: 77% 

79%  74%  71% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Made AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Focus School  Title I 

2013‐2014  2012‐2013  Focus School  Title I 

2014‐2015  2013‐2014  Focus School  Title I 

2015‐2016  2014‐2015  Focus School  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  84%  72%  76%  55%  48%  54% 

Writing  78%  70%  72%  46%  57%  N/A 

Mathematics  89%  77%  43%  63%  64%  59% 

Science  81%  77%  65%  68%  69%  57% 

History  82%  69%  75%  80%  70%  64% 
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School Information/Demographics 
 

 King’s Fork High School’s student enrollment during the 2014-2015 year was 1,467 which 

included 486 ninth graders, 432 tenth graders, 256 eleventh graders, and 293 twelfth graders. Of 

the 1,467 students, 63 percent of students were African American, 27 percent of students were 

Caucasian, and the remaining 10 percent were Multiracial (5%), Hispanic (4%), or Asian (1%). 

Students with disabilities represented 13 percent of the total population during 2014-2015. 

Additionally, 49 percent of King’s Fork students are categorized as being economically 

disadvantaged. Additional demographics for each grade level can be found below. 

2014-2015 Demographics by Grade 

Grade 
African 

American 
Caucasian Hispanic Asian Multiracial 

Students 

with 

Disabilities 

Econ. 

Disadvantaged* 

9 70% 20% 4% 1% 5% 19% 61% 

10 63% 28% 3% 1% 5% 12% 53% 

11 55% 33% 5% 2% 5% 9% 35% 

12 57% 32% 3% 1% 7% 9% 35% 

*Data includes students who qualify for FRL, TANF, and Medicaid.  
Source: VDOE’s Fall Student Record Collection 
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Accountability Pass Rates 
 

In 2011-2012 the English pass rate for King’s Fork High School was 94 percent but this 

pass rate decreased by 13 percentage points for the following year. However, from 2012-2013 to 

2013-2014 the pass rate at King’s Fork High School increased to 85 percent and based on 

preliminary 2014-2015 data the English pass rate is 79 percent which surpasses the accreditation 

benchmark. Mathematics has been the area of considerable struggle for King’s Fork High School 

with the lowest percent (42%) of students passing during the 2012-2013 testing administration. 

However since that year, King’s Fork has made consistent gains in the area of mathematics. The 

2013-2014 pass rate was 16 percentage points higher than the previous 2012-2013 year, and this 

rate has continued to improve following the most recent 2014-2015 test administration in which 

66 percent of students passed. Although the preliminary results fall below the 70 percent 

benchmark, they do show a considerable improvement of 24 percentage points from the lowest 

pass rate in 2012-2013 to 2014-2015. Historically, the pass rate in the area of science has 

consistently been above the required benchmark and preliminary data suggests that this will also 

occur for the 2014-2015 pass rate of 77 percent. In 2011-2012 the history pass rate was 82 percent 

and remained constant at 77 percent from 2012-2013 and 2013-2014.  For the preliminary 2014-

2015 year the history pass rate is projected to improve to 78 percent. The Graduation and 

Completion Index (GCI) for King’s Fork High School has also met or exceeded 85 point 

benchmark across all accreditation years.    
 

Overall School Achievement Data 

 2012-2013 

Pass Rate 

Based on 

2011-2012 

Assessments 

2013-2014 

Pass Rate 

Based on 

2012-2013 

Assessments 

2014-2015 

Pass Rate 

Based on 

2013-2014 

Assessments 

Preliminary 

2015-2016 Pass 

Rate 

Based on 

2014-2015 

Assessments 

English 94% 81% 85% 79% 

Mathematics 48% 42% 58% 66% 

Science 90% 77% 75% 77% 

History 82% 77% 77% 78% 

GCI 85% 89% 87%  

 
 
 
 
 
 

Attachment A21

3



Division:  Suffolk Public Schools  School: King’s Fork High School 

3 | Page  7/9/2015 

 
 

When comparing the 2013-2014 pass rates to the preliminary 2014-2015 pass rates, King’s 

Fork High School met or exceeded the previous 2013-2014 pass rate in seven of the 11 assessments 

below. In the area of mathematics, the pass rate on all related assessments improved from the 

previous 2013-2014 year to the preliminary 2014-2015 year. The Algebra I pass rate showed the 

largest improvement of 20 percentage points compared to the previous 2013-2014 year. The pass 

rate in this area was also 35 percentage points higher compared to the 2012-2013 pass rate. The 

second largest improvement for the preliminary 2014-2015 pass rate was in Algebra II. At King’s 

Fork High School the preliminary 2014-2015 Algebra II pass rate is 75 percent which is 11 

percentage points higher compared to 2013-2014, 31 points higher compared to 2012-2013, and 

41 percentage points higher compared to 2011-2012. On both English assessments the pass rate 

decreased from 2013-2014 but still met the required 75% benchmark. In the area of science, 

Biology (76%) and Chemistry (96%) both showed improvements from the previous year with the 

Earth Science pass rate declining by two percentage points. With regard to the area of history, the 

preliminary pass rate on the Virginia and United States History assessment showed a small decline, 

whereas with all other history related tests the rate remained constant (World History I) or 

improved (World History II) from the previous year. 

 Pass Rates by Course 

 2012-2013 
Pass Rate 
Based on 
2011-2012 

Assessments 

2013-2014 
Pass Rate 
Based on 
2012-2013 

Assessments 

2014-2015 
Pass Rate 
Based on 
2013-2014 

Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 Assessments 

EOC English: Reading 94% 84% 87% 85% 

EOC English: Writing 92% 80% 83% 75% 

Algebra I 34% 31% 46% 66% 

Geometry 55% 41% 60% 63% 

Algebra II 34% 44% 64% 75% 

Biology 90% 78% 72% 76% 

Chemistry 94% 91% 90% 96% 

Earth Science 88% 68% 70% 68% 

Virginia & United States 

History 
75% 74% 78% 77% 

World History I 83% 70% 73% 73% 

World History II 89% 89% 80% 88% 
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GCI 85% 89% 87%  

Staff Information 
 

King’s Fork High School first opened in 2004. Since that time, there have been numerous changes 

to the size and composition of the staff members at King’s Fork High School. During the initial 

year, the total faculty consisted of 87 teachers. In 2012-2013 that number grew to 108 and then in 

2014-2015 it grew again to 110. With regard to the Special Education staff, there are currently 20 

total Special Education staff members and 15 of these teachers were inclusion teachers during the 

2014-2015 year. Additionally, during 2014-2015 five of these Special Education teachers were 

new to King’s Fork High School. In the 2013-2014 school year, King’s Fork also welcomed its 3rd 

Principal. The administrative team consist of three assistant principals who were hired in 2007-

2008, 2013-2014, and 2014-2015, respectively. The principal strategically assigned each of the 

assistant principals to oversee the specific content areas that correlate with their endorsements in 

order to provide additional expertise and support to the content area teachers. For example, the 

administrator who oversees the math department is endorsed in Mathematics. This administrator’s 

responsibilities include reviewing lesson plans and assessments, monitoring curriculum 

instruction, conducting observations, and assisting with the planning remediation of students.  

Being an expert in the field of mathematics allows the administrator to provide specific and 

meaningful feedback to the math teachers in the areas of instructional planning, instructional 

delivery, and developing assessments.  In addition, an assistant principal is assigned specifically 

to support the special education department. Increases in student achievement in the areas of 

mathematics, as well as in the other content areas since this change in the structure of the 

administrative team indicates this structure has been an effective strategy for improving student 

outcomes. The entire administrative team also facilitates small group remediation. 

Of the 2012-2013 instructional staff, only 56% of the teachers are currently employed at the school 

and approximately 50% of the math teachers who taught during the 2012-13 school year returned 

the next school year.  During the 2013-2014 school year, 33% of the Mathematics Team which 

included a long term substitute, had less than 5 years of experience.  Additionally, fifteen percent 

of the 2014-2015 staff at King’s Fork High School were also first year teachers. During the 2014-

2015 school year, 46% of the Math Team were new to King’s Fork High School and had no more 

than 3 years of experience. A retired mathematics teacher with over 30 years of teaching 

experience was hired as the math coach. For the past two school years, this coach has worked with 

new teachers on implementing effective and engaging instructional strategies, lesson planning, and 

classroom management. The math coach also observes, models and co-teaches classes with the 

new teachers to assist them through their transition to teaching.  

Now that a tenured math department has been established, teacher retention will be a focus. King’s 

Fork High School will retain the entire math department (13 teachers) for the upcoming school 

year.   

Despite the challenges of teacher turnover and lack of teaching experience in the mathematics 

department, King’s Fork High School demonstrated an increase of 25 percentage points in math.  
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This increase accounts for sixteen percentage points during the 2013-2014 school year and an 

anticipated 9 percentage point increase this year.  

Based upon teacher evaluations conducted of all teachers at King’s Fork High School for the 2014-

2015 school year, 16% rated above proficient, 75% rated proficient, and 8% rated below proficient. 

Teachers scoring below proficient have been placed on a formal performance improvement plan 

for the upcoming school year. In regards to the Math team, 15% rated above proficient and 69% 

rated proficient while 15% rated below proficient. Please refer to Appendix A: Staff Information 

for additional information. 
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Reconstitution Information 
 

Mark all applicable areas of reconstitution: 

☐ Governance               X  Instructional Program          ☐  Staff              ☐  Student Population 

Existing Practice Proposed New Practice Anticipated Impact 
Academic Reviews are 

conducted throughout the year. 

Members of the Division 

Academic Review Team meet 

monthly with school-level 

administrators and staff to 

provide support throughout the 

year.  

 

A VDOE Contractor was 

assigned to the school to provide 

quarterly support during the 

2014-2015 school year.  The 

contractor, principal, and math 

supervisor conducted joint 

observations.  

 

The School Leadership Team 

meets monthly.  The School 

Data Team meets to review local 

and state data after each test 

administration. 

A Division Review Team has been 

established to monitor progress 

made in accomplishing the goals of 

the school’s improvement plan. The 

team will be comprised of the 

Deputy Superintendent; 

Directors of Leadership and Special 

Education; Supervisors of Data and 

Research, Testing, Mathematics, 

English, and Professional 

Development. 

 

The team will work collaboratively 

to make decisions, provide ongoing 

support for teaching and learning 

and develop actions to enhance 

academic success. They will 

conduct joint observations to 

include classroom walk-throughs 

during Academic Reviews and 

provide specific quality feedback to 

teachers and staff. 

 

 

The Division Review Team 

will help guide the school 

during the improvement 

process and make decisions 

to better increase the school’s 

capacity to improve student 

outcomes.   

Kings Fork High School offered 

several special  course offerings 

during the 2013-2015 school 

years: 
Algebra 1 with Lab 
Geometry with Lab 
Content Specific Study Halls 

(2014-2015) 
 
 
 
 

Kings Fork High will implement a 

new course sequence to include two 

new course offerings. 
1) Algebra 1 or 
     Algebra 1 Part 1* 
     Algebra 1 Part 2* 
2) Redesigned Algebraic Functions 

and Data Analysis (AFDA) 
3) Geometry (with/without lab) 
4) Algebra 2 
5) Various other math courses 
*added for the 2015-2016 school year 

*Established new criteria for placement 

in math classes 

 

 

 

The new sequence will be 

designed to identify and 

better prepare students to be 

proficient in math and 

perform better on local and 

state assessments.  
 
Increase proficient and 

advanced proficient rates on 

SOL mathematics 

assessments  

Existing Practice Proposed New Practice Anticipated Impact 
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Algebraic Functions and Data 

Analysis (AFDA) was offered as 

a bridge course between 

Geometry and Algebra 2. 
 
 

Suffolk Public Schools will 

redesign the AFDA course to 

reinforce/strengthen algebraic skills 

in an effort to provide students with 

the skills needed to be successful in 

Geometry and Algebra 2.  In 

addition, students who have passed 

the Algebra 1 course but have not 

passed the Algebra 1 SOL 

assessment will be able to 

strengthen weak skills as they 

prepare for their retake.  

 

 

Increase in Geometry SOL 

pass rate of 1st time test 

takers as all students will be 

better prepared for the 

assessment.  

All rising 9th graders were 

placed in Algebra 1 or Geometry 
 
 

Identified rising 9th grade students 

will be placed in a two year Algebra 

course (Algebra I Parts 1 & 2).   

 

Criteria for placement in Algebra I 

Parts 1 and 2 is based on several 

data points to include grades from 

grade 8, scale score of grade 8 math 

SOL, NWEA’s Measures of 

Academic Progress assessment 

score and mastery of local math 

benchmarks. 

Increase in Algebra 1 SOL 

pass rate of 1st time test 

takers as struggling students 

will have a stronger math 

foundation prior to taking the 

SOL assessment. 

 

 

Special Education Inclusion 

Math Teachers provide inclusion 

services across multiple 

classrooms daily (3 or more) for 

both Math and Science.    
 

The schedule will be re-structured 

to allow Special Education 

inclusion teachers to work with no 

more than 2 teachers in the area of 

Math only. 
 
Teams will be strategically 

established based on professional 

strengths and certifications.  

Special Education teachers 

will be able to specialize in 

one (or two) course(s) and 

devote planning time and 

resources to that area.  As a 

result of this structure, 

collaborative planning, 

development of common 

lesson plans, and common 

assessments will be the 

expectation for general and 

special education teachers 

during the 2015-2016 school 

year. An additional 

expectation is increased pass 

rates for students with 

disabilities during their first 

test administration. 
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Existing Practice Proposed New Practice Anticipated Impact 
Effective use of data:  Currently, 

teachers use a variety of data 

such as classroom assessments, 9 

week test scores, SOL results 

and the NWEA’s MAP 

assessment (Introduced in 2013-

2014 school year) to guide 

remediation efforts and target 

areas in which instruction must 

be improved. However, the 

utilization of this data is 

inconsistent.  
 
Lesson Planning: Currently, 

teachers meet weekly to discuss 

upcoming lessons and 

assessments.  A new lesson plan 

template was introduced during 

the 2013-2014 school year and 

modified last year to include 

items such as The Big Idea, 

Common Misconceptions and 

Next Steps for Remediation. 

The school administration will 

facilitate the development and 

implementation of structured 

professional learning communities 

(PLC) within the math department. 

These PLCs will foster a culture of 

collaboration and instructional 

planning with conversations 

centered around: what do we want 

students to learn, how do we know 

if they learned it (data), and how do 

we respond when students 

experience difficulties with 

learning.   
 
In addition, teachers will be 

required to submit common lesson 

plans. Administrators will evaluate 

lesson plan alignment using the 

VDOE Lesson Plan Rubric and 

provide targeted and specific 

feedback to teachers.  

 

Increase teacher 

collaboration and capacity in 

the use of data for 

instructional planning. 
 
Create lessons that engage 

and challenge students by 

connecting objectives to real 

world situations, provide 

opportunities for student 

collaboration and technology 

utilization.   
 
Increase first time pass and 

advanced proficient rates on 

SOL mathematics 

assessments to show student 

mastered of the material. 
 

Teacher Professional 

Development:  The division 

specialists devoted time and 

resources to assist teachers and 

provide training to members of 

the KFHS math department. 
 

The division is in contact with The 

School University Research 

Network’s (SURN) to administer 

the School Instructional Assessment 

at King’s Fork High School. The 

Instructional Assessment would 

generate data on the learning 

environment, grouping patterns, 

instructional content, types of text, 

student engagement, and 

instructional delivery styles. 

The results of the SURN 

School Instructional 

Assessment would better 

assist school and division 

staff in their future planning 

of customized professional 

development. 

The principal served on the 

Aligning Academic Review and 

Performance Evaluation 

(AARPE) Technical Assistance 

Division Cohort.  

 

 

The Director of Secondary 

Leadership will provide on-going 

professional development using the 

VDOE Curriculum Alignment tools 

to include the inter-rater reliability 

of formal observations and 

walkthroughs.  Support will also be 

provided to the principal using the 

VDOE Leadership Rubric. 

Identify look-fors for 

instructional practices and 

provide consistent quality 

feedback to the staff. It will 

further support the alignment 

for full implementation of the 

“Written, Taught, and 

Tested” curriculum.  

 

Move the school beyond the 

VDOE alignment Evaluation 

Rubrics to increase student 

achievement.  
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Existing Practice Proposed New Practice Anticipated Impact 
A division Math team consisting 

of the Supervisor of Math, K-12 

and two math specialists provide 

support to the math department 

and content teams in the areas of 

professional development, 

curriculum, and instruction and 

implementing the tenants of the 

school’s improvement plan.  

Increased support will be given to 

the math teachers in the areas of 

curriculum, instruction and 

assessments.  Math specialists will 

provide specific professional 

development based on individual 

needs of math teachers at least 

quarterly; meet with individual 

teachers based on identified needs; 

and, work directly with teachers and 

students on a weekly basis.  The 

Math Supervisor will provide 

additional guidance to math 

teachers in the area of data analysis, 

lesson planning, assessment writing 

and development of remediation 

plans.  The Math and Special 

Education Supervisor will meet 

with administration monthly to 

discuss professional development 

needs of math staff and student 

achievement. The math supervisor 

will conduct joint observations with 

administration and Special 

Education Supervisor bi-weekly. 

 

Increase teacher capacity in 

the areas of lesson planning, 

instructional delivery, and 

assessment writing.   
Increase student 

achievement. 
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Closing Rationale 
 

In closing, the division leadership team acknowledges the growth that has taken place at King’s 

Fork High School and is confident that the plan outlined above will aid in continued gains.  Over 

the past two years, King’s Fork High School has improved student achievement in mathematics as 

evidenced by an increase in SOL pass rates (42% in 2012-2013 to 67% in 2014-2015). 

Part of this process involved setting expectations for the King’s Fork High School math department 

and holding teachers accountable through classroom observations and analysis of various data 

points, as previously outlined.  At the end of the 2013-2014 school year, King’s Fork had six 

vacancies in the math department.  The vacant positions were then filled with teachers who are all 

passionate about student achievement and are eager to improve their instruction.  The King’s Fork 

High School math department will retain all members of the 13 teacher department during the 

upcoming school year.  Four of the six new teachers were new to the teaching profession last year 

and, as a result, we anticipate an even greater impact from each during their second year.  In 

addition to academics, King’s Fork has demonstrated a reduction in disciplinary referrals last year. 

In 2013-2014 there were an average of 18 disciplinary incidences per day but in 2014-2105 this 

average decreased to 12 per day. We contribute this reduction to the continued implementation of 

the Positive Behavior Intervention Supports (PBIS) program. By using the PBIS program and 

reducing the number of discipline incidences, the students are able to be in the classroom receiving 

instruction.  

During the 2014-2015 school year, the Supervisor of Math Instruction, along with two math 

specialists worked together with the King’s Fork High school math team of teachers and 

adminstrators, providing direct and indirect services.  Throughout the year, professional 

development was provided to the teachers which included curriculum alignment, writing 

assessments, and using the graphing calculator applications.  The supervisor and specialists met 

with Algebra I, Geometry, and Algebra II teams at least bi-weekly throughout the year to discuss 

student performance on benchmarks, assist in planning, and to share best practices.  In addition to 

meeting with individual math teams, the division math team worked with individual teachers by 

modeling lessons, co-teaching, and working with small groups of students.   

In addition to providing direct support to the staff and students of King’s Fork High, a variety of 

indirect support services were provided.  For example, the division math team developed Content 

Review Notes for each nine weeks. These review notes contained examples, tutorials, and 

additional practice items for each Standards of Learning (SOL) that were being taught each nine 

weeks.  The team also created division-level study guides to assist teachers in preparing students 

for each nine week assessment. Additionally, Daily Review Problems were created for all Algebra 

I teachers, as well as Guided Notes for students.  The Daily Review Problems were also created to 

provide all students with a spiraling review of SOLs daily that are aligned with the curriculum 

frameworks.  Guided Notes were created to provide a consistency in teaching each SOL objective 

in its entirety; each set of notes contained the SOL objective being taught, methods to teach the 

objective, example problems solved for the students, guided practice problems, and independent 

problems, with a short assessment at the end.  The Daily Review Problems and the Guided Notes 

assisted the teacher in planning and instructional delivery; they also assisted students in their 
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learning as they were given daily spiraling reviews. An additional direct support were the common 

assessments developed for all SOL math content classes. These assessments were also reviewed 

and given feedback by the Assistant Principal in charge of math and the math supervisor and 

specialists.  The review of the assessments focused on the curriculum alignment, cognitive level 

and the variety of question type.  

Although an increase in math scores occurred in each content area, increased support will continue 

to be given in 2015-2016 by the Division’s Math Team to further assist general and special 

education teachers in their efforts to raise student achievement as the school moves toward meeting 

the goal of full accreditation.  With the addition of the new Algebra I, Part I course being 

implemented in the high schools, more professional development will be given to all Algebra I 

teachers in using manipulatives, best practices in working with struggling math students, and 

teaching in the 90 minute block period.  Additionally, the Supervisors of Math and Special 

Education will conduct joint observations bi-weekly, provide additional professional development, 

and increase collaboration for both general and special education inclusion teams. Additional 

supports and resources will also be provided to the administrative team. 

Despite the challenges of teacher retention and lack of teaching experience in the mathematics 

department, King’s Fork High School has demonstrated an increase of 25 percentage points in 

mathematics and will continue to make great gains in the future. Based on this previous 

performance, it is projected that King’s Fork High School should be able to meet the 70 percent 

benchmark during this 2015-2016 school year. As a result, we respectfully request that King’s 

Fork High School be awarded the status of Conditionally Accredited. 
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Appendix A: Staff Information 

 

Description 
Number of 

Teachers 

Percent of All 

Teachers 

Area of 

Teaching 

Number and percent of teachers scoring above proficient in 2014-

2015 
17 16% 

SPED(5) 

Foreign 

Language (2) 

History (4) 

CTE (1) 

Math (3) 

Science (2) 

Art (1) 

Number of the above teachers returning in 2015-2016  16  

SPED(5) 

Foreign 

Language (1) 

History (4) 

CTE (1) 

Math (3) 

Science (2) 

Art (1) 

Number and percent of teachers scoring proficient in 2014-2015 80 75% All Areas 

Number of the above teachers returning in 2015-2016 71  All Areas 

Number and percent of teachers scoring below proficient in 2014-

2015 
9 8% 

Science (1) 

SPED (3) 

History (3) 

Math (2) 

Number of the above teachers returning in 2015-2016 8  

Science (1) 

SPED (3) 

History (2) 

Math (2) 

Number and percent of teachers fully licensed in 2015-2016 95 90% All Areas 

Number and percent of new teachers to the school  in 2015-2016 9 9% 

SPED (2) 

Foreign 

Language (2) 

CTE (2) 

History (1) 

English (3) 

Number and percent of provisional teachers in 2015-2016 11 10% 

CTE (1) 

SPED (4) 

Foreign 

Language (2) 

Science (2) 

Math (2) 

English (1) 

Number and percent of  teachers not teaching in their endorsed area 

in 2015-2016 (name each area in which teachers are not endorsed) 
0 0% None 

Number and percent of long-term substitutes-that may be employed 

possibly more than 45 days (licensed or not licensed) in 2015-2016 

(name each area in which there is a long-term substitute that may 

be employed more than 45 days) 

0 0% None 
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Principal tenure at this school and description of track record of success in working in a low-

performing school:   

King’s Fork High School received a new principal at the start of the 2013-2014 school year.  During his 

tenure, expectations for the math department were established and have been enforced.  King’s Fork High 

School demonstrated an increase of 16 percentage points in math during the 2013-2014 school year and 

anticipates another increase of 9 percentage points this year. In addition to the increases in overall student 

performance on SOLs, in 2013-2014, Annual Measureable Objectives (AMOs) were met in all subgoups. 

The King’s Fork principal has leadership experience at all levels; he has been a principal in elementary, 

middle and high schools. Before becoming the principal of King’s Fork High, he was the principal of four 

schools that were all fully accredited after his first year.  In 2012-2013, he served as the principal of 

Smithfield High School. During his tenure at this school, he implemented a 1:1 iPad initiative in an effort to 

increase student learning and engagement; this implementation was the first of its kind in the area. From 

2010-2012, he served at Windsor Elementary School; during his tenure as principal, this school received the 

honor of Distinguish Title 1 School for the 2011 school year as well as the Board of Education’s VIP 

Excellence Award. 

Eventually, he was moved to Windsor Middle school during the 2008-2009 school year as the school was in 

its third year of warning status in the area of mathematics.  After only two years under his leadership, 

Windsor Middle moved from a school in warning to one of the highest performing middle schools in the 

state of Virginia; in addition to having met all of the Adequate Yearly Progress (AYP) benchmarks. The 

chart below shows student achievement growth during his tenure at Windsor Middle School. 

Subject 2008 2009 2010 

English 89% 88% 95% 

Mathematics 67% 77% 92% 

History 81% 79% 89% 

Science 88% 93% 99% 

From 2005-2008, he served as the principal of Carrollton Elementary School, a Title I school.  During his 

tenure at Carrollton Elementary, the school was recognized by the state of Virginia as a Distinguished Title I 

School in 2006 and 2007 for exceeding state standards and closing achievement gaps between NCLB 

subgroups and their peers. Also, during his tenure, this school received the highest SOL scores in the history 

of Carrollton Elementary, in part by the initiatives he implemented such as test taking strategies workshops, 

the redesign of the Reading Program after the addition of the Reading Specialist and Intervention Teachers, 

the implementation of a pilot Inclusive Program and the implementation of Student Success Plans to provide 

targeted interventions to at-risk students.  

The growth described above, is contributed to his ability to create a shared vision for each department as 

well as the school and develop a positive rapport with students, faculty and staff members.  He believes that 

improving school culture and morale are essential to maximizing teacher output.   

In each school, the master schedule was revised to maximize instructional time.  For example, at Windsor 

Middle School, students attended two resource classes each day.  By revising the schedule to block resource 

classes (students attended every other day) and reducing the time between lunch blocks, the average time in 
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core classes increased from 58 minutes to 70 minutes.  In addition, with creative scheduling, common 

planning times for teachers were created in all five schools, which includes King’s Fork High School.  

During the 2013-14 school year, he instituted Suffolk Public Schools’ Bring Your Own Device initiative. In 

2014-15, King’s Fork High School issued tablets to its freshmen as part of the VDOE’s Backpack Initiative.  

The school improvement efforts orchestrated have positively impacted the culture and instructional program 

of King’s Fork High School. 
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  King`s Fork High 

Grades: 09‐12 
Suffolk City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Provisionally Accredited ‐ 
Graduation Rate 

N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  Mathematics 

2014‐2015  2013‐2014  Accredited with Warning  Mathematics 

2015‐2016  2014‐2015  TBD   Mathematics 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  92%  90%  94%  81%  85%  77% 

Mathematics  79%  78%  48%  42%  58%  63% 

Science  85%  89%  90%  77%  75%  73% 

History  85%  75%  82%  77%  77%  75% 

Graduation Completion 
Index 

N/A  82  85  89  87  88 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Did Not Make AYP  Not Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Not Title I 

2012‐2013  2011‐2012  Improvement Plan Required  Not Title I 

2013‐2014  2012‐2013  Improvement Plan Required  Not Title I 

2014‐2015  2013‐2014  Met AMOs  Not Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Not Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  89%  88%  94%  82%  87%  80% 

Writing  94%  92%  92%  79%  83%  74% 

Mathematics  76%  77%  44%  39%  57%  62% 

Science  85%  89%  90%  77%  75%  74% 

History  85%  75%  81%  76%  76%  75% 
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VIRGINIA DEPARTMENT OF EDUCATION 

Division: 

School: 

Office of School Improvement 
Conditional Accreditation Application 

Virginia Beach City Public Schools 

Bettie F Williams Elementary School 

I -~ 
' • • 

Schools that are rated Accredited with Warning for three consecutive years and may be assigned the rating 
of Accreditation Denied in the fourth year of warning will be eligible to apply for Conditional 

Accreditation from the Virginia Board of Education in lieu of a rating of Accreditation Denied. 

8 VAC 20-131-300.C. states that a school shall be rated Accreditation Denied based on its academic 
perfonnance and/or achievement of the minimum threshold for the graduation and completion index if it 
fail s to meet the requirements to be rated Fully Accredited or Provisionally Accredited-Graduation Rate, 
for the preceding three consecutive years or for three consecutive years anytime thereafter. 

As outlined in 8 V AC 20-131-315, as an alternative to the Memorandum of Understanding (MOU) 

required of schools rated Accreditation Denied, a local school board may choose to reconstitute the school 
and apply to the Board of Education for a rating of Conditionally Accredited. The application shall 
outline specific responses that address all areas of deficiency that resulted in the Accreditation Denied 
status. 

As defined by the Standards of Accreditation, "reconstitution" is a process that may be used to initiate a 

range of accountability actions to improve pupil perfonnance, curriculum, and instruction to address 
deficiencies that caused a school to be rated Accreditation Denied. Actions may include, but not be 
limited to, restructuring a school ' s governance, instructional program, staff or student population. 

It is the request of City of Virginia Beach School Board that Bettie F. Williams Elementary School be 
considered for Conditional Accreditation status based on the details outlined in this application . 

_D_a_n_ie_l _D_._E~d_w~a~rd~s~ _ _______________ Typed School Board Chair Name 

2 /?~-- ~ 1 dCh·s · -~~·""---~-.;;;.......;.;;;;.__~~-::;.....-=--------'---1~ _____ ,Schoo Boar atr 1gnature 

---~-------------2_3_,_~-~---=--'--L----Date u ( I 

ll Page 4/1/2015 
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School Information/Demographics 
Required Information:  Total school population; free and reduced lunch population; grade levels 
served; grade level population 
 
Current Demographics 

The demographic data summarized below is based on data from the annual school report card for the 
2014-15 school year.  Bettie F. Williams Elementary School’s enrollment was 418 students: 197 in grade 
4, and 221 in grade 5. Enrollment data indicates that 78.0% of students were African American, 8.4 % 
were Caucasian, 5.7% Hispanic, 4.8 % multiracial and approximately 1.9% Asian, and 1.2% American 
Indian and Native Hawaiian.  There were 14.6% of students receiving special education services and 
3.6% of students identified as Limited English Proficient.  The school provided gifted services to 4.8% of 
students.   

This table is a summary of the information listed in the above narrative.  

Category  Total Unique  

Count of Students  418 

Grade 4  197  

Grade 5 221 

Male  52.2% 

Female  47.8% 

Economically Disadvantaged 78.1% 

Gifted 4.8% 

Limited English Proficiency 3.6% 

Special Education 14.6% 

African American 78.0% 

Asian 1.9% 

Caucasian 8.4% 

Hispanic 5.7% 

Multiracial 4.8% 

American Indian & Native Hawaiian 1.2% 

 
 
Accountability Pass Rates 

While preliminary data indicates Bettie F. Williams Elementary School will not meet state accreditation 
benchmarks in the area of science for the 2015-2016 school year based on 2014-2015 SOL test data, 
strong gains were made in the areas of math, reading, and science.  Based on this SOL data, Bettie F. 
Williams is projected to meet accreditation benchmarks in reading, math and history.  Bettie F. Williams 
Elementary increased overall math scores by 9%, science by 14%, English reading by 11% and history by 
3% in comparison to the previous school year.    
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This table is a summary of the information listed in the narrative on the previous page.  

Overall School Achievement Data:  Preliminary Adjusted 

 2012-2013  
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014  
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015  
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 Pass 

Rate 
Based on 

2014-2015 
Assessments 

English 84 61 63   75 

Mathematics 40 66 73 82 

Science 71 63 46 60 

History 76 77 71 74 

When conducting further analysis of the 2014-2015 Spring SOL data, Bettie F. Williams Elementary saw 
overall improvements in all four of the testing areas.   

This table is a summary of the information listed in the above narrative.  

Grade Level Pass Rates:  Preliminary Unadjusted 

Subject/Grade 2012-2013 
Pass Rate 
Based on 

2011-2012 
Assessments 

2013-2014 
Pass Rate 
Based on 

2012-2013 
Assessments 

2014-2015 
Pass Rate 
Based on 

2013-2014 
Assessments 

Preliminary 
2015-2016 
Pass Rate 
Based on 

2014-2015 
Assessments 

English: 
Reading – 
Grade 4 

84 62 59 65 

Mathematics – 
Grade 4 

53 71 78 82 

English: 
Reading – 
Grade 5 

84 61 67 69 

English: 
Writing – Grade 
5 

77 60 50 n/a 

Mathematics – 
Grade 5 

28 62 67 72 
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Science – Grade 
5 

71 63 46 60 

History – Grade 
5 

76 77 71 73 

 
Staff Information 
 
Bettie F. Williams Elementary School is a part of the Bayside Tri-Campus serving students in grades four 
(4) and five (5).  Determining the staffing needs of the 4/5 campus remain a high priority for the division.  
Each year Title 1 staff in addition to non-title staff are assigned to the school to support the instructional 
programs and to reduce class sizes.   

During the 2014-15 school year, there were 19/42 or 45. 23% of the core teachers on probationary status 
(within their first three years of teaching). For the 2015-16 school year at Bettie F. Williams there will be 
38 core teachers with 11/38 or 38.94% of the teachers on probationary status including those with 
experience hired from outside of our division who will be on a one year probationary period per school 
board policy. In addition, 26/42 or 61.90% teachers hold advanced degrees within the core areas and 
36/38 or 92.10% of staff currently hired are fully licensed. There were no provisional licenses for the 
2014-2015 school year however there are two provisional licenses for the 2015-2016 school year.  

This table is a summary of the information listed in the above narrative. 

 2014-2015 Williams 
Grades 4 and 5 

2015-16 Williams 
Grades 4 and 5 

Core Team Teachers 
Math, English, Sci, SS 

22/42 (52.38%) 18/38 (47.36%) 

Probationary Status 19/42 (45.23%) 11/38 (38.94%) 
Advanced degrees 26/42 (61.90%) 20/38 (52.63%) 
Fully licensed 41/42 (97.61%) 36/38 (92.10%) (1 

being filed this week) 
Provisional license 0 2/38 (5.26%)(2 being 

filed this week) 
 

Additional information below highlights changes in staff over the past two years or in the upcoming year 
to include teachers who resigned, retired and or changed teaching assignments. 
 
Staffing Information from 2014-2015 to 2015-2016 School Year  

o There were two math coaches at the school for the 2014-2015 school year. There will continue to 
be two math coaches at the school for the 2015-2016 school year.  

o There were two reading specialists at the school for the 2014-2015 school year.  There will 
continue to be two reading specialists at the school for the 2015-2016 school year. 

o There will be two title 1 reading teachers assigned to the school for the 2015-2016 school year.  
o 50% ( 6 of 12) of fourth teachers were new to the building and/or division 
o 23% (2 of 9) of fifth grade teachers were new to the building and/or the division 
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Grade 4 and Grade 5 Staffing Changes 

For 2015-2016 School Year 
• Ten 4th grade teachers, down from twelve teachers last year only one is new to Bettie F. Williams.  

The reduction is due to lower enrollment 
• Eight 5th grade teachers, down from ten last year; only one is new to Bettie F. Williams.  The 

reduction is due to lower enrollment. 
• One teacher was reassigned from 5th grade to 4th grade and one teacher who formerly taught 4th 

grade 5th grade for the 2015-2016.  
• Four of the 2014-2015 teachers have received promotions for 2015-2016.  Three of the four 

remain in the school. 
 
Language Arts Changes Grades 4 and 5  

 For the 2015 – 2016 School Year 

• The Literacy Team at Bettie F. Williams has been restructured for the 2015-2016 
school year.  Three highly qualified Literacy Leaders approved by the 
Department of Teaching and Learning and Title I have been added to the 
Literacy Team.  Three members of the team have their VA Reading Specialist 
endorsement and the fourth member will be enrolled in the UVA Reading 
Specialist cohort. 

• The work of the Reading Specialists and Title I Reading Teachers will be 
aligned to ensure the delivery of resources and services meets the needs of all 
stakeholders. This team of four leaders will work as a single cooperative unit to 
create the school’s literacy plan and facilitate and plan collaborations. The 
Literacy Leaders will also work individually with their assigned teachers and 
with small groups in their teachers’ classrooms. Literacy Leaders will model, 
coach, and build capacity of teachers by utilizing best practices for coaching and 
by promoting the gradual release model of instructional practice to ensure 
teachers have the necessary skills and strategies needed to deliver quality 
instruction.   

• All 4th and 5th grade Language Arts teachers for the 2014-2015 school year are 
experienced teachers who are willingly returning to Bettie F. Williams 
Elementary.  All 2014- 2015 4th and 5th grade Language Arts teachers will 
remain in their current assignments.   

• Title 1 will provide an instructional specialist to work with the literacy team 
throughout the school year 
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Science Changes Grades 4 and 5  
            For the 2015-2016 School Year 

 

• A Title I Lead Science teacher will be assigned to the school two full days each 
week). The Science Lead Teacher will create a science improvement plan, 
facilitate weekly professional learning collaboration session, assist teachers with 
the development of learning plans, model lessons, co-teach, and coach teachers 
on effective instructional practices for science instruction.   

• The Standards Within Real World Learning (S.W.I.R.L.) program, a partnership 
with Regent University, will be a large contributor to Bettie F. Williams Science 
plan. Many of the Science Teachers have already attended the nine day science 
training at Regent University this summer. The training was focused on building 
teacher capacities with the VBCPS science curriculum in mind. The S.W.I.R.L. 
Program will be a regular presence in our school each week, attending 
collaborations, creating our science lab, creating assessments and helping with 
lesson delivery. Staff from the Department of Teaching and Learning will work 
closely with staff from Regent University to ensure alignment of resources and 
to ensure teachers are provided with the resources and pedagogy necessary to 
improve science instruction.   
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Reconstitution Information 
Mark all applicable areas of reconstitution: 
☒  Governance               ☒  Instructional Program          ☒  Staff              ☐  Student Population 
Existing 
Practice 

Proposed New Practice Anticipated Impact 

Governance 
Team  
 
 
 

The governance team model 
that was put in place during the 
2014-15 school year should 
continue.  The governance team 
model was implemented at 
Williams as a proactive 
measure to support the school 
and to ensure central office 
support and expertise is shared 
with the building level 
leadership as a collaborative 
effort to improve student 
achievement. 
 
 
 
The governance team will meet 
once a month as a professional 
learning community to closely 
monitor the school’s progress 
toward the goals in the school’s 
improvement plan.  The team 
will regularly review action 
steps and their impact on 
student learning. The team will 
conduct learning walks to see 
learning focused on English and 
Science.  
 
In addition, four (4) quarterly 
meetings will be scheduled 
focused entirely on analyzing 
student achievement data. 
 
 

The shared governance team’s primary role is to 
provide timely service to the principal.  This 
includes, but is not limited to, addressing 
staffing concerns, instructional needs, 
community needs and professional learning 
opportunities.  Each member was chosen 
because of his/her prior experiences as a 
building principal in addition to his/her current 
role that helps to facilitate the school 
improvement process. Members of the 
governance team include: principal, senior 
executive director of elementary schools, chief 
strategy & innovation officer, Title 1 
coordinator, executive director of elementary 
instruction, and the director of equity affairs.  

The governance team will meet minimally once 
a month functioning as a professional learning 
community. The governance team will work 
collaboratively to establish priority areas to 
include increasing student achievement and 
building the knowledge and leadership capacity 
of the staff. 

Instructional 
Program 
 
 

Refine professional 
development training to focus 
on tier 1 instruction and using 

Create a professional development 
schedule/calendar that provides teachers the 
opportunity to participate in focused job-
embedded training on lesson design, delivery, 
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 data to inform and adjust 
instruction.  
 
 
Assign an instructional coach to 
work with teachers in the area 
of science to build teacher 
content knowledge and student 
achievement.   
 
 
Implement SWIRL, a program 
aimed to improve student 
learning by offering teachers 
professional learning 
opportunities, personalized 
coaching and mentoring, and a 
diverse community of practice 
to support them throughout the 
school year. 
 
 
 
The team of 4 literacy leaders 
will work as a single unit to 
create the school’s literacy plan 
and plan and facilitate the 
weekly collaboration.  
Three members of the team 
have their VA Reading 
Specialist endorsement and the 
fourth member will be enrolled 
in the UVA Reading Specialist 
cohort. 
 
 
The staff in the Department of 
Teaching and Learning and the 
Title 1 staff will work with the 
Literacy Leaders and Science 
Coach to ensure specialists. 
have the resources necessary to 
coach, model, and facilitate 
collaborative planning sessions 
to promote student achievement 
 
 
The Department of Teaching 
and Learning will continue to 
provide professional learning 

and assessment.  Use substitutes to provide 
teachers time for this focused professional 
development.   

Create weekly/monthly planning meetings as 
well as a coaching schedule for teachers to 
collaborate with the instructional coach. With 
this focused training teachers will become more 
skilled in the teaching of science by applying 
the science principals of science inquiry.  This 
specific PD, will help teachers use science 
experiences to integrate math and reading skills 
in content.  

 

 

 

 

 

The literacy team will serve as coaches that 
observes, models, and provides professional 
development and trains teachers in the planning 
and delivery of reading instruction  

 

Build the capacity of the school specialists to 
coach, model, and facilitate collaborative 
planning sessions to promote student 
achievement 

This practice will assist in meeting teacher 
needs.  

 

 

Use the results of the quarterly assessment to 
determine students’ mastery toward standards.  
Results will be used to make adjustments to the 
school’s plan and to drive instruction and. 
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sessions to Literacy Leaders 
and the Science coach to 
develop sound coaching. 
 
Administer division wide 
electronic quarterly benchmark 
assessments aligned to the state 
standards and curriculum 
framework in science and 
reading.      
 
Restructure the volunteer 
(retired teacher) tutor training 
program to include close 
reading and oral discourse 
(accountable talk, shared 
inquiry, and questioning) to  
help students navigate and 
understand complex text. 

 

The intended outcome will be to create a 
stronger tutoring program focused on improving 
students reading skills and ability to 
comprehend complex text.   

 

 
 
 
 

Weekly PLC’s to focus on 
purposeful integration of the 
following resources purchased 
to address specific curricular 
deficits: 

• Being A Writer, 2nd 
Edition 

• Achieve 3000 Software 
• Revamped Language 

Arts Curriculum 

Williams will receive additional resources 
allowing teachers to differentiate instruction 
based on student reading readiness.  The use of 
Achieve 3000 and Being A Writer will assist 
teachers in matching reading materials with 
student lexile scores more readily leading to 
greater growth as demonstrated on reading 
Spring SOL test.  These programs will also 
assist with giving timely and specific feedback.  
The intended outcome of using these resources 
is to transform the instructional model, 
supported fully by the literacy coaches, to 
purposefully integrate flexible grouping in the 
classroom. 

 
Staff 
 
 
 

We strongly believe that the 
staffing changes made for the 
2015-2016 school year will 
improve overall teacher 
(delivery of instruction and 
student achievement) 
performance and student 
achievement 
Additional Staffing in support 
of science 

- Science Coach (part- time) 
We will continue to add 
additional staffing in support of 
class size reduction. 

The new and additional staffing at Williams will 
allow the governance team to continue to focus 
on improving student achievement with an 
emphasis on English Reading and Science as 
measured by the SOL test.  Specifically, adding 
a science coach will allow for greater job 
embedded training of teachers.  In addition, the 
reduction in class sizes will also help to 
facilitate and improve instruction   Although 
English Reading and Science will be the focus, 
the expectation is to demonstrate student 
improvement across all content areas; therefore, 
the math coaches and curriculum coordinators 
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and specialist  will continue to provide 
instructional support to the school.  
 

 
 
 
 
Closing Rationale 

The School Board of the City of Virginia Beach is committed to the success of Bettie F. Williams 
Elementary School.  Although Williams will not be fully accredited, student academic growth and 
achievement is evident and significant.  Bettie F. Williams’ students achieved academic gains in four of 
the four (100%) Standards of Learning Test.  Student gains in English reading showed an 11% gain.  
Science showed significant increase of 14%.  Bettie F. Williams failed to meet accreditation for the 2014-
2015 SY and the 2015-2016 school year in English and Science. Overall growth in math and history was 
9% and 3% respectively.   

Central office staff in collaboration with the building principal will develop an improvement plan for 
Bettie F. Williams Elementary with extra support in English Reading and a greater focus on Science, 
specifically.  We will continue to focus on providing meaningful profession learning in proven 
instructional practices based on the needs of the student body. Many of the plan’s strategies are outlined 
above in the table defining instructional programs under the Reconstitution Information section.  The 
school division is committed to continuing the work to create an environment for teachers to build their 
self-efficacy, continuously learn and implement new strategies, and to communicate and collaborate with 
their peers within the school and across the division to refine their skills. The continued use of the shared 
governance team demonstrates the commitment of the school division to guide and support school-level 
leadership. Recognizing the absolute importance of improving instruction in each of the core content 
areas, we also understand the importance of focusing on the whole child and creating an environment 
where students will want to come to school to learn and where parents will be comfortable being a part of 
the process.  
 
Virginia Beach City Public Schools is firmly committed to improving student achievement and we 
believe students at Bettie F. Williams Elementary can meet and exceed the achievement benchmarks 
identified by the state as demonstrated by the growth in reading math, science and social studies during 
the 2014-2015 school year.  
 
Students at Bettie F. Williams Elementary have shown considerable gains; and, the collective staff along 
with the Tri-campus community continue to remain focused and intentional about the work.  On behalf of 
School Board Chairman Edwards and the School Board of the City of Virginia Beach, the parents, 
students, teachers, staff and the Bettie F. Williams (Tri-campus) community, we urge you to support our 
request for conditional accreditation and provide Bettie F. Williams the benefit of additional time to 
continue our efforts given the momentum we have developed. We have confidence in what has been done 
to date and we look forward to building upon that good work.   
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Description Number of 
Teachers 

Percent of 
All 

Teachers 

Area of 
Teaching 

Number and percent of teachers scoring above 
proficient in 2014-2015 

7/42 16.66 %  

Number of the above teachers returning in  
2015-2016  

6/7   

Number and percent of teachers scoring 
proficient in 2014-2015 

18/42 42.85 %  

Number of the above teachers returning in  
2015-2016 

15/18   

Number and percent of teachers scoring below 
proficient in 2014-2015 

1/42 2.38 %  

Number of the above teachers returning in  
2015-2016 

1/1   

Number and percent of teachers fully licensed in 
2015-2016 

36/38 
(1 to file) 

94.73 %  

Number and percent of new teachers to the 
school  in 2015-2016 

4/38 10. 52%  

Number and percent of provisional teachers in 
2015-2016 

2/38 
(2 filing) 

5.26%  

Number and percent of  teachers not teaching in 
their endorsed area in 2015-2016 (name each 
area in which teachers are not endorsed) 

0 0 % N/A 

Number and percent of long-term substitutes-
that may be employed possibly more than 45 
days (licensed or not licensed) in 2015-2016 
(name each area in which there is a long-term 
substitute that may be employed more than 45 
days) 

0 % N/A 
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Principal tenure at this school and description of track record of success in working in a 
low-performing school:   
 
Bettie F. Williams is one of three schools making up the Bayside Tri-campus.  Bettie F. 
Williams serves fourth and fifth grade students.  The current principal was appointed to the 
school in July 2011. The principal is a 23 year veteran of Virginia Beach City Public 
schools.  The principal had extensive teaching and administrative experience at the elementary 
and middle school levels prior to starting the principalship at Bettie F. Williams Elementary. 
Under this principal’s leadership, Bettie F. Williams made significant improvements in 
reading and math over a 3 year period. Grade 4 reading scores increased approximately 8% 
while 5th grade reading scores improved 11% over a 3 year period.  Grade 4 math scores 
increased 16% over a 3 year period while grade 5 math scores increased 10%. Preliminary 
SOL scores indicate that the school will be accredited in all areas except science.  
 
The principal has a very engaging and positive attitude with students, staff and 
community.  His constituents greatly respect him. He is well liked, but more importantly, 
highly trusted by the community as the best leader to increase student achievement at Bettie F. 
Williams Elementary. He has a proven track record of success.  
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  Williams Elementary 

Grades: PK‐05 
Virginia Beach City 

State Accountability ‐ Accreditation Designation  
Accreditation is based on assessments taken in the previous year. 

Year 
Based on Statewide 
Assessments in 

Accreditation Rating  Area(s) of Warning 

2010‐2011  2009‐2010  Fully Accredited  N/A 

2011‐2012  2010‐2011  Fully Accredited  N/A 

2012‐2013  2011‐2012  Accredited with Warning  Mathematics 

2013‐2014  2012‐2013  Accredited with Warning  Mathematics, Science 

2014‐2015  2013‐2014  Accredited with Warning  English, Science 

2015‐2016  2014‐2015  TBD  Science 

 
State Accreditation Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

English  87%  81%  84%  76%  61%  75% 

Mathematics  81%  78%  42%  68%  75%  82% 

Science  81%  74%  71%  61%  46%  60% 

History  87%  78%  76%  76%  71%  74% 

Graduation Completion 
Index 

N/A  N/A  N/A  N/A  N/A  N/A 

 
Federal Accountability Status (Applicable to Title I schools only.) 

Year 
Based on Statewide 
Assessments in 

Federal Rating  Federal Status 

2010‐2011  2009‐2010  Made AYP  Title I 

2011‐2012  2010‐2011  Did Not Make AYP  Title I 

2012‐2013  2011‐2012  Met AMOs  Title I 

2013‐2014  2012‐2013  Met AMOs  Title I 

2014‐2015  2013‐2014  Improvement Plan Required  Title I 

2015‐2016  2014‐2015  Improvement Plan Required  Title I 

 
Federal Accountability Pass Rates by Assessment Year 

Assessment Type 

School Pass Rates 

2009‐2010  2010‐2011  2011‐2012  2012‐2013 
 

2013‐2014 
 

2014‐2015 

Reading  84%  77%  84%  61%  63%  72% 

Writing  91%  89%  77%  61%  50%  N/A 

Mathematics  81%  70%  40%  66%  73%  80% 

Science  81%  75%  71%  63%  46%  61% 

History  87%  80%  76%  77%  71%  75% 
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